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Welcome to your

Workbook and the Teacher’s Resource Centre, including the ‘d‘ownloadabie Presentation

course audio and video, worksheets, tests, Test Generator and much mei‘e!

#2% Go to the website www.macmillanbeyond.com
#2 Click ‘Activate your code’.
22 Type in the code.

Enter your email address and password.

I [IMPORTANT INFORMATION

22 Each teacher has one code.

&

2% Do not share your code.
>2 Your code will last 48 months from the date you activate it.

> If you need help, contact us at help.macmillan.com

=

(&

I YOUR COI

YOND &4

BE4T622841033162

AT T

Terms and conditions apply — A L
see www,macmillanbeyond.com WmeWS” MacmtOSh oS

R Windows XP SP3 Windows7 &8 10:6.10.7 10,8
CPU Speed. Core 2.Duo, Core2 Duo; CPU Speed : Core 2:Duo,
(equivalent) 2,53:GHz 1293 GHz o (equivalent) 1:83 GHz
Browser IE°8,:9,10 /' Firefox /[ Chrome - Browser Safari’5, 6

Minimum system requirements for online components

Internet connection required

RAM: 1GB for 32 bit, 2GB for 64 bit, Display: 1024 x 768 pixels; 32:bit colour,
Audio sound-card; DVD Player (for DVD-Videos)

Minimum system requirements for the Presentation Kit

Hard Disk (Downloadable application only): Minimum 1 GB free on the'install drive
and'minimunm 2 GB free on the system drive. Add-ins: Adobe AIR runtime 3.8 and
Flash Player 11.8 (included on this disc). Internet connection required for
Authentication/Registration/Updates. Administrator access required.

. . L For customer:support please contact help@macmillan.com
by Macmilian Education PRorte R
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Present tenses review

Talk about special days in your life FEin ific inf I ; Talik about present actions

Vocabulary (1): Special days

% =

the /el and /31 sounds

‘Be avoluntourist  Present perfect

Talk about how long
something has happened

UNIT REVIEW page 25

pages 26-27

Live music e o fream concer Verbs followed by -ing form
Talk about music and music evenfs Of ¢ +m‘ﬂmtxve
V@cabuiaﬁ?y {L}: Music words

the /o/ and /o/ sounds

UNIT REVIEW page 37

. Relationships : Close friends First conditional with if/

Talk about people you know unless

Talk about possible

Voecabulary (1): People and relationships situations in the future

URIT REVIEW page 47

PROGRESS CHECH 384  pages 48-49

Canyou feelit2 ~ o B e fact file Passives (past, present and

future
Talk about how we use our senses e

Use the past, present and
future passives to talk about
senses

Vocabulary (1): The senses and sense
verbs

Consonant combinations

UNIT REVIEW page 59




Past tenses review

Talk about past
actions ‘

The future

Talk about events in
the future

At the airport
Check in at the airport

Present other people’s

Second conditional

Ta!k about Imaginary
situations in the

ressed

words and phrases .

Do.you mind?

Make and reactto

requests

Ask for help with words




Inashop

.
. ¢

! 2%«; - . Talk about shopping
; ‘ Vocabulary (1): Shopping

PROGRESS GHECK 586  pages 70-71

g

Traditional ways, .
Talk about traditional and modern ways
of living ‘ . -

Vocabulary (1): Traditional activities

situations in the past

it

the /s

. %ﬁﬁ“‘f _ Talkk about people working In the media
.

_ In the niews

& - Vocabﬁ!ary (1)
. = E S ___ Printand digital media jobs
M/f ok . T g ! J >

e
.

-

Reported speech

Repért what péopie say

.
.

_ UNIT REVIEW page 91

pages 92-93

Taik fab(mf different types of school
'Voc‘abula‘ry (1) Typés,éf school -

commands

Reported requests and

Say what people ask and tell

 Talk about changing fashions

Vocabulary (1): Fashion

UNIT REVIEW page 113

- So and such ... that

Emphasise somebody’s or
something’s qualities

PROGRESS CHECK 9210 pages 114-115




iary {2} Thmgs ;
le m‘a shop .

. Return goods and make a
__complaint

le

hat happened before
nother time in the

At the hbrary '

Jom ak d ise a Itbrary

Reported questions -

‘Report what people
ask

Excuse me ...

interrupt someone

Reflexive pronouns

Persuade peopie to

Abmty

Talk about abmty in
the past, present and
future

You look great!

Give and react to
compliments




Beyond is an exciting 6-level course for teenagers, covering
CEFR levels from AL+ to B2. its scope & sequence is
meticulously mapped to the CEFR and international exams.
The course offers comprehensive coverage of the four language
skills through the incremental and cumulative development
of subskills. It equips students with transferable linguistic
strategies to use in the English classroom and beyond. The
inclusion of age-appropriate 21st century skills adds an
inspiring new dimension to language teaching. The life skills
lessons create a learning environment that's relevant and
accessible to teenagers.

