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Print components

FOR STUDENTS

Student Book and Workbook

e 8 topic-based units, each including all skill areas
4 Review lessons

Further lesson-by-lesson Workbook practice with
grammar notes support

8 Writing and Pronunciation lessons

Metro Express, Projects, and CLIL lessons

FOR TEACHERS

Teacher’s Guide
¢ An overview of the course and its methodology
¢ Professional Development support
¢ Teaching notes for the Student Book
e |deas for extra activities
e Assessment for learning tips
¢ Answer keys, and audioscripts and video scripts
¢ Access code for Oxford English Hub

vi Course overview: print components



Digital components
on Oxford English Hub

The digital materials and resources for this course can all be found at oxfordenglishhub.com

FOR STUDENTS

Student Book and Workbook e-book
e Adigital version of the Student Book and Workbook

with audio and video

FOR TEACHERS

Student Online Practice

e Extra interactive practice of all four skills, grammar
and vocabulary

Student resources
e Course audio and video

Teacher’s Guide
e PDF version

Classroom Presentation Tool
Student Book and Workbook

e Student Book and Workbook on screen with
audio, answer keys, Present and Practice grammar
presentations, and videos

e Interactive activities
e Navigate function to the Workbook

Course assessment

e Entry test, diagnostic test, short tests, unit tests,
progress tests, and end-of-year tests

Teacher resources

¢ Photocopiable worksheets: grammar, vocabulary,
reading skills, writing skills, listening skills, speaking
skills

Teacher Online Practice

¢ Extra interactive practice of all four skills, grammar and
vocabulary

e Tools to assign and track students’homework and
progress, and manage classes

Professional Development

¢ Methodology support, bite-sized training and more to
maximize your teaching

Course overview: digital components

vii
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Where will Metro Second Edition take you?

A message from the authors

While planning and writing Metro Second Edition, the needs
of secondary school teachers and learners have been central
to our thinking. For teachers, teenagers are a demanding yet
rewarding age group. Students of this age are experiencing
great personal, social, and educational challenges, while
adapting to the rapidly evolving world that surrounds us
all. To support and engage learners in this environment,
classroom materials need to reflect this world as closely as
possible.

For the teacher, we recognize that it can take time to craft
stimulating lesson plans for teenagers - time that too

often is not available. With this in mind, we have created a
comprehensive suite of materials with brand-new integrated
video lessons and digital components that teenagers can
relate to; this suite requires little or no preparation by the
teacher.

In Metro Second Edition, there are new lesson-by-

lesson learning objectives and a comprehensive skills
syllabus, which promote the growth of students as active
learners. For students, motivation is fundamental to their
learning and, to a large extent, this will come from students’
interest in their classes. We've aimed to provide a high level
of visual interest throughout the course, using relevant and
memorable vocabulary presentations in real-world contexts
that students of this age will recognize from their daily lives.

The addition in Metro Second Edition of spotlights on global
skills reflects the emphasis internationally on facilitating the
development of students'skills as global citizens, as well

as their language skills. Texts have been refreshed and are
intrinsically interesting, with topics that motivate students
to listen, read, and also relate personally to the texts. With an
emphasis on real people, places, and events, there is often
potential for students to find out more online about the
subjects.

We sincerely hope you and your students find learning

with Metro Second Edition both rewarding and successful.
And do get in touch at elt.oup.com/contactus if you have a
comment or experience to share.

James Styring Nicholas Tims

Where will Metro Second Edition take you?

Key features of the course

Metro Second Edition is a new four-level course to spark

the curiosity of lower secondary teenagers. Metro Second
Edition provides a real-life context for learning, with lively,
relevant and easy-to-teach topics that students care about,
encouraging them to actively engage in a learning adventure.

Metro Second Edition offers you:

e Fun content with a real-world focus that reflects teenagers’
lives.

e Real and“googleable”topics that encourage students’
curiosity, delivering English success for the social media
generation.

e Aglobal and digital citizenship focus, incorporating
wellbeing, sustainability, and the UN Sustainable
Development Goals (SDGs) into content to equip your
students for the future. Lessons that appeal to students’
curiosity to develop their critical thinking, digital
citizenship, and group-working skills using a structured
and signposted approach.

e Support for mixed-ability classes, with inclusive grammar
charts and differentiated exercises in the Workbook,
puzzles for fast finishers in the Fun with English section,
dyslexia-friendly tests and extra support and ideas in the
Teacher’s Guide notes.

o A carefully levelled and consistent grammar and skills
syllabus aligned to the Common European Framework of
Reference for Languages (CEFR), with development of the
four skills with integrated tips.

e Consistently effective lessons that can be used in any
situation or setting.

o All the resources you need at your fingertips via the Oxford
English Hub.

e An Assessment for learning focus enabling students to take
an active part in their learning.

e The confidence to set homework, track student progress
and manage home-learning with Online Practice.

