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Introduction

6

Breakthrough PLUS 2nd edition is a five-level, integrated-skills 
course comprising an introductory level and levels 1–4. 
It is designed especially for adult and young adult students 
studying English. It provides fun, stimulating language practice 
across a broad range of interesting topics. 
Breakthrough PLUS 2nd edition is a dynamic course which 
develops in harmony with the student. The course is written 
in American English, and it takes students from the Common 
European Framework of Reference for Languages (CEFR) levels 
A1 through to B2.
Breakthrough PLUS 2nd edition allows students to use language 
to express their own ideas, feelings, preferences and opinions. 
Personalization involves true communication, as learners 
communicate real information about themselves. Scaffolding 
input helps to move students progressively towards stronger 
understanding and greater independence in the learning 
process. Students are motivated as they can feel themselves 
improving gradually. Differentiating input allows the individual 
needs of all students to be met. A variety of materials and tasks 
allows for teachers to effectively teach mixed ability classes.

Syllabus
There is a strong focus on listening and speaking, with plenty of 
motivating, real-world tasks to help students communicate quickly 
and effectively. In addition, there are engaging reading texts and 
practical writing activities in every unit. The course is supported by 
a comprehensive grammar, vocabulary and pronunciation syllabus.

Speaking
Students are given frequent speaking opportunities through 
a variety of communicative tasks that are both achievable and 
fun. They are encouraged to activate and practice what they 
know at every stage. A carefully structured approach provides 
a range of activities from controlled practice through to the 
stimulating free exchange of ideas and opinions. 

Listening
Students are constantly exposed to the natural stress and rhythm 
of English through a variety of authentic models and more 
extended, freer listening practice. Listening tasks are graded 
according to level so that students can more easily understand 
what they hear and achieve a sense of progress. At higher levels, 
students are given focused practice in the key listening skills they 
need to help them become more effective listeners.

Viewing
Students are exposed to the natural language of everyday 
situations in realistic video materials: these are interviews with 

native speakers on their experiences, ideas and opinions related 
to the unit theme. They can notice the stress and rhythm of 
English through a variety of authentic models.  

Reading
A mix of engaging and informative texts motivates students to 
read in a variety of ways. Tasks are aimed at developing both 
reading competency and speed, to help students become more 
effective and quicker readers. Texts are based on a variety of 
different genres. At higher levels, students are given focused 
practice in the key reading skills they need to help them 
become more effective readers. All the main reading texts are 
recorded so that students can listen and read the texts.

Writing
Students are given practice in writing at sentence and 
paragraph level in a structured way that helps them put into 
practice the language they have covered in the unit. They 
write about things that interest them, in genres they are likely 
to relate to, such as e-mails and letters. Moreover, a unique 
Study guide gives students the support and guidance they 
need to produce quality work to a high standard.

Vocabulary
High-frequency words and phrases are introduced clearly 
and consistently. As well as covering broad lexical areas, the 
course places a strong emphasis on common collocations, 
social language, phrasal verbs and frequently used expressions 
in spoken English. Students are shown the target language 
in context and have frequent opportunities to practice the lexis in 
a variety of personalized activities. There is Vocabulary expansion 
at the back of the book that gives students opportunity to expand 
their vocabulary connected with the subject of each unit. At the 
back of the book, a Wordlist gives students the opportunity to 
review the most useful vocabulary. Target language is recycled 
throughout subsequent units and subsequent levels.

Grammar
Real-life situations present the target grammar in a memorable 
and fun way. Key points are highlighted, and target structures 
are then practiced consistently throughout each unit in 
authentic, engaging activities. At the back of the book, a handy 
Grammar reference offers clear explanation of the target 
language, and grammar activities provide an opportunity for 
students to check their understanding.

Pronunciation
There is a pronunciation focus for every unit, at the back of the 
book. It aims to integrate pronunciation awareness with grammar 
and vocabulary practice. Activities at word and sentence level 
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are designed to raise students’ awareness of key features of 
spoken language. Regular attention is given to stress, rhythm and 
intonation. The aim is to encourage natural speech and increase 
students’ confidence when communicating in English.

Course aims
Breakthrough PLUS 2nd edition is based on extensive 
classroom experience, research, piloting, and comprehensive 
interviews with teachers and students. 