The course is flexible and works in a number of teaching
contexts. Lessons are clearly labelled so that you can choose to
prioritise material that’s relevant in your teaching contexts. The
extensive online materials present you with a variety of teaching
and practice alternatives to enrich the learning experience.

A message from the authors

With 6 levels, your school’s needs can be met with one
single course — be it for streaming, multi-level entry or a
programme that takes your students from A1+ all the way
up to B2.

The material has a creative and dynamic approach to topics
which motivates students and makes language learning
more meaningful and successful. Units provide constant
opportunities for students to express themselves, while

the pages are brought to life through a series of specially
produced videos. Throughout the course, language is
recycled and reviewed, allowing students to assess and
consolidate their progress.

The course’s combination of language skills, life skills and
motivating material prepares students for success in and
beyond the classroom.

Secondary teaching is a rewarding but demanding profession. With this course we have aimed fo make your
role as a teacher as easy as possible, with material that is clearly or?onised and can be taught with litfle or no

preparation time. We have also provided resources to help you dea

progress and review material.

with mixed-ability classes, test and evaluate

Having enthusiastic and interested students also makes the teaching role easier, so %hroug&wouf the writing grocess

we have considered the teenagers’ perspective on fearning and come up with materials f

world and allow them to express their own inner worlds.

at teach them about the

When producing the course we used the following key principles to guide our writing.

1 Subskifls: learning how to read
listen, speak and write

All reading, listening, speaking and writing lessong
have an integrated subskills focus that teaches
students linguistic strategies to maximise their
learning. This comprehensive subskills syllabus is
a key part of Beyond's aim to develop literacy. &

¥

W A spe

SPEAK AND READ

4 Work in pairs. Describe ant compare.
the elephants in the photos.
Which do you fike best? Why’

2 Read Jossica’s description.
Which elephant is she
describing? Wiat §0es.
Lucy's élephant look fike?

et Wi see Ty eleptert

friend. s EDICE
rand Ty ERe

8 You's going ta write an onting
Svert to sell some clothes,
88CeSS0riEs of Gther items that
You 8ot nvad. Think of two items
and tiake a plan for your advers,

Life skills: learning for life

To be successful at school and in life, students need to
learn skills that go beyond pure academic Knowledge:
In order to thrive in today’s: global'market, they need
to'become aware of and acquire a-range of life skills,
such as learning to deal with stress, communicating
effectively and understanding different cultures.

One lesson in every unit is dedicated to developing

a life skill under one of five umbrella headings: ‘Get
organised, Get thinking, Respect others; Know yourself
and:Communicate & cooperate;

@ on an sy dne i
B IS fot important i
s 18 the resy

SPEAY ARD

= Mok inpsis
| Ebe kot

L Wik in
Hnishing his

AHECREAD




7 Strong communication focus

Beyond's pairwork discussions, functional speaking tasks,
presentations and variety of writing tasks all encourage
students to produce meaningful and real communication.

3 Original content and
_ ctriking images

The cross-curricular focus of Beyond helps students learn
sbout the world around them and the original material

custains students’ interest. The striking images create a % Laﬁgﬁﬁg@ in context
i i t and engage students with the content.
g{i’ﬁﬂg visual mpac &8 All new language in Beyond is contextualised for students

1o see its functional purpose and a situation for use
before it is studied. ..

READ ¥3% Grammar in

context PRACTISE

3 Read Marta's interview, For each sentence,
choose the correct option or both options.

L Read the advertisement. Would you like to go

to The Rock School? Why?/Why not? Jefi:

VOUE you like (1} coming / to come to
Schiool?

Marta: ['v
left: Are vou fes:
instrument

3 (2) being / 10 be famous.
10 play any
0 You viart {4) being / to be

a
Marta:

mind {5} singing / to sing. but | prefer
ESG,‘ PIaying / 10 play the guitar ang piano,
o

Jeft: &lse do you enjoy {7) doing / to do in
ne?

¥o v

Marta: | love (8} swimming / to swim.

4 Complete the text with the corr |
ect fol

vetbs in the hox, ot the

DRoome’ tee e Tea U ngie oo

N p

it 2090 e eollege,
fedian’t fave snotigh
AIOL O YounE RO B

5 - PotlGreen
DL MDRE Soung pedsie.
et

2 Complete the explanations with v m the i
e erbs from t! i -
vortioama o he 5 write the questions. Use the infinitive with to

or the -ing form of the words in biye,

¢ Which instruments /
at the mement ?

Srstverb

9 Learner autonomy

Students-are encouraged to work indeperdently in a
variety of ways from a carefully graded inductive approach
to grammar to self-study worksheets on the Online
Resource Centre. This approach makes learning more
memorable and furthers learner autonomy.