Metro Second Edition also offers Professional Development
through methodology support; this consists of a range of
resources to maximise your teaching effectiveness. They can
be found at oxfordenglishhub.com



Fun real-life content

In their daily lives, our young teenage students are
surrounded by colorful, fun and attention grabbing content
from online social media platforms, magazines, and YouTube
videos. Metro Second Edition aims to capture that buzz
around real-world content, and offers English language
learning in a safe, meaningful and real-life context. Students
can immediately connect with the fresh topics that, in most
cases, are “googleable” - that is to say students can use the
internet to find out more information. Throughout the course,
Metro Second Edition aims to provide students with multiple
opportunities to bring the real world into the classroom
through Listening Skills, Reading Skills, and Watch Videos.

Where relevant, material is also directly linked to Agenda
2030 and the UN SDGs, and this is clearly marked on the
Student Book page itself with the relevant SDG icon and
number. Further information can be found in the Teaching
notes.

Video

Video is an integral part of Metro Second Edition, and it
features throughout the unit in various lessons.

Unit Opener Metro Videos

In Levels Starter and 1, the unit starts with a Metro Video,
which follows the characters in a short, fun teaser trailer to
introduce the unit topic and some vocabulary items in a
supported way. This video is broken into two parts, often with
a‘cliffhranger”at the end of the first part to spark students’
curiosity.

In Levels 2 and 3, authentic documentary and vlogs are used
to introduce the unit topic and themes. These are longer,
more substantial videos than the other levels, and explore

a topic area in more detail. Extracts of these videos are used
to highlight various elements of U.S,, UK, or global English
spoken varieties in the International English feature.

Watch Video

Each unit ends with a Watch lesson, which is introduced by
one or two of the characters. This video aims to get students
to improve their viewing skills with Active Viewers tips. The
lessons are clearly staged with activities to complete before,
while and after watching the video to support student
comprehension. The videos explore various U.S., UK, or
international settings or situations. Extended tasks related to
the themes of the Watch lessons can be found in the Project

pages.

Support for inclusive mixed-ability classrooms
There are various ways that Metro Second Edition offers
support for an inclusive mixed-ability classroom.

For all students:

e alltext is placed on a tinted background color to aid with
legibility.

e Present and Practice interactive grammar presentation
activities on the Classroom Presentation Tool offer a
heads-up approach for teaching grammar, with additional
activities to check comprehension.

« forevery two units, there is a Review section with grammar
and vocabulary activities.

e exposure to a variety of UK. and U.S. accents to help all
students with listening comprehension. The International
English feature highlights to students variations in lexical
usage and pronunciation between different varieties of
English.

e constant review and recycling of target language
throughout the course.

e integrated and accessible skills and strategies through the
Active Listeners, Active Readers, Active Speakers, Active Writers,
and Active Viewers tips with worked examples.

o two fast finisher activities and puzzles per unit on the Fun
with English pages.

¢ in the Workbook, there are both grammar notes and
grammar practice activities on the same page which offer
students extra support when completing homework.

e inclusive grammar charts in the Workbook present
grammar in an accessible and visual way.

e activities in the Workbook which are differentiated by
level.

e tips and notes in the Teacher’s Guide on how to
differentiate tasks.

Where will Metro Second Edition take you?
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Assessment for learning

What is assessment for learning?

Assessment for learning (AfL) is an approach that builds
formal and informal assessment practices into everyday
classroom activities to directly encourage learning. It is
recognized by educators around the world as a way of
improving students’ performance and motivation and
promoting high-quality teaching.

AfL relies on a constant flow of information between you and
your students. Students provide evidence of their knowledge,
understanding and skills as they engage in learning activities.
Meanwhile, they receive specific and constructive feedback
on their performance and progress, which helps them to
move forward in their learning. This creates an ongoing

cycle of gathering information, identifying next steps and
supporting learners to achieve the set objectives.

