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 INTRODUCTION INTRODUCTION INTRODUCTION INTRODUCTION INTRODUCTION

1 THE COURSE
Choices is a fi ve-level course for secondary students, taking 
learners from Elementary to Advanced level. Choices 
Intermediate o  ers ninety-six lessons of core material 
but because of the in-built fl exibility of the course, this could 
be extended considerably.

2 WHY CHOICE?

Choice for learners
When	you	have	an	element	of	choice	in	what	you	do,	you	are	more	
likely	to	be	motivated,	and	motivation	is	fundamental	for	teenage	
learners.

	People	have	diff	erent	learning	styles	and	need	to	work	in	ways	
best-suited	to	them.

	The	ability	to	make	choices	when	learning	is	an	important	strategy	
in	itself	and	is	a	crucial	element	of	life-long	learning	skills	which	will	
become	more	and	more	important	in	the	21st	century	as	technology	
and	jobs	change	rapidly.

Choice for teachers
Teachers	work	in	very	diff	erent	contexts	(e.g.	number	of	hours,	
facilities,	equipment)	with	very	diff	erent	groups	of	learners	
(e.g. numbers	in	classes,	previous	learning	experience,	interests).

	Every	teacher	has	his/her	own	ideas	about	learning	and	teaching.	

3 CHOICE IN CHOICES
In an educational context, choice must be guided to avoid chaos in 
the classroom. Choices introduces these elements of guided choice:

•	 	Topic Talk Networks:	Using	a	language	is	a	creative	activity	and	
involves	constant	choice	and	options.	Vocabulary	networks	provide	
guided	choice	by	marrying	functional	exponents	with	lexical	items.	

•	 	Your Choice:	These	exercises	give	students	the	opportunity	to	
choose	between	diff	erent	topics	to	discuss.	

•	 	Grammar Practice: Grammatical	structures	are	fi	rst	compared	and	
contrasted,	then	students	are	trained	in	choosing	forms	that	best	
express	given	meanings	or	intentions.

•	 	DVD Choice:	This	is	an	optional	section	with	authentic	video	
material	that	extends	the	lesson	topic.	

•	 	Listen or Watch:	Target	functional	language	is	presented	through	
dialogues	which	can	be	watched	 DVD 1 	or	listened	to	 1.12 ,	
depending	on	the	equipment	available.

•	 	Listening Choice:	The	teacher	can	choose	between	two	levels	of	
diffi		culty	in	the	listening	CDs.	One	is	slower	( 1.10 ),	without	accents.	
The	other	is	faster	and	more	natural	( 1.11 ),	with	diff	erent	regional	
accents.	This	feature	gives	the	teacher	a	choice,	depending	on	
the	level	of	the	students,	and	the	option	of	listening	to	the	more	
diffi		cult	version	after	students	have	listened	to	the	easier	level.

•	 	Language Choice:	This	booklet,	which	provides	options	for	extra	
practice	related	to	new	language	and	language	reference,	comes	in	a	
convenient,	fold-out	section	at	the	back	of	the	book.	

•	 	Skills Builders:	Teachers	and	learners	have	the	choice	of	using	this	
section	while	doing	communicative	tasks	and	when	revising;	it	gives	
support	in	terms	of	both	strategies	and	language,	with	examples	of	
linkers,	explained	text	models	and	model	dialogues.	

•	 	Language Review/Self Assessment:	Students	do	language	
revision	exercises,	listen	and	check	their	answers	and	use	a	
feedback	guide	to	choose	what	they	need	to	practise	more.	

•	 	Learning Links:	There	are	references	throughout	the	book	to	extra	
activities	which	provide	a	further	element	of	choice.	At	the	end	of	
each	module,	students	are	directed	to	further	cultural	input	(Culture	
Choice	at	the	back	of	the	book),	plus	extra	revision,	practice	and	
self	assessment	(in	the	Workbook/MyLab).

•	 	Culture Choice:	These	optional	lessons	at	the	back	of	the	book	
include	cultural	input,	literature,	songs	and	projects.	They	are	
related	to	pairs	of	modules	but	can	be	done	at	any	time.	The	
extensive	reading	can	also	be	done	by	students	on	their	own	and	
is	a	good	way	of	introducing	students	to	guided	readers	(see	the	
Penguin	Readers	collection).

•	 	Online Skills	(Workbook):	These	activities,	developed	by	ELT	
technology	specialists,	develop	information-handling	skills	and	
critical	thinking	within	the	context	of	the	internet.	

•	 	Sound Choice (Workbook): Diff	erent	language	learners	have	
diff	erent	problems	according	to	their	own	language	and	according	
to	their	own	personal	diffi		culties.	A	short	diagnostic	exercise	is	
followed	by	a	choice	of	exercises	on	problem	sounds.

4 APPROACH 
In addition to the learner-development features of Choices that are 
related to the central concept of choice, the course contains other 
key elements: 

a Educational Content
The	strong	content	syllabus	covers	the	key	areas	in	the	Common	
European	Framework	of	Reference	(CEFR),	has	systematic	cross-
curricular	input	and	includes	up-to-date	and	challenging	topics.	Each	
topic-based	module	is	introduced	in	the	Topic	Talk,	then	the	lessons	
include	input	on	diff	erent	thematic	strands	related	to	the	main	topic.	
In	reading	lessons,	there	are	Learning	Links	to	Online	Skills	in	the	
Workbook	that	enable	learners	to	fi	nd	out	more	about	the	topic.	

b Cultural Input
Choices	not	only	provides	systematic	cultural	input	about	English-
speaking	and	other	cultures	but	gives	frequent	opportunities	for	
students	to	talk	and	write	about	their	own	culture,	thus	strengthening	
their	own	cultural	identity.	In	main	lessons,	Your	Culture	spots	relate	
the	topics	to	the	students’	own	culture.	The	six	Culture	Choices	at	the	
end	of	the	coursebook	have	input	about	English-speaking	culture	and	
cultural	awareness,	literature	(poems	and	stories)	and	songs,	and	My	
Culture	Projects	allow	students	to	research	information	about	their	
own	culture	and	then	talk	or	write	about	it.

c A Broad Approach to Language
Rather	than	establish	a	false	dichotomy	between	vocabulary	on	the	
one	hand	and	grammar	on	the	other,	the	language	syllabus	in	Choices	
integrates	diff	erent	strands	of	linguistic	input	in	both	grammar	
and	skills	lessons	through	a	comprehensive	focus	on	morphology,	
syntax,	word	grammar,	lexical	features,	text	grammar,	functions,	
conversational	grammar	and	phonology.	Features	in	Choices	that	
enable	the	course	to	cover	this	broad	scope	of	language	are:	

•	 	Vocabulary Networks:	They	combine	key	functional	language	with	
useful	lexical	sets	and	enable	students	to	talk	about	common	exam	
topics	in	a	personal	way.

•	 	Sentence Builders:	They	focus	on	diffi		cult	areas	of	syntax	which	
often	cause	students	problems	and	systematically	cover	written	
linkers.

•	 	Word Builders:	They	look	at	lexical	features	such	as	prefi	xes/
suffi		xes	and	multi-part	verbs.

•	 	Text Builders:	They	cover	text	organisation	and	style	in	written	
language.
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d Integrated Skills
As	in	real	life,	where	communication	usually	involves	more	than	one	
channel	at	a	time,	skills	in	Choices	are	always	developed	together.	For	
example,	in	the	main	skills	lesson,	there	are	always	at	least	three	out	
of	four	of	the	main	skills:	

•	 	Oral Production:	Every	Topic	Talk	has	an	activity	in	which	learners	
can	talk	about	their	own	lives.	There	are	other	such	tasks	in	the	
main	skills	lessons	and	Speaking	Workshops.

•	 	Oral Interaction:	There	are	interactive	speaking	activities	
throughout	the	book,	especially	in	the	oral	skills	lessons	and	the	
Speaking	Workshops.	