Varied and adaptable approach LO Flexible multi-media material

n ; e s . ; an beé used by teachers with limited or no access
Bevond caters for students differing.learning styles Beyond can o

and levels, with-ideas and prompts fof students who to technology. But for those wanting to use technology,

. ] ) both inside and outside the classroom; the course
‘n%"d mote help and a varied approgch to Qealxng with includes a digital version of the Student’s Book and
‘ i?gis andlanguage. To help with differentiation in the Workbook as well as a huge bank of additional materials
o ; ; ;
oroced ?m, Eche Teacher’s Book suggests alternative and-tests in the Online Resource Centre. kvery Bevond
fast ﬁn?srﬁzrsor stronger or weaker students and for unit contains two original videos to supplement the

lessons. : k
Clear and easy to use

All lessoris in Beyend are easy 1o teach directly off the

“age. with clest aims and. stages, so students see what
they will be learning and progress in a structured way.

We hope you enjoy teaching and your students thrive
learning with Beyond. We wish you a successful and
O oy e productive academic year. We are always interested
BPortunities for personalisation fo know your thoughts on the course, so please get in
Throughout the course. students are encouraged to
elate what they have learned to their own experiences.
; h > Dersonal investment in the course is motivating
950 rewarding, and makes the leaming process more
MEmorable and the content more relevant,

touch at www.macmillonbeyond.com

T toe 5. e;wfm/ Jean




Unit themes appeal to
teenagers and provide
interesting, quirky and
informative material.

The lesson starts with a
Recall activity that activates
prior knowledge. Recall
words are listed in the
Words & Beyond section at
the back of the book, where
students learn and practise
a related vocabulary tip.

I the news

‘boutpeome‘ working in the media

WORK W

New vocabulary is clearly
visible in a word box and
is presented and practised
with the support of the
images on the pages.
Lexical sets are recorded
for ease of presentation.
Once introduced, vocabulary
is recycled throughout the
unit and reviewed in the
Unit Review and every two
units in a Progress Check.

% @57 Work in pairs. Do the tasks. You have three minutes.

& Complete the names of things we read.

i . rtoon 8  __.em
2 cipe S ofile
3 ___port 10 ticle
4 .. ter oy
5 . Cture _ption 12 iz

6 o8 13 les
7 terview 14 rvey

i Find an example in this book of three of the things in the list.

D Write the media Jobs in the correct category. Listen and
check. Then listen and repeat.

author . blogger = cartoonist *.” designer. " editor

g0ssip columnist " graphic artist | journalist
photographer - printer. - publisher reporter

Peopie who write People who work People who work
with visuals behind the scenes

The first two pages are a single VOCa DL
lesson which serves as an introduction to t
unit and its central theme:

! !
f l

3 Choose the correct people from Exercise 2 to complete the

sentences about a newspaper.

1 The printer / publisher owns the newspaper and employs a
lot of people.

2 The reporter / journalist reports the news while the reps
Journsilst investigates the news.

3 The desig
The graphic
and diagrams.

4 The author / editor decides which stories to include in

tomorrow’s paper.

¢/ photographer creates the final pages.

7 rtuonist adds some visual fun to the news while

the gossip columnist / blogger writes funny things about famous
people. Today he's writing about the famous author / reporter of a
bestselling book.

7 When the newspaper is ready to print, it goes to the
printer / put .

8 While the paper is being printed, the ¢

the digital edition of the paper.

i

is writing for

foE 41
vy

he

e

e,

%




The Phrase Bytes boxes provide language
support and build students’ confidence
___when planning speaking tasks.

‘hgic,‘h of the people in Exercise 2 can you see in the

hotos? 1 hardly ever/rarely/occasionally ...

. , 1 was looking for... / I wanted to find ...
Listeii to a designer talk about the photos. € /

Wﬁich‘photos is she talking about? I'd prefer to be the ... because:... /-Being
3 5 a... must be....
3 . e N - Really? But surely ...

I'd want to publish'.

¢ 0 e isten and repeat the word. Pay
attention to the stressed syllable and the /o/ sound
_ in the unstressed syllable.
73/ authsr

Listen to the other words in the box in 4 Which magazines or comics do you rea'd?7

Exercise 2. Underline the stressed syliables, and 2 Which cartoons or cartoonists do you like?

_ circle the syilables that have the /3/ sounds” & When was the last time you looked at a

en listen and repeat. newspaper? What part(s) did you look at

(eg sports, TV, news)?

& What was the last book or story you read?
Who is your favourite author and why?

£ Which media job would you most fike to
do? Why?

& If you were a publisher, what typg of '
magazine would you fike to publish and why? :

5 Watch the video. Which of
e flom Exercise 1 do you see?

1
1
]
i
1
t
1
1
5
0
]
P
i
i
1
i
]
'
]
1
1
i
i
t

Work in naire. Ask and answer the questions in the
HIvey on media habits.

Do the Words & Beyond exercise on
page 137

= 4 The final exercises consolidate
1€ pages brings a dynamic language with a communicative
'€ 10 the spread by introducing activity in a personalised context.
“U Sonifiected to the lesson and ~ -
Unnanying task,

The unit opener is supported by
a video which brings the pages
to life. Audio and video are
embedded in the Presentation
Kit's Digital Student Book for
ease of access in the classroom.

