Objeetives idenvily the: mai idss
and suppanting dehails in cifferent
Texis

GSE: Can idenlify the main ideas
anel delails i simple, struclured fexts
en fariliar fopics, if guided

Read the title of the text and look at the picture. ls the text
fietian oF nen-fierion?

Sioegy Wollow

Around 770 strange things happened in Sleepy Hollow, a small imam
e present-ciay Tamytwn, Mew York. Thelcesls tended to befieve
inthe supermatursl and ssid the town was hauried. They talked aboat.
strange things they had seen. The most feared spirit s the lsgendary
Hearless Horsemen. They befeved he ves the ghast of a solder who
hadlost his heed to & cannarksallin bettle They seid the Herseman wes

ch of his hesdl by the
hevizs buried
Oine dy [chaibod Crane came
o Sleepy Hollow o be the
Al s (sleries, artiles, passages, sehcolteacher He was
pevtsyaphs, < ) falk abeut supersitious |enky young men vith
scevething The forus of o e o rarmon sheviders, big feet end s
what it about i the iopie. The fopic. long, painésd nse. The schacl
can be o pesen, @ plce, o on den wihere he taught stood an 3 hill
The et inpaitart peint or ke and locked somewhat crespy.
conept & the The mein The pey Ichabod recefved
et rnery o iy Dk bee ssplicilhy forteaching was smadl, but he
st in the et managed to get by asin that part
of the country iwas common that the children's
are facts, renseis, parents fed and boarded the tescher in rotaticn. Besides, Ichabod,

descriplive infarmalion, and

wiha frided imslf on his magnificent valce, made exra meney by
srernples thet devebos the mein

giving singing lessans. On his amial he never regined whet the fure

idezs, make it shionger and belp us wewld hold for him. 1
undesstard it
Read the text and underline the correct opfions.
atend ghost The Legend of Sleepy Hollow
depressed dll
feed tum info. a a schacheacher a the strange things that happenad

wesds? You in Slespy Hellow

A b Seeoy Holow aound 1750 b whot happened 1o the Headless
Herseman

€ asaldierwho died nthe war e Ichohad's Iife in Sleepy Hollow

Objective: Identify the main idea and supporting details in

different fexts.

GSE: Can identify the main ideas and defails in simple, structured
texts on familiar topics, if guided.

Activation of Knowledge

Ask students if they know any legends about the city. especially
about the supernatural. Write their answers on the board. Elicit if
they are believable,

e
| Development |

Draw a simple ghost on the board,
elicit the corresponding word, andfor write it next to the drawing.
Invite students to mention ghost stories they know. Then, say:
Yesterday | had to do a lot of work; luckily, | could finish it. Then,
write on the board: [ could finish it = | managed to fnish if.
Have students notice that manage implies making an effort and
succeeding in getting something done. Then, explain that the verb
feed means fo give food fo someone. Write the following for
students to notice the irregular past form: Yesterday | fed my dog
at 7. before leaving.
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Match the details with the elements in the legend they refer to

@ asmall fown near prasent-day Tamytwn, MNew York b the Headless Homeman

L 4 the schoal lchabod warked in
€ ala ng man wirh namen shaulders, big faer

o a_ g a5l
and alang, pointed nose Sleepy Halaw

d It lavked samehow creepy & theseacher

Read the next part of the legend and underline the mein idea in each paragraph.

Oine of Ichabiod's students wes Katrina \en Tassel | She wes a beautiful
[TB=yesr—ald g, daught Towns He was soon aiiracted
by her besuy, andd he slso saer mammying her & 2 chanee to get rich.

He cickfy triec to win her hand in marriage. But lchabod wes not slane
i Kerire' L menin the
villege, espedally the village bully Abraham Ven Brun, sisa known e Brom
Bomes.

___Etmwmlmﬂm'cfhu and skl 51 horsetack rid
[ This hac burmed fim frvto scme ki of & vilage herc) He had aresdy scared
off many of Kalring’s ather suitars, but Ichebiod hed smerthy avoided physical

confrontaticn with him.
_With na alemative, Brom tmed to his next best shill—pranke, He filled
smoke, raned & dog ta Tollow Emurdl’x:mﬁ'\gandﬁavaj‘
marny other pranks o frugtrste and humilisie Ichabor. |
‘One day, 3 messencer came i partytthe

Vi Tassef’s. [chanod and many vilzgers attended the party, inducing Brom Sones.

Use the color code to circle an example of the following type of details.
AN eomple:
A daseipRionim

A PROSON e

Match the words with their synomyms.

~
a sl b yenr ~
b affended 4 succead -

€ mumed infz 2 ability

d manage 1o & changed ints

by e

1 Read the title of the text and look at the picture. Is the
text fiction or non-fiction? 1
Invite volunteers to read the information in the sidebar aloud and
check comprehension by asking: What is the fopic of a text? How
is it related to the main idea? Why are details important? Draw
students' attention fo the title of the text and the picture and ask
the question aloud. Invite volunteers to support their answers.
Elicit what a legend is {a very old story, not always true, that
people tell about a famous event or person).

2 Read the text and underline the correct options.
This activity helps students identify the close relationship between

tha tani- Af A tovt And 1te mAa
nno IUr_/\L. AU AT JT i T2 g

students to study the options and then check answers with the class.

ndea Allew came mintitec for
T Ao, NRAYY e T T TG D A

3 Match the details with the elements in the legend they
refer to.

By relating the details to their corresponding elements, students

will visualize how the additional information provided in the text

gives readers a fuller picture of the events, characters and places

mentioned. Check orally.

Introduce the words chance, turned
into. skill. and attended. Elicit the meaning of chance and an
example. Then, say: It was so cold last night, that the water in
the lake turned into ice To check they understand the meaning
of the phrasal verb, write the following incomplete sentence and



Read the next part of the legend and underline at least three details that describe Ichabod's
feelings at different stages of the text.

Brem tthe snres The ale of the was the
center of conversation, nd Ichabod was amazed by the stary:
Ichebad hedintended to propase t Keirina at he end of the: party, sz he szyed behin 1o ko her.
Howewer, Ichabed sattempt i saare Katrings hand went bedlly; Katrina rejected
Nm\l‘.‘henl'eres\medhaml.ﬂdnmwmmrmm  the winods
ke retumm haene an his h Ity depressed.
Mhemmemmnmmwmmmdmedmm
get scared but lerge tahis
call, bt as he passd by, | inarmdmm\qmnuﬂlumrﬂlrgalarge,hhd:mue
ardww’lngadmkld!ﬁ)ﬁdwmtemfﬂiﬂemﬂcsjﬁlmﬂ!rﬂ!was'!ﬂdlﬂi
1o e st of the men. lchabod ried
toget hs and since he was the
horse constantly resstecd
Finally, they gottothe churcy where the ghast was said to disappear and ichabeel
felreliever. Hewas sefe.

Reader's Coach L

The main idea In o fext way o may nol be explily sfated
Sontesliines defeils and alfier birofion induded belp infe it

Read the statement and circle the option that describes the main idea in the passage. Then, write
‘two events from the text that support your choice.

2
o9 Ichabod's atemgt ta cecurs featrina's hand, went badly; katrina rejected him.
a He noticed that foe rider was headless [..] ichabod tred to get bis horse o
j b g0 faster wihout suerss,

Find words in the texts with the following meanings.
a was able ro: _managed fo & apritude: skill
b became: _tumed info f feelingsad: depoeased
« gave facc: ftd

d were present: aended

g apportunity. chance
b spirit ghest

invite students to complete it: In Cinderellas story. the carnage

a pumpkin at midnight. Write the word

skill and explain that when you have the skill fo do something,

it means you do it very well. Give an example: Anne has great
writing skills, but not very good conversation skilfls. Then, invite
students to mention the skills they have. Finally, elicit the meaning
of attended and an example.

4 Read the next part of the legend and underline the main
idea in each paragraph. 1

Write the words fopic sentence on the board and elicit from

students its meaning. Remind them that each paragraph in a text

ronton
Cornmida

n a topic sentence that explains or states the main idea the

ins @ fopic sentence that explains or states the main idea the
paragraph is about. Allow some minutes for students to do the
activity and then check answers by inviting volunteers to read the
underlined sentences fo the class.

5 Use the color code to circle an example of the following
type of details.
Before students start working, make sure they understand how the
details are classified. You can draw their attention to the ones in
the matching activity in number 3, read the first one and elicit
whether it is a description, example or reason. Once students
have done the activity, invite some students to share their answers
with the class.
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Answer the questions about the text on page 8.
a \Whar did lzhabod 1y 1o de ar the parm?

e tried to praposs 4o Katrina

b \What rerified lchabad an his woy back home after the parm?
the naoticed that the cider biad no head.