For students
● a lot of personalization
● practical communication goals
● emphasis on fluency
● a real sense of progress
● interesting topics and activities
● achievable, fun tasks
● easy to use

For teachers
● motivating material
● realistic language practice
● promotes active independent learning
● clear objectives
● key skills development
● highly flexible
● easy to use

Components overview

Student’s Book
Each unit comprises a four-page core unit, followed by a two-page 
Skills expansion section. Teachers are recommended to follow 
the core unit, and then choose activities in the Skills expansion 
section according to the needs of their particular class.

Get talking!
This is designed to get students talking right away. In pairs, 
they describe the large, detailed pictures that begin each unit. 
This activates and reviews the language they know. They then 
answer one or two short focus questions, which engages them 
with the topic.

Conversation
Students listen to a conversation which contains authentic 
language and expressions they can use to sound more 
natural when they have a conversation in English. They then 
practice the conversation, developing their stress, rhythm 

and intonation. Each Conversation also presents the target 
grammar in context. The main structures are recorded and 
highlighted in the Language box. Students can refer to the 
Grammar reference for a detailed explanation before they 
continue. This section is brought to life by the video material.

Vocabulary
Here students are presented with and practice key vocabulary 
that relates to the theme or topic. These high-frequency words 
and phrases are recycled throughout the rest of the unit.

Real life exchange
Students listen to and complete a model conversation that 
showcases the target grammar and vocabulary in a different 
authentic context. They then practice the conversation 
several times in a substitution drill. This helps to increase 
their confidence in using the language, and further develops 
their stress, rhythm and intonation. Additionally, students 
can participate in an interactive video of the exchange. The 
interactive video gives students the chance to "interact" with the 
speakers and then check their pronunciation against a model.

Communication activity
Students are directed to the back of the book where they activate 
the target language in a guided speaking practice activity. This is 
an opportunity for students to start to produce the language for 
themselves, and to feel comfortable using it. At this point teachers 
can choose to consolidate students’ knowledge of the target 
structure by having them complete the practice activities in the 
Grammar reference section. Teachers can also choose to work 
on the Pronunciation focus that features in each unit.

In your words
This speaking practice encourages students to use the target 
language in a creative way. Students work in pairs to identify visual 
prompts. They use these prompts to put into practice the grammar 
and vocabulary they have covered. However, the language students 
are encouraged to produce is still structured and therefore 
manageable. The Challenge! feature offers an additional way to 
extend the speaking practice offered in this section.

Listening
Students listen to a realistic interview with a young person on 
an aspect related to the theme of the unit. This section gives 
some interesting cultural insights, as well as focused listening 
practice on the target language.

Speaking
This section brings together everything covered in the unit in 
a final, extended speaking activity. Students personalize the 
topic and share their ideas and experiences. 
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IntroductionsIntroduction

Skills expansion
Listening
This is an extra opportunity for students to develop their 
listening skills. Students practice listening in different ways. 
There is a strong real-life element, which often includes 
a cultural focus to engage students’ interest. Skills focus helps 
students to become more effective independent listeners.

Viewing
Students listen to and watch a video of an interview based on 
the unit theme. Video material exposes students to language 
used in real life situations. Students complete exercises before 
and while watching. They then personalize what they have 
seen, by sharing ideas and giving their own opinion. Video 
vocabulary explains the new words that appear in the video.

Vocabulary expansion
Students are directed to the back of the book to the section 
which builds on the target vocabulary introduced in the core 
unit. Additional words and phrases are presented, which 
students then practice together.

Reading
This is an opportunity for students to develop their reading 
skills. Texts are challenging but accessible, and help students 
practice reading in different ways. Students read a range of 
realistic texts in different genres, similar to those they may 
encounter in their own lives. There is an audio version of all 
the reading texts. Skills focus helps students to become more 
effective independent readers.

Writing
In this section students practice writing short paragraphs using 
the target language. They are encouraged to personalize the 
topic and write about their own feelings and experiences. The 
accompanying Study guide offers useful guidance and helps 
students structure their writing.

Review and Life skills: Presentation
In this section students revise the material from three units. 
They also develop their presentation skills via thoroughly 
planned exercises and hints how to organize ideas (mind 
maps, T-charts). This section prepares students to make well-
organized presentations independently. 