A pronunciation section
focuses on the common
misunderstandings when
English is used between
speakers of different first
languages. Pronunciation
sections can appear in
any lesson, depending on
the content, and focus on
key sounds and stress
patterns in words and
sentences.

The Go Beyond extras
provide material for fast
finishers, homework or
additional class activities
and refer students to the
additional exercises on the
Words & Beyond pages at

. the back of the

Student's Book.



;

The first exercise gives
students the opportunity to
say what they know or think
about the lesson’s topic.
This increases confidence
and helps students to focus
on the lesson.

After the double-page opening spread, each individual bage is one complete
lessan. The reading and listening lessons include an integrated but
explicit subskills focus, designed to teach students how to read and listen

successfully to a variety of text types over the course of a level.

 READING Media culture

e ————————e )

Students read a variety of
text types and learn the
subskills they need to apply
to each type. Reading texts
include unusual and original
perspectives on familiar
syllabus topics.

The How To box provides
tips for putting the subskill
into action. Students read
the tips, carry out a related
task and then reflect on
which tips they used to
complete the task.

i o

The React exercises
encourage students to
share opinions on the
text and relate to it'in
a personal way,

Subskills are clearly
identified.

SPEAK AND READ

4 Work in pairs. Answer the guestions.

Which famous people do you like in mustc, television, sport or film?
What facts do you know about their lives?
Where did you find the information?

Read the tips in the

All texts are recorded
to provide extra

classroom and self-
study opportunities.

[ VI S

box.

w

(XIS Read each text then match i to the carrect
publication (1-3).

1-Ashowbiz blog . 2 A celebrity magazine 3 A serious newspaper ‘

; celebrity has spoken
about being a victim of the paparazzi. In an
inferview with the Los Angeles Times, the
26-year-old actor said: “Today’s media culture is a
dangerous monster.’ Currently promoting his latest film,
the star has also been in the news for personal reasons.
Separating public and personal life has always been
difficult for film and music stars. On the one hand, they
want media attention in order o help promote their -
careers. On the other hand, they want e medic 6.
respect their privacy. G

One magazine has suggested that the actor should
move fo France, where there are siricter privacy laws.
In the United States however, the paparozzi cafi fake
photographs of anyone if they are in a public place,
including the children of celebrities.

Sue Jakes, the respected journalist, told me that some
photographers often scare celebrity children to make
them cry. She said that an emotional or embiarrassing
photograph was easier to sell. .
Maybe it's time to stop this form of ‘journalism’. Ii's easy
fo do — just stop buying celebrity magazines.

} has
told a newspaper that | am o monster!
What did | do?! Did { hurt his feelings when
I'suggested that the 26-yearold actor’s
relationship was over? Or was it last week’s
embarrassing photo in our ‘They're only
human’ feature?

I you don't like being famaus, go to France,
chérit But please stop saying ferrible things
about the people who helped to make you
aistar,

- By the way. ‘aiv anonymous source told me
that she-had seen = aving
dinfierwith o famous singer at one of the
city's fop restaurants. Hello? If you don't
want fo be photographed, eat ot homel

J Reading texts contain
examples of the next
lesson’s grammar point
in context.
stopsappearTRyTrpTI:

The Go Beyond task
provides a further activity
related to the content of the
reading text.

Choose the best title ;or each of the texts: : E

1 'Celebrity children complain about paparazzi’
2 ‘Startells me to leave him alonel’

3 'Can public figures have private lives?’

4 ‘Anonymous monster attacks Hollywood starll’

recognise formal and informal wiiting
In-formalwriting, look for ==

- longer sentences with formal words
and-phrases. (ori the one hand. fiowever),

Cfullverbs il do not): :
i correct yse.of punctuation:

4 Which tips in the box did you use for help with
Exerclses 2b and 3% Tick (v) them.

% Read the sentences and circle A {text A) or B (text B).
1 4/ Bincludes a quote by the actor,

A/ Bincludes the views of an expert.

A/ 8includes a fact that is wrong.

A/ B includes information given by an anonymous person.

4/ B says that the actor should move to France.

A/ & thinks we can do something to change the situation.

Iniinfornial:writing, fookifor .

'shorter sentences with spoken English
phrases (well, By the Way), !

contractions ([, don’t):

DO W

_-extra punctuation to add emphasis,
especially exclamation:marks:

REACT

& Work in pairs. What do you think? Tell your partner.
1 Which of the texts is more interesting? Give reasons for your answer. Read the two texts again and
2 Why is text A probably more accurate than text B?
3 Why do people like reading about the lives of famous people?
4 How can famous peopie have private lives?

find two more differences
between them.

Workbotkipage 89

There are links to the
corresponding Workbook page

at the bottom of each page.




The target g?&&‘%g’%’%&f iS aiways presented in
centext sand stﬁdents are encauraged to work out
‘ mfes from examptes. ‘

[

BEAD AND LISTEN 222 Grammarin
context
5/} Read and listen to the conversation.