In an AfL approach, it does not need to be only you who
gathers and interprets evidence about what students know
and can do. Students are also encouraged to do this for
themselves and for each other through self-assessment and
peer assessment. This helps deepen their understanding of
what they are learning, why they are learning it, and what
successful performance looks like.

The evidence you gather for Afl. does not always need to be
in the form of grades or scores. Often, you will collect quick
insights from a warm-up activity that will then inform the
rest of your lesson; or you will offer a brief comment about

a student’s performance on a particular task. Nor should
comments focus only on aspects that students need to
improve. It is just as important to highlight what students
have achieved and are already doing well. It can therefore be
useful to focus feedback on“medals”and “missions” — what
they have done successfully and how they can move their
learning forward.

Once students have received feedback, they need time

and opportunities to act on it. It is by putting feedback into
action that students can “close the gap”between their current
performance and their desired performance. So, for example,
after students have received feedback on an essay, you

could set aside lesson time for students to redraft their work
and / or set specific goals for their next essay.

Why is AfL useful?

For students:

 Itimproves attainment. Receiving quality feedback has a
positive impact on students'achievement.

« It deepens learning. Students understand not only what
they are learning, but also why they are learning it and
what success looks like.

« It is motivating. AfL emphasizes progress rather than
failure, encouraging students to set goals, recognize their
achievements, and develop positive attitudes to learning.

« It prepares students for lifelong learning. By making
students more responsible and self-aware, it equips them
to learn independently in the future.

For teachers:

« Itinforms teaching decisions. AfL provides valuable
information about students' needs, allowing you to decide
what to prioritize in your teaching.

Assessment for learning

« |t develops skills and confidence. AfL can encourage
more flexible and creative approaches to teaching and
give you a clear sense that you are helping your students
succeed.

¢ It allows you to teach more inclusively. By providing
more tailored support to individual students, you can feel
more confident that no one is being left behind.

¢ It enables colleagues to support each other. Afl offers
a consistent approach that you and your colleagues can
implement together.

How can | implement AfL in my teaching?

Effective implementation of AfL is grounded in three key
classroom practices: diagnostics (where the learner is),
learning intentions (what the learner needs to learn next, not
to be confused with the learning objectives in the Student
Book) and success criteria (what success looks like).

As this diagram illustrates,
these practices are
interrelated, and together
they lay the foundations for
effective feedback. The next
section explains the three
key practices in more detail
and shows how they can
be put into practice in the
classroom.

Clarify what successful performance looks like
Success criteria

Diagnostics

To be able to provide intentions feedback, you need to find
out what students already know and can do. You can gather
this evidence in a variety of ways — not just through the
diagnostic and progress tests that come with this course, but
also through classwork and homework activities, including
those that incorporate peer and self-assessment.

For instance, after a speaking activity students could assess
their own and each other’s performance using a set of can-do
statements. This, combined with your assessment, can reveal
what students are already doing well and highlight specific
areas for improvement.

Classroom dialogue can also provide valuable insights into
students'understanding, and there are a number of ways to
maximize its potential as a diagnostic tool. These include:

e short warmer activities

e asking students open questions that require deeper
reflection

« allowing plenty of thinking time
 exploring their answers through follow-up questions

e providing opportunities for them to ask questions
themselves.

Learning intentions

Determining what students already know through
diagnostics will enable you to identify appropriate learning
intentions. Learning intentions tell students what they are
learning in a lesson and why. This helps them understand the
rationale and value of particular activities, making learning
more relevant.

You may choose to present learning objectives at the
beginning of a lesson. It can also be effective to wait until



after an activity and then ask students to infer for themselves
what skills the activity was aiming to develop, why these
might be useful, and how they might be applied.

Success criteria

In order for students to make sense of learning objectives,
these need to be linked to clear success criteria. If students
understand and recognize what successful performance
looks like, they will be better able to set clear goals, make use
of feedback, and measure their own progress.

When your students have become more familiar with this
approach, it is a good idea to have them negotiate their own
success criteria. This encourages them to feel responsible

for the quality of their work and to take charge of their own
learning.

