OXFORD

PANORAMIC

FREIA LAYFIELD —



OXFORD

UNIVERSITY PRESS

Great Clarendon Street, Oxford, OX2 6DP, United Kingdom

Oxford University Press is a department of the University of Oxford.

It furthers the University's objective of excellence in research, scholarship,
and education by publishing worldwide. Oxford is a registered trade
mark of Oxford University Press in the UK and in certain other countries

© Oxford University Press 2022

The moral rights of the author have been asserted
First published in 2022

2026 2025 2024 2023 2022

10987654321

No unauthorized photocopying

All rights reserved. No part of this publication may be reproduced, stored
in aretrieval system, or transmitted, in any form or by any means, without
the prior permission in writing of Oxford University Press, or as expressly
permitted by law, by licence or under terms agreed with the appropriate
reprographics rights organization. Enquiries concerning reproduction
outside the scope of the above should be sent to the ELT Rights Department,
Oxford University Press, at the address above

You must not circulate this work in any other form and you must impose
this same condition on any acquirer

Links to third party websites are provided by Oxford in good faith and for
information only. Oxford disclaims any responsibility for the materials
contained in any third party website referenced in this work

ISBN: 978 0 19 406498 9 Teacher's Guide Pack Component

Printed in China
This book is printed on paper from certified and well-managed sources

ACKNOWLEDGEMENTS

Although every effort has been made to trace and contact copyright holders
before publication, this has not been possible in some cases. We apologise for any
apparent infringement of copyright and, if notified, the publisher will be pleased
to rectify any errors or omissions at the earliest possible opportunity.

La personalizzazione della didattica richiede strumenti flessibili affinché
I'alunno diversamente abile possa svolgere, pur con modalita diverse, le
stesse attivita dei compagni.

Questo corso & disponibile in formato accessibile. La richiesta va
indirizzata per iscritto alle istituzioni sottostanti.

Biblioteca Italiana per i Ciechi Regina Margherita - Onlus
Via G. Ferrari 5/a

20052 Monza mi

Tel +39.039.283.271

Fax +39.039.833.264

Email: bic@bibciechi.it

Biblioteca Digitale dell’AID Associazione Italiana Dislessia - Onlus
c/o Istituti Aldini Valeriani e Sirani

Via Bassanelli 9

40129 Bologna 8o

Email: biblioteca.aid@iav.it




Contents

Student Book & Workbook contents..................ccccrcesssccnnnssssens 4
INtroducing Panoramic..................weeeeeoeeoeecceeeeeeesesseseseeseeeesesssssssssseeeen 8
Key features of this COUISe................. oo 8
COUISE @SSESSIMENT..........oooccoeeeeceeeeese s 13
COUISE OVEIVIRW ......ooooioeeceereeeeieeeesne s sssisssssss s 14
Unit WalkthroUQGRS ... 18
STUAENT BOOK......oooooceecccicsssssessss s 18
WOTKDOOK .....ooooerrcciics e 25
Other COMPONENTS............coooveeoeeeeeecsceeeeeeeeeeeeesesseeeeeeesessssssssseees s 30
Sustainable Development Goals ... 32
TEACKING NOTES........ccccce s 34
U T 34
UNITT 2 e sss s 41
UNIE 3o 47
UNIT 4 54
UNIES e 62
UNIE B 69
UNIE 7 e 75
UNIEB s 81
U Db 88
UNIE TO st 94
UNIT TT s sisssssssssssssssssssssssss s 100
UNIE T2 s 106
WOrkbook AUIOSCIIPTS ... 113
WOrkbOoOK ANSWEK K@Y ............oooooveeooeeeceeeeeeeesssssssees s ssssssess 131
Entry Checker ANSWEr K@Y ...............oocvvveeeeeeeeesisieeeveeesssssssssssssses s 144

Panoramic for All ANSWET K@Y ............coveecmeoievemssessieseessssssssssssssssssssssssnes 146



PANORAMIC [B2|

GRAMMAR

p.13

- Present perfect simple and
i continuous p.15

Question types p.17

Grammar Reference and
Exercises p.132

Present simple and continuous

VOCABULARY

Behavioural values
p.13

Environmental
values p.14

Collocations with
for, with, against
p.17

READING

Skimming and
scanning p.12

CITIZENSHIP

Narrative tenses p.23

Past perfect simple and
continuous p.25

Habits and routines p.27

Grammar Reference and
Exercises p.134

Memory p.23

Feelings adjectives
+ dependent
prepositions p.24
Noun formation
with -ation p.27

LISTENING

Understanding
opinions and
speculation p.16

CITIZENSHIP

S
A .'."l ls

Using visuals to
predict content
p.22

Inferring
relationships p.26
EMPLOYABILITY

&%

Determiners and quantifiers
p.33

Disaster p.32
Three-part phrasal

Previewing: using
titles and headings
p.32

Dealing with
unknown words
while listening p.36

necessity, obligation and no
obligation p.43

Modals of regret p.45
Past modals of deduction p.47

Grammar Reference and
. Exercises p.138
Privacy

any-, every-, some-,
no- p.47

Articles p.35 verbs p.36
" P
Comparatives p.37
Grammar Reference and
Exercises p.136
Modals of ability, prohibition, Privacy p.42 Understanding Listening for gist

an argument and
counter argument
p.43

£

s

Future forms p.53

N7y

Future perfect p.55
— Future perfect and Future
/ continuous p.57
Grammar Reference and
Exercises p.140