Who'is Lucy’s new photographer? [ T—

PRACTISE

3 Write the sentences from Exercise 4 in
reported speech with said.
1 Harry: 'I'm surprised to see you.
He said that he was surpeised to see him.,
Harry: ‘We're doing a story for the school
magazine.
Harry: ‘] don't understand.’
Harry: ‘I've brought my camera.’
Jack: ‘T'll telt him!
Jack: ‘| can be there in five minutes.

N

oo W

oo I

Harry: Jack! I'm surprised to see you. Where's Lucy?

I fold her that I'd meet her here at seven.

We're doing a story for the school magazine.

Jack: Lucy told me she didn't want to see you. | told

her that | could talk to you.

Harry: | don't understand. We arranged to meet here

yesterday. I've brought my camera.

Jack: She said that she'd found another

phictographer. She said she was going to do

the stery with him. Hello? ... Yes, I'i tell him
. Yes, i can be there in fve minutes.

. Was that Lucy?

: Yes. She said she was sorry. She also said tha

she-was waiting for her new photographer.

SHIDY

2. Complete the explanations. Use Exercise 1 to
help you.

. Use:
‘ 1o report something that somebody said.
_ Direct speech: She

 Form
Tense changes
Use the past forms of the verbs

Other changes

_ Pronouns and possess‘ve adjectives change.in
_ reporied speech

risea-to e Bl

4 Wirite the sentences from Exercise 1 in direct
speech.

1 Lucy told me that she didn’t want to see you.
Lucy to Jack:
I don't wanz to see him,

2 told her that I'd meet her here at seven.
Harry to Lucy:

3 {told her that | could talk to you.
Jack to Lucy:

4 She said that she'd found another photographer.
Lucy to Jack:

5 She also said she was going to do the story with
him.
Lucy to jack:
€ She also said that she was waiting for her new
photographer.
Lucy to Jack:

% Complete the sentences about yourself.

SPEAK

& Work in pairs. Read out your sentences from
Exercise 5. Take notes about your partner and
then tell the class what she or he said.

She sald that she

breakfast

Target grammar is always
presented in context.
Students either read or read
and listen to a conversation
or short text that expands
on the unit’'s theme.

In the Study section,
students are guided to
notice grammar structures
from the text and then to
complete explanations in
the Study box.

The target grammar is
typically practised in
a meaningful context
that regularly provides
opportunities for
personalisation.

Practice exercises start
with more controlled task
types and then become
progressively freer, helping
students to talk about their
own lives and experiences
in the Speak exercise at the
end of the lesson.

The final tasks focus on
speaking and/or writing
for accuracy of the target
structure.




1 As on the Reading page,
the first exercise ensures
that students access their
relevant knowledge and
experiences before they
listen.

&E%‘é’@@‘%%ﬁg comprehension tasks are designed to support

understanding and not to test. They work from a focus on glohal

understanding to an understanding of specific details. Students are
also asked to react personally to what they hear.

SPEAK ARD LISTEN

2 Listening texts contain
examples of the next
lesson’s grammar point,
allowing students to hear
the language in context
before looking at it in depth.

1 Work in pairs. Describe what you can see in
the pictures.

% (SFETD Listen and tick (v) the correct
picture to answer each question.

()
ol

Read the tips in the

> @I Listen to the scenes again and

choose the correct option in the

sentences.

1 The police officer is fiappy / unhappy that
the reporter called.

2 The actor fikes / doesn't iike talking about
her next project.

3 The reporter is / isn't sure the witness
remembers what she saw.

3 The How To box provides
tips that help students.

4 The athiete feels very happy / a bit
disappointed after the race.

5 The reporter and his source trust / don't
trust each other.

& Inthe same scene, the reporter /
reporter’s source switches off the recorder.

4 In which place did the athlete finish the race?
I | e

4 The React exercise
encourages students to give
their personal opinion on
the listening text.

o Which tips in the box did you use
for help with Exercise 3b? Tiek (/) them.

REACT

5 Where's the letter?
?4 Work in pairs. Act one of the scenes in

1

Exercise 2 in your own words, reflecting the

5 In the Work with Words
section, students focus on
the second lexical set of
the unit. In some units the
Work with Words comes
before the listening in order
to establish new target
vocabulary first.

feelings of the characters.

WORK WITH WORDS
T&i &FE% Complete the sentences with the

correct form of the reporting verbs in the
box. Then listen and check.

infer meaning

add admit- claim confirm.deny’ " promise

People often don't say directly what they think and feel.
Police officer: You said you wouldn't call me t;:;intt(l)lsm% peﬁgﬁgalk;;iw&?ﬁf{e say things
again, remember? o ells you w ey really :
Reporter: | know. It's the last time. ldentify the relationship between speakers. People
RS often’ don't say things directly when they don’t know

The Go Beyond task allows
students to do a further
task related to the new
vocabulary set.

or don't trust-the cther person.

Reporter: Canyou(2) . thestories N
about you and rap star Dustin Dredd? -

Reporter: In your original statementyou {3y that you saw: three men?