Giving and analysing examples of what good writing looks
like is another way of establishing success criteria. The
Teacher's Guide includes model answers for speaking and
writing activities to facilitate this conversation.

Peer and self-assessment are also powerful ways of engaging
students with success criteria. For example, if students have
written a formal email, they can send it to a classmate, who
then gives feedback based on the agreed criteria. In addition,
in the Workbook Assess Your Progress pages, students are
asked to reflect on what they have learned in that unit.

How is AfL different from other kinds of
assessment?

AfL is often contrasted with assessment of learning (also called
“summative assessment”), which measures the outcomes of
learning by showing where students are at a given moment
in time. In reality, however, the two kinds of assessment

can overlap. For example, you might give your students a
summative end-of-term test to measure their achievement.

If you then use their results as feedback on how they can
improve, the same test can also become a tool for AfL.

Is AfL a new approach?

In many ways, AfL reflects what most teachers have always
done in the classroom. Finding out what students can do
and giving them feedback are, of course, fundamental

and natural aspects of good teaching. However, in an AfL
approach feedback is viewed as part of a continuous cycle of
goal-setting and reflection, with each learning activity
feeding into the next. The AfL framework also supports you in
providing feedback in a way that is systematic and inclusive.

In what contexts can | use AfL?

AfL can be used with students of all ages, and it is compatible
with different approaches to language teaching, from
grammar-based to more communicative methodologies.
Research indicates that AfL can also be beneficial in
exam-oriented contexts. Students are likely to perform

better on exam tasks if they understand what skills that task
is assessing, why those skills are being assessed, and what a
successful task response looks like.

More information

Download our position paper Effective Feedback: the Key to
Successtul Assessment for learning from:

oup.com/elt/expert

Oxford English Learning
Framework (OxELF)

What is OXELF?

OXxELF is a set of tools aligned to the CEFR, which inform

our course and assessment materials. Our authors and
editors use these tools to create learning materials that lay
the right foundations for every classroom, enabling you to
maximize each student’s potential. OXELF was developed in
consultation with our expert panel and it represents OUP’s
view of the best way to learn a language. OxELF is composed
of a range of tools that are designed to ensure that OUP’s
English language courses:

e are consistently leveled to the CEFR

e are informed by evidence-based theories of language
learning

¢ support learners in meeting CEFR learning objectives in the
most effective way possible

The framework is flexible, allowing course materials to be
developed that meet a variety of teacher and learner needs,
cater to mixed abilities, and take local contexts into account.
The resources are used by course developers to develop
and produce material at the right level of challenge for
learners. They focus on the essential elements of language
acquisition: grammar, vocabulary, pronunciation, and the
four skills — reading, writing, listening, and speaking. They
can be used by themselves or adapted to conform with
requirements from external sources (e.g. ministry syllabus
criteria or international and national exam specifications).

The OXELF resources

Grammar

The approach to grammar in Metro Second Edition is based
on the OxELF grammar syllabus, which recommends at
which level to teach which grammar point for the first time,
ensuring that grammar acquisition is accessible to learners.

Vocabulary

The OxELF vocabulary syllabus is based on the Oxford 3000™
and Oxford 5000™. This enables learners to focus on the

most useful words to know at each CEFR level and acquire
strategies for using them. Learning objectives relating to
vocabulary development are aligned to CEFR competences,
such as recognizing different parts of speech and recognizing
collocations.

Pronunciation

Pronunciation is integrated into all areas of language learning
and is aligned with CEFR competences. The key goal for
learners is intelligibility, focusing on key pronunciation features
such as consonant sounds, consonant clusters, vowel sounds,
word stress, sentence stress, intonation, and connected speech.

The four skills

OXxELF categorizes reading, writing, listening, and speaking
by key competences, such as understanding text structure
in a reading text. These break down into specific micro-skills
that are needed for learners to improve in that skill, such as
recognizing linking words in a reading text.

More information
To find out more about OxELF, visit:
oup.com/elt/oxelf

Oxford English Learning Framework (OXELF)
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Course assessment

Metro Second Edition assessment material is based on
learning objectives from OxELF, which provide a detailed level
of feedback to inform progress.

Metro Second Edition offers a seamless learning and
assessment experience. With regular assessment check-ins,
the course provides you with the information you need to
make the right decisions for your students to support better
learning.