Alternatives

Work and
employment p.52

Compound nouns
p.55

The environment
p.56

p.46

Recognising
homographs p.53

Making inferences
p.54

CITIZENSHIP

Y
San”

Verbs with gerund and to
infinitive p.63

Verbs + gerund or infinitive:

Other uses of gerunds p.67

Grammar Reference and
Exercises p.142

same or different meaning p.64

p.63
so and such p.65

Sports and
competitions p.66

Activities and events

Identifying key
information p.62

Understanding
attitude and mood
p.66

CITIZENSHIP

A

4 Student Book & Workbook contents



WRITING

Writing a pros and cons
essay p.15

CITIZENSHIP

SPEAKING

Asking for and giving
clarification p.18
EMPLOYABILITY
DEBATE

CULTURE, CLIL
& LITERATURE

Culture: Urban
gentrification p.19

CITIZENSHIP

£

(g

REMr o

O vipEo

Story behind the photo p.11
Speaking video Debate:
Asking for and giving
clarification p.18

Culture video: Urban
gentrification p.19

Using discourse
markers p.24

CITIZENSHIP

Keeping a conversation
on track p.28

CITIZENSHIP

CLIL Science: Sound
and hearing p.29

REM o

Story behind the photo
p.21

Speaking video Interview:
Keeping a conversation on
track p.28

Grammar
Animation

REVIEW

Grammar
Animation

Summarising p.35

CITIZENSHIP

Evaluating options p.38
EMPLOYABILITY
DEBATE

Culture: Stonehenge
p.39

CITIZENSHIP

REM o

Story behind the photo
p.31

Speaking video Debate:
Evaluating options p.38

Culture video Stonehenge

p.39
Grammar
Animation

Using reason and result
linking words p.44

Comparing and
contrasting p.48

CLIL Technology:
Satellite
communication p.49

CITIZENSHIP

£
s

v

ReMo

Story behind the photo
p.41

Speaking video Dialogue:
Comparing and contrasting
p.48

Grammar
Animation

Introducing examples
p.57

CITIZENSHIP

Talking about
advantages and
disadvantages p.58
EMPLOYABILITY
DEBATE

Culture: Buildings now
and then p.59

REMo

Story behind the photo
p.51

Speaking video Dialogue:
Talking about advantages
and disadvantages p.58

Culture video Buildings
now and then p.59
» el

Using appropriate
register p.65
EMPLOYABILITY

Structuring a
presentation p.68
EMPLOYABILITY

CLIL PE: Sports rules
p.69

£
s

N

dvills

Story behind the photo
p.61

Speaking video
Presentation: Structuring a
presentation p.68

Grammar
Animation

p.70

Student Book & Workbook contents 5



6

GRAMMAR

Defining and non-defining relative
clauses p.73

Participle clauses p.74
would rather p.77

Grammar Reference and
Exercises p.144

VOCABULARY

Health and medicine
p.72

Opposites p.77

READING

Recognising topic
sentences p.72

Ay,
-

LISTENING

Listening and
note-taking
p.76
EMPLOYABILITY

Recognising and

Reported speech p.83 Media and the news Recognising

Reported speech patterns p.85 p-83 understanding paraphrase
) Synonyms for say idioms p.83 p.86

Reported questionsp.87 . 0.87

Grammar Reference and

Exercises p.146

The passive p.93 Fear p.93 Recognising and Anticipating

Passive modals p.95

Passive reporting verbs p.97

Grammar Reference and
Exercises p.148

Alternatives for the
word thing p.95

understanding
complex sentences
p.93

CITIZENSHIP

likely language
about a topic
p.94
EMPLOYABILITY

Structures with infinitive p.103
Infinitive constructions p.105
Purpose clauses p.107

Grammar Reference and
Exercises p.150

Branding p.103

Noun formation with
-er p.105

Advertising p.106

Recognising text
purpose p.102

EMPLOYABILITY

Listening for
main ideas
and key
details p.106

CITIZENSHIP

A bﬁ

-
s

have / get something done p.113 Lifestyle phrasal Understandlng Activating
Conjunction clauses p.115 verbs p.113 reason and EriorI .
; ; consequence nowledge
Causatives with have and get p.117 | Relationships p.114 0113 0.114
Grammar Reference and Phrases related
Exercises p.152 to p055|b|_llty and p— p—
opportunity p.117 = s
“an” “an”
Second conditional and third Character traits p.122 | Questioning the Recognising
conditional p.123 Negative prefixes: author p.122 vague
language

Mixed conditionals p.125
I wish... p.127

Grammar Reference and
Exercises p.154

im-, ir-, un- p.124

Extreme adjectives
p.127

p.125

GRAMMAR REFERENCE AND EXERCISES p.132

WORKBOOK p.156

Student Book & Workbook contents




WRITING

Audience and purpose
p.74

CITIZENSHIP

SPEAKING

Eliciting and making
relevant comments
p.78
EMPLOYABILITY

CULTURE, CLIL
& LITERATURE

Culture: Sun mirrors
p.79

CITIZENSHIP

'
S

R o

Story behind the photo
p.71

Speaking video Dialogue:
Eliciting and making
relevant comments p.78

Culture video Sun mirrors

p.79
Grammar
Animation

REVIEW

L

contrast linking words
p.126

diplomatically p.128

EMPLOYABILITY

Two Cities p.129

RN o)

p.121
Speaking video Dialogue:

Giving criticism
diplomatically p.128

Grammar
Animation

INVALSI PRACTICE
p.228-239

CAMBRIDGE FIRST PRACTICE
p.240-247

GLOSSARY
p.248-253

Talking about cause Using data to Literature: The Thirty- | Story behind the photo p.90
and effect p.84 support ideas p.88 | Nine Steps p.89 p.81
Speaking video Vlog: Using
EMPLOYABILITY data to support ideas p.88
[

% REAL,
Including significant Making Culture: Visiting Mars | Story behind the photo p.91 | p.100
details p.97 generalisations p.98 | p.99 S : : .

peaking video Debate:
RS Clil Making generalisations p.98
DEBATE . .
Culture video Visiting Mars
p.99
[
REAL,
Using evidence verbs Reviewing and CLIL Technology: Story behind the photo p.110
p.104 critiquing p.108 Hydraulic systems p.101
o Speaking video Vlog: EMPLOYABILITY
g-'kg Reviewing and critiquing P
"r‘l‘w p1 08 ? d
?
REAL
W(é\R LD
Using synonyms to Speculating p.118 Culture: Sport for Story behind the photo p.120
avoid repetition p.116 young people p.119 p.111
DEBATE Speaking video Debate:
S'b% Speculating p.118
Tf.n;"v Culture video Sport for
young people p.119
' G
~17 REAL o
Using addition and Giving criticism Literature: A Tale of Story behind the photo p.130

IRREGULAR VERBS LIST
p.254-255

Student Book & Workbook contents




Introducing Panoramic

Panoramic is a new three-level course for upper-secondary school
students working towards the INVALSI, Cambridge, and Oxford Test
of English exams, and has been developed to give them the tools
they need for exam success. But more than that, Panoramic inspires
your students to learn by exploring a variety of topics from different
viewpoints, with a focus on authentic, engaging material and
global skills. This is blended with a strong syllabus to prepare your
students for academic success.

Panoramic offers you and your students:

e Real-world stories with high impact photos and videos develop
students'awareness of global issues.

e Transferable skills and strategies to prepare students for
academic studies and the world of work.

e (itizenship and real-world tasks with activities related to the UN
Sustainable Development Goals to prepare students for living
and working in the world today.

e Extensive exam practice in each unit to prepare students for
INVALSI, Cambridge and Oxford Test of English exams and
additional INVALSI and Cambridge exam banks to provide extra
exam support.

e Grammar introduced in context to support students’
understanding of natural English.

e Vocabulary from the Oxford 3000™ and 5000™ to ensure
students learn the most important words in English.

e Access to authentic texts on Oxford Reference Online.

¢ Unit Opener, Culture, Speaking, and Grammar Animation
videos allow students to gain a real-world insight and develop
language skills.

Panoramic also offers professional development through
methodology support. This consists of a range of resources to
maximise your teaching effectiveness; they can be found here:
www.oxfordenglishhub.com

The Oxford English Learning Framework: the
right foundations for every classroom
What is the Oxford English Learning Framework?

The Oxford English Learning Framework (OXELF) is a set of tools
aligned to the CEFR, which inform our course and assessment
materials. Our authors and editors use these tools to create learning
materials that lay the right foundations for every classroom,
enabling you to maximise each student’s potential. OxELF was
developed in consultation with our expert panel and it represents
OUP’s view of the best way to learn a language.

OXELF is composed of a range of tools that are designed to ensure
that OUP’s English language courses:

e are consistently levelled to the CEFR
¢ are informed by evidence-based theories of language learning

e support learners in meeting CEFR learning objectives in the
most effective way possible
The framework is flexible, allowing course materials to be
developed that meet a variety of teacher and learner needs,
cater to mixed abilities, and take local contexts into account. The
resources are used by course developers to develop and produce
material at the right level of challenge for learners. They focus
on the essential elements of language acquisition: grammar,
vocabulary, pronunciation, and the four skills — reading, writing,
listening, and speaking. They can be used by themselves or
adapted to conform with requirements from external sources
(e.g. ministry syllabus criteria or international and national
exam specifications).

Introducing Panoramic

The OXELF resources
Grammar

The approach to grammar in Panoramic is based on the OXELF
grammar syllabus which recommends at which level to teach
which grammar point for the first time, ensuring that grammar
acquisition is accessible to learners.

Vocabulary

The OXELF vocabulary syllabus is based on the Oxford 3000 and
Oxford 5000. This enables learners to focus on the most useful
words to know at each CEFR level and acquire strategies for using
them. Learning objectives relating to vocabulary development are
aligned to CEFR competences such as recognising different parts of
speech and recognising collocations.

Pronunciation

Pronunciation is integrated into all areas of language learning

and is aligned with CEFR competences. The key goal for learners

is intelligibility, focusing on the following pronunciation features:
consonant sounds, consonant clusters, vowel sounds, word stress,
sentence stress, intonation, and connected speech (e.g. linking
words together).

The four skills

OXxELF categorises reading, writing, listening, and speaking by key
competences, such as understanding text structure in a reading
text. These break down into specific micro-skills that are needed for
learners to improve in that skill, such as recognising linking words
in a reading text.