Work in pairs. Use your own words to complete the sentences that summarize the main ideas in the
text in Activity 7. Fossible ansuers

a Brom Bones was the center of aftentian ar the party by _ielling siories dbout the Headlass Horeernan

b Ichabad fried 10 gropose f8 Keving, but something went wroag
& O his way home, Ichabod saw @ 2 large dart figure. nrarsy fthadno__ bead
d Vihen they got fa the church, lchabad felr  "ehised  becnuce Hhe hadioss Harseman vaually

disapprared toere
Add details to expand each of the ideas in Activiry 11.

@ iabod van amazed by the srs

b e hieaded out into fhe wands to return hame.

e Mo wan torrificd,

d He felt e was eafe.

coeooCuoQooeo

o Simy o ubshe in 1820 end has remained very popular, gpecially during
e tzy Tim Barton in 1599

6 Match the words with their synonyms.

Make sure students remember what a synonym is before they start
working. Before doing the matching activity. tell them to look

for each word in the texts on pages 6 and 7 in order to see it in
context and infer its meaning more easily. Check answers orally.

Introduce the word depressed by
saying it means to be very sad or unhappy. Give an example: She
felt depressed when she lost her job. Elicit situations in which cne
might feel depressed.

7 Read the next part of the legend and underline at least
three details that describe Ichabod's feelings at different
stages of the text. 1

This activity provides a good opportunity for students to practice

and for you to netice their individual performance. Invite volunteers

to read the underlined sentences to the class to check answers.

8 Read the statement and circle the option that describes
the main idea in the passage. Then, write two events
from the text that support your choice.

Read the information provided in the Reader's Coach box

aloud, and then have students go over this part of the story

again. Ask them whether they can find a sentence that expresses
the main idea of this passage. Explain that when something is



Read the end of the legend and complete the graphic organizer below with your opinions.

A in frontof him ang ¥ but he e -
thet the Horseman, ¥ i i at
tirn. The head knodeed Ichabod off of his horse.

Ichabod Crane wias never seen again in Siesoy Hollow With his

y i smciche, hat, and
D i o them.

head? Or i

The ansiwer was never foundl. Same pecple say hewent t0 another town
‘andmaried a richwidow, but Shespy insk
Headless Honeman got him. 1

Which of the
possible reasons
suggested

for Ichabod's

disappearance do
you most agree
with? Wiy?

How much did
Brom Bones have
to do with the
e

How could Ichabod
have avoided all of
his problems?

Do you knoer any other jegends about ghosts? [n your narebook, write the plot of ansther stery or legend you
b cbeist ghosts or afterife beings. Share your stories in small groups

-0

implicit it means it is not mentioned. but it can be inferred from
the information given. Have students do the activity and then
check answers with the class.

Use

Actiy - . = to help
students pause and think. See pages 124-125.

9 Find words in the texts with the following meanings.
Explain to students they have to scan the three parts of the story
they have read so far to find words that have the same meaning as
the ones given. If you feel they might need help. you can do the
first as an example with the whole class. Have students compare
their answers in pairs before checking them with the class.

10 Answer the questions about the text on page 8.
Have students read the text again to answer the questions. Then,
invite them fo give their answers to check them.

11 Work in pairs. Use your own words to complete the
sentences that summarize the main ideas in the text in
Activity 7.

Pair up students by ability level. You can either pair a more skilled

student with a lower skilled one, or pair students with similar

ability levels together. Monitor the activity and provide help
if needed. You may use the Differentiated Instruction strategy
before working on this activity.

12 Add details to expand each of the ideas in Activity 11.
Ask students to read the sentences they completed and then go
back to the text to find details that expand or broaden each of
the main ideas. Invite volunteers fo read the senfences to the
class to check them.

13 Read the end of the legend and complete the graphic
organizer below with your opinions. 1

This activity fosters critical thinking. Have students work

individually. Monitor the activity to identify students who have

difficulties in order to provide strategies that will help them

improve their performance. Have some of them share their

answers with the class.

Invite students to relate this story to other ghost stories they know.
Make sure they understand what the plot is (the events that make
the story unfold). Have them write a brief text stating the main
ideas and some important details. Remind them to revise it to
check the events are presented in a logical sequence. Monitor
the activity providing help with the vocabulary if necessary. Then,
group students to share their stories.

To approach visual learners,
organize students in small groups and have them turn the text on
page 8 into a comic to produce a summarized version of the story
in pictures. Invite groups to present their comic strips to the class
and describe each scene in their own words.

Explain to students that The Legend of Sleepy Hollow was written
by Washington Irving. an American author, and it was published
in 1820 together with other short stories in a book called The
Sketch Book. This story has remained very popular. especially
during Halloween, and it was made into a famous movie by Tim

Burton in 1999.

Final Reflection

Let students get together in small groups. Encourage them to
research famous ghost stories from their own country. Tell them to
choose one and create a graphic organizer which will include the
title, main ideas, and supporting defails. Invite groups to present
their work to the class and explain what the story is about.



(] Read the passage and circle the best title for it.
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Drawing Conclusions

Objective: Use clues given in a text or story and background
knowledge to draw conclusions.
GSE: Can make simple inferences about characters’ motives and
feelings in straightforward narrative texts and infer unstated
information in simple fexts.

Activation of Knowledge

Ask students if they have ever heard of the Chupacabras. Have
them tell you some details of this urban legend and their sources
of information.

Development

Read It Right!

Activate Vocabulary Write the following sentences on

the board: The tourist office provides information on local
attractions. / John always shows up late. Then, invite students fo
substitute the underlined verbs for the words armve and give, to
check they understand their meanings.

1 Read the passage and circle the best title for it.

Read the information in the sidebar aloud and point out that
when we infer something, we figure out missing information. Cive
an example, say: She took the umbrella and her handbag and

Urban lgends are 5 form of modem folloe They
ane stories fold as mue expeniences It happened

Read the text and cirde the moin chorocters = @ friend of o fniend’l which have scary or funny
in the story. lements and exst in many vessions

(Wendyend(frssriran the dark caves trying to get away
from the evil nnuhar&nun:lbaendningnm'l}qhm

i which way totak
comer, hymahh.;mnmlndagddmh.pmh
ground. They

on ez the st i "B, Lwe Arer,” themicdle cne and
'(b-bl.l.mu’wnﬂmmi,idmeﬂrdnzd'sﬂm
ME&.’ the
avern. Youare
hdwghmm’tyw?&vedﬂmd:umwiilaa:lm
i freecom, bt | am frbidden i reves which one.| can orly say

will tahe you to the bottom of the se, i

a frightening firs, and the ther into @ green prairie with grazing
arimels. Each docx i logia ot e, bt youmust Gedpher
sickly will soon.
find you.” With that, the genie whirled into the Lsmp agsin =nd

Wirite what each inseription means and manch it with the end each s related ro. Then, circle the
doar you think Wendy and Tristan chase.

aB.LoweAter  bowwtr b sgheening re
b Comb UL Stion. combustion b sy i -
(Splen Ded Far) sphendid doos 2 bonomafthe sec

() Unscramble and match the words in bold from the texts on pages 11 and 12 with their meanings.

aswonhpu _ chownuwp _ 4 the surfoce of the earth
bmarching clanming ¢ gowe somesne something
e vodpride _ proided _a_ cmived someahers
ddrugon groand b plecsont or frendly

left the house. Then, ask: What can we infer about the weather?
(it was raining or about to rain). Why? (because an umbrella is
mentioned). Was the weather mentioned? (no). Once students
have read the text, invite them to give their answers and support
their choices.

2 Match the beginning of the possible conclusions to the
story in Activity 1 with their endings.

Draw students' attention to the table and explain there are three

different conclusions drawn from the story. You can draw a similar

table on the board and invite volunteers to match the sentences

parts to check their answers. Ask students what conclusion they

3 Put a check (V') next to the information that is not
included in the text in Activity 1.

Explain to students they should read the text again to find which

information is stated and which is missing. Once you have

checked answers with the class, ask students whether they can

infer the reason why the girl was frightened.