Witness: That's right. 1(4) . it'sounds strange.

Athiete: Can { just (5) ne more thing? 1 couldn’t have done this without

the support of ack home.

S
! ever spoke to you.

Source: If you use my name; PIL(6)

&F% Complete the sentences. Then listen and repeat the verbs Do the Words & Beyond exercise
from Exercises 5 and 6. on page 137.
The:police officer suggested that they meet at ...

The witness insisted that she saw. ...
The athlete explained how she feft ...
The reporter agreed to switch off ...

Workbook, page!




he second Grammair lesson follows the
same structure as the first Grammar
lesson of the unit - see page 13.

BEAD PP Grammart in context PRACTISE

Read the news report. What kind of job 3 Write the reported questions in orange in

does Johan have? Exercise 1 as direct questions.

. ‘Why are you leaving the club?’

‘ When ! met Johan afterthe game,

‘ why he was leaving the club.
‘He explained that it was for personal

‘ withe other, 500§ 5
lyers had reacied Atfirst; he denied L N R
that there had been any probiems on.or

- off the pitch, but when Pz it

4 Read the journalist’s notes and write her
questions in reported speech.

i s (politician): ‘Have you spoken {0 the
]:u:ztsgfr‘? I(Zxked lfi,r if she'd spoken 20
the winister. .

2° Justin (singer): ‘Can you play any. mstruments?
3 Cyclops (pop groupj: “When will you play: it
Britain again?’

Mirs Mills (witriess): ‘Did-you see what

e w ‘tsay. happened?

‘ :VZ:(I::L?:; fay' éifhe 5% Jeff Manners (athlete): "How are.you fee?ing?’
e m;&“ 6 Mary. Webb ‘and Jack Laridon {actors); Are you
: excited about the film?

&ber he hadany
inm P53“§ and he satd that he was
ol klng o a clubin Spain.

b,

' k‘prqmised that
_ he'd come back
 oneday.

Look at the information you were asked
for in an oral exam. Write the direct and
reported questions.
; 1 Where / from?

ey ‘Where are you from?’ /

Suny They asked we where I was from.
2 Complete the explanations with examples from 2 What / school / g0 to?

Exercise 1. 3 How long / study English?

4 ever / visit / the UK?
5 like / go to the cinema?
6 What / do / next weekend?

o reporta questlon that somebody asked

, t: Answer the gquestions in reported speech.
Direct question:
=

I told them I was from Mexico City.

- Complete the tasks. Choose the type of
_ Form: wh-questions reporter you'd like to be.
asked + person + question word-+ [/you, ete + verb: ¥ sports reporter
: ¢ & entertainment reporter
2 News reporter

&5

- Fcrm yes/no questzons

Write the name of a famous person you'd like
asked +person’t :f/whether + {/you, etc + verb:

to interview. Write five questions you'd like to
ask the famous person.

 Other changes:
gl

hange verb tenses, pronouns; possessive
ctsves time expressions and-adverbs of place if
cessary (see page 85y

5 page 127

SPEAK AND WRITE

7 Work in pairs. Complete the tasks. Your
partner is the famous person you chose in

you prepared. Make a note of their answers.
Write a short report of the interview using
reported questions and reported speech.
Read your report to the class.

kb .
Eoot pogea The Grammar Database is a useful reference

. section where all of the level’'s grammar points
‘ are covered in further detail. You can find
additional tips and suggestions for using the
Grammar Database in the Online Resource
Centre.

Target vocabulary is
recycled throughout
the unit.

Exercise 6. Ask your partner the five questions

There are frequent
opportunities for students to
talk about themselves and to
express their views.

%




4 A wide range of texts and
images is used 1o raise
students’ awareness of a
particular issue or challenge
in their everyday lives.

skills

The Language & Beyond page is the life skills
lesson. The aim of these lessons is to equip students with the
necessary transferable skills for life beyond the classroom,
especially at college/university and in the workplace. The life
lessons are grouped under five umbrella
yourself, Get organised, Get thinking, Respect others, and
Communicate & cooperate.

a headings: Know

2 Students are then directed

| tocarry out a practical
task in the Do stage. Often
working in small groups,
they put themselves in the
situation described and
think about what they
would do.

3 The Reflection Point
feature encourages
students to pause and
think about what they've
just done and guides them
towards drawing their own
conclusions.

4 The life skills in Beyond

oLl another

- and cep;ed itathome:
| heard & long time ago
. that she'd copied other
people’s haimework.

s Lauras best fnend
‘Tknow Laurs betier
than anyone. She told

- methatshedidnt

. copy Beth’s homework,
and | believe her. She
admitted that she'd
copied somie school
work from the internet
inthe past, but she
Said she'd never.copy
another student's work:?