More information

To find out more about the Oxford English Learning Framework,
visit http://www.oup.com/elt/OxELF

Key features of this course

Grammar syllabus

Panoramic is built on a robust grammar syllabus that satisfies
several criteria. Itis based on the CEFR-levelled OXELF grammar
syllabi, whilst at the same time taking into account the grammar
requirements of the INVALSI, Cambridge, and Oxford Test of English
exams relevant to each level. There are three grammar points
covered in each unit, introduced in the reading, listening and
writing lessons, which are presented in context and integrated with
the skills, and supported by Grammar Animation videos. Further
grammar practice can be found in the Workbook where there is

a Grammar Reference section with associated practice activities
focusing on form and two pages of grammar practice per unit
focusing on usage. There is additional practice in Panoramic Online
Grammar Practice.

Vocabulary syllabus

There are up to three vocabulary sets in each unit, introduced

in the reading, listening and writing lessons and fully integrated
with the content. These include core vocabulary sets which
introduce and practise the core vocabulary for each topic and a
Vocabulary Development set which focuses on Use of English and
lexical structures. There is further practice of these core sets in the
Workbook. Vocabulary is recycled throughout the Student Book,
Workbook and photocopiable materials. Vocabulary related to the
unit topic can then be practised in Panoramic Online Vocabulary
Practice.



Exam skills

Panoramic is built on thorough, targeted preparation for the
INVALSI, Cambridge, and Oxford Test of English exams in order to
equip students with the skills and experience they need to do well
in their exams. Exam-style material is included in every unit, with
listening, reading, and writing exam-style tasks presented through
authentic English reading and listening texts, as well as speaking
tasks based on presentations, debates, and general English. There
are skills boxes which help students approach the exam task in
each of the reading, listening, and writing lessons. The unit review
lesson has Cambridge exam-style Use of English questions.
Exam-style activities are clearly labelled as /, P and OTE. There is an
exam practice section at the back of the Workbook to give practice
of INVALSI and Cambridge exam-style papers.

The four skills

The four language skills of reading, writing, listening, and speaking
are developed throughout the course with a strong focus on
strategies. Every skills lesson in the course has a skills box focusing
on a specific strategy and accompanying exercise, such as ‘Using
visuals to predict content' or 'Inferring relationships' The intention
is that there is a useful takeaway with these strategies as the
students will be able to apply them both in their exams and
outside of the classroom. The strategies are further practised in
Panoramic Online Skills Practice.

Stimulating topics

The topics and real-world materials that appear in Panoramic are
designed to capture the students'interest and stimulate them to
express their viewpoint. Each unit opens with a spectacular photo
which is accompanied by a video interview. There are real-world
reading and listening texts throughout the Student Book, including
some from Oxford Reference. These texts are indicated with an
Internet icon to remind students that further research can be done
on the Internet.

Video

There are three or four videos in each unit of the course. The

units start with an opener video, which is a fun way to introduce
and draw students into the topic and pique their interest for the
lessons. Each unit opener has a large photo, which is accompanied
by a video showing the photographer or expert on the subject
matter talking about the photo and the story behind it, allowing
students to be exposed to other people’s perspectives.

The speaking video aligns with the focus of the speaking lesson.
The dialogue is based on a debate, a presentation, or a general
speaking dialogue, featuring a group of English secondary school
pupils. The accompanying speaking task asks students to practise
what they have seen in the video.

There is a culture video in every second unit with a variety of
engaging topics including urban gentrification, Stonehenge, sun
mirrors and visiting Mars.

The Grammar Animation videos in each unit support the grammar
lessons. These can be used as part of a 'flipped classroom'
approach to be viewed either before, during, or after the lesson.
The animations and explanations provide a relatable context for
the new grammar, making it clear and accessible for self-study,
classroom presentation, or revision. These animations are also part
of Panoramic Online Grammar Practice.

Oxford Reference Online

The Student Book and Workbook include reading texts and
listening material from Oxford Reference, a trusted source of over
two million academic texts, to give your students authentic
learning materials with real vocabulary. Students can explore even
more content and look up topics of interest with their access to the
Oxford Reference digital platform: www.oxfordreference.com

Development of global skills
What are global skills?

Global skills prepare students at all levels of education to become
successful, fulfilled, and responsible participants in 21t century
society. Transferable across subjects in school and across work and
social settings, global skills are both desirable outcomes of learning
and an enriching part of the learning process.

Global skills can be grouped into five interdependent skills clusters
which are all applicable to ELT settings:

Communication and collaboration

These are closely linked: collaboration requires effective
communication skills, and communication is enhanced when a
person is aware of how they can contribute to the interaction for
the benefit of others.

Creativity and critical thinking

Critical thinking involves being able to analyse information and
use problem-solving skills. It is a natural partner to creativity, which
relies on the ability to think flexibly and generate original ideas and
solutions to problems.

Intercultural competence and citizenship

Intercultural competence is concerned with the skills needed to
interact appropriately and sensitively with people from diverse
cultural backgrounds. The notion of citizenship is concerned with
both the local and the global, focusing on social responsibility.
Emotional self-regulation and well-being
Learner-centred approaches in education focus on aspects of
well-being such as ways of promoting learner autonomy,
enhancing learners’sense of self-belief, and attending to positive
learner attitudes. Other aspects of learner well-being include
boosting learner motivation, developing growth mindsets, and
making learners aware of effective self-regulatory strategies.
Digital literacy

Digital literacy includes the ability not only to use a diverse range
of digital technologies, but to employ them in socially appropriate
ways across a range of cultural contexts (see section on digital
literacy on the following page).