Activate Vocabulary Write on the board: People were
sitting on the greund listening to the band. Jimmy was climbing

a tree but fell to the ground. Invite students to provide the
meaning of ground in their own words. Write the word charming
on the board and explain it is an adjective that means that
something is pleasant or someone is friendly. Give an example:
He has a charming smile. Elicit others from students.
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When rsading o fe, we sally e cluss or
e e
abaut it Poy attention ko detals and Use your cwn
Read the text and circle the best option below, P/ =ifiisres

The fest is an extract fom a:  a{mystery novel) b fainy tale cfable

Fomous detective Jack Band got back to his

hiotel room late ot alght with his heart ztil

beating really ot iter such an exhmuating

diry. He had Hret been hiding In the augarcans:

plemtetion, under the aun, for henrs waiting

for some ferocions, heavily armed men to stop

choging him. Then, on his woy back, he had

miraeulenaly Euceeded In jumping from the

i heliroptsr he was in fuat before 1t exploded
Band cpened the windew, stretched aut,

J amd breathed the freah air with reltef

He took a coméorting ehowar, and befors

gaing to bed took his gun out of fis holster ond carefully put it under the plllow oo

he usnally did. He was faet aelsep in no time. However, he suddenty woke up and

listened. Thers wos o disturbing noiss coming from the windew and immediotely

Band reallzed someone wos carefully moving behind the curtuin. So he ook hls gun.

from under the pillew, got out of bed quistly, and moved alwly slong the vl toward.

the wrindow. He pulled the curtain back with cne quick movement. “Kathy Cartrightl”

Band axclaimed, "What are you dolng hers?” “lack, please, help me inl I must tell

you something,” Kathy whispered. Band put hia qun down and helped Kathy in.

Based on Activity 7, circle T (True] or F [False). Then, write the letter of the clues that

rimi
® $ 9

@ Jack Band and Kathy Carfright are enemiss
b Band was expacting Kathy 1o crrive

& At frsr, Bond did nor know who was entering his raom

G-

d Kaihy knews semething impartant
1 | must tedl you something
2 Band put his gun dovn and helped Karky in

3 ..he realized semeane was corefully moving behind the cumain

4 Karhy Cartright! What e yau daing here?

4 Read the text and circle the main characters in the
story.

Ask students to read the text. Be ready to clarify the meaning

of any unfamiliar words. Invite volunteers to call out all the

characters in the story. To check answers with the class, ask which

the most important characters are and why.

5 Write what each inscription means and match it with the
end each is related to. Then, circle the door you think
Wendy and Tristan chose.

By doing this activity, students work out the meaning of each

inscription to infer their end and draw a logical conclusion as

ta which ana would be the cafect You can draw a <amilar ¢
1O WIniln ONe Wouwi 0C N QiS5 10U Can Gidw O simindi ©

on the board and invite students to come up and complete it to
check their answers.

6 Unscramble and match the words in bold from the texts
on pages 11 and 12 with their meanings.

Tell students that once they have unscrambled the words, if they

don't remember their meanings, they should go back to the texts

to infer them from context. Check orally.

Write the words beat, heavily,
realize, and toward on the board. Then, point at the word beat
and invite students to place one hand on their chest, where the

Complete the sentences with the words in the box.

f ~
lgound  roward  shownup  chaming  reclized  provided  hemdly  beating

a The gid was so charming that everybardy liked her e The man provided his telephane number and e-mail
b The soldiers were _heavily_ amed f He was frightened and his heart was_beating fost
€ He put the heavy bas on the _ground g The weman immedianely _realized thet the man

d Hanw strange, its lae and nobedy has shawn up ORI,

at the party petl h He walked _toward_ us with o big emile

Answer the questions abour the text in Activiry 7.

@ ‘What made Jack Band' day exhausing?
“Th fact frat he had been hiding in 3 sugar plantation under the sen for hours and that he jumped from a
helicopter just befors i snpladed

b What was he woken up b7
A disturbing roiet coming Srom the wendow

e Haw did Kty ener Band's roam?

Through the wrdo.

Discuss in small groups and draw your conclusions. Answer the questions.
a Why does Band put his qun under his pillow & Why did Band mave the curdain with just ane
very night? quick meniement?
In case someone sttecked him winfie dleeping. To surprise the infuder.

b Why did Kathy enter Bands ream thraugh the
window?

d Why did Kathy whisper?

In cats someons st was Listening

In order not o be seen

Reflect. Open your notebock and write some notes. Then. share with a classmate.

Were the answess from Acivity 11 based on clues fiam the et ar fiom yeur general bnewledge?
Araecs, may vary.
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heart is located, and mime its reqular movement. Say: QOur hearts
beat because we are alive. Then, point at the word heavily

and explain it means very much. Say: It rained heavily during
the night. Point at the word realize and explain it means to
understand a situation. For example: When he saw the bear close
to him, he realized he was in danger. Finally, walk toward the
door and say: Im walking teward the door. Explain it means in
the direction of something.

7 Read the text and circle the best option below. 2
Students should work individually to perform this task. This will
help you identify those who need more help to achieve their

nhiartiva Tall ctiidante ta rand +
opjective. leil sfugenis fo read 1

with the class. Invite volunteers to support their choices and
as many elements that characterize the genre as possible.

a tavt and than checlk ancware
e Texi G eck

&1 ana s On Grisweis

elicit

8 Based on Activity 7, circle T (True) or F (False). Then,

write the letter of the clues that support your answers.
Read aloud the information provided in the Reader's Coach
box. and then remind students of how we can draw conclusions.
Once students have decided whether the sentences are true or
false, tell them to support their choices with the correct sentences
below. Have students compare their answers in pairs before
checking with the class.

Use to
test students. See pages 124-125.



*4

Read the next part of the story and answer the questions. Support your answers with reasons.

Come,” said Band and rushed her withem heantation mro
the bathroom, where he closed the deor and wmed on the
shower. “Now we can talk, tell me whata geing on, Kethy,”
said Bemd, etll whisperingy.

“This efiernoen, s [ was leaving 1 recaived
o confidential meesage from a reliohle source which revealed
that om undercover K(38 agent, under the name of Hotfmen, 1s
staying in this hotel looking for you."

“Limow that” repled Band. “So 18 a man sallad 2
an extremely wicked eriminal who wears o hlack syspatch, But, did your relisble source
mentlon if Hoffmen has @ physleal description of me?” Kathy told him the undercover
agent didn't herva the slightest Idec whet Bemd lanks lke; he onty has Band's nome.

5 ou must taks all “zhe

“Themk you, Kethy, yeu've taken countless rsks coming all the wey here, but now yon
birve tn leave and you should stop werrying abaut me: Il be fine.”

Band contioualy turned off the shower and apened the bathroom doer. Suddenly, «
menacing volce emerged abruptly from the darkness af the bedroom, "This f not your
lucicy dery, Mr. Bom. Bath of you, coms hers immediately, stomd aganet the wall and put
yeur hemds upl"

2

VoSt or Stravinéis, bacause theq vors both looking for ard

b Homw did the man fnd Band?
Fosaible answer: Probaby he ad. been fllowing Bard and ¥rew all fhe placts where he could spend fhe night.

Answer the questions. Underline the clues from the text that support your conclusions or use your

own knowledge.

a ‘Why did Band turn an the bathroom shower?

To present apers Srom hearing ¥y and Band

b Whar feelings dees Kathy heve far Band?

She weems fo love lnim.

in your natebaak, wiite abaut @ shuation freal ar imaginargd in which you had fo draw canclusions Daseribe the
evidence ar dues you had, and how you drew your condusians

o

9 Complete the sentences with the words in the box.

This activity helps students check they understand the meaning of
the new vocabulary in this lesson. If in doubt, tell them to scan the
texts to see the words in context and remember their meanings.
Allow a few minutes for students to complete the task and then
invite volunteers to read the sentences aloud to check answers.

10 Answer the questions about the text in Activity 7.
Tell students to read the text again to find the answers to the
questions. Then, check them with the whole ciass.

11 Discuss in small groups and draw your conclusions.
Answer the questions.

Put students in groups. Make sure fo form mixed ability groups.
so that the students who need help can be tutored by more
advanced ones. This activity favors interpersonal skills and critical
thinking. Let students discuss and exchange ideas and be ready

to provide help if needed. Invite groups to share their answers
with the class. You may use the Differentiated Instruction strategy
before working on this activity.

12 Reflect. Open your notebook and write some notes.
Then, share with a classmate.

Explain to students they should read the answers to the previous

activity and then the text to decide which answers were based

on clues provided in the text and which ones were based on their

general knowledge. Have students think and decide, and then pair

them up to compare their answers. Invite some velunteers to share

their answers with the class,

13 Read the next part of the story and answer the
questions. Support your answers with reasons. 2

Have students answer the questions individually to give you an

opportunity to monitor and assess them. ldentify students who are

still having difficulties so you may design strategies to guide and

support them in the future. Check answers orally.