•	 	Listening (Watching): There	are	four	or	fi	ve	listening	tasks	in	
each	module	with	a	wide	variety	of	text	types:	monologues,	stories,	
dialogues,	interviews	and	radio	documentaries.	Watching	tasks	
include	TV	documentaries,	interviews,	dialogues	and	a	situation	
comedy	TV	programme.	Pronunciation	activities	involve	intensive	
listening	with	tasks	to	develop	learners’	ability	to	distinguish	
sounds,	words	and	expressions.	There	is	further	listening	in	the	
Culture	Choices	and	there	is	a	song.	

•	 	Reading: There	is	one	major	reading	text	per	module	and	other	
shorter	ones	in	the	grammar	lessons	and	the	workshops.	Text	types	
include	articles,	book	reviews,	adverts,	letters,	notes,	a	postcard,	
websites,	magazine	interviews,	a	magazine	letter	page	and	blogs.	
There	are	also	further	reading	texts	in	the	Culture	Choice	sections	
(stories,	poems	and	a	song).

•	 	Writing: There	is	writing	in	every	module.	In	odd-numbered	
modules,	there	is	a	focus	on	written	syntax,	reference	and	linking	
followed	by	a	short	writing	task:	descriptions,	advert,	blog	post	and	
instructions.	In	even-numbered	modules,	there	are	more	text	types	
in	the	Writing	Workshops:	an	email,	a	book	review,	a	report,	a	letter	
of	complaint,	a	CV	and	covering	letter	and	an	essay.	Clear	models	are	
provided	and	there	are	staged	tasks,	plus	work	on	text	organisation	
and	style.	Further	models	of	text	types	are	given	in	the	Skills	
Builder,	which	illustrates	target	features	and	language.

e Critical Thinking and Information-handling
Elements	of	critical	thinking	are	introduced	in	reading	and	listening	
tasks:	inference	of	non-explicit	information,	analysis	of	textual	
elements	such	as	author’s	style	or	context,	evaluation	of	content	or	
arguments	in	the	text,	application	and	discussion	of	knowledge	or	
ideas	from	texts.	The	information-handling	activities	in	the	Online	
Skills	in	the	Workbook	provide	further	activities	to	develop	learners’	
skills	in	selecting,	evaluating	and	processing	information	in	the	context	
of	the	internet.	

f Communication Strategies 
There	is	a	systematic	focus	on	communication	strategies	in	the	
Skills	Builders	for	both	receptive	and	productive	skills.	For	reading	
and	listening,	there	are	both	general	processing	strategies	such	as	
working	out	the	meanings	of	new	words,	plus	exam	task	strategies	
such	as	doing	matching	or	multiple-choice	tasks.	Writing	strategies	are	
embedded	in	the	tasks	in	the	Writing	Workshops	and	explicit	speaking	
strategies	appear	in	the	Speaking	Workshops.

g Guided and Staged Production
Both	shorter	and	longer	productive	tasks	are	guided	in	Choices.	
For	example,	in	main	skills	lessons	Your	Choice	tasks	contain	brief	
preparation	stages.	In	the	longer	Writing	Workshop	and	Speaking	
Workshop,	there	are	explicit	stages	followed	by	feedback	activities	to	
enable	students	to	refl	ect	on	or	react	to	their	partners’	writing	or	what	
they	have	said.	The	Skills	Builder	acts	as	a	back-up	when	learners	are	
doing	these	tasks,	providing	model	texts	and	dialogues.

5 COMPONENTS
The components of the course are as follows:

1 Students’ Book 
The	Students’	Book	consists	of	twelve	thematic	modules.	Each	module	
is	clearly	divided	into	sections:	Topic	Talk	(opening	page	of	the	module),	
Grammar,	Skills,	Writing	Workshop,	Speaking	Workshop.	There	is	a	one-
page	Language	Review	after	Modules	1,	3,	5,	7,	9	and	11.	At	the	back	of	
the	Students’	Book,	there	are	the	following:	

•	  Skills Builder	(a	section	of	support	strategies	and	model	language	
and texts)	

•	  Culture Choice	(optional	lessons	which	present	reading	texts,	
poems	and	a	song	with	projects	related	to	the	students’	own	
culture)

•	  Language Choice booklet	(which	provides	further	language	
practice	of	both	vocabulary	and	grammar	and	also	has	a	reference	
section	for	each	language	point	that	is	presented)

2 Workbook 
The	Workbook	gives	further	practice	of	the	language	introduced	in	
the	Students’	Book.	Each	module	directly	refl	ects	the	content	of	the	
corresponding	module	of	the	Students’	Book.	Every	module	contains	
a	Remember	section	which	revises	basic	grammar	points	from	the	
previous	level.	At	the	end	of	each	module,	there	is	a	revision	section	
followed	by	a	Module	Diary	where	students	assess	their	progress.	

After	every	second	module,	there	is	an	extensive	exam	practice	zone	
with	practice	tests	for	reading,	listening,	speaking	and	writing.	The	
Sound	Choice	section	allows	students	to	work	on	their	pronunciation.	
Finally,	at	the	end	of	the	book,	there	is	a	section	called	Online	Skills,	
which	develops	information-handling	skills	in	the	context	of	the	internet.	

3 MyLab
This	online	resource	allows	teachers	and	students	to	interact	beyond	
the	classroom.	It	has	all	the	practice	exercises	of	the	Workbook,	which	
can	be	automatically	graded,	and	instant	feedback	can	be	sent	to	the	
student.	Teachers	can	use	MyLab	to	assign	homework	and	see	their	
students’	progress	in	the	gradebook.

4 Teacher’s Handbook
The	Teacher’s	Handbook	contains	reduced	pages	from	the	Students’	
Book,	along	with	teaching	notes,	answers,	teaching	tips,	suggestions	
for	extra	exercises	and	background	information	about	the	contents	
of	each	spread.	It	also	contains	the	Students’	Book	audioscript,	the	
Workbook	audioscript	and	the	answer	key.	

5 ActiveTeach
This	DVD-ROM	is	a	teaching	resource,	providing	everything	needed	
both	for	the	classroom	and	for	preparation.	It	contains:

•	 	an	interactive	whiteboard	of	the	Students’	Book	with	integrated	
audio	and	DVD,	interactive	activities	and	zoomable	areas

•	 photocopiable	activities	to	use	in	the	classroom

•	 	teacher	development	workshops	on	diff	erent	elements	of	language	
teaching

•	 	the	Test	Master,	so	teachers	can	create	their	own	versions	of	tests

•	 a	comprehensive	mapping	of	Choices	to	the	CEFR.

6 Class Audio CDs
The	Class	Audio	CDs	contain	all	the	listening	activities	recorded	in	the	
two	levels	of	diffi		culty,	plus	recordings	of	all	the	reading	texts.

6  CHOICES AND THE COMMON EUROPEAN 
FRAMEWORK OF REFERENCE 

Choices covers most of the descriptors of the Common European 
Framework of Reference (CEFR) at each level, except some of those 
related to work and other adult contexts:

Choices CEFR UCLES
Elementary A1–A2
Pre-Intermediate A2–B1 KET
Intermediate B1–B2 PET
Upper-Intermediate B2 PET
Advanced B2–C1 FCE

For	a	complete	breakdown	of	the	descriptors	covered	at	this	level,	
see	the	Teacher	Development	Workshop	entitled	Evaluation:	European	
Framework	of	Reference	on	the	Choices	ActiveTeach.
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GRAMMAR  

TOPIC TALK  

Vocabulary 
networks present 
key lexical sets 
and functional 
language to talk 
about the topic.

Students have 
the chance to 
personalise the 
topic and talk 
about themselves.

The Language Choice 
booklet provides more 
grammar practice and 
reference.

Grammar Alive 
sections link 
grammar with 
functional areas and 
provide practice in 
everyday contexts.

The Topic Talk 
introduces the 
module topic.

These boxes contain 
the learning objectives 
of each module.

Systematic practice 
of pronunciation (e.g. 
unstressed words, word 
stress, contractions).

The Language Choice 
booklet provides extra 
practice and reference.