All test items are written to the specific learning objectives
covered in the course, informed by OxELF and mapped to
the CEFR. This principled approach gives you the information
you need to guide learning progress forward and not leave
students behind.

Most Metro Second Edition tests are available in two different
versions (A and B) and are fully editable so that you can adapt
them to match your students'needs. The course also offers
dyslexia-friendly unit tests. Tests can be accessed via Oxford
English Hub.

Entry test

This short test aims to recommend the best level for your
students to begin at. It ensures that each student is matched
to the right level of Metro Second Edition.

Diagnostic test

The diagnostic test is level specific and offers insights into
your students'strengths and weaknesses. It can be used to
create individual or class learning plans at the beginning
of a course of study, and to inform decisions about which
language areas to focus on.

Short tests

There are two short tests per unit, which offer a snapshot
of students' progress and guide the teacher to offer
remedial work.

Unit tests

The unit tests enable you to identify where learning has
been successful in a specific unit and where remedial work
is needed. The content in the test reflects the language
objectives within that particular unit. You and your learners
will get feedback on performance in the form of explanatory
answer keys. You can also download the marking criteria for
speaking and writing activities, as well as supplementary
exercises to support and stretch your learners.

Progress tests

The progress tests enable you to assess the progress made by
students in relation to a specific group of units (for example,
at the end of term or the end of the year). The content in

the test is restricted to the language areas covered in those
specific units. They are used to measure the learning that has
taken place in the course of study so far.

End-of-year test

The end-of-year test is used to summarize what students
have learned during the year, and the content in the test can
come from any material covered during the year. The test
reports on the students’overall progress in a course level.

Course assessment

The Oxford Test of English practice

The Oxford Test of English is a general English language
proficiency test certified by the University of Oxford. Available
online through a network of approved test centres, it assesses
understanding and communication in speaking, listening,
reading, and writing across three CEFR levels: A2, B1, and B2.
The reading and listening modules are computer adaptive,
which means that the test adjusts the difficulty of questions
based on the test taker’s responses. This makes the test

more motivating and shorter, and gives a more precise
measurement than traditional proficiency tests. The speaking
and writing modules use task randomisation, making each
test an individualized experience. Further information and
free practice materials are available at:

www.oxfordtestofenglish.com

Professional Development
Methodology support

Metro Second Edition is informed by Oxford's research
and best practice from leading experts and practitioners in
English language teaching and learning.

To help deepen your understanding of the core methodology
of the course, the Metro Second Edition team have selected
a range of Professional Development topics:

o Global Skills: Creating Empowered 21st Century Citizens

e Focus on Video in the ELT Classroom

 English Pronunciation in a Global World

The selection includes some of our influential papers

as well as Professional Development modules. Built on
research and classroom practice, our position papers offer
practical guidance on the major issues shaping language
education today. Our shorter focus papers offer insights and
tips on specific topics for the classroom.

The Professional Development modules consist of short
introductions to topics relevant to Metro Second Edition, as
well as practical ideas on how to implement them in your
daily practice. Each module is no more than 30 minutes long.

To access these resources, visit:
oxfordenglishhub.com

Explore further

If you would like to develop your skills and knowledge
beyond the content offered with this course, you can find
a range of options, from further reading to live Professional
Development events. These are available at:

oup.com/elt/professionaldevelopmentonline

Oxford Teachers’ Academy

Advance your teaching with online Professional Development
courses certified by Oxford University Department for
Continuing Education.

Professional Development titles
Keep up with the latest insights into English Language

Teaching with our Professional Development titles available
to purchase via your local agent.

Topics include:
Mixed-ability teaching
Motivational teaching
Teacher wellbeing



Supplementary resources

Here you will find additional resources for your students that
best complement Metro Second Edition.

Graded Readers

Read your way to better English with print and e-book Graded
Readers.

Dominoes

Dominoes’ color illustrations, on-page glossaries, and
dramatized audio motivate and support students to read
in English. Graded to the acclaimed Bookworms syllabus,
Dominoes offer a comfortable read at every level.

e Choose from over 100 books

o Glossaries, illustrations, and audio support students’
reading

e Task-based projects develop language and critical thinking
skills

e Dramatized audio available for every book
Find out more at: ~ oup.com/elt/gradedreading

Oxford Bookworms Library

Classics, modern fiction, and non-fiction — the Oxford
Bookworms Library has something for your students. Over
260 original and adapted texts, graded to ensure comfortable
reading at every level.

e lllustrations, photos, and diagrams support comprehension
e Activities check comprehension and build language skills

e Audio helps build reading and listening skills

e Glossaries teach difficult vocabulary
oup.com/elt/gradedreading

Oxford Reading Club

Oxford Reading Club is a digital library from Oxford
University Press that offers a smart way to read digital Graded
Readers.