Workbook
The Workbook provides students with extra practice, recycling 
the Grammar and Vocabulary covered in each unit of the 
corresponding Student’s Book. In the Everyday English section 
students recycle natural language used in everyday situations. 
In the Reading section students read realistic texts in different 

genres and develop their reading skills. In the Listening 
section students listen to a realistic conversation. This section 
gives focused listening practice on the target language. The 
Pronunciation section provides students with an opportunity 
to work on sounds, sentence stress and rhythm in each unit. At 
the end of each Workbook students can find an extract from 
the Macmillan Readers series with exercises. The Workbook 
offers exercises which can be done in class (with the whole 
group or as extra practice for Fast Finishers) or as self-study. 
Students are provided with a wealth of extra Grammar, 
Vocabulary, Reading and Writing exercises that practice the 
material that is introduced in Student’s Book. At the end of the 
Workbook there is a Unit Self-test that helps students to check 
their own progress and help them to plan future work and 
prepare for the upcoming tests more efficiently.

Digital Student’s Book 
The Digital Student’s Book has integrated audio and video, and 
over 150 interactive activities with score reports.

Student’s Resource Center
The Student’s Resource Center provides students with all 
material that might be needed for individual learning – MP3 
audio tracks for Student’s Book activities with audioscript, MP3 
audio tracks for Workbook activities with audioscript, Video and 
Video transcripts. 

Teacher’s Book
This Teacher’s Book contains detailed notes on teaching each 
Student’s Book unit, together with answers for each activity, 
as well as audioscripts for those listening activities where 
the audioscript is not given in the Student’s Book. In the Get 
talking! section, two or three feeder questions are provided for 
teachers to give to students who are having difficulty discussing 
the picture. There are also useful Cultural notes and Language 
notes that provide extra information for students, and 
suggestions for Optional activities to extend the material 
further. Where students may need more help, suggestions 
are provided in Extra support. In cases where some students 
may finish an activity before the rest of the class, a Fast 
finishers feature suggests extension ideas. At the end of the 
Teacher’s Book the teacher can find answers for each activity 
in the Student's Book and Workbook as well as the Workbook 
audioscript.
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Teacher’s Presentation Kit
The Teacher’s Presentation Kit gives access to the digital 
version of the Student’s Book together with audio, video, 
interactive activities and answer keys. It also allows the teacher 
to create virtual classes and to see students’ results and score 
reports and provides students with extra interactive activities.

Teacher’s Resource Center
The Teacher’s Resource Center provides teachers with 
additional materials to be used with students in class. 
Worksheets use the grammar and vocabulary covered in 
each unit of the corresponding Student's Book. There are 
Worksheets concerning Communication, Discussion, Learning 
and Innovation Skills and Life and Career Skills, as well as 
Reading and Writing and Video worksheets for opening 
conversations for each level. All Worksheets are available with 
detailed notes on teaching. The Teacher’s Resource Center also 
contains Tests,  MP3 audio tracks for Student’s Book activities, 
MP3 audio tracks for Workbook activities, audioscripts for all 
MP3 tracks, Video, Video transcripts and answers for each 
activity in both the Student’s Book and the Workbook. 

Test Generator 
The Test Generator allows the teacher to select from test items 
and item types for each unit of the course, and to produce 
bespoke tests for students’ needs.

Top tips for teaching Breakthrough 
PLUS 2nd edition
Here are some ideas and techniques you can use to get the 
most out of Breakthrough PLUS 2nd edition.

Speaking
Explain to students that the speaking activities are an 
important opportunity to practice, so they should not rush 
them. Encourage students to speak in as much detail as 
possible whenever they have the opportunity.

Pair work
Working in pairs maximizes students’ talking time and is used 
extensively throughout Breakthrough PLUS 2nd edition. Change pairs 
regularly so students don’t always speak to the same person. 

Group work
Regularly mix the students in each group. This helps to 
maintain interest and gives students the opportunity to get to 
know one another better.

Listening
Where possible, prepare students before each listening by 
asking them what they know about the topic, and to predict 
possible answers. Always make sure they know what they are 
listening for before you play the audio. Emphasize they should 
not expect to understand every word. 

Viewing
Where possible, prepare students before each viewing by 
asking them what they know about the topic, and to predict 
possible answers. Always make sure they know what they are 
watching for before you play the video. Emphasize they should 
not expect to understand every word. Remember about the 
exercises connected with the interactive videos.