Warm Up sections 
introduce the lesson topic.

Practice activities 
check concepts and 
provide oral and 
written practice.

Presentations encourage 
students to work out rules 
in a guided way.

4

MODULE 1: LANGUAGE CHOICE 1–6

5    Present tenses  Complete the dialogue with 
the Present Simple, Present Continuous 
and Present Perfect. 

 May: Bill, I  1      ‘m looking      (look for) my English-
Spanish dictionary.   2  ________  
(you / see) it? 

 Bill: No, but ask Dad. He  3  ________  (write) 
emails in Spanish in his room.  

 May: I  4  ________  (ask / already) him. He 
 5________    (not know) where it is. I think you  
 6________    (take) it. 

 Bill: May, you know I  7________    (not take) your 
books without asking.  8  ________   
(you / look) in the living room? Maybe 
 9  ________  (you / leave) it there. 

 May: Okay, I’ll check the living room. And what 
 10 ________    (you / do)? 

 Bill: Can you leave me alone, May? 
I  11________    (work) on a project about 
Barcelona.  

 May: Barcelona  12   ________  (be) in Spain. Oh, 
no, what  13  ________  (you / hide) there? This 
is my dictionary! 

 Bill: I’m sorry, May but I really  
14________    (need) it. Please, let me fi nish! 

 May: You are impossible, Bill! You can keep 
it for half an hour and then I  15  ________ 
 (want) it back. 

     6    Talking about appearances  Complete the 
sentences about the urban tribes. 

 1 Tom is a skater. He wears      baggy     clothes 
and _________   out at skate parks. 

 2 My older brother is a metal head. He has got 
________   hair and wears leather ________ 
and black T-shirts. 

 3 I’d like to be a goth. I’m into  ________  fi lms 
and I wear silver ________   but I never wear 
________   make-up or strange clothes. 

 4 My neighbour is a trendy and wears clothes 
with   labels and is into ________   and 
shopping. 

5 My mum says my dad was a punk. He 
wore ________   clothes and chains and had 
________   and shaved ________  .          

REFERENCE
 Talking about identity 

  I live in Madrid but   my family roots   are in 
the Basque Country.     I speak Basque and   I am 
proud of   my language.     One thing I love about 
my country is   the food.     I suppose I’m   an 
adventurous outdoor   type of person   but   I’m a 
bit too   independent!     I’m passionate about   my 
football team, Athletic Bilbao.     I’m also very keen 
on   food and I’m a good cook.     Finally, I’m not into   
wearing clothes with designer labels but   I’m into   
band T-shirts.  

 Compound adjectives 

  These words are always joined with a hyphen (-):  
  They are   well-o�    and always go on expensive 
holidays.  
  I think Robert Pattinson is very   good-looking.       
My brother is very   laid-back   and   easy-going   and 
he never gets angry.  
  She is very   fashion-conscious   and is always 
  well-dressed   in the latest styles.  
  I don’t like   ready-made   food that you can buy 
in shops.   
  He got a   brand-new   mountain bike for Christmas. 
It was   nice-looking   but he crashed it on the 
fi rst day.  
  I went to the cinema and saw a new   3-D   fi lm.  

like

 Verb of preference 
  I   like   going to the cinema.  
      Would you   like   a cup of co� ee?  

 Preposition 
  We use   like   as a preposition in these ways:  
 •  to show that things are similar.  
   My sister is   like   my dad and she hates getting  
 up early.  

   •  to ask for an opinion or a general   
 description of something.  
   What is she   like  ? What type of person is she?  
   What is the weather   like  ?  

 •  to   ask about appearance.  
   What does Kristen Stewart look   like  ?  

 •  to give an example.  
   You can buy things for your avatar   like     
 virtual clothes and jewellery.  

 PRACTICE 
1    Talking about identity  Complete the description. 

I   1      suppose      I’m quite an idealistic type of  2  ________ .  
I’m passionate about politics and I’m keen  3  ________ 
 photography – I’m  4________    going to photography 
exhibitions. I suppose I’m a bit  5  ________  laid-back 
sometimes because I’m  6  ________  into studying very 
much. I live in Brussels but my  7________    roots are in 
England and my parents come from London. I am not very 
nationalistic but I’m  8________    of London – I think it’s a 
great city.   

2    Compound adjectives  Complete the compound 
adjectives next to the defi nitions. 

 1 completely new and not used yet: b rand    -   new     
 2 having a lot of money: w _______  -  _______  
 3 known by a lot of people: w_______ -  _______  
 4 wearing attractive, fashionable clothes: 
 w ______ - _______   
   5 having an attractive appearance: g  _______  -  _______  
 6 made for you to use immediately: r _______  -  _______  

3    like  Rewrite the sentences with  like .  

 1 What sort of person is your new boyfriend? 
  What is    your new boyfriend like    ? 
 2 I am not really into doing outdoor activities. 
  I _______________________________________________   . 
 3 Tell me about your new girlfriend’s appearance. 
  What  __________________________________________  ? 
 4 I am very similar to my dad in lots of ways. 
  I _______________________________________________ . 
 5 Can you tell me about the weather in your town?  
  What  __________________________________________  ? 
 6 You can visit di¡ erent places, for example, cafés and 

clubs. 
  You ___________________________________________   . 

  4   Present tenses  Complete the sentences with the 
Present Simple, Present Continuous and Present 
Perfect.

 1 My granny     doesn’t speak     (not speak) any foreign 
languages. 

 2 Talk to him now! He _________   (not do) anything 
important. 

 3  _________  (you / like) listening to French songs? 
 4 I _________   (never / be) abroad. 
 5 This week the students  _________  (learn) to write 

letters in English. 
 6  _________  (you / ever try) to learn Arabic? 
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MODULE 1: LANGUAGE CHOICE 1–6

5    Present tenses  Complete the dialogue with 
the Present Simple, Present Continuous 
and Present Perfect. 

 May: Bill, I  1      ‘m looking      (look for) my English-
Spanish dictionary.   2  ________  
(you / see) it? 

 Bill: No, but ask Dad. He  3  ________  (write) 
emails in Spanish in his room.  

 May: I  4  ________  (ask / already) him. He 
 5________    (not know) where it is. I think you  
 6________    (take) it. 

 Bill: May, you know I  7________    (not take) your 
books without asking.  8  ________   
(you / look) in the living room? Maybe 
 9  ________  (you / leave) it there. 

 May: Okay, I’ll check the living room. And what 
 10 ________    (you / do)? 

 Bill: Can you leave me alone, May? 
I  11________    (work) on a project about 
Barcelona.  

 May: Barcelona  12   ________  (be) in Spain. Oh, 
no, what  13  ________  (you / hide) there? This 
is my dictionary! 

 Bill: I’m sorry, May but I really  
14________    (need) it. Please, let me fi nish! 

 May: You are impossible, Bill! You can keep 
it for half an hour and then I  15  ________ 
 (want) it back. 

     6    Talking about appearances  Complete the 
sentences about the urban tribes. 

 1 Tom is a skater. He wears      baggy     clothes 
and _________   out at skate parks. 

 2 My older brother is a metal head. He has got 
________   hair and wears leather ________ 
and black T-shirts. 

 3 I’d like to be a goth. I’m into  ________  fi lms 
and I wear silver ________   but I never wear 
________   make-up or strange clothes. 

 4 My neighbour is a trendy and wears clothes 
with   labels and is into ________   and 
shopping. 

5 My mum says my dad was a punk. He 
wore ________   clothes and chains and had 
________   and shaved ________  .          

REFERENCE
 Talking about identity 

  I live in Madrid but   my family roots   are in 
the Basque Country.     I speak Basque and   I am 
proud of   my language.     One thing I love about 
my country is   the food.     I suppose I’m   an 
adventurous outdoor   type of person   but   I’m a 
bit too   independent!     I’m passionate about   my 
football team, Athletic Bilbao.     I’m also very keen 
on   food and I’m a good cook.     Finally, I’m not into   
wearing clothes with designer labels but   I’m into   
band T-shirts.  