Work in pairs. Read and listen to the four people. What's thq

* s Beih's iend. L

Bethtold me that she'd P
seen Laura copying iy
homeworkin the break.
She asked me if | could
Tell the teacher. She said
thatthe leacher wouldn't
believe her Last vear
sameone said Beth had
stolen a phone. Beth
denied{t.but no-one

isin Laura’s class:

‘L.don’t know Latira very well,
but i hink she's a good person:
People claim that she siole
someone’s homework, but why
would she doit? She helped me
last:month when T was having
problems:with:history: She
knows a lot. She’s claver. She
doesn’t hiave to cheat.

found:the phorie.”

Usef

. After reading and listening
. Discuss your opinions,

Working with other
students is a key part
of the life skills lesson.

¢ students to discuss
issues and carry out
tasks in English.

uf phrases help

S—

guilty? Why?

1 share the same opinion?

don’t agree about some facts?

E‘%E?&%ﬁiﬁ’?

are:transferable to other

situations and contexis:
The exercises in the Extend
section enable students to
transfer the skills learned,
building a classroom-to-real-
ife bridge.

’the

in'the situation in Exercise 17

- Discuss the questmns with your class. Do you agree with

“Why was it important to have more than one source for information

Why are muitiple sources important when you lock for facts?
How:often do you use the internet to find information for school work?
How often do you compare the information from different sources?

Work in groups. Answer the guestions. Which speaker(s) ...

might be influenced by their refationship with the peopie involved?

don’t give their name or the name(s) of their sources?
include information that is possibly out of date?

Order the speakers from the feast to the most relisble, giving reasons for your cheices.

than ...

t don't believe much of what
.. says because ...

She/He isn't very reliable
because ...

.. is much more reliable

It's ir

for i

ExTEND

information.
s Worlc in groups, Write five tips for using the internet to find
factuai Information. Use Exercise 3 to help you.

Alvays check your information at mave than two different sites,

BREFLE
POINT
more than one source

to compare and evaluate
the different sources and

LCTIGN
mportant to find

nformation in order

Workbook, page 97




Usmg real life scenarios, the %EZ%%@E@E%% page provrdes
students with the language they need to communicate
effectively in a range of everyday situations. Every speakmg
page features a video in which teenage members ofa
drama group act out scenes illustrating the speakmg

functton/sztuatton‘ ‘

1 The lesson starts with
speaking exercises, giving
students the opportunity

to describe pictures and
speculate about a situation.

SPEAK @
1 Work in pairs. Describe the picture, What's the situation?

WATCH OR LISTEN &
- Watch or listen to the first scene and check
your answer to Exercise 1.

_ What time do vou call this? ‘

You promised you'd be back by eight.

We've been worried:

iy 7
. You should've phoned usand:,
o L:did phone you l gotvoicemail:
; What? Where' 3 my:phone?

Watch or listen to the second scene.

2 Specially-commissioned
videos, and photos from
the videos, help students
understand the context by
showing facial expressions
and body language, as
well as the key functional
language. Students watch
or listen and complete an
initial gist exercise before
focusing on the speaking
function or subskill.

Where was the phone?

= My mom and dad are just the same.
Soopletme finish
1 lete home they get real mad:
« L haven't finished the story.

yslosing his phone: It drives

. \\/um up the wall,

, . Wil you fet me tell the story?

OK. Keep. your shirton:
 Thanks, The phone was‘.;.‘.

£y Watch or hsten to both conversatlons

&3]

A variety of exercise types
focuses students’ attention
on the speaking function.

to intonation,

Read the sentences. Match the
the conversations with the same
It makes Mum extremely angry.
Lheard the answering machine.
They get'very angry.

Youre very late,

Teachers can choose
to use the video or
the audio version of
the scene.

4 Each lesson ends with
an Act section in which

-

Calm down,.

8 Workin groups of three. Practise saying the Q;onversations.

& Wark i groups of three. Complete the tasks. Read the
Conversation in Exercise 2 and decide what happens next.
What do the people say? How do they find the phone? Write the
Sonversation and Include at least three interrupting phrases.

Give each person in the group one of the parts and perform the
Stene for the class.

Interrupting phrases
Can | say something?
Excuse.me ...

Hang on‘a:second/minute/
moment.

(I'my sorry to interrupt, but ..

{'m} sorry for interrupting, but T S—

Wait a second/minute/moment.

students prepare a scene
of their own to present in
groups or to the rest of the
class:

&

A uyseful Phrasebook with
televant functional phrases
is:provided for use with the
Act section of the lesson.
This is part of the audio
material provided and -
also serves as revision for
speaking functions. -

The drama group context reflects the classroom
situation in which students often role-play scenes,
and having teenage actors makes it easier for
students to relate to the scene.

Students feel more confident about role-playing the
situations after watching the drama group video.




L The lesson opens with a
short reading and speaking
exercise to establish the

topic. Students read a model

text and complete a task
to check they have
understood it.

The WEEEE%"%@ lesson in each unit allows students to put
everything they've learned in the unit into practice. Students
are systematically guided to plan, write and check their
writing in order to produce a final draft.

SPEAK AND READ

Z The How To feature offers
tips about the lesson aim.