Global skills in Panoramic

Throughout the course there is coverage of the sub-skills described
in the previous section. This may consist of a reading or listening
text on the topic, or one or two speaking activities that enable
students to discuss aspects of the topic.

Many features of communicative English language teaching

are suitable for the development of global skills alongside
language skills. To find out more, read our position paper

Global Skills: Creating Empowered 21st Century Learners at
www.oup.com/elt/expert

Speaking

Panoramic places a strong emphasis on developing a range

of active communication skills to equip students to respond
confidently in different situations. Throughout the course, students
have varied opportunities for speaking practice. Speaking is built
into each lesson, from the stimulating, image-based unit openers
that activate students’ prior knowledge of a topic, to the spoken
output tasks that build on what students have learned in the
lesson and allow them to personalise and activate it. The Viewpoints
feature invites students to share their perspective on a topic with
their classmates.

Dedicated speaking lessons in each unit provide structured tasks
and phrase banks, so that students have a clear framework to
express their ideas. The speaking lessons set achievable goals and
give students the tools and strategies to achieve them, whilst
also providing the right language and skills that they need for

Introducing Panoramic



their exams. The focus of the speaking lesson is on an exam-style
presentation, debate, or a general speaking dialogue presented
through a video, which leads to a speaking task.

Critical thinking
What is critical thinking?

Critical thinking has been identified as an essential 21 century skill.
[tis one of the 'Four Cs, the others being creativity, collaboration,
and communication. Developing critical thinking skills means
helping students move beyond simple comprehension of
information. They learn to use logic and evidence to make
deductions, analyse and classify information, and solve problems.
Each lesson begins with a Think task in which students start to
think about the topic or an aspect of it. Students are encouraged
to think analytically, justify their answers, and challenge other
opinions. These activities run throughout the course and allow
students to personalise and engage with a range of current topics.
The critical thinking skills they foster allow students to approach
real-world problems with a useful toolkit of skills, and helps them
to navigate with confidence through the information overload that
is characteristic of today’s world.

Digital literacy

Digital literacy covers a very broad spectrum of skills, but it can be
defined in general terms as the ability to access, use, create and
share information and content, using a range of digital devices
and applications in ways that show critical awareness and an
understanding of what is safe and legal. Digital literacy plays a
fundamental role in almost all areas of life and work in the 21+
century. In a learning environment it enables and enhances a large
number of activities that involve:

e communication

e presenting ideas

e finding, modifying, and creating information

e problem solving.

Social engagement also plays an important part in digital literacy;
collaboration and communication skills go naturally with using
digital tools in a socially engaged way.

Panoramic is a course for today's teenagers — digital natives with a
strong interest in the possibilities of technology. The use of digital
content throughout the course appeals to both teachers and
students in its variety and flexibility of learning.

The importance of digital literacy is reflected in two main places
in Panoramic:

1 In topics covering issues such as digital footprints and fake news.
2 Inthe Real world tasks at the end of the Culture and CLIL lessons
there is a focus on developing digital literacy through tasks that
require the students to do research online, such as researching
an ancient site to prepare a presentation. This helps develop
students' digital literacy by encouraging them to:
e critically evaluate the reliability of the information on the
websites that they use for their research

e work together to decide on the best way to structure and
edit the information that they find online
¢ apply and extend their knowledge of digital tools for
presenting their work
The digital content of Panoramic can also be linked to the skill
of 'Viewing, which is referred to as the fifth skill, where students
respond to and analyse visual content ranging from photographs,
symbols, and diagrams to videos, websites, and social media. The
course programmazioni document contains specific references to
where this content can be found in the course materials.

Introducing Panoramic

Mediation

In Panoramic mediation tasks are included throughout the Student
Book and at the end of each Review lesson in the Workbook.

What is mediation?

Mediation normally means negotiating in order to resolve an
argument or conflict. In the English language classroom, mediation
has a different meaning. In a basic sense, it is someone telling
someone else about something. In a fuller sense, mediation is an
aspect of communication that involves clarifying or enhancing
understanding between people, for example when reporting

or interpreting ideas in different ways, or when presenting
information or concepts.

Developing mediation skills has acquired more importance in
recent years; the CEFR now defines these skills in detail for different
levels of language ability and provides can-do statements that can
be adapted as learning aims for communicative activities in the
classroom.

How do mediation activities work in the classroom?

A mediation task normally involves two texts, which may be either
spoken or written. Students read or listen to the first text (often
called the source text) and then have to change it in some way

in order to explain or tell it to another person or group of people
who have not had access to this information. The changed version
that students speak or write is the second text (often called the
mediated text).

Mediation can happen in various ways, such as changing the
medium (e.g. from written to oral / aural), or the register (e.g. from
formal to informal) or the purpose of the text (e.g. from information
to advice).

Students
read or

They change
the medium

They write
or speak a
mediated

listento a
source text.

or register
or purpose. text.

The examples below show how these different kinds of mediation
work as classroom tasks:

e Students read a text and change the information in it to a visual
format (e.g. a diagram or an illustrated poster).

e Students read a text written in a formal style and write about it
to a friend in an informal style.

e Students listen to a presentation and write a summary of the key
points for another student.

There are mediation tasks throughout the Student Book
and Workbook.