14 Answer the questions. Underline the clues from the text

that support your conclusions or use your own knowledge.
Allow a few minutes for students fo do the activity and then
check answers with the class. Have students read the underlined
clues aloud.

Explain the task and remind students it can be a fictional situation
in which they had to draw conclusions to solve a mystery or come
to a result. Provide help if needed. Invite some volunteers to read
their texts to the class.

To approach kinesthetic
learners, pair up students and have them act out the text on page
13. Tell them to read it more than once in order to remember the
correct sequence of the actions. Then, invite some pairs to act
out the scene in front of the class.

Urban legends, such as the first text in this lesson, are stories told
as frue experiences which have scary or funny elements. Their
purpose is to entertain or fo explain mysterious events. Some
famous ones have passed through generations almost unchanged.

Final Reflection

Cet students in groups of three and explain they

are going fo play an enigma game. Ask groups

to look for enigmas and riddles—Ilike the second

text in this lesson—in books or on the Internet. Tell them to
choose one and write it down, but without including its solution.
Have two groups get together fo play the game. They will take
turns fo present their enigma, and answer questions for the other
group to figure it out.



Objective: Follcu ihe sequence of
Cevenisinatest

GSE: Clan follcw ihe sequence ol a.
e, clearly signaling the tequence.
of actiors.

Saquence: Order of Events

The el b alle thes e 0
e et will bl e Beter
undlerstond i, especialy when rsading
newsposen of mogazine erficles and
cther nanfclion lexts Withaut o
secuimnce (b arder in which things

~ () Read the rext quickly and underline the three words that

deseribea its main idea.

One dery in January 1848, [ames Marzhall was werking in
arriver in Galifornier to bulld @ water pump when he found
o shiny meterl that torned out 1o be gold. Ha trisd to keep
his discovery a secrat, but word spread quickly. In August,
cn impertmt newepeper from the Exet Coast published
the news abent the finding on the West Caeat, and meny
people around the left thelr homes to zeek gald

The year of 1849 brought thousands of trarvelare from all
cer the werld. They all oame to get rich. The londs were
lawless beceae of eo mony fortune seekers arriving ot
cnee. Peaple wanted o government o rule the land, and by
the end of the year, San Francisse became the central city.
for the gold mining twna

But mastof the gold on the suriace had run cut by 1850
So, In 1853, mining with machines became the preferred
“way to mine oe machines could dig deeper inte the ground.
Minera bagan working for mining compemize.

The goald rush fincily slowed in
1857, when the gold preduction
b irl

hegpenl, @ sty wadd

ard the evenss would net moke sense
IF et idarbify the compensnl of o

fexd —Leginning, widdle, ond end—,
it will bes st ot e s el

el e stary Dhates, fimes, nd

around 45 millian

dlallore o year.
In 1884, a Californie fudge fnelly

merde hydreulie mining legal

because It tore up the land.

seraueneing wies help you dlentfy
asequence Tinelines are another

wuny e rfcating sequence () Read the rext again, look at the events in the box and
complete the fimeline below.
| a Surface qeld rurs aur b Hydreule mining begirs
e Cold rshstans — d Hydraulie mining is aurlowed
::a ;_::‘P & Marshall finds gold  #The 45en amive g Gald rush decreases

dig shiny

= = lzas@umam

L
Do yoris ke whert thesses s g
imech? H necesiary, check the | | | | | | |
Clasary ai the end of yeur
hack 1848 1848 1849 1850 1853 8! 1884
anueryl  (Auguell  {eroand

Sequence: Order of Events

Objective: Follow the sequence of events in a text.
GSE: Can follow the sequence of a text, clearly signaling the
sequence of actions.

Activation of Knowledge

Write the words Cold Rush — California on the board and ask
students what they know about it. Invite volunteers fo share their
information with the class. If students do not know, provide them
with some basic facts, without going into detall.

Read It Right!

Activate Vocabulary Before reading the text, introduce the
words pump, shiny and dig. Write the word pump on the board
and mime the movement to pump water with a hand water pump.
Say: | use a pump to get water. Then, write the word shiny and
say that when something is shiny it reflects the light. Give some
examples (shiny hair, shiny coin, etc.) and elicit others from the
class. Finally, write the word dig on the board and mime digging
the soll. Elicit examples.

O

| Amazing info |

(. Read the text and number the paragraphs in order. [ D e s

| of the Tionic; she was fwo manths old ct
R .. i e <
passengers W on
enjoyed

Onthe moming of April 10, 1912, the passengers boarded the from Southampton.
Orders were given to begin evacuations but there were not enough lifeboats to
accommadate the passengers and crew of the ship, leaving some 1,500 people without
any possibility of rescue. At mi on the 15¢h, the captain sent a distress call. The

responded, but it iderable distance from the sinking ship. The
Titanic sank at 2:20 am The Car finally arrived at 4:10 a.m. and rescued 708
passengers.

In 1908, the design for the 7 was approved, It was believed the ship was
unsinkable.

The following dav. on Aoril 1L the Titanic reached its next port, in

Queenstown, Ireland Thisis the last time many of the passengers

were seen alive.

Construction began in the spring of 190%, and three years later the
lsunched into the water

() Underline the words that helped you order the paragraphs in Activity 3.
) Match the words with their meanings.

a dhiny 4t ger an a ship, main, o siplone
b pump _§_ something that rell: you there is danger
with %

e dig
tar 9o dovn balow the surface of the water

L]

.
d boot

3 biight
k

o o moke o hele in the ground
% vaming b pisce of squipment used to mave liquid fm ana
g aliee place to anather

1 Read the text quickly and underline the three words that
describe its main idea.
Invite volunteers to read the information in the sidebar and then
ask: Why is it important fo identify the sequence in which the
events took place in a story? (it will help them better understand
the story and they will be able to retell it to someone else). Elicit
what a timeline is; if students do not know, draw one on the
board. Allow a few minutes for them to skim the text and then
check answers with the class.

2 Read the text again, look at the events in the box and
complete the timeline below.

Yraws chiidante Attantian ta tha timalina An
LATUIYY JIUMGTHID WIS TTHINAL T I G THHNGin G J

have fo classify the events stated above in the correct places in
the timeline. You can check answers by drawing a similar timeline
on the board and inviting volunteers to come to the board to
complete it.

—: DL
r
>

O

Activate Vocabulary Write the words boarded. sank.
alive and warnings on the board. Say that we board a plane, a
ship, or a train. Explain we get a boarding pass to get on a plane.
Then, explain that sank is the past form of the verb sink and say:
Metals sink in water. Make a drawing to show it and elicit other
things that sink in water. Say that alive is the opposite of dead.
Write a warning on the board (Danger; fire, Keep out: explosives)
and invite students fo mention warnings they have seen.



S s s sl ced

s fofer ele ), semeihing L“wpe_l&d
Read the text. Then, complete the timeline T i A e ke

with five most imporfant focis from fhe fexr.

Firsh, in 1846, after World War II, Germsny was
dividad into two ssparsts countriss: the communist
East Germany and the democretic West Germany. East
Germany was controlled by the Soviat Union. West
Germany was allisd with Graat Britsin, Francs, snd
tha U8

Then, peapls in East Germany who did notwant
tolive undsr tha ruls of tha Sovist Union started ta
move to West Germany. These pecpls were called
defators, Next, n August, 1061, the Soviet and the East Germean leadars built a wirs
fence around Herlin. They Gid not want the psopla to lsaws. The barriar was soan
transformed into & conerate wall

After that, in 1087, U8 Practdent Ronald Resgan gave 8 speach. Ha sskad the
Sovist lsader Mikhail Garbachev to tear down the wall

. on November 9, 1888, the wall was demalished. Parte of tha wall wers

chipped ewey by pecpls to celsbrate the and of & Germany. On Ocbaber 3, 1800,
Germany offcially becama & singls country sgain.

3

1945 ‘ 1961 1989 1990
Caermany was ‘boviet and Eaet The well wee Cazrmany officially
"7 divided into East German leaders | demolished [ | becams 2 singe
Laormang aed bull 3 wall country 3gn
| Wiest faermany anound Berlin

Underline the saquenee wards you find in the text in Activity 6 Then, write ne santence with
each and summarize the information in the fext.

a First. 2fter World war 1L Grermary s divided who o separate countrics.

b Then, some people in East Gaermany etarted to movs, 4o West aermany.

e et the Boviet and the Eaet aerman loadere buft 2 wall arpund Berlin

d Afier ihat, US Prosident Ronald Rzagan asked the Soviet leader Midhad Grarbeche to tsar down the vall
& Finally, in B4, the wall nas demalished,

3 Read the text and number the paragraphs in order.
Have students skim the text quickly and say what it is about
before they start doing the activity. Then, allow some time
for them to number the paragraphs. You can call out numbers
from 2 to 7, one at a time, and invite volunteers to read the
corresponding paragraphs out loud to check answers.