Classroom language
Encourage students to use English at all possible times in class. 
Write useful classroom language phrases on a large poster and 
put it on the classroom wall.

Vocabulary
Encourage students to keep a separate vocabulary notebook, 
and to organize new words in a logical way (e.g., by topic). Tell 
them to put new words and phrases in columns, and write 
a translation and example sentence next to each one. Explain 
they should regularly review new vocabulary by covering one 
column and testing themselves. 

Monitoring errors
Be selective when you correct errors in class, and avoid over-
correcting. During extended speaking activities, go around the 
class and make a note of any errors you hear. 

Giving feedback
It is easy to forget how nervous many students are about their 
English. Remember to try to boost their confidence by giving 
a lot of praise when they achieve a task. 

Reading
After reading a text you could play the audio recording so 
students can read and listen at the same time.

Writing
There is a writing task at the end of each Skills expansion 
section. You can set this for homework if you wish. Display 
students’ written work for other students to read.

Pronunciation
There is a lot of opportunity for students to work on sentence 
stress and rhythm in each unit. Emphasize to students that 
English pronunciation is different all over the world. Their aim 
is not to sound like a native speaker but to speak clearly and 
be understood. Tell students to listen to the Conversation and 
Real life exchange sections again for homework, and to practice 
speaking at the same time. 
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Memories1
Get talking!
(Books closed.) Write the word memories on the board. Ask 
students to call out any words and phrases they think of 
(e.g., to have a good bad /memory, happy / sad memories, to 
remember, memorable). Write their ideas on the board. 

1  Discuss the pictures with a partner. 
(Books open.) Ask students to open their books to page 4.  
Tell them to look at the pictures. Read aloud the three 
questions and encourage students to call out the answers. 
Then tell students to get into pairs and discuss the pictures. 
Explain they should talk about them in as much detail as 
they can, not only describing what they can see but also 
speculating about how the people feel, their character, what 
their relationship is, etc.

A graduate of a high school is called an alumnus (plural, 
alumni). Many high school reunions are organized by year 
(e.g., Class of 2000).

●	 What are the two women talking about?
●	 How do you think these people know each other?
●	 Would you enjoy going to your class reunion?

2  Do you have a good memory? Who do you 
remember from your days in high school?

Read aloud the two questions and tell the class your answer 
to each question. Then ask students to stay in their pairs and 
discuss their answers.

Conversation
1     01 Listen and read.

Explain to students that they are going to watch and listen to 
two people talk together at a high school reunion. If you decide 
to use audio only, tell them to read along as they listen. Play 
the audio or the video. 

Ask students comprehension questions. 
1 What is Liz wearing? (a green dress)
2 Who did she use to sit next to? (Sally)
3 Does Sally still see her? (yes)

4 Who did James use to date? (Liz and Akiko)
5 Who is he married to now? (Sally)

It is possible to begin a question with Didn’t you …? (rather 
than Did you …? ) when you expect the answer yes.

2  Practice the conversation with a partner.
Tell students to get into pairs and practice the conversation. 
When they finish, have them switch roles and practice again.

Before students practice the conversation, tell them to listen 
to the conversation again and notice the stress, rhythm and 
intonation each speaker uses. Play the audio. If you wish, 
pause the audio to point out important stress, rhythm and 
intonation features.

Close your book. With your partner, continue the conversation.
Tell students to continue the conversation with their 
partner. Read aloud the example and point out that this 
could be Akiko’s next line. Encourage students to develop 
the conversation further.

Ask students to look at the Language box. Play the first three 
example sentences. Remind students that some verbs in the 
simple past are irregular (e.g., leave – left). Then play the final 
three example sentences. Explain that we say used to when 
we speak about something we did in the past, but do not do 
now. Tell students that in the negative people often say never 
used to as well as didn’t use to. If students need additional 
explanation, use the Grammar reference on page 102.

Grammar reference    » p.102

Tell students to turn to page 102. Read aloud the explanation 
of when to use the simple past, and the example sentences. 
Point out how to make the affirmative (add -ed to the infinitive 
– or -d if the infinitve ends in -e – unless the verb is irregular). 
Write a few verbs on the board (e.g., go, say, ask, arrive) and 
have students call out the simple past form. Point out how to 
make the negative (didn’t + infinitive) and how to make the 
question form (Did + subject + infinitive).

Cultural note

Feeder questions

Optional

Language note

Optional

   Challenge!