How do mediation activities enhance learning?
A shift of emphasis

While mediation activities may help students practise grammar and
vocabulary from the unit, their main purpose is to help students
develop their communication skills. For this reason, the emphasis is
often on effective communication rather than focused practice of
grammar and vocabulary in the unit.

Personalisation

When students mediate texts, they communicate in their own
words ideas or information they have read or listened to. In this
way, they adapt and personalise the message, making it more
relevant to the person they are communicating with.

Integrated skills

Mediation activities focus on integrating receptive skills (listening
and reading in the source texts) and productive skills (speaking and
writing in the mediated versions).



Assessment for Learning
What is Assessment for Learning?

Assessment for Learning (AfL) is an approach that builds formal and
informal assessment practices into everyday classroom activities to
directly encourage learning. It is recognised by educators around
the world as a way of improving students’ performance and
motivation and promoting high-quality teaching.

AfL relies on a constant flow of information between you and

your students. Students provide evidence of their knowledge,
understanding, and skills as they engage in learning activities.
Meanwhile, they receive specific and constructive feedback on
their performance and progress, which helps them to move
forward in their learning. This creates an ongoing cycle of gathering
information, identifying next steps, and supporting learners to
achieve the set objectives.

In an AfL approach, it does not need to be only you who gathers
and interprets, evidence about what students know and can do.
Students are also encouraged to do this for themselves and for
each other through self-assessment and peer assessment. This
helps deepen their understanding of what they are learning, why
they are learning it, and what successful performance looks like.
The evidence you gather for AfL does not always need to be in the
form of grades or scores. Often, you will collect quick insights from
a warm-up activity that will then inform the rest of your lesson, or
you will offer a brief comment about a student’s performance on

a particular task. It should not only focus on aspects that students
need to improve upon. It is just as important to highlight what
students have achieved and are already doing well. It can therefore
be useful to focus feedback on‘medals'and ‘missions’— what they
have done successfully and how they can move their learning
forward.

Once students have received feedback, they need time and
opportunities to act on it. It is by putting feedback into action that
students can close the gap’between their current performance
and their desired performance. So, for example, after students have
received feedback on an essay, you could set aside lesson time for
students to redraft their work and / or set specific goals for their
next essay.

Why is Assessment for Learning useful?
For students:

¢ Itimproves attainment. Receiving quality feedback has a
positive impact on students’ achievement.

¢ It deepens learning. Students understand not only what they
are learning, but also why they are learning, it and what success
looks like.

¢ Itis motivating. AfL emphasises progress rather than
failure, encouraging students to set goals, recognise their
achievements, and develop positive attitudes to learning.

o It prepares students for lifelong learning. By making students
more responsible and self-aware, it equips them to learn
independently and proactively in the future.

For teachers:

¢ Itinforms teaching decisions. AfL provides valuable
information about students'needs, allowing you to decide what
to prioritise in your teaching.

¢ It develops skills and confidence. AfL can encourage more
flexible and creative approaches to teaching and give you a clear
sense that you are helping your students succeed.

¢ It allows you to teach more inclusively. By providing more
tailored support to individual students, you can feel more
confident that no one is being left behind.

¢ [t enables colleagues to support each other. AfL offers
a consistent approach which you and your colleagues can
implement collaboratively.

How can | implement Assessment for Learning in my
teaching?

Effective implementation of AfL is grounded in three key classroom
practices: diagnostics (where the learner is), learning objectives
(what the learner needs to learn next), and success criteria

(what success looks like). As this diagram illustrates, these

practices are interrelated and, together, lay the foundations for
effective feedback.

Clarify what successful performance looks like
Success criteria

The next section explains the three key practices in more detail,
and shows how they can be put into practice in the classroom with
examples from Panoramic.

Diagnostics

To be able to provide effective feedback, you need to find out what
students already know and can do. You can gather this evidence

in a variety of ways — not just through the diagnostic and progress
tests that come with this course, but also through classwork and
homework activities, including those that incorporate peer and
self-assessment.

For instance, after a speaking activity, students could assess

their own and each other’s performance using a set of can-do
statements. This, combined with your assessment, can reveal
what students are already doing well and highlight specific areas
for improvement.

Classroom dialogue can also provide valuable insights into
students'understanding and there are a number of ways to
maximise its potential as a diagnostic tool. These include:

e short warmer activities

e asking students open questions that require deeper reflection
e allowing plenty of thinking time

e exploring their answers through follow-up questions

¢ providing opportunities for them to ask questions themselves.

1 THINKY Look at the photos, What are the differences between the
images? What are the positives and negatives of each situation?

Warmer activities help
you understand what
your students already
know as well as what
to focus on next in your
lesson.

Introducing Panoramic
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Learning objectives

Determining what students already know through diagnostics will
enable you to identify appropriate learning objectives. Learning
objectives tell students what they are learning in a lesson and why.
This helps them understand the rationale and value of particular
activities, making learning relevant.

Values

The learning objectives for every unit are
clearly identified.

You may choose to present learning objectives at the beginning
of a lesson. Similarly, it can also be effective to wait until after an
activity and then ask students to infer for themselves what skills
the activity was aiming to develop, why these might be useful, and
how they might be applied.