4 Underline the words that helped you order the
paragraphs in Activity 3.

Remind students of the elements in a text that state the order in

which events happened (dates, fimes and sequencing words). Elicit

some exompfes of sequencing words before they srort doing the

Use - to energize
students. See pages 124-125.

5 Match the words with their meanings.

Draw students' attention to the words and tell them that, when in
doubt, they should scan the texts to find the words they are not
sure about and read the corresponding sentences fo clarify their
meaning from context. Check answers by calling out one word at
a time and inviting volunteers to read the meaning aloud.

Write the word from the box that can replace
the underlinad word ar words.

alive

Boarded a This device is ideal for imigation en e The coin went down fa fhe bartam
s afam__pamy of the poal _sark
b It s 5 beauriful bracsler with bright f Come quick! Hes il breathing]
s ciamands  chiny dlive
PLTIP: & Rasbits xcavate unnels in the g Coution: Do nat it an rafing
sonk eath dig arning
shiny d They got o *he plans on fime h She decided fo 9o to live o

i brarded Edinburgh __mave
waming

Answer the following questions about the text in Activity &,

a ‘Why did Fast Cermany decide m build the walf?
becaugz many peope from East rermany wer maving to West Germang

b Wha was the person to ack the Scviet leader in 1 987 1o demalish the wall?
U5 President Forald Reagan

Complete the table with sequence words from the texts on pages 17 and 18, according to the
stage they are used in.

. —— | == [

om upnll atime. b Thn £ _Suddenly o Firally
© Mert All of a suddnn In the end,
a Erat 4 Thalnlﬂunqinmdﬂyi‘ Bur then,
Today,
Yasterday. A b that
e later N
Later thar day,
Later that night,

Intreduce the word move by saying:
We lived in Cuadalajara two years ago. then we moved fo
Mexico Cily: Explain that it means you go tfo live to another
place. Elicit examples.

6 Read the text. Then, complete the timeline with the most
important facts from the text. 3

Students should work individually to perform this task. Monitor
the activity to identify those who need help. Check answers by
inviting volunteers to share them with the class. Have students

PRI Sy 1) LT NN, NRSUSSRRNENIE 1 WRSUINL | ORI I, RPN . L RN ALALA‘LIAA g o ‘
1011Ce 1INdl Uy FCUUIIIg me imormarion in me nimeline we 9@
summarized version of the fext.

7 Underline the sequence words you find in the text in
Activity 6. Then, write one sentence with each and
summarize the information in the text.

Read aloud the information provided in the Reader’s Coach box
and point ouf that the words for the middle (then, next, after that,
later) can be used one instead of the other without making any
difference. Explain to students that when writing their sentences,
they should not copy the exact sentences from the text. but
summarize the information. Monitor the activity to identify
struggling students and provide help if needed. Check answers by
inviting volunteers to come to the board to write the sentences.



1} In pairs, use the sequencing words below to summarize the events of the Tiranic accident on page 17.

First, ot daign of foe s 33 3y i, Laver, ey receind soms wanngs

Sucdenty, e ship sruck an icseery and sank.

Mext, passengens boarded the snip. Finally, $ne sarviving pessengers wers rescued by

Ater that, the ship arriad 21 Queenstown $or Zarpathia

T Read the biography and write two things you already knew about him and two things you did not know.

Em.s?rexleywunamckmleqﬁndduﬂ.nqheﬂk 60, and 70z and his songs are
elaesics teday. Bom into o p 1835, he woe given hie Hrst guiter
when he was 1. Two years kaer, Efvismﬁvedeempmsm.hhlsmulymdln

KL‘d he mode a shor esries of recordings. One of them got such good ratings

i the radlo that he waz given the chonce to periorm at a lve ehow. The crowd
| bim. In 1955, Elvie got his fir! reccrding contrat and headed ia Noshullle
- he recorded his et record. He more his first netlonal television eppecnance
p in: 1956, That some yeor he starred in o film with Paramount Picrures called Love
Me Tender. In 1858, Elvis enlisted in the army and when he wos officially

discharged from active duty in 1960, he remimed home and made a record-
breaking album called GI Blzes. In 1957, he married Priscills whom he had
met while he wos in the army in Germany. In 1970, Eivie was invited to the
‘White Houss by former President Richard Nixon Elwviz died at his home in 1977,
bt iz legacy will live on fer decades to come.

{ Things You Did Not Know ]
|} Choose the best file for the passage above.

Ehis Presiey’s Timeline The Life of o Rod: Legend

Things You Knew

A Star ks Bom

{1} Reflact on what would have happened f Elvis had receivd a camera o a bassball batinstead of his
first guitar. How would Evis life have changed? Write some ideas and share them with a classmate.

Hawe you heard Eivis Presleys sengs? Do vou |ike them? Research the life of o singer or astor § acniess you
adrive Dicwr a fimeline of his £ her ffe and write o short bingraphy in your nofebock

-©

8 Write the word from the box that can replace the
underlined word or words.

By identifying the synonyms of the vocabulary words in this

lesson, students check they understand their meanings. After a

few minutes, invite volunteers fo read the sentences with the

replaced words.

9 Answer the following questions about the text in
Activity 6.

Tell students fo go over the fext again fo find the answers fo the

questions. Then, check them with the whole class.

10 Complete the table with sequence words from the texts on
pages 17 and 18, according to the stage they are used in.
Pair up students. You can pair advanced students with the
struggling ones you identified while working in Activity 6.
Monitor the activity and be ready to provide help if necessary.

T In pairs, use the sequencing words below to summarize
the events of the Titanic accident on page 17.

Students can change partners fo do this activity. Explain they

will practice what they did in Activity 7, summarizing the text by

means of the sequence words listed below. Invite some pairs to
share their sentences with the class to check them. You may use
the Differentiated Instruction strategy.

12 Read the biography and write two things you already
knew about him and two things you did not know.
Allow some time for students to read the text carefully and then
complete the table. Have students pair up to compare their
answers before inviting some to share them with the class.

13 Choose the best title for the passage above.
Invite some students to share their answers with the class and to
give reasons to support their choices.

14 Reflect on what would have happened if Elvis had
received a camera or a baseball bat instead of his first
guitar. How would Elvis' life have changed? Write some
ideas and share them with a classmate.

Pair up students to discuss the question. Have them notice that

sometimes an outcome could change if a certain event had not

happened or if events had occurred in a different order. Let them
exchange ideas and opinions. Then, invite some pairs to share
their answers with the class giving reasons for their choices.

This activity can be done in pairs or small groups. Let students
brainstorm famous people they like, choose one, and do some
research. Invite students fo present their biographies to the class
and display their timelines for everyone fo see.

To approach logical-
mathemahcal leomers organize the class into small groups and
explain they will draw a world map and color the areas where the
events mentioned in the three texts fook place. Tell students to work
out how long each one lasted, based on the dates stated in the
texts and the timelines, and write this information on the map. They
can do some research and draw the route followed by the Titanic.

The wreck of the Titanic was discovered in 1985. The ship was
split in two and continues to disintegrate nearly 4,000 m deep.
Millvina Dean was two months old at the time of the sinking and
was the last survivor. She died in 2009 at the age of 97.

Final Reflection

Put students into groups and tell them to do some research to
write a brief text about the differences between life in East and
West Germany during the years of the Berlin Wall.



Read the story. Circle the characters, underline the setting. and
separate the beginning, middle, and ending by drawing squares
around each of them.

Objective: Wiite a siory cbout o
higloricol event

GSE: Can make changes o
il siary. felloaing fesdback

L
Tt was & rainy night in Peer] Harbor; World War I, ons of
the wars humen beings

the youngeet Army Afr Corps pilot,
‘dancs and was intredibly happy. *T

wras 8t it peak
'had attendsd &

E&n, his best friend. The two frisnds spent ths night plsying

The cheroclerisic oll of e shoe
is thot they tell o siory either ko
entertin, reflect o on s eath
0 fessn, o1 s 1 e sractions
in e smcer ‘Wiben wailing o
nrrtive tesd, yesis should think ehe
yout chonziens wil be, when ond

They heard the
fire. Tt was around 8 a.m. Esgernot to miss this fight, the

twro friends threw on their tuxedo pents and rushed brevely
to Halaiwe airfield in Teylor's Buick. Along their way,

Answer the questions abaur the rext above

a Whor hisioricel event i the siory sorating?
2 Tapaness. attack on Prari Warbor

b What is the climox?

e Catarsp and eon heard e sound of espinding borbe

Objective: \Write a story about a historical event.
GSE: Can make changes to a written story, following feedback.