Find out more at:

Students can:
e Choose from hundreds of titles covering all levels

e Use an interactive 5-step reading process, which helps
improve all areas of learning including listening, speaking,
reading, and writing

e Use a variety of interactive features and activities, including
word cards, audio with adjustable speed, and voice
recording

 Look up Oxford Dictionary definitions for vocabulary
development

 Track their progress in a monthly report and get study
badges the more they read

Teachers can:

 Create classes for learners depending on their level of
English and schedule reading assignments for them using
the Learning Management System

 Track individual student activity and progress with the
5-step reading process, number of books read, total words
read, time spent reading

e Download a report providing a summary of each learner’s
reading activities

Find out more at:  oxfordreadingclub.com

Readers on Oxford Learner’s Bookshelf

Over 400 e-books to choose from:

 Slow down audio for easier listening

e Record your voice to practice pronunciation

* Make notes and highlight on screen

¢ Synchronize across devices

Oxford Readers Collections:

e Collections of 25 Graded Readers on the Oxford Learner’s
Bookshelf

e Available at 4 levels from Al to B2

e Track reading progress in the reading diary

Reading Diary:

e Measure reading progress and award certificates to
students.

o Track the number of books read, words read, and time
spent reading.

Find out more at: ~ oup.com/elt/gradedreading

Dictionaries

Oxford's dictionaries are world-famous. Oxford learner’s
dictionaries are written specifically for learners of English and
provide complete vocabulary support, whatever your level.
The Oxford Essential Dictionary is for elementary- to pre-
intermediate-level learners (A1-A2). The Oxford Wordpower
Dictionary is aimed at intermediate- to upper-intermediate-
level students (B1-B2). The Oxford Student’s Dictionary is for
intermediate- to advanced-level learners (B1-C1); in addition
to the most important words, it includes the words students
need to study other subjects (art, computing, science,
geography, history, literature, math, music, sport, and much
more). The Oxford Advanced Learner’s Dictionary, now in its
tenth edition, is for advanced-level learners (B2-C2).

e Updated with the latest vocabulary

e New Oxford 3000 and Oxford 5000 word lists show you the
most important words to learn

e Skills support helps you improve your writing and
speaking, and prepare for exams

e An American learner’s dictionary, the Oxford American
Dictionary for intermediate- to upper-intermediate-level
students, is available in print, as well as an American
edition of the Oxford Advanced Learner’s Dictionary online.

They were both published in 2011.
Find out more at:  elt.oup.com/cat/subjects/dictionaries

Visit our FREE online dictionary with vocabulary learning
support at:  oxfordlearnersdictionaries.com

Supplementary resources
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Unit opener and Vocabulary (1)

The Metro Second Edition videos that open each unit present the unit content in a fun and light-hearted way. They
are in two parts, which can be watched in sequence or before and after the vocabulary lesson.

Each unit of Metro Second Edition teaches two main sets of vocabulary. This is the first lesson of two. Metro Second
Edition teaches vocabulary sets which include lexical fields (aunt, uncle, etc.), collocations (be late, study for tests,

etc.), and word families (create, creative, etc.).

Course characters

There are six course characters: Ethan, Jack, Kat, Mia, Mo, and Ruby. Three of
them are American and the other three are British, which means students gain
considerable exposure to those two different types of accent. The characters
feature in the Metro Videos at the beginning of each unit, either solo or in
interaction with another character, sometimes talking on their cell phones or in
video calls. They also present the Watch Videos at the end of each unit.

LO: Learning Objective

The learning objectives tell the students what is
taught in each lesson and why. This helps them
understand the rationale and value of the activities,
making clear how their learning is relevant.

[>) MQ“O VIDEO

A (O Video @XIID Watch or listen to Part 1 of the video.
Choose the correct answer.

Jackand Mo talk about three/ four /five habits
B Watch or listen to Part 1 again. Match the habits with the boys.
Write Jack or Mo.