13 CHECK B REFLECT Read the checklist below. Then look at
your essay again and make any corrections.

Student BOOk & Hawe o wWYILEn an |’_||‘_‘r{"|‘\-i|"|g|'|'|I!r{‘l|:‘.'|,.|r:l:|;‘;-|‘§,I r!.-'lr.'ngr'.‘:lnh?
reflection = Did you include a topic sentence, supparting information,
L. reasons and examples in each paragraph?
activity: *  [Dhid you write a concluding sentence?
students self- « Did you use vocabulary related 1o values and urban issues
assess against appropriately?
the |eaming = Did you use the Present perfect simple and continuous?
objectives. -_—

Success criteria

In order for students to make sense of learning objectives, these
need to be linked to clear success criteria. If students understand
and recognise what successful performance looks like, they will be
better able to set clear goals, make use of feedback, and measure
their own progress. This Teacher's Guide contains many useful tips
that suggest ideas on how to focus on success criteria.

TEACHING TIP Tips for success

Success criteria: Grammar use O/ criteria.

Students may hear errors better than they can read
them. Correcting grammar mistakes enables students
to recall the language and use it naturally.

The questions in Ex. 11 reflect common spoken problems
students have with question forms. Ask students to read
the questions aloud to help them hear the errors. You
may do this in pairs. Students continue with Ex. 12 to
personalise the grammar.

One useful approach is to discuss and agree success criteria with
your students. For instance, if they are learning to write a formal
email you could elicit the key features of a successful formal email
and why those features are important. You can then add in any key
ideas they have missed.

Giving and analysing examples of what good writing looks like is
another way of drawing out success criteria. The Writing lessons in
the Student Book and Workbook include model texts that are an
example of a successful response to the writing task.

Introducing Panoramic

Model texts help students
know what success looks like.

2 EHETEIE SPEAK Read the essay title, Think of two
advantages and two disadvantages of banning traffic.
Then in pairs, compare your ideas.

Traffic should be banned from the centres
of all major cities. Do you agree?
Julie Visoochi
A In recent years, fraffic has increased dramatically
In mast majer citles, causing @ rise in pollution
Vihile | agree we need 1o fake achon 1o protect the
5 environment, | dort think mnmng traffic mrnpietei:,'
15 the answer,
B On the one hand, banning fraffic from aty centres
would help to reduce poliution A car-free day
trigl has proved successful In ry Gty In addifion
0 the number of cyclists has Increased and more
people are walking to school Since the trial starfed
the local coundil has been menitering the situation
There has been less traffic and buses have been
running more efficently and without delays
15 C On the ether hand banning frafic completety would
have a negative impact on people who live far away
and who cannot cycle or walk. to schosl eastly Over
the years, public transport costs have g\'aduall:f been
Increasing and In some (ases, there are no transport
i options avallable All in‘all Ifs impertant that cties
Invest in car-free atfernatives before faking such
drastic achon
D Inconclusion | fhink it would be a good idea to
Increase the number of dar-fres days. However, first,
25 oifies need to have walk-able and bike-able streets,
a5 well as an efficent fransport system

Peer and self-assessment are also powerful ways of engaging
students with success criteria. For example, once students have
written their formal email, they can send it to a classmate, who
then gives feedback based on the agreed success criteria.

How is Assessment for Learning different from other
kinds of assessment?

Assessment for Learning is often contrasted with assessment of
learning, (also called summative assessment), which measures the
outcomes of learning by showing where students are at a given
moment in time. In reality, however, the two kinds of assessment
can overlap. For example, you might give your students a
summative end-of-term test to measure their achievement. If you
then use their results as feedback on how they can improve, the
same test can then become a tool for AfL.

Is Assessment for Learning a new approach?

In many ways, AfL reflects what most teachers have always done
in the classroom. Finding out what students can do and giving
them feedback are, of course, fundamental and natural aspects of
good teaching. However, in an AfL approach, feedback is viewed
as part of a continuous cycle of goal-setting and reflection, with
each learning activity feeding into the next. The AfL framework
also supports you in providing feedback in a way that is systematic
and inclusive.

In what contexts can | use Assessment for Learning?

AfL can be used with students of all ages, and it is compatible with
different approaches to language teaching, from grammar-based
to more communicative methodologies. Research indicates that
AfL can also be beneficial in exam-oriented contexts. Students are
likely to perform better on exam tasks if they understand what skills
that task is assessing, why those skills are being assessed, and what
a successful task response looks like.



More information

Download our position paper Effective Feedback: the Key to
Successful Assessment for Learning from www.oup.com/elt/expert

Course assessment

Panoramic offers a seamless learning and assessment experience,
built on the principles of Assessment for Learning. With regular
assessment check-ins, the course provides you with the
information you need to make the right decisions for your students
to support better learning.

All test items are written to the specific learning objectives
covered in the course, informed by the Oxford English Language
Framework and mapped to the CEFR. This principled approach
gives you the information you need to guide learning progress
forward and not leave students behind.

Most Panoramic tests are available in two slightly different versions
(A and B) and are fully editable so that you can adapt them to
match your students' needs. The course also offers dyslexia-friendly
tests. Tests can be accessed via Oxford English Hub.

Diagnostic test

The diagnostic test is level specific and offers insights into your
students' strengths and weaknesses. It can be used to create
individual or class learning plans at the beginning of a course of
study, and to inform decisions about which language areas to
focus on.

Unit tests

The unit tests enable you to identify where learning has been
successful in a specific unit and where remedial work is required.
The content in the test reflects the language objectives within

that particular unit. You and your learners will get feedback on
performance in the form of explanatory answer keys. You can

also download the marking criteria for speaking and writing
activities, as well as supplementary exercises to support and stretch
your learners.