Activation of Knowledge

Write Historical Fvents on the board and ask students what
events they know about that have affected their country. Write
their comments on the board. Elicit which they think was the most
important one.

Write It Right!

1 Read the story. Circle the characters, underline the
setting, and separate the beginning, middle, and ending
by drawing squares around each of them. 4

Read the first part of the information provided in the sidebar

(Narrative Texts) and ask students: Who likes to read narrative

texts? Which type of narrafives do you read? Encourage them to

provide details concerning their elements; ask: What is it about?

Who are the characters? Where and when does the story take

place? Then, read the second part of the information (Historical

Events) and invite them to give examples not mentioned in their

books (for example, the first woman who flew around the world,

Amezing lafo -
Leo Tolstoy, who wiote Wor ond Feoce, was \
waiched by Russics secret poiice for a tme becouse
\ of his uncenventional ideas

-

| Prewrities |

&) Use the araphic organizer to brainstorm ideas for your story:

I HAVE A
AMartin Luther King
HISTORICAL EVENT
Beginning Middle Ending
[setting, characters, conflict] [actions that lead to the {[eenflict solved)
confiict]

the first trip to the Moon. etc.). Finally. ask volunteers to read the
model text aloud and give students some time to perform the fask.
Check orally.

Use Eng ; to help students
visualize and remember what they have just read.

2 Answer the questions about the text above.

Cive students some fime fo answer the questions so they may
have a clear idea of the story elements. Ask: What do you think
may happen if a story lacks any of the elements it should have?

3 Use the graphic organizer to brainstorm ideas for your story.
Draw students' attention to the pictures of the topics suggested
and explain they can also choose other historical event. Now,
draw their attention to the titles in the graphic organizer, have
them choose one of the historical events and tell them to write
it in the corresponding space. Explain that they will create a
fictitious story, such as the one they read in Activity 1, which
may have happened during the historical event they chose. In
order to do so, they need to brainstorm ideas about the setting,
the characters, the conflict, some possible actions that may lead
to the conflict and a few ideas about how it could be solved.
Cive them some time to organize their thoughts and to fill in the
graphic organizer to outline their story elements. Tell them they



T 2

[
Saying when something happened: Adjectives and adverbs for descriptions:

oy,

your story interasting:

(© Draftyourstory.

|

{ Beginning )

=

Ending

should write anything that comes to their minds without paying
attention to mistakes.

4 Draft your story.

Invite students to read the words and expressions included in the
Useful Language box in silence and challenge them to identify
some of them in the text they read while working in Activity |
(rainy. incredibly happy. suddenly. minutes later, by the time.,
etc.). Elicit the importance of each category (words that say when
something happened help the reader figure out the sequence:
words that make the sfory interesting can be used fo present the
climax; adjectives and adverbs help the reader picture details
related to the event that is being narrated, intensifiers help to
arouse emotions). Once you are sure they understood, have
them go back to Activity 3 to see the ideas they wrote. Explain
that this time they have to fully describe the setting, properly
introduce and portray the characters, state the contflict, write

a sequence of two or three actions that lead to the conflict,
describe the conflict and finally explain how the conflict was
solved. Remind them to include some of the expressions from
Useful Language. Give them some time to write their draft while
you monitfor to provide any help they may need. Encourage them
to go back to the model provided in Activity 1 while they work.

D) Exchange your drafr with a pariner and use the table 1o cheek their story.
Excellent Good Needs More Wark
Itls aney 10 identify the sering It s nar 5o 208y 10 ideniify the seming: it [t s nor passible ta idendiéy the

could ke described mose theroughly
Charactess ere well parmrayed  Some charassars are vell portayed, bt Charcters are nar well
and itis easy r2 ger a mental it is not s easy 10 get a menial image of  pormayed and 1 & impossible 1o
irege of fherm all of them get & mental imoge of tham
The cenflict is clearly stared at - The canflict is sated but not at the The conflict is not stated
+he begining beginning
Al the events that lead ro Fome events that leod to the climax The events that lead to the
the cimacfollcwed a logienl  fallowsd a logical sequence bursome clima didait follow  legieal
sequence oifhers don't sequence
The elirnax was exciting and — The elimase wes interesting bur nor I+ wes impessible 1o (derty the
inspired intarest in how the stary  encugh fo be inferasted about the end  climax
was geing 1o end
The solution of the canflict vas  The solutian of the corflict was stated at - There was no sclutian to the.
clearly stated ar the end the end, but it vas not very clear

D Give your classmate respectul feedback en how he or she could imprave.

IFyu wan b delete
sernething from o fexd,

s Hhis rrark e

yepOoOOC

) Considering the feedback you received, rewrire your story

5 Exchange your draft with a partner and use the table to
check their story.

Organize the class info pairs and have them exchange their books

to revise each other's story. Explain that they must cross out the

section of the rubric that expresses their opinion about the story

they are revising.

6 Give your classmate respectful feedback on how he or
she could improve.

Encourage students to choose the aspect that they consider needs

more work in their classmates’ story and provide a respectful

suggestion on how he or she may improve it. For example: /nclude

more expressions to say when something happened so the reader

can follow the sequence

7 Considering the feedback you received, rewrite your story.
Ask students to go back to the Draft section to review their texts
individually by considering the suggestions they received. Once
they have decided the aspects they will change, tell them to
rewrite their stories.



Proofreading

10} Use the checklist 1o proofread your stary.

Did1 , adverbe, and for
DidIuse wiords to show secu

Did ] use simple past lense comectly?

Did I use past progresaive tense comrectly?

Didl I use past perdect tenss comrectly?

Did I check and epelling?

Publishing

D) Wrire the final version of your story. Be ereative!

cCopCoobOOCOLUOCOURCOO

Craphic material czn odd mare meaning o your stary Yau can include a pieture o llshetion

8 Use the checklist to proofread your story.

Draw students’ attention to the Proofreading Marks box;
explain that this mark is used to delete information they no longer
want to include. If you consider it necessary, prepare a mini-lesson
on the use of past tenses (simple, progressive and perfect) so

your students may be able to check their texts. Then, read each
of the statements in the checklist aloud to check comprehension
and give students some time to proofread their text, encouraging
them to use the delete mark appropriately. Monitor to identify
struggling students and offer individualized feedback.

| Publishing

9 Write the final version of your story. Be creative!

Explain to students that now they will write the final version

of their stories. Read the information included in the Writer's
Coach box and encourage them fo include pictures in their story.
Have them write a clean copy in their books and encourage them
to create an alternative version using the fools and materials they
wish. You may use the Differentiated Instruction strategy. When
they are ready, invite them to present their stories to the class.

Differentiated Instruction

To approach visual learners, suggest that students create a comic
strip fo narrate their story as an alternative version. Explain that in
this case, they should synthesize the information they wrote to make
it fit in the speech bubbles. Tell them that they may include captions
(separate boxes at the top of each panell in case they need to give
voice to a narrator.

Share with students that many writers throughout history have
written fictitious stories about historical events, For example, Leo
Tolstoy wrote a novel called War and Peace which tells a story
that took place during the Napoleonic invasion of Russia. In this
story, Tolstoy described how Russian society faced that invasion.

Final Reflection

Tell students to research some other narratives about historical
events, to choose one, and write some lines explaining what it
is about,

Cue Card
4
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Read the text and underine the nome of each step in the
procass.

L e Bodontifin Moibhed 1
15 The Scientific Method & |

‘The stientiic meihod is an arganized process ihat helps scentists, students, ar
anyone else answer 2 question or sehv a prablem. The falowing are the sieps
ta foilow:

1 Purpose | Questi rsekf “Whet do | want to learn?” An exmple
‘woid] be: *Dnes the color of a light bulb affect the growth of grass seeds?

2 Researchi{ook forinformatian in bocks ar on the imernct, ta get the
mast infarmation you can before yau start experimenting.

3 Hypothesis | Educated Guess Ater doing your research,fredichthe
answer to the problem, = for example: *H | grow grass seeds undar
green fight bulbs, then they villgrow faster than plarts growing under red
fght buibs "

Experment The fun part!(esignia test or procedure fofind out f your
Pypothesis is correct. In our example, you would sef up grass seeds under
2 qreen light bub and seeds under a red fight and oiserve each for
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couple of weeles.