 Compound adjectives 

  These words are always joined with a hyphen (-):  
  They are   well-o�    and always go on expensive 
holidays.  
  I think Robert Pattinson is very   good-looking.       
My brother is very   laid-back   and   easy-going   and 
he never gets angry.  
  She is very   fashion-conscious   and is always 
  well-dressed   in the latest styles.  
  I don’t like   ready-made   food that you can buy 
in shops.   
  He got a   brand-new   mountain bike for Christmas. 
It was   nice-looking   but he crashed it on the 
fi rst day.  
  I went to the cinema and saw a new   3-D   fi lm.  

like

 Verb of preference 
  I   like   going to the cinema.  
      Would you   like   a cup of co� ee?  

 Preposition 
  We use   like   as a preposition in these ways:  
 •  to show that things are similar.  
   My sister is   like   my dad and she hates getting  
 up early.  

   •  to ask for an opinion or a general   
 description of something.  
   What is she   like  ? What type of person is she?  
   What is the weather   like  ?  

 •  to   ask about appearance.  
   What does Kristen Stewart look   like  ?  

 •  to give an example.  
   You can buy things for your avatar   like     
 virtual clothes and jewellery.  

 PRACTICE 
1    Talking about identity  Complete the description. 

I   1      suppose      I’m quite an idealistic type of  2  ________ .  
I’m passionate about politics and I’m keen  3  ________ 
 photography – I’m  4________    going to photography 
exhibitions. I suppose I’m a bit  5  ________  laid-back 
sometimes because I’m  6  ________  into studying very 
much. I live in Brussels but my  7________    roots are in 
England and my parents come from London. I am not very 
nationalistic but I’m  8________    of London – I think it’s a 
great city.   

2    Compound adjectives  Complete the compound 
adjectives next to the defi nitions. 

 1 completely new and not used yet: b rand    -   new     
 2 having a lot of money: w _______  -  _______  
 3 known by a lot of people: w_______ -  _______  
 4 wearing attractive, fashionable clothes: 
 w ______ - _______   
   5 having an attractive appearance: g  _______  -  _______  
 6 made for you to use immediately: r _______  -  _______  

3    like  Rewrite the sentences with  like .  

 1 What sort of person is your new boyfriend? 
  What is    your new boyfriend like    ? 
 2 I am not really into doing outdoor activities. 
  I _______________________________________________   . 
 3 Tell me about your new girlfriend’s appearance. 
  What  __________________________________________  ? 
 4 I am very similar to my dad in lots of ways. 
  I _______________________________________________ . 
 5 Can you tell me about the weather in your town?  
  What  __________________________________________  ? 
 6 You can visit di¡ erent places, for example, cafés and 

clubs. 
  You ___________________________________________   . 

  4   Present tenses  Complete the sentences with the 
Present Simple, Present Continuous and Present 
Perfect.

 1 My granny     doesn’t speak     (not speak) any foreign 
languages. 

 2 Talk to him now! He _________   (not do) anything 
important. 

 3  _________  (you / like) listening to French songs? 
 4 I _________   (never / be) abroad. 
 5 This week the students  _________  (learn) to write 

letters in English. 
 6  _________  (you / ever try) to learn Arabic? 
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LANGUAGE CHOICE

   Present tenses  Complete the dialogue with 
the Present Simple, Present Continuous 
and Present Perfect. 

 May: Bill, I  1      ‘m looking      (look for) my English-
Spanish dictionary.   2  ________  
(you / see) it? 

 Bill: No, but ask Dad. He  3  ________  (write) 
emails in Spanish in his room.  

 May: I  4  ________  (ask / already) him. He 
 5________    (not know) where it is. I think you  
 6________    (take) it. 

 Bill: May, you know I  7________    (not take) your 
books without asking.  8  ________   
(you / look) in the living room? Maybe 
 9  ________  (you / leave) it there. 

 May: Okay, I’ll check the living room. And what 
 10 ________    (you / do)? 

 Bill: Can you leave me alone, May? 
I  11________    (work) on a project about 
Barcelona.  

 May: Barcelona  12   ________  (be) in Spain. Oh, 
no, what  13  ________  (you / hide) there? This 
is my dictionary! 

 Bill: I’m sorry, May but I really  
14________    (need) it. Please, let me fi nish! 

 May: You are impossible, Bill! You can keep 
it for half an hour and then I  15  ________ 
 (want) it back. 

        Talking about appearances  Complete the 
sentences about the urban tribes. 

 1 Tom is a skater. He wears      baggy     clothes 
and _________   out at skate parks. 

 2 My older brother is a metal head. He has got 
________   hair and wears leather ________ 
and black T-shirts. 

 3 I’d like to be a goth. I’m into  ________  fi lms 
and I wear silver ________   but I never wear 
________   make-up or strange clothes. 

 4 My neighbour is a trendy and wears clothes 
with   labels and is into ________   and 
shopping. 

5 My mum says my dad was a punk. He 
wore ________   clothes and chains and had 
________   and shaved ________  .          

REFERENCE
 Talking about identity 

  I live in Madrid but   my family roots   are in 
the Basque Country.     I speak Basque and   I am 
proud of   my language.     One thing I love about 
my country is   the food.     I suppose I’m   an 
adventurous outdoor   type of person   but   I’m a 
bit too   independent!     I’m passionate about   my 
football team, Athletic Bilbao.     I’m also very keen 
on   food and I’m a good cook.     Finally, I’m not into   
wearing clothes with designer labels but   I’m into   
band T-shirts.  

 Compound adjectives 

  These words are always joined with a hyphen (-):  
  They are   well-o�    and always go on expensive 
holidays.  
  I think Robert Pattinson is very   good-looking.       
My brother is very   laid-back   and   easy-going   and 
he never gets angry.  
  She is very   fashion-conscious   and is always 
  well-dressed   in the latest styles.  
  I don’t like   ready-made   food that you can buy 
in shops.   
  He got a   brand-new   mountain bike for Christmas. 
It was   nice-looking   but he crashed it on the 
fi rst day.  
  I went to the cinema and saw a new   3-D   fi lm.  

like

 Verb of preference 
  I   like   going to the cinema.  
      Would you   like   a cup of co� ee?  

 Preposition 
  We use   like   as a preposition in these ways:  
 •  to show that things are similar.  
   My sister is   like   my dad and she hates getting  
 up early.  

   •  to ask for an opinion or a general   
 description of something.  
   What is she   like  ? What type of person is she?  
   What is the weather   like  ?  

 •  to   ask about appearance.  
   What does Kristen Stewart look   like  ?  

 •  to give an example.  
   You can buy things for your avatar   like     
 virtual clothes and jewellery.  

Present tenses

 Present Simple 
  We use the Present Simple to talk about:  
 •  activities that happen regularly, habits and routines.  
   Most children   start   school at the age of six.  
   I   buy   a lot of books.  

 •  feelings, opinions, permanent situations  .
   Some languages   have   no written form.  
   I   like   learning languages.  
   We   think   that ‘small’ languages will disappear.  

 Present Continuous 
  We use the Present Continuous to talk about:  
  • things happening exactly at the time of speaking.  
   We’re waiting for our Spanish lesson.  
   My brother is doing his homework.  

  • things happening around now, not necessarily at the  
 time of speaking.  
   Many local languages are disappearing.  
   I’m learning Russian.  

  State verbs are not usually used with the 
Present Continuous:  
  agree, be ,  believe, belong, know, like, prefer, remember,  
want, understand  

 Present Perfect 
  We use the Present Perfect to talk about:  
  • past events that have consequences in the present.  
   Many languages of small communities   have become    
 extinct. (they don’t exist)  
   I can’t lend you my dictionary, I’  ve lost   it.  

  • past events, when it doesn't matter when exactly  
 they happened.  
   Hundreds of languages   have disappeared   in the 
 last decade.  
   I’  ve been   to most European countries.  

  • situations that started in the past and are still 
 going on.  
   People   have used   medicinal plants for centuries.  
   I’  ve   always   been   interested in languages.  