 02 Language  box    

  Focus »   talking about memories

  Grammar »  �simple past regular and irregular; used to

  Vocabulary »  verb collocations; common uses of get

  Strategy »  agreeing
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Read aloud the explanation for used to and the example 
sentences. Explain that for the negative and in questions, we 
say use to while in the positive form we say used to.

Tell students to refer back to this page any time they are 
uncertain about the correct form or use of either the simple 
past or used to.

Vocabulary
1  Complete the text with these verbs. 

Ask students to turn to page 5. Explain that they should 
complete the text by writing the correct verb from the list in 
each blank. If students need additional support, have them 
work with a partner. Check answers as a class.

1 work 
2 get 
3 make 
4 live 
5 take 
6 pretend 
7 stay

Write work on the board. Give one example (e.g., work at 
home). Ask students to call out other collocations for the 
verb work. Write students’ ideas on the board as they are 
given. Then ask students to get into pairs and do the same 
for the other verbs. When students have finished, have them 
write their ideas on the board.

2  Write each verb in the correct space.
Tell students to complete each group of words (1–6) with the 
correct verb. Check answers as a class.

1 take 
2 have 
3 go 
4 play 
5 feel 
6 do

Ask students to get into pairs and tell them to add more 
phrases for each verb (e.g., take a break, have lunch). When 
the rest of the class has finished, write the verbs on the board 
and have students add their ideas next to each verb.

3  What were your high school days like?  
Tell a partner.

Ask students to get into pairs. Read aloud the question and the 
example sentences. Then have students tell each other about 
their high school days. Encourage them to use both positive 
and negative statements. 

Real life exchange
1  Before you listen, complete the conversation 

using use/used to. Work with a partner.
Explain to students that they are going to listen to  
a conversation between two people. Ask them to get into 
pairs and explain that before they listen, they should read the 
conversation and try to complete each blank with use/used to.

2     03 Listen and check. Then practice  
the conversation with your partner.

When students have had enough time to guess the missing 
words, play the audio. Then check answers as a class. Finally, 
tell students to practice the conversation, switching roles so 
they practice twice.This is a good point for students to watch 
the interactive video for this task.

1 use to 
2 used to 
3 used to 
4 use to 
5 used to

Before students practice the conversation, play the audio again. 
Pause the audio after each sentence and point out the main 
stress, and any rising or falling intonation. Then play the audio 
once more. Pause after each sentence and have students repeat 
it. Encourage them to stress the same words, and use the same 
intonation, as each speaker.

Answers

Optional

Answers

Fast finishers

Answers

Optional
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Memories1
Strategy: Agreeing

1  Agree with each statement using So/Neither … I.
Explain to students that when agreeing with someone in 
English we can say So … I for positive agreement. Write the 
following example on the board: I used to hate math in school. / 
So did I!  Then explain that for negative agreement we can use 
Neither … I. Write the following example on the board: I didn’t 
use to like grapes as a child. / Neither did I. Explain that the word 
that is used in the middle of the phrase is either an auxiliary or 
a modal verb. For example, I can swim. / So can I. I don’t like fish. 
/ Neither do I. Then tell students to use So / Neither … I to agree 
with each statement (1–6). They should write their answers in 
the spaces provided.

2   04 Listen and check. Then practice  
the conversation with your partner.

Tell students to listen to the conversation and check their answers. 
Play the audio. Check answers as a class. Then ask students to get 
into pairs and practice the conversation, switching roles once.

1 So did I. 
2 Neither did I. 
3 So would I. 
4 Neither can I.   
5 So was I. 
6 Neither could I.

Ask students to get into pairs and tell them to find three things 
they have in common with their partner. Encourage them to 
find three unusual things. Give an example to help them: I used 
to have a pet rat when I was young. / So did I! Give students 
time to find things in common, then review as a class. 

Grammar activities    » p.102

Tell students to turn to page 102. If necessary, review the 
examples on the left side of the page. Tell students to do the 
exercises. Check answers as a class. (Challenge!) Ask students 
to get into pairs and take turns telling their partner about the 
first vacation they can remember. 