5 dosisfecorduhathoppened =T o
during the experiment, ako known e
e o2

6 Conclusion fleves) e dafa and Scientific
check o soa f your hypothesis  Eeeers  Method \
was correct. I the grass under the \ P
e ightbub grewfaster hen N
you proved yous hyacthesis; if na, w—-'__//
Jour inpotiesis was wrang.

Answer the questions about the text.
@ How many steps daes the process have?
i
b How is each step signaled?
with mumbers
e What language form is used fo indicate what ta de in each ste?

Imperative verk form

Cirele the verbs thar indicare what 1o de.

-

Objective: Describe the steps in a process in the correct
sequence to complete or explain a task.
GSE: Can describe the steps in a simple process, clearly signaling
the sequence of actions.

Activation of Knowledge

Write the words science — scientific method on the board and
say that when scientists study a subject in detail, they follow the
scientific method. Elicit what students know about the scientific
method and write their ideas on the board. Leave them to be
checked after reading the text.

Write the words solve and research
on the board and say that when you selve a problem you find
the answer to it. Say: Defectives solve crimes. Then, explain
that scientists conduct research to study something in defail and
discover new facts. Elicit cases in which students do research at
school. Elicit examples of both words.

A pracsss i always willlsn s chranaledics erder,
and inchudes ransition words lo indicn'e o logics)
senuence o cannecl fhe steps

= o |
v JEEER | b, e welisites on which  person ar group regulerly puts informeticn that i
e They can ing, t=ll experiences, give opinions, call 1o
action, or even inspire athers. Bt bleg pas?
X simple sieps

chicss & topie; bemnemnd:nnemred)yma\su you Nething vl kil
2biog
&

Read the text and underline the parts that
indicate the key steps in the process

cre quicky than a lnck o enthusism from the wril
i your infermaticn

s e the necessary informatian, write:pour past, You can write & draftina sngle session or wite
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Radwmuauammsdmm
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Circle the transition words and phrases that introduce the key steps in Activity 4.

Fill in the chart with the key steps you underlined. Add brief information from the text te make
sure the order of the steps makes sense.

2: do research e something )

T chaose 2 toplc
i reiable sounces, check facts 1

1t it 1o be a tapis that interests fom and il be |
written with enfiusizem

Stap 3z wrlic your post %
focus on the fopic, finke of a keadling, uee
paragraphs and Images

Step 4 cdit it before publishing 1Y
avald repetition, chect ita flaw, cut aut or adapt
e test, pulbhih it

‘Complete the chart with synomyms or antonyms from the text.

a find a sokitian salve d abundance  lack
b abjact tople & outdated updated
e derclled sudy  mssamh #odlenty  aled

1 Read the text and underline the name of each step in
the process.
Ask students to read the information in the sidebar to themselves
and then ask: What characteristic does a process text have? \Why
do you think the text has to be clear and precise? How are steps
signaled? What kind of sentences are usually used? to check
their comprehension. If necessary, you can remind them of the
imperative and passive forms by providing an example sentence
of each type. Tell students to read the text to identify the steps.
Check answers orally with the class. Then, have them look back
at their answers on the board and check them.

Students compare their answers in pairs before checking them with
the class.

3 Circle the verbs that indicate what to do.

Elicit from students the characteristics that sentences in the
imperative form have before they circle the verbs. Then, check
answers by inviting volunteers to call them out.

Introduce the words updated, topic,
lack and aloud to the class. Write them on the board and say that
when we update something, we add new information to it. Give
an example: They update their website every day. Elicit examples
of things that can be updated. Explain that tepic is the same as
subject, what you write, study or talk about. Then, say: He didn't
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Read the text and circle the sequence and transition words.
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Order the steps. Then, underiine the passive forms and say who in your opinion, perfarms aach step.

3 Barkis removed fram rhe lags il empleyees / machings

2 Logs are taken fa a mil fruk drivers
1 Trees are cut down loggers
Paper s drisd madhives
Water i¢ taken out of the pulp

1

b mill smployees / machings
4 Logs are cut into chips

5

mill smpayers £ machings

FFELTELE

Weod chips cr bailsd mill smplayors  machines

Complete the phrases with the vocabulary word that best fits in eaeh eontext.

a fack of maney & 20 cenfimeters fnigk
b scienfists have diecaversd f updaied catalag
< sl & problam g speck alnd

d sdentific__ ressach h discuss the tapic

pass the exam because of lack of knowledge, and ask: Did he
know a lot or not enough? (not enough). Then, point at the ward
aloud and tell a student: Read the title of the text aloud. please
Elicit possible opposites of aleud (silently, to oneself].

4 Read the text and underline the parts that indicate the
key steps in the process.

Before students start reading in detail, have them skim the text

and say what it is about (how to write a blog spot). Then, ask

them to read the text more carefully to identify the important

steps. Invite volunteers to share their answers with the class.

5 Circle the transition words and phrases that introduce
the key steps in Activity 4.

Ask students to read the Reader's Coach baox silently. Then,

explain or elicit what chronological means (the order in which

the events happen). Tell students that transition words or phrases

connect one idea to the next one. Provide some examples (since,

later. before, etc.) and elicit others from the class. Invite students
to call out the words and phrases they circled to check them.

6 Fill in the chart with the key steps you underlined. Add

brief information from the text to make sure the order of

the steps makes sense.
Draw students' attention to the table and make sure they
understand that the purpose of adding details is to broaden and
explain each step. Draw a similar table on the board and check
answers by inviting students fo go up to the board to complete it.

——4

Circle T (True] or F (False).

a Woed is the only source for making paper T ®

b Both pecple and machines are involved in the process af making paper (1) F

Complete the diagram with information from the text on page 27.

Characteristics of a Process Text
[ T 1

- Language Form +
T

a Instuctians far writing b Fisratal, o Impsratie
2 bing post o e e Chonse o fopic
d Pssomm
e DOno
£ Maw

Complete a similar diagram with infarmation from the text on page 28.

Process Text
[ T 1

| e | e

a Descibe the proces b First, j  Tasslve Voico.
of paer mating € Mos, Trees are cut down
d Dnes
& Toen,
£ Lahr
q A tat,
h Ginee
i e

In 2004, the term Blag" was nomed werd of the
yearty U'S dictionary Memiom-'ebste

7 Complete the chart with synonyms or antonyms from
the text.

This activity helps students check they understand the new

vocabulary. Make sure they know what antonyms are, and if

necessary, explain they are words that mean the opposite of

others. Check answers by reading each word aloud and having

students call out their corresponding synonyms or antonyms.

[ntroduce the words discovered and
thick to the class. Write them on the board. peint at each one
at a time and say: Columbus discovered America. Then, say:
Dictionaries are thick books. They have a lot of pages. Next,
mime the word thick. Elicit examples.

8 Read the text and circle the sequence and transition
words. 5

This is a good opportunity to assess students' individual performance.

Monitor the activity to identify the struggling ones. Check answers by

inviting volunteers to call out the words they circled.

9 Order the steps. Then, underline the passive forms and
say who, in your opinion, performs each step.

Read aloud the information provided in the Reader's Coach box

and write a sentence in the passive form on the board, for instance:

Coffee is grown in Brazil. Underline the verb and ask: Who

grows coffee? Is it important to include it in the sentence. or is it



" Read the text and choose the best title.
b An At Project

e(Ece-Triendiy Faper Moking)

@ How Paper s iode

Poper making & o procses that s thoveands of yeors
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. but tnymadke. y
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Readthe instructions omretully:
1 Terr up junk-modl envelopes (without the windows), cld
noteheok;

broken apart.
3 Place the scaked poper in o blender, 81 it haif full with water and blend it in short bursts o
breck up the pulp.

1 Skx\emdmpjlpmlymaﬂ]z?ﬂpleﬂeﬂm{ﬂm
acTeening o {manerial inoashy woven of wire, plostic
mﬂnemwlmhnlesinh!]kzuneﬂ.nnﬂ]muemm
covared with the paper pulp.

S Place the screen an o big dry towsl and press o board.
down hord on the paper i0 Buesse i amy exrees Woter
Then, remarwe the board.

6 Place a plece of cotion cloth on a flat surface, then turn the
sczsen over onto the cloth to remove the paper and finally
let i ciry completely. 5

(1) Answer the questions about the text above.
a D= pictwes make it easier for you ro undersrand the process?
Answers may vary
b ot steps are illusta'ed by the pictres?
mumber | 20d number 4
€ How is this process of making paper different fiom the one on page 287
It uses recycled paper and it is mostly hand -made.