 Talking about appearances 

  to wear baggy/scru� y/dull clothes,     loose shirts/baggy 
trousers  ,   silver/gold jewellery chains,     (black) make-up  
  to have/have got long/shaved/dyed/straight hair,   
  piercings/a tattoo  
  to hang out at skate parks, clubs, shops  
  to be obsessed with gaming/technology,     into horror fi lms/
clubbing/gaming        
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GRAMMAR  

TOPIC TALK  

SKILLS READING/LISTENING  

SKILLS READING/WRITING  

No Comment boxes 
include quotes about 
the lesson topic.

Skills Builders at 
the back of the 
book provide useful 
reading strategies. 

Warm Up activities 
introduce the topic 
of the lesson. 

Your Culture 
activities relate 
the lesson topic to 
the students’ 
own context.

There is a variety 
of reading texts 
(e.g. articles, 
adverts, websites).

Language Choice 
activities provide 
reference and 
further practice.

Skills Builders at 
the back of the book 
have useful listening 
strategies.

Sentence Builders 
focus on linkers and 
sentence structure.  

Your Choice activities 
give students an 
element of choice. 

Word Builders systematically 
present lexical features (e.g. 
pre� xes/multi-part verbs).

116

SKILLS BUILDERS

       

  Reading
12 Multiple choice (choosing a title)

 Page 6, Exercise 2 
 • First, look quickly at the text and any photos or 

drawings with it. Try to guess the topic. 
 • Read the text quickly to check your guess. Do not 

try to understand all the words. 
 • Read the question and look again at the di� erent 

titles.  
 • Look through the text more slowly. Find parts of 

the text related to the titles. 
 • Which title sums up the  general  topic of the text? 

Choose that one. 

 13 Matching (headings/paragraphs) 
 Page 6, Exercise 3 
 • Read all of the text quickly to get the general idea. 
 • Read each paragraph carefully, especially the fi rst 

sentence which usually introduces the topic of the 
paragraph. 

 • Underline important words in each paragraph and 
select a heading for each paragraph.  

• Make sure one of the headings does not match a 
paragraph.

 14 Matching (words/meaning)  
 Page 16, Exercise 6 
 • Work out what part of speech the word is: a verb, 

adjective, noun, adverb, preposition or fi xed 
expression. 

 • Is it similar to a word in your language? (e.g. isolation  ) 
 • Use the context in the text to guess the meaning 

(e.g. It is about a big sporting event). 
 • Match the words and the meanings. If you are not 

sure, guess.  

 15 Identifying informal style  
 Page 19, Exercise 3 
 • Notes, emails, letters or postcards to friends or 

family have an informal style. Blogs and chats on 
the internet are also usually informal.  

 • Some features of informal style: 
  – starting letters, etc.:  Hi; Hi there; Hello; How are 

things?; How are you?  
  – fi nishing:  Write soon;   See you; Take care; All the 

best; Love  
  – colloquial words:  cool, mate, okay, anyway  
  – short forms:  (I’m) Having a great time./(I’ll be) 

Back on Tuesday.  
  – punctuation: contractions (e.g.  can’t ); AMAZING 

(capital letters); !!!!!!! (exclamation marks); - 
(dashes); xxxxx (kisses at the end of a letter); the 
use of smileys (e.g. a) 

16 Multiple choice (focus on context) 
 Page 22, Exercise 4 
 • Before you read, think about what kind of text 

it looks like (e.g. newspaper report, magazine 
article, teenage magazine article, brochure, letter, 
website, blog). Think about the format and design, 
the number of pictures and the size of the text. 

 • Read the text quickly to check your guess about 
the kind of text. Notice the style. Is it formal 
(e.g. a newspaper/formal letter) or informal (blog/
postcard/informal letter)? 

 • Decide what kind of reader the text is written for 
(age, occupation, nationality). Think about the 
topics mentioned and the references to places 
(e.g. Kingston, Canada). 

 • Think about the relationship of the writer to 
his/her subject. Is he/she an expert? How well-
written is the text? Has it been written by a 
professional? 

 • Read the text closely to fi nd out what the writer 
is trying to do: give information; express opinions; 
tell a story; sell something; ask for something; 
complain about something. 

 17 Getting specifi c information   
 (completing notes) 
 Page 32, Exercise 3 
 • Read the text fi rst to get the general idea.   
 • Then look at the notes. Guess what kind of 

information you are looking for (e.g. jobs, 
dates, features of a house/information about 
personality). 

 • Make guesses about the information using any 
photos and your general knowledge. 

 • Read the text again and underline key words and 
information with a pencil.  

 • Use abbreviations to write down the information. 
Make guesses when you are not sure. 

 18 Sentence gaps 
 (connections/linking) 
 Page 38, Exercise 3 
 • Read the text(s) and identify the topics of the 

di� erent texts or parts of the text. 
 • Read the gapped sentences. Identify the topics. 
 • Read the sentences before and after the gaps. 

Look for linking words (e.g.  fi rst/then/because ). 
 • Look closely at reference words in the gapped 

sentences and those after them. These words 
refer back to something:  one/ones, he/she/his/her, 
it/them, this/these, that/those, then (time), there 
(place)  .

 • Check that these reference words work in the text 
(e.g.  choose   ones   = materials ). 

 • Check that the extra sentence does not fi t in any gap.  
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         MODULE 2:  LANGUAGE CHOICE 7–12

10     Multi-part verbs (1)  Complete the text with 
multi-part verbs. 

 I  1      get on      well with my cousins and we 
sometimes go to watch our local club together. 
The best game was last year when we won the 
local league. We  2  ________  at my uncle’s ground 
near the stadium. It was raining a lot when the 
players  3  ________  and it was almost dark when 
they  4  ________  . It was a really close game with 
no goals and when we scored just before the 
end everyone  5  ________  and cheered. We were 
cold and wet when we  6________    of the ground 
but we were really happy and we  7________   
 with lots of friends to celebrate at my uncle’s 
house. 

11    just   Add  just  to the sentences below. 

 1 I took my bag and walked out of the room. 
   I just took my bag and walked out of the 

room.   
 2 I think that rugby is amazing.  
 3 I have sent a text message to my friend. 
 4 My brother’s wedding was incredible and we 

all had good fun. 
 5 The police have arrested three men for that 

bank robbery. 
 6 When I get home, I’m going to have 

something to eat and go to bed. 

12    used to and would  Cross out  would  where 
inappropriate. 

 1 We would/used to organise big parties every 
Saturday. 

 2 I would/used to like wedding parties. 
 3 As a child, I would/used to believe that my 

neighbour was a witch. 
 4 My family would/used to live in a small 

village in Northern Scotland. 
 5 My grandfather would/used to watch all 

Real Madrid games.  
 6 Our house would/used to be a police station. 

REFERENCE
 Talking about memories  

  One special event I remember was   my fi fteenth 
birthday party.     It was great because   we all had a 
great time.     A sad occasion was   the death of my great-
uncle.     One of my best sporting memories was   the 
Olympic Games in London.     The best bit was   when my 
favourite runner got a gold medal.     The crowd     cheered 
  and   we all went wild   when she collected the medal.  
  One of my earliest memories was   a terrible storm 
when I was six.     When it happened  , I was with my 
family at home.    

 Past tenses 

 Past Simple 
  We use the Past Simple to talk about past events:  
  We   met   in Berlin in 1989.  
  I   didn’t see   Carol during the demonstration.  

  We use the Past Simple to talk about past habits:  
  I   didn’t eat   chocolate when I was a child.  
  I   went   to school in Africa.  

 Past Continuous 
  We use the Past Continuous to talk about activities 
that were in progress at a specifi c time in the past or 
formed background for some events:  
  When I saw her, she   was crying  .  
  At three o’clock, we   were waiting   for the game to 
start.  

 Past Perfect 
  We use the Past Perfect to talk about an event or 
situation in the past that happened before other 
past events:  
  We gave fl owers to a woman who   had lost   her brother.  
  I noticed that Mary   had changed   her clothes.  