Progress tests

The progress tests enable you to assess the progress made by
students at the end of every two units. The content in the test
reflects the language areas covered in those specific units. They are
used to measure the learning that has taken place in the course of
study so far.

End-of-year test

The end-of-year test (prova delle competenze) is used to summarise
what students have learned during the year, and the content in the
test can come from any material covered during the year. The test
reports on the students' overall progress of a course level.

Exam practice

Throughout your coursebook, there are regular INVALSI and
Cambridge First exam practice opportunities with top exam tips
for students to help them achieve their goals and to prepare for
external exams.

The Oxford Test of English practice

The Oxford Test of English is a general English language proficiency
test certified by the University of Oxford. Available online through
a network of Approved Test Centres, it assesses understanding

and communication in speaking, listening, reading, and writing
across three CEFR levels: A2, B1, and B2. The Reading and Listening
modules are computer adaptive, which means that the test adjusts
the difficulty of questions based on the test taker's responses. This
makes the test more motivating, shorter, and gives a more precise
measurement than traditional proficiency tests. The Speaking and
Writing modules use task randomisation, making each test an
individualised experience. Further information and free practice
materials are available at www.oxfordtestofenglish.com

Exercises in this book labelled as Oxford Test of English, Cambridge
First, or INVALSI may vary slightly from the tasks in the actual tests,
but provide familiarity with the general task type.

Introducing Panoramic
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Print components

FOR STUDENTS

Student Book & Workbook Pack

Student Book
e Twelve topic-based units, with six lessons, including a unit opener and a review lesson
QR codes which give access to audio and video
e Anaccess code to the Oxford English Hub
e Anaccess code to Oxford Reference
An access code to INVALSI practice tests

Workbook

The Workbook mirrors and reinforces the content of the Student Book. It offers:

e further practice of the language and skills taught in the Student Book

e areview lesson at the end of each unit with a self-assessment activity to develop
students awareness of their progress

e a grammar reference section, accompanied by grammar practice pages

e twenty pages of INVALSI- and Cambridge-style exam practice providing further
practice of typical exam papers

e an alphabetical glossary with Oxford 5000 words marked with a key symbol and
Italian translations

e a pronunication and punctuation guide

e alist of irregular verbs

Entry Checker

The Panoramic Entry Checker has 12 lessons, each of which has one page of grammar oxrow
reference and one page of practice exercises to revise the B1 language before students
start the B2 level.

Ready for Seconda Prova and B2 First for Schools

Ready for Seconda Prova and B2 First for Schools is for students who are preparing for both
the final Seconda Prova and the Camobridge English B2 First for Schools. The book is divided
into two parts. The first section is dedicated to developing all the skills needed for the
Seconda Prova exam, including theoretical overviews and guided practice for the different
questions and text types. The final section contains a complete practice test for the
Cambridge English B2 First for Schools exam.

FOR TEACHERS

Teacher’s Guide Pack == | Panoramic for All
e This pack provides everything T The Panoramic for All book contains (_? (:9
you need to teach successful exercises linked to the content ("D-\ /
lessons with Panoramic. of the Student Book created for : JRAMIC
The pack includes: students with special educational
o Teacher's Guide — answer SANORAMIC needs. The book focuses heavily on
keys and video and audio % teaching grammar and vocabulary
scripts for both the Student through visual learning such as
Book and the Workbook, mind maps, diagrams, tables, and
and useful Teaching Tips, B2 visual cues and anchors to help
Exam Tips, and Culture notes — students with special educational
throughout needs.

e anaccess code to the Oxford English Hub
e an access code to Oxford Reference
e Anaccess code to INVALSI practice tests
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Digital components
on Oxford English Hub

The digital materials and resources for this course can all be found at oxfordenglishhub.com

FOR STUDENTS

Student Book & Workbook e-book

e Adigital version of the Student Book and Workbook with
audio and video

Entry Checker e-book

e Adigital version of the Entry Checker with
Grammar Animation videos

Oxford
English
Hub

A launchpad for learning.

English
Hub

A launchpad for leaming.

FOR TEACHERS

Student Online Practice

e Extra interactive practice of all four skills, grammar and
vocabulary

Student resources
e Course audio and video

[

Oxford
| English

Teacher’s Guide
e PDF version

Classroom Presentation Tool
Student Book

e Student Book on screen with audio, 54 videos including
Unit Openers, Speaking, Culture and Grammar
Animations, and answer keys

e INVALSI- and Cambridge-style practice exams
e Navigate function to the Workbook

Workbook
e Workbook on screen with audio and answer keys

e Navigate function to the Student Book

Entry Checker
e Entry Checker on screen with Grammar Animation videos
and answer keys

Course assessment

e Downloadable tests: diagnostic test, unit tests, progress
tests, and end-of-year test

Teacher resources

e photocopiable Educazione Civica and Recupero and
Potenziamento worksheets, with answer keys

e Programmazione
e photocopiable Panoramic for All pdf
¢ Downloadable wordlists

Teacher Online Practice

e Extra interactive practice of all four skills, grammar, and
vocabulary

e Tools to assign and track students"homework and
progress, and manage classes

Professional Development

¢ Methodology support, bite-sized training and more to
maximize your teaching

Course overview: digital components
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