0 noteatfastfood _Mo 3 exercise

1 play the keyboard 4 watch TV all evening
2 eathealthy food

€ Which habit in exercise B is a bad habit?

D Watch or listen to Part 1 again. Can you guess Jack’s bad habit?

Metro Video (Part 1)

The course characters
feature in the Metro
Videos in immediately
recognizable contexts
as teenage students
and family members.
Part 1 ends with an
unanswered question, a
dilemma, or a moment
of suspense. The
students are asked to
speculate what happens
next.

Video or audio
The Metro Video is
also available as
audio only.

Be good!

nternational English

[ ]
m (@ Talk about my good and bad habits £

Good and bad habits

~® 1 (DLD Label the pictures of good and bad habits.
Listen, check, and repeat.

(2]

(1) on time
@
(6] for tests
(¢]

be be drink eat eat exercise
g go study watch

TV all eveni

W

gy drnks ||| @

Sugary drinks include fruit juice and
soda (sweet drinks with bubbles).

2 Write the phrases in exercise 1 in the correct
pl
place in the chart.

ipoo8 ag

Good habits

o to bed early

o 4 o bedlate Bad habits
90 to bed late
») e -
g 3 (@)X Listen to six short conversations.
Choose the correct habits.
ing | © late
0 The girls are late /@ )
@ 1 James goes to bed early/ is late for class.
2 The girl doesn' eat fast food /
eat healthy food.
3 The boy doesnit exercise /do homework.
b 4 Lauren watches TV all evening/
studies for tests.
5 The children go to bed early/go to bed late.
(5] 4 S)NETAITID Can your partner uess YOU" (@t

good and bad habits?

(O video]

E (© Video @I Watch or listen to Part 2 (@t

of the video. What is Jack's bad habit?

F Complete the sentences. Watch or listen to
(7] healthy food Parts 1 and 2 again and check.
healthy food mom
the keyboard ~tired

0 Mo often watches TV in __the evening
1 Mos tells Mo to go to bed.

= 2 Jackplays every day.
g 3 Jackeats
~ 4 Jack feels

every day.

uanas-Axs

fast food

e @

items. Repeated

Vocabulary practice
Exercises offer contextualized practice of the vocabulary

throughout the unit and the course. All vocabulary is
recorded to model pronunciation.

exposure to the vocabulary is offered

International English

While the Metro Second Edition is a course
in American English, the students are
introduced to some of the main variants

in British English.

Metro Video
(Part 2)

In Part 2 of the
Metro Video,

the dilemma or
question at the end
of Part 1 is resolved.

Comprehension

understanding.

Comprehension questions for both Part 1 and Part 2 of
the Metro Video encourage the students to watch the
videos more closely and help them to gain a deeper

Unit walkthrough

Your turn

Your turn is a personalization exercise which
makes the target language relevant to students
and helps memorization. Exercises which
provide speaking practice can be conducted in
open class (led by a teacher or a student) or in
closed pairs with a teacher monitoring.




Reading Skil

) and Grammar (

Each unit of Metro Second Edition has two Reading Skills sections. The first reading text and accompanying
comprehension exercises recycle the first vocabulary set and model the first target grammar in a topically themed
context. The text is always within a clear genre and is attractively designed.

There are two pages of grammar in each Metro Second Edition unit. Grammar is broken down into manageable
parts and presented in meaningful context through the use of Grammar in context texts, which refer back to
previous material in the unit.

Real-world texts

The real-world nature of the texts prepares students to tackle a
variety of spoken and written genres, including online posts, advice
columns, quizzes, questionnaires, leaflets, articles, and webpages.

Audiovisual support

Presenting grammar through a rich audiovisual
context that students already understand and are
engaged with helps make learning more memorable.

—

[XXEL T NIFY) (@ Read social media posts about the National Cycling Centre:

3 Read again. Answer the questions.
0 Whereis the National Cycling Centre?

Social media posts

1 @XED Read and listen to the social media posts. It's in Manchester, in the UK.
What is the writer’s favorite type of cycling? 1 Why do the velodrome cyclists need strong legs?
a BuX

b mountain biking 2 How fast does Pippa cycle?