  When we use the Past Simple and the Past Perfect 
in one sentence, the Past Perfect refers to an earlier 
event:  
  The police arrested the man who   had attacked   me.
   

  A�  rmative    The police  had arrested   some criminals. 

  Negative        The police  hadn't caught   all of them. 

  Questions      Had  they   robbed   a bank? 

 PRACTICE 
7    Talking about memories  Complete the memories.  

 a One special  1      event      I remember was the party 
to celebrate my grandparents’ fi ftieth   wedding 
anniversary. It was great  2  ________  all my aunts, 
uncles and cousins came to it and we  

 3  ________   a really good time. 
 b A very sad  4  ________  for me was the  5________              

of my great-grandmother last year but she was nearly 
a hundred when she died and had had a good life.  

 c One of my best sporting  6  ________  was the 2010 
World Cup Final between Spain and   Holland. My mum 
is half-Spanish and we supported Spain. The best 
 7________    was when Spain   scored just before the end 
and the crowd  8  ________  wild.  

 d One of my  9________    memories was a forest fi re in 
Spain when I was six. When it  10________  I was at my 
grandmother’s home and it was really frightening.     

8    Past Perfect  Complete the sentences with the Past 
Perfect form of the verbs in brackets. 

 1 We didn’t have a wedding party because a hurricane 
      had destroyed      (destroy) our town a few 
days earlier. 

 2 After the demonstration we discovered that someone 
________   (steal) our car.  

 3 When the 2010 World Cup ended, Germany 
________   (score) fi fteen goals. 

 4 I tried to get home but it was too late – the storm 
________ (already / start). 

 5 We lost the fi nal because we ________   (not train) hard 
enough. 

 6 When the revolution began, the president
 ________   (not leave) the country. 

9    Past tenses  Complete the story with the correct past 
forms of the verbs in brackets.  

 Last Saturday there  1    was      (be) a rock concert in my 
town. I  2________    (go) to the concert when I  
 3________    (realise) that I  4  ________   (not have) the ticket 
with me – I  5________    (leave) at home. So I  
6________  (go back) home to get the ticket. When I 
 7________    (cross) the centre, I  8________    (be surprised) 
that the streets  9________    (be) so quiet. My house 
 10  ________  (be) quiet, too because my parents  
11________    (go away) for the weekend. I  12________    (fi nd) 
the ticket and, as I  13________    (close) the kitchen door, I 
 14  ________  (see) the calendar in the hall – it was Sunday! I 
 15  ________  (miss) the concert!
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WRITING/SPEAKING WORKSHOPS  

SKILLS LISTENING/SPEAKING  

Your Choice 
activities have 
speaking practice 
of functional 
language.

Pronunciation 
activities focus 
on intonation.

Students can listen 
to or watch everyday 
functional dialogues.The DVD Choice 

section provides 
optional authentic 
video footage.

Vocabulary 
networks 
provide further 
key vocabulary.

Listening texts 
give input about 
the lesson topic.

Listening input 
and focus on 
pronunciation 
are provided.

There are reading 
activities with 
model texts. 

Staged speaking 
and writing tasks 
are provided. 

Skills Builders 
provide model texts 
with explanations.

Talk Builders focus 
on conversational 
grammar.

Talk Builders present functional 
language. Skills Builders provide 
further reference.

Learning Links direct 
students to Culture Choices 
and Workbook activities. 
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 reason 
for writing 

   conclusions 

 introduction: 
basic 

information 

advantages/
reasons for

 disadvantages/
reasons against 

 Speaking
 40 Agreeing and disagreeing  (1)

 Page 11, Exercise 9 
 A:  I think  punks look a bit silly. 
 B:  So do I.  
 C:  I don’t.  I think they’re quite cool. 

 A:  I don’t think  piercings look very nice. 
 B:  Me neither.  They’re horrible! 

 A:  I don’t like  heavy metal. 
 B:  Neither do I.  It’s too loud. 
 C:  I do.  I think it’s great!  

 A:  I love  clothes with designer labels. 
 B:  Me, too.  But they’re so expensive. 

 A:  I’m not into  tattoos. 
 B:  Neither am I.  
 C:  I am.  I’d like to have one.  

 A:  I’m really into  hip hop and rap. 
 B:  So am I.   
 C:  I’m not.  I prefer rock. 

 41 Telling stories  
 Page 20, Exercise 3 
 A:  Well,  it happened the other day .  I’d just  fi nished  

 classes and I was riding my bike down   the street.  
 B:   And then?    
 A:   And suddenly,  I saw these two guys. An old guy,  

 and a young guy in jeans with a knife. 
 B:   Wow!   
 A:   So anyway, then  I went towards the mugger. 

The mugger started to run.  So the next thing 
I did was to  use my judo and get him on the 
ground. 

 B:   Yeah? Really?   
 A:   But then,  the old guy was angry. When I turned  

 round, I saw a fi lm crew. 
 B:   Oh, no!   
 A:   Well anyway,  I felt really terrible.  But after that ...  
 B:   What?  
 A:   After that,  the director came over to talk to me.  
 B:   And?  
 A:   Eventually  everything was fi ne. The director  
  invited me to watch the fi lming and meet the   

 actors afterwards! 
 B:   No! He didn’t!  
 A:    Yes! I’m going to have dinner with them.   
 B:   Wow! Amazing!   
 A:    Yeah, it is, isn’t it?  It was the  weirdest  thing   

 that’s ever happened to me.  

 42 Preparation strategies 
 Page 20, Exercise 6, Stage 2 
 • First, choose an event to talk about. 
 • Write short notes about what you want to say. 

Write notes to answer these questions: 
   –  When and where did it happen? 
  – What had you just done? 
  – What were you doing? 
  – What suddenly happened? 
  – What did you do? 
  – What happened in the end? 
  – How did you feel? 
 • When writing notes, don’t try to translate directly 

from your own language. If you don’t know the 
vocabulary or the grammar, don't try to say it or 
say it in a simpler way.  

 • Use your notes to practise. It can be useful to 
record yourself and listen to yourself. Get a friend 
or member of your family to listen to you, too! 

43 Eating out
 Page 27, Exercise 8 
 A: Good evening, a table for one, please. 
 B: Good evening,  sir/madam .  Have you got a 

reservation?  
 A: No, I’m afraid I haven’t. 
 B:  Would you min d waiting for a couple of minutes, 

please? 
 A:  All right.   
 B: Can I take your coat? 
 A: Thank you.  

 A:  Could I have  the menu, please? 
 B: Certainly,  sir/madam . I’m afraid we’re out of   

 chicken.   
 A:  Could you bring me  a large bottle of mineral   

 water, please? 
 B: Of course,  sir/madam.  

 B: Are you ready to order? 
 A: Yes,  I’d like  the tomato soup for a starter,  please .  

 And steak for the main course.  
 B: Right,  sir/madam.   And how would you like your  

 steak: rare, medium or well-done? 
 A: Rare, please.    
 B:  Would you like  dessert?      
 A:  I’ll have  some apple pie, please.  
 B: Right,  sir/madam.  

 A:  Could you  bring me the bill, please? 
 B: Of course,  sir/madam .  Would you like to pay in   

 cash or by credit card? 
 A: Cash, please. Thank you very much. 
 B: Not at all,  sir/madam . We look forward to seeing 

you again. 
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 Speaking
 40 Agreeing and disagreeing  (1)

 Page 11, Exercise 9 
 A:  I think  punks look a bit silly. 
 B:  So do I.  
 C:  I don’t.  I think they’re quite cool. 

 A:  I don’t think  piercings look very nice. 
 B:  Me neither.  They’re horrible! 

 A:  I don’t like  heavy metal. 
 B:  Neither do I.  It’s too loud. 
 C:  I do.  I think it’s great!  

 A:  I love  clothes with designer labels. 
 B:  Me, too.  But they’re so expensive. 

 A:  I’m not into  tattoos. 
 B:  Neither am I.  
 C:  I am.  I’d like to have one.  