Would you like fa make eco-friendly paper af home orin ciess? Do you think if s sy to moke? Research an sasy
process to desobe of a simple exneriment fo carmy out in class Then, in your notebosk wite it desaption or o
hew-tz-do instuction sheer about it
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undarstood? (it's not necessary. it's understood). Then, have students
do the activity. Check answers by calling out numbers 1-7, one at

a time, and inviting students to read the corresponding steps. Then,

check the doers of the actions with the class.

10 Complete the phrases with the vocabulary word that
best fits in each context.
Remind students this activity focuses on the eight new words they
learned in this lesson. Tell them if they are not sure about the
correct answer, they can go back to the previous texts to find
them as this will help them figure out which one fits best in each
phrase. Check answers by inviting volunteers to read the complete
phrases to the class.

11 Circle T (True) or F (False).

Tell students to read the text again in order to choose the correct
options. When checking answers, have students support them with
sentences from the text.

12 Complete the diagram with information from the text on
page 27.
Fair up students. You can pair advanced students with the

struggling ones you identified while working in Activity 8. Monitor
the activity and be ready to provide help if necessary. Draw a
similar table on the board and invite volunteers to come up to the
board to complete it.

13 Complete a similar diagram with information from the
text on page 28.

Students can change pariners fo do this activity. Explain they

will further practice analyzing a process text. You may use the

Differentiated Instruction strategy when working on this activity.

14 Read the text and choose the best title. 5 .

Allow some minutes for students fo read the text carefully and
choose the correct option. Invite volunteers to share their answer
with the class.

15 Answer the questions about the text above.

The first two questions approach visual learners while the third one
fosters analytical thinking. Have students compare their answers in
pairs before sharing them with the class.

This activity can be done in pairs or small groups. Have students
brainstorm and research experiments or processes, choose one and
write the instructions. Invite students to present their work to the class.

: - To approach verbal-linguistic
and visual Ieomer5 too. pair up students and ask them tfo create

a word search with all the sequence and transition words in the
text. writing them in vertical, horizontal. and diagonal form. If you
want to make it more challenging. you could also ask them to write
some words backwards. Have pairs exchange word searches to find
and circle the words as fast as they can.

Tell students that Links.net (write it on the board) is considered
the first blog. It was created by Justin Hall, a college student, in
1994, but it wasn't called blog then. In 1997 the term weblog

ﬁﬁﬁﬁﬁﬁ N ol T
1T Was mien

ﬁﬁﬁﬁﬁﬁﬁ tm el - e

UP'JCUICd o rcncel Illc IJIULC)) U'l{ iuggnlg IIIC WED.
shortened to blog. In 2004, Merriam-\Webster declared it their
Word of the Year.

Final Reflection

Put students in small groups and give them some research topics
to choose from: the invention of paper, materials used to write
on before paper was invented. or how and when the first books

appeared.

Use -
fo encourage students to present their work. See -
pages 124-125.
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Cause and Effect

Objective: dentify the organization of cause and effect texts.
GSE: Can identify cause and effect texts and the clue words used
to help the reader understand them.

Activation of Knowledge

Write the word rainforest on the board and elicit what students
know about it. Have them mention the ones they know and
say where they are. Encourage them to say why they think it is
important to preserve them.

Read It Right!

Activate Vocabulary Wirite the words increasing. major,
just and land on the board. Then, say: Milk costs $20, but last
month it cost $18. The price increased Ask: Does increase
mean the price went up or down? Explain that major means that
something is more important than other things. Write: Bullying is a
major problem at school. Then, say: Bullying is just one problem.
Encourage students to suggest a synonym for just (only). Finally.
say: Farmers work the land. The ship sailed for a month before
reaching land.

A deadly fish is found in the Amazon rainforest It
has teeth on the noof of it mouth and on its fonguel

| Read the question on the frst line of the fext. Circle the parf that asks for fhe cause of o volcanic
eruption and underiine the part that asks for its effects.

Have you overthooght about SFE mEle S velcna 8D} o what happens
aftenwards? Theinside of the exrh s not one soiid piece, but many pieces
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e b ridie : e onland
crested bya volcarol O
() Complete the graphic orgonirer with information from the text
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a increasing _4 onlyalime
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& fous b aeaofgrund

£ within _& signifcant

1 Read the text and underline the sentence that
summarizes its main idea.

Ask students to read the information in the sidebar to themselves

and then write this sentence on the board: As a result of water

pollution. coral reefs die. Ask: What happens when the water

is polluted? (coral reefs die). Then, ask: Why do coral reefs

die? (because the water is polluted). Explain that the words as a

result introduce the effect of water pollution. Next, tell students

to read the text about rainforests fo find the main idea. Check

answers orally. Have them notice that the main idea is not always

expressed at the beginning.

2 Circla tha rarract antian
o et o LONTSL Lpniln.

Tell students to go back to the text and analyze it carefully to
choose the correct option. Check answers with the class.

3 Complete the table with the causes and effects of
rainforest destruction mentioned in Activity 1.
Direct students' attention to the fable, read the column headings,
and ask them to read the text again to complete the chart. If
necessary. they may also read the information in the sidebar again
to help them identify the causes and the effects. Draw a similar
table on the board and invite volunteers to come up and write
their answers fo check them.

Q
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Reader's Coach

Signal ar clue werds help yeu u ndwm howa
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srkars wha w
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Read the text again and underline the signal words.

Introduce the words within and flows
to the class. Write the following sentence on the board and
underline the word within. There are two big markets within the
walls of the ancient city. Ask: Are the markets inside or outside
the city? (inside). Then, write: Water flows from the tap and mime
the movement of water flowing.

4 Read the question on the first line of the text. Circle the
part that asks for the cause of a volcanic eruption and
underline the part that asks for its effects. 6

Draw students' attention fo the question, read it aloud. and have

them identify its parts. Invite some volunteers fo give their answers

$m tha ~lace AlA maimt A HRa ~lia wrsede Hhat halaad $ha
I nic oo Jiid 'JUIIII wdi IIIC \_IUC ywoiruo i TiCIHC\J IIICHI

recognize causes and effects. Then, tell them to continue reading
the text.

5 Complete the graphic organizer with information from
the text.
Direct students' attention to the organizer and ask them to read
the fext again in order to complete the sentences stating causes
and effects of a volcanic eruption. Draw a similar organizer on the
board and invite volunteers to come up and write the complete
sentences to check them. Have them notice that the arrows in the
cause section indicate the process or sequence of actions caused
by the rubbing of the tectonic plates.

Complete each series of synomyms using words from the bax.

lnd incecsing  hersfore  within  mojor  fows  mode  just |

a buyand sell, do business, rade & goes along, moves easily, flows.

b for that reason, as o resulr,  therefire f feld, open ares,  land
g mast important, main, ___ majar

h in. enclased by, vifhin

c simply. anly; just
d getting bigger in number. axpanding, _Mereasing

Answer the questions abaut the text in Activiry 7.
a Wy did the L S military kil buffala?

ln arder to fight the American Plains Indians and eut their souress of faod.
b \What waved buffale from exinction?

They can now mows frecly in eertain arses.

Work in pairs te elassify the signel werds you underlined in the text accerding 1o their purpase.

Signal words or phrases that indicate the couse | Signal words or phrases that indicate the effect
of something of something

e, becaus. of, becauise cancauertly, hersfare, a6 3 result, co, This Fa led 4o

Work in small reams. Complete the summary using signal words.

At the end of the 1 9th cantury, thers wers &
af the tum of the 20th century, buffalo wer
military did nar wanr Plains Indiars ta hove access fa foad
warkers and even Plains Indians also killed them Taday. things have changed 28 a result ] 2o
policies implementad by the LS gavemment  Comseauently  the numbers of buffala have grown
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6 Match the words with their meanings.

This activity is for students to check their understanding of the
new vocabulary in the twa texts they have worked on. To check
answers, call out the words, one at a time, and invite volunteers fo
say their corresponding meaning.

Intreduce the words trade and
therefore fo the class. Write the following sentences on the
board. Merchants trade. They buy and sell products. Then,
explain that therefore is a signal word to express the effect or
result of something, and give an example fo illustrate its meaning:
There was no traffic, therefore, they arrived early.

7 Read the text and underline the sentence that best
summarizes its main idea.

Have students do this activity individually as this is a good

opportunity for you fo evaluate their performance. Monitor the

activity to identify struggling students. Then, check answers with

the class.

8 Read the text again and underline the signal words.
Ask students to read the Reader's Coach box and write one or
two more examples of cause and effect sentences to make sure
students understand how they are used. For example: John is a
hard worker: therefore, he was promoted. Since the fridge was