¢ velodrome racing
3 Where do BMX races start?
2 Read again. Check (V) the things that Pippa is

doing today.
0 [ She's visting the National Cycling Centre

4 What do riders do with BMX bikes around the track?

(NCC) velodrome.

5 Why can't Pippa viit the mountain biking trails?
1 [ Shes riding her bike.

2 [0 She's taking photos

3 [ She’s talking with the riders.

4 DI She's filming the riders.

5 [ She’s visiting the NCC mountain biking trails.

4 S)NTTIIDY in pairs, discuss the questions.
1 Where can people go cycling in your area?
2 Do you think cycling is fun? Why? / Why not?

é Pippa @Pippa_Davis v

posted on March 3

‘The BMX track here is
‘amazing, There's a big “start
il and I'm fiming the riders
g0 down it fastat the start of
each race. They jump their
bikes over the other hils

This i the veloorome: the
riders go very fast around a
250m circulr rack. These around the track. BMX is a ot
riders have very strong legs of fun!
because theyre raveling at

80 km/h! It incredible | can

only cycle at 40 k/h - MAX!

m with my family hee in
Manchester, inthe UK. Today,
National

popular,
and the track is open for

Cyoling Centre. We aren't here.
14 hours every day.

10,60 cycling: we're watching
the iders and taking photos.

International English

1love mountan biking - s
my favourite type of cycing
The NCC has great mountain
biking rals. We aren'tvisiing
those today because we don't
Have time 5 but that's OK ~
we can come back tomorrow!

Spelling
Inthe UK, there are different
spelings for some words,for

example:

Present progressive: affirmative
and negative

“® 1 (DEED Read the Grammar in context. Choose the
correct answer. Listen and check.

m Use the present progressive to talk about actions

4 @m Listen and check.

6

5 Find the people in the picture and complete
Jen's description. Use the present progressive
affirmative or negative.

e crorrinconcxt Q) presen pracice
Look at this irll She's
cycling up this big hill -
and guess what? She isn't
stopping! She's fast, so
its good I'm not cycling
with herl Where am 17
Today, we're viiting a
Tmountain biking course/

$Qy e 2]

velodrome, and I'm taking

Cize
2 Complete the chart with words from the Grammar
in context.
I 'm taking the photos.
You 're playing volleyball.
He/She/It ' up this big hill

We/You/They |2 amountain biking

course.

with her.

sipuul

Jen  David Leah Luke Zoe Owen

You aren'tjogging
He/she/it_|* !
We/You/They | aren't doing

Most verbs: add -ing

do > doing  learn > learning

Consonant + - ¢+ -ing

make > making  ride > riding

One vowel + one consonant:

double the final consonant + -ing
sit > sitting

around the park.

gymnastics

play > playing

take > taking

run > running stop > stopping

3 Write present progressive sentences.
0 1/notwatch/TV I'm not watching TV.
1 she/play /soccer
2 we/not eat/pizza
3 my dad/swim
4 you/not do/karate
5 they/not have /lunch
6 he/not getup

0 We re visiti (visit) New York now.
We _aren't sitting _(si) on the couch at home!
11 (eat) pasta
| (eat) pzza.
2 Zoeand Luke (drink) soda.
They. (run).
3 Leah (wear) blue pants
She (wear) red pants
4 Davd (walk) across the street.
He (make) his bed.
5 Owen (buy) pizza
He (sell) it
6 we (have) breakfast.
We (have) lunch now!

6 Imagine you are visiting these countries. Write
affirmative sentences about what you are doing.
0 Weteinthe UK. I'm eating fish and chips.
1 tmin japan.
2 Imintaly.
3 Wetein Australia
4 'min the US.
5 Werein India
6 Imin Eygpt.

7 in pairs, compare your answers.

We're in the UK. We're eating
fish and chips. Its amazing!

© ..om

Workbook p.157

Grammar in context

Students take an active role in their
own learning as they are guided to
discover rules regarding usage and

form in natural dialogues.

Stop

Stop indicates extra information related
to the language area. It includes
aspects of the grammar of words
(lexicogrammar), common errors,
additional words, or useful phrases.

Present and Practice

The Present and Practice feature is a
digital tool found on the Classroom
Presentation Tool (e-book) which
provides extra scaffolding for guided
discovery of grammar rules and
further practice activities. It is designed
to be used in open class to check
understanding and provide students
with extra support and activities.

Unit walkthrough
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