 A:  I’m really into  hip hop and rap. 
 B:  So am I.   
 C:  I’m not.  I prefer rock. 

 41 Telling stories  
 Page 20, Exercise 3 
 A:  Well,  it happened the other day .  I’d just  fi nished  

 classes and I was riding my bike down   the street.  
 B:   And then?    
 A:   And suddenly,  I saw these two guys. An old guy,  

 and a young guy in jeans with a knife. 
 B:   Wow!   
 A:   So anyway, then  I went towards the mugger. 

The mugger started to run.  So the next thing 
I did was to  use my judo and get him on the 
ground. 

 B:   Yeah? Really?   
 A:   But then,  the old guy was angry. When I turned  

 round, I saw a fi lm crew. 
 B:   Oh, no!   
 A:   Well anyway,  I felt really terrible.  But after that ...  
 B:   What?  
 A:   After that,  the director came over to talk to me.  
 B:   And?  
 A:   Eventually  everything was fi ne. The director  
  invited me to watch the fi lming and meet the   

 actors afterwards! 
 B:   No! He didn’t!  
 A:    Yes! I’m going to have dinner with them.   
 B:   Wow! Amazing!   
 A:    Yeah, it is, isn’t it?  It was the  weirdest  thing   

 that’s ever happened to me.  

 42 Preparation strategies 
 Page 20, Exercise 6, Stage 2 
 • First, choose an event to talk about. 
 • Write short notes about what you want to say. 

Write notes to answer these questions: 
   –  When and where did it happen? 
  – What had you just done? 
  – What were you doing? 
  – What suddenly happened? 
  – What did you do? 
  – What happened in the end? 
  – How did you feel? 
 • When writing notes, don’t try to translate directly 

from your own language. If you don’t know the 
vocabulary or the grammar, don't try to say it or 
say it in a simpler way.  

 • Use your notes to practise. It can be useful to 
record yourself and listen to yourself. Get a friend 
or member of your family to listen to you, too! 

43 Eating out
 Page 27, Exercise 8 
 A: Good evening, a table for one, please. 
 B: Good evening,  sir/madam .  Have you got a 

reservation?  
 A: No, I’m afraid I haven’t. 
 B:  Would you min d waiting for a couple of minutes, 

please? 
 A:  All right.   
 B: Can I take your coat? 
 A: Thank you.  

 A:  Could I have  the menu, please? 
 B: Certainly,  sir/madam . I’m afraid we’re out of   

 chicken.   
 A:  Could you bring me  a large bottle of mineral   

 water, please? 
 B: Of course,  sir/madam.  

 B: Are you ready to order? 
 A: Yes,  I’d like  the tomato soup for a starter,  please .  

 And steak for the main course.  
 B: Right,  sir/madam.   And how would you like your  

 steak: rare, medium or well-done? 
 A: Rare, please.    
 B:  Would you like  dessert?      
 A:  I’ll have  some apple pie, please.  
 B: Right,  sir/madam.  

 A:  Could you  bring me the bill, please? 
 B: Of course,  sir/madam .  Would you like to pay in   

 cash or by credit card? 
 A: Cash, please. Thank you very much. 
 B: Not at all,  sir/madam . We look forward to seeing 

you again. 
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 Writing
24 Descriptions of people with  like 

 Page 7, Exercise 8 

 What does my avatar look  like ? Well, he looks very  like  me but 

he’s taller and he’s got short green hair and yellow eyes. What 

is he  like ? He does not really behave  like  me because I’m quite 

shy and he is very outgoing. He  likes  meeting people in cool 

places in the virtual world  like  the cafés.  

25  after / before / while  +  -ing  
 Page 19, Exercise 4 
  After leaving  the church, we went to the hotel for the 
reception. ( After we had left the church ... )  
    Before having  lunch, we listened to a speech by the best man. 
( Before we had lunch  ... ) 
  While walking  back to the hotel there was a big storm. ( While 
we were walking . .. ) 

 26 An informal email  
 Page 19, Exercise 5 

 Hi Andy, 

  How’s it going? I’ve just  come back from my sister’s 
wedding. It was really  COOL!!!!!!   

 It was in  some kind of  Scottish castle and we arrived 
late the night  before.  The next day,  after  hav ing  
breakfast, we went out for a walk  and then  we got 
changed for the ceremony.  

  Before  go ing  into the church, my dad took lots of 
photos.  During  the ceremony, Fred’s mobile  suddenly  
went o�  and everyone looked at him.  Afterwards,  we 
had a big lunch with  lots   of  speeches and  later  some 
Scottish dancing.  While  danc ing , I met this  AMAZING  
girl called Sophie and we  immediately  got on well and 
talked  for ages .  In the end , I went to bed at 3 a.m.  

The next day , we got the train back to London –  luckily  
Sophie was on the same train. I think I’m in love !!!!!! 
Anyway , I’ll tell you all about her soon. 

  Write soon.  
  All the best,  

 Keith   

  the event 

  before the 
event 

introduction

 Key 
 informal style  
  story linkers  

  after the 
event 

27 Short notes/Reason linkers
 Page 23, Exercise 7 

  Hi  Sam, 

  Thanks  for the  invite.  I ’d  love to come 
but can I bring a  mate of mine ? It’s 
 because  an old friend is staying with me.     

  Cheers,  

 Tim 

  Hi  Sam, 

  Thanks  for the invitation.  I’m  afraid I 
can’t come  as  I’m going to be in London. 
Hope you have a great time –  I’ll be in 
touch  when I get back. 

  Take care,   

 Lucy  

  Hi  everyone, 

  Am having  a party at home on Friday 
15 August at eight o’clock to celebrate 
getting into  UNIVERSITY!!!! I’m  going to 
make my famous chicken curry. Bring 
some drinks  in case  we run out. My 
 mum  can pick you up from the station 
but tell us beforehand  just in case  she’s 
busy. 

 Hope you can  make it.  

  All the best,   

 Sam 

 Key 
 informal style  
reason   linkers  

     28 A report 
 Page 35, Exercises 3 and 7 
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LANGUAGE REVIEW  

CULTURE CHOICES  WRITING/SPEAKING WORKSHOPS  

SKILLS LISTENING/SPEAKING  

Texts include 
poems, stories, 
novel extracts 
and songs.

Glossaries 
provide 
meanings of 
new words.

Projects get students 
writing and talking about 
their own culture.

Listening texts 
provide cultural 
background.

Your Culture 
activities relate the 
topic to the students’ 
own culture.

Revision of the 
Word Builder

Students listen, 
check their answers 
and decide on further 
practice.

Learning links direct 
students to the 
Workbook. 

Revision of the 
Talk Builder

Revision of 
Grammar

Revision of 
Grammar

Reading tasks include 
inference (reading between 
the lines) and evaluation.

Culture Choices are 
optional lessons at the 
back of the coursebook.

Sound Choice focuses 
on problem sounds.

Revision of the 
Sentence Builder

Revision of the 
Vocabulary network

Exercises test knowledge of 
language from the previous 
module (Modules 1 and 12) or 
from the previous two modules.
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TOPIC TALK
1 	 Students discuss their ideas for a few 

minutes in pairs. Write up any interesting 
language on the board. Ask students to give 
reasons for their ideas.

2 	 Tell students to make notes as they 
listen. Pause the recording after each speaker 
and ask students to identify which person is 
speaking.

Answers: Photo a: Owen is proud of his 
nationality, speaks two languages and is into 
sport. Photo b: Haruka speaks two languages 
and cares about the environment. Photo c: 
Piotr belongs to an urban tribe and is into sport.

3 	 Give students a 
few minutes to read the 
information in the network. 
Check the meaning of any 
vocabulary students don’t 
know. Elicit any information 
they remember about Owen 
before they listen again.

Answers: Student page

4 	 Check understanding of 
contraction. Ask: What is the 
full form of ‘I’m’? Repeat the 
process with more examples, 
e.g. you’re, that’s. You may 
need to play the recording a 
few times. Check the answers 
with the class. Elicit what the 
contractions are short for, e.g. 
don’t – do not, we’re – we are 
and I’ve – I have. Focus on two 
or three of the sentences. Use 
choral drilling.