1  1 was 
2 went 
3 drove  
4 took 
5 stayed  
6 spent  
7 loved  
8 saw  
9 didn’t feel  
10 knew  
11 wasn’t  
12 didn’t go out  
13 cooked  
14 slept  
15 came  
16 cried  
17 didn’t want

2  1 Did you use to like  
2 didn’t use to be good  
3 used to love  
4 didn’t use to play  
5 used to go  
6 didn’t use to like  
7 never used to drink  
8 Did you use to go  
9 used to wear  
10 didn’t use to drive

Pronunciation    » p.122

a  05 Listen and notice. The pronunciation  
of used to and use to is the same: /ˈjus tu/.

Ask students to turn to page 122. Tell them to look at 
the sentences and listen to the audio. Explain that the 
pronunciation of use to and used to is the same /ˈjus tu/.  
Play the audio. 

b  05 Listen again and practice.
Tell students to listen a second time. Play the audio, pausing 
after each sentence for students to repeat it. Play the audio 
another time if necessary.

Min used to live in Hong Kong.
I used to play soccer every weekend.
Louise never used to eat chocolate.
They didn’t use to like each other in high school.
Did you use to watch Superman on TV?
Didn’t you use to work in a restaurant?

Answers

Optional

Answers

Audioscript

9781380001634_text.indb   12 15/06/2017   09:42



1313

Communication activity    » pp.84 and 93

1  Interview your classmates. Make questions 
using use to. Ask questions for more 
information. Write notes. 

Ask students to get into pairs and decide who is Student A 
and who is Student B. Tell Student A to turn to page 84 and 
Student B to turn to page 93. Tell students that they are  
going to interview their classmates, using the question 
prompts provided. Explain they should stand up and mingle 
with other students in the class, asking different questions  
to different students. When a student answers a question,  
they should write his or her name in the space provided and 
ask additional questions for more information. They should 
make notes about this information in the space provided. 
Write Did you (ever) use to …? on the board and have students 
study the example at the top of their page. If necessary, give  
a few examples to illustrate how to make the questions. Check 
students have understood, then tell them to begin. Monitor 
and help as needed.

2  Share your results with Student A/B.
When students have finished, tell them to return to their seats. 
Explain they should use their notes to tell their partner the 
information they discovered. Remind students that they each 
have different questionnaires, so the information they have will 
be different. Tell them to take turns exchanging information.

In your words
1  Think of a person you used to know, a place 

you used to go, and an activity you used to do 
when you were younger. Write notes.

Ask students to turn to page 6. Explain they are going to talk 
about a person, a place, and an activity in their past. Draw 
students’ attention to the three note pages and read aloud the 
questions in each one. Tell students they should think about 
each topic and write notes in answer to each question. Give 
them time to think of a person, a place and an activity, and 
write notes.

2  With a partner, take turns talking about  
the person, place and activity you remember. 
Use your notes to help you.

Ask students to get into pairs and take turns talking about the 
person, place and activity they remember. Explain they should 
use their notes in exercise 1 to help them. Draw their attention 
to the example, and remind them to say used to wherever 
possible.

Write five sentences about yourself when you were younger, 
using used to and didn’t use to. Then make a group and tell 
your classmates.
Tell students to write five sentences about their childhood. 
Draw their attention to the example, and emphasize they 
should use used to and didn’t use to. While students are 
doing this, write a few sentences on the board about your 
childhood. For example, When I was younger, I used to have 
a dog. / I didn’t use to like visiting my grandparents. When 
students are ready, read aloud your sentences and tell 
them to ask you questions for more information (e.g., What 
was your dog’s name? / Why didn’t you use to like visiting your 
grandparents?). Then ask students to make groups and do 
the same. 

Listening
1   06 Listen to Ricardo from Mexico talk 

about an early memory of a fishing trip. 
Answer the questions.

Explain to students that they are going to listen to a Mexican 
man talk about a fishing trip from his childhood. Tell them 
to look at the questions and read each one aloud. Tell them 
to listen and answer each question. Play the audio. Check 
answers as a class.

1 his father
2 around six or seven years old
3 yes (four or five)

2   06 Listen again and write T (true) or F (false)  
for each statement.

Read aloud the statements (1–5) and ask students to listen 
again and mark each statement T (true) or F (false). Play 
the audio. Ask students to check their answers in pairs. If 
necessary, play the audio again and then check answers as  
a class. 

1 F (they only went once or twice)
2 T
3 F (the fish were huge)
4 F (they ate them)
5 T

   Challenge!

Answers

Answers
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