Answers: But maybe I’m a bit 
too laid-back sometimes.	
I’d like to have a Welsh flag 
tattoo.	
And I don’t like clothes with 
designer labels, either.	
We’re a real sporting nation. 
But I’ve got family roots in 
Poland.	
So you’re a real skater?
We’re a really good group.

For practice, students turn to 
LANGUAGE CHOICE 1.

5 	 Put students in groups of 
four. Give them a few minutes 
to do this activity. Monitor and 
help where necessary.

Now your students can:
•	 talk about their identity (or 
the identity of other people)

•	 describe what people are 
like.

landscape

language

sporty
laid-back

wearing team shirts
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Background

Avatar: an image that 
represents a person in a virtual 
world. 

Role-playing game: a 
game in which players assume 
the roles of characters in a 
fictional setting. 

Instant messaging (IM): 
a form of real-time 
communication between 
two or more people 
using computers.

Blog: a diary which you put 
on a website for others to 
read. It may contain personal 
information or comments on 
topics of interest to the writer. 
The word blog is combined 
from the words web and log.

Virtual world: an online 
community that is a computer-
based simulated environment. 
In virtual worlds, like Second 
Life, you can earn virtual 
money by having a job or 
starting a business. Some 
people have made a lot of 
money from selling services 
and products in virtual worlds.

Part 1

Warm Up
1 	 Before students open 

their books, write up the words 
avatar, a chat and blog on the 
board. Elicit ideas about what 
these are. Ask students if they 
have seen the film Avatar. 
Encourage those students 
who visit blogs to explain to 
the others what they are. Ask 
students to open their books 
and use the pictures to aid the 
discussion further. If students 
use any words that you think 
may be useful to the lesson, 
e.g. virtual, character, internet, 
write them up on the board.

Tip: Being a digital generation, 
it’s probable that students 
already know a lot about 
avatars. This is a good chance 
for ‘real’ interaction with 
students. Encourage them to 
tell (or teach you!) about what 
they know. Ask them about the 
most popular games, blogs or 
chat rooms among their friends. 

Reading
2 	 Go through SKILLS BUILDER 12 and 

check students understand the strategies. 
Tell them to quickly read through the text, 
identifying key words that will help them 
match it to a title.

Answer: Student page

3 	 Go through SKILLS BUILDER 13 and 
check students understand the strategies by 
eliciting how they are going to approach the 
task.

Answers: Student page

Extra Exercise

As a follow up to SKILLS BUILDER 13, ask 
students in pairs to compare which words they 
underlined to help them match the headings. 
Tell students to help each other with the 
meaning of any difficult words too.

4 	 Give students a few minutes to complete 
the exercise.

Answers: Student page

2
6

3
4

5
1

F

T

T

F

?
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Writing
7 	 Students find the differences.

Answers: She's got blond hair, not brown hair. 
She's got brown eyes, not blue eyes. She likes 
colourful clothes, not black clothes.

5 	 If there are any meanings that students 
are unsure of, encourage them to find the 
relevant compound adjective in the reading 
text and try to deduce the meaning from the 
context.

For practice, students turn to LANGUAGE 
CHOICE 2.

Part 2

6 	 Tell students to review the words in the 
Word Builder before they work in pairs. Give 
them ten minutes to discuss. Monitor and help 
where necessary.

8 	 Ask students to match 
the examples in the text in 
Exercise 7 with the uses given 
in the Sentence Builder.

Answers: Student page

Go through SKILLS BUILDER 
24 and check students 
understand the strategies.

For practice, students turn to 
LANGUAGE CHOICE 3.

9 	 Let students make 
notes before discussing the 
questions.

10 	 Tell students to include 
language from both the Word 
Builder and the Sentence 
Builder to write their notes. 

11 	 Set this as either a ten-
minute task in class or for 
homework.

12 	 Monitor and help where 
necessary. In feedback, look at 
the most interesting ideas.

No Comment
Check understanding of 
exception. Ask students why 
Groucho Marx might want to 
forget the face. 

Now your students can:
•	 describe themselves and 
others using like

•	 use compound adjectives to 
write interesting descriptions.

6, 7

2, 4, 5

3

1

8
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Practice
7 	 Check understanding of PE (Physical 

Education). Give students a few minutes to 
complete the exercise. Students check in pairs 
before the class check.

Answers: Student page

For practice, students turn to LANGUAGE 
CHOICE 4.

Present tenses
4 	 Students complete the exercise in pairs or 

individually. 

Answers: Present Simple: a, b, c 
Present Continuous: d, e
Student page

5 	 Check the rule with the class.

Answers: Student page

6 	 Ask: When did South American natives 
start using the plants? (We don’t know – some 
time in the past.)

Answers: Student page

Background

Celtic: describes something 
belonging to an ancient 
European people who were 
related to the modern-day 
Irish, Scots, Welsh and Bretons.

Amurdag: a Native Australian 
language historically 
spoken in the Northern 
Territory of Australia. There is 
only one living speaker.

Enduring Voices project: 
a project that identifies 
areas where languages are 
endangered and documents 
those languages. 

Warm Up
1 	 Give students a few 

minutes to study the map. 
Elicit the names and positions 
of the continents in English 
(Asia, Africa, North America, 
South America, Antarctica, 
Europe and Australia) and 
write them up on the board. 
Then elicit students’ ideas. 

Answers: Student page

2 	 Pre-teach any words 
that you feel students 
may have problems with, 
e.g. endangered, extinct, 
discriminated, Aborigines, 
illegal and plants.

Answers: 1 Some languages 
are discriminated against and 
some languages die naturally. 
2 They record the speakers. 
3 because they carry amazing 
knowledge and culture

3 	 Students work in pairs. 
Ask them to use the map to 
identify where your language 
may be spoken. If your 
language isn’t widely spoken, 
ask students to think about 
which countries people may 
emigrate to the most. Discuss 
which languages any foreign 
words in your language 
originally come from.

Asia

3
2

5

4

Yes (are dying)

No

b

a
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Answers: 
1 Martha: Italian, Spanish
  James: None
2 Martha: French 
  James: Italian 
3 Martha: Italy 
  James: Spain 

10 	 Check understanding of 
feel stressed and fall in love. 
Do the example together as a 
class, then in pairs. Elicit item 2 
if necessary and drill it as a 
class. Put students in A/B 
pairs. Monitor and check the 
use of tenses only.

Tip: When students are doing 
a practice activity, it’s useful 
to focus on one aspect of what 
they are doing. If you have 
a lot of students, it would 
be impossible to monitor 
everything they are saying, 
e.g. pronunciation, use of 
vocabulary and grammar. In 
this case, just monitor their 
use of tenses and if they’re 
forming them correctly.

11 	 Tell students to use 
their notes from Exercise 9 
and what they practised in 
Exercise 10 to help them.

12 	 Students work in pairs. 
Then choose a few students to 
share their information about 
their partner.

Now your students can: 
•	 identify and use present 
tenses to describe situations.

Grammar Alive
9 	 Before you play the recording, ask 

students if they speak other languages. How 
well do they speak them? What countries do 
they like to visit on holiday? Where have they 
been where they didn’t know the language? 
Check the answers with the class. Elicit the 
key sentences and write them up on the 
board, e.g. I’m learning … . I don’t know any 
languages. I’ve only ever been to Spain. I’ve 
been to Italy. I speak Italian, I’m listening to … .  
I don’t understand … . by asking What did 
Martha say? What did James say? Check the 
tense and use.

8 	 Students work in pairs. Monitor and help 
where necessary.

Answers: 2 I speak our language at home. 
I’m learning to write in English at school. I’ve 
never spoken to a foreigner. 3 I’ve been a 
traveller since I was twenty. I spend very little 
time at home. I’m preparing for a trek in the 
Andes.

For practice, students turn to LANGUAGE 
CHOICE 5.
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