@ 1 Work in pairs. Put the words in order
to make newspaper headlines.

5 S .
2 Match the news story to the correct TEACHER / WELLCOMES / ?§@§E%§%§ /
headline in Exercise 1. SCHOOL / HEW %E@‘%‘@% /
& Complete the punctuation rules with @@Eé?é%gg% I
the words in the box. )
- apostrophes - capital letters:  commas
_exclamation marks ~ full stops his term a new Spanish teacher has started
- question marks -~ working at the school. Rosa Martinez, from
Granada in Andalucia, has a lot of exciti
ToUse . fornames, Interests: going to the cinema theiigstlrlg and
nationalities, pdes, days of the week and museums; taking photos of Je’o le. buildi T ‘
professions, titles of books, etc. wildlife- a)nd improvin, beople, bulldings and
2 Use at the end of i g her English! When I met her
semonces. }JeSt@zdgy, I asked her if she was looking forward
3 Use for short forms LQ meeting her new students. ‘Of course,’ she said,
of verbs and poSSessive s. ‘T'm really excited to be here.'
4 Use ____atthe end of
direct questions.
5 Use o in lists, to separate BLAR
phrases and with direct speech. ” :
6 Use ... toindicate surprise or to G Work in pairs. You're going to wiite 3 news

. add emphasis. story about your school for the schoot

magazine. Choose a topic and mal
your story.

4 & Read the tips in the

use cortect punctuation WRITING PLAN

5]

After practising the subskill,
students follow a step-by-
step writing plan to help
them prepare for writing.

& = Use & colon():to start a list.ora quots. 1 Write a short news story
= Use a semicolon () to separate longer Explain the m_ain points of your news story
. phresesin alist. ‘ at the beginning.

o 5 : Use direct and indirect speech.
& Use dots {i.i) to'show:that a:sentence or

guote isn't'complete.

. Usessingle (1) or double (“7) guotation marks
for.direct speech. E

2 Use examples of different punctuation.
Include some of the punctuation from
Exercise 3 and the €1,

an

Give your news story a headline.
Look at the sample headlines in Exercise 1

k Work in pairs. Find examples of the and write a similar headline.

punctuation in the news story and explain
how it is used.

o

Check the punctuation and speliing,

Students are encouraged to
check and:reflect on their
writing to help them assess
their work.

Read your story carefully, then give it to
another person to check.

PRACTISE

& Check and correct the punctuation and » e
_spelling in another news story from the school @ WHITE AND CHECK
* magazine.

7 Use your plan and write your news story. Then
check it. Tick (v) the things in the plan.

This year the drama group is going to perform a
musical version of William Shakespeares play romeo
and juliet. Are you intrested in acting if you are, come .
to the auditions on friday. Mrs jones the direcior of SHARE
the show told me i am looking for poeple who luv

doing all these things singing in the shower dancing
1o diffrent types of music and performing in public,

& Swap your story with other students.

Sharing work for peer review
helps students identify the
areas where they need to
improve.

Workbaok, pages 96-87




The Unit Review paﬁge~‘aHOWS students
to check and assess their own progress in
‘ vocabulary and grammar ‘

4 The Unit Review starts with
two exercises to assess
both lexical sets covered
in the unit. Each exercise
has a space for students to
record their score.

VOCABULARY Print and digital media jobs  Reporting verbs

4 Complete the text with the missing words. 2 a Choose the correct options in each
) il paper story.
5. He's the 1 /1t's not me!’ Yesterday Hearst admitted / denied

that he was the thief.
2 'OK. it was mel’ Today Hearst admitted /
suggested that he'd stofen his dad’s biscuit.

(M p. ... of the Billington
Post. Bill also writes for the paper.

In fact, he's the paper’s top 3 ‘I'l do it soon.’ Last week, Hearst added / . R .
& . . Actually, he's the paper’s only promised that he'd do the washing-up soon. The‘exerc:ses n the Unit
real (3) . Bill is also the paper’s 4 “You're right!’ Today Hearst agreed / denied that Review are all set in a
award-winning (4) p . When Bili has he still hadn't done the washing-up. ; single context and reflect

5 ‘it's true! | don't fike them. Hearst also
confirmed / explained that he did

written a story, he gives it to his (5) e ,
who's called Bill. Bill then gives the story to Bill,
the (6) d . who prepares the page. if b
the story needs some other visuals, he contacts
Bill, the (7) g a

Write the missing letters in some of Bill's
other jobs.

the way language is used
in real life.

add :

1 to help somebody understand

something

some‘fhlng is true

gc rt_ . n st 11bl_gg. r 2 . : to offer an idea or a plan
9g ss pc | mn st 12 th r 3 : to say something more about the
’ same thing
{10pr nt r 4 : to say something is true
f 5 : to continue saying that
i
5

2 Two grammar exercises
test both grammar points
covered in the unit.

GRAMIMAR Reported speech Reported questions
2. & Write the quotes in reported speech. 4 Report the questions,

1 The President: ' will make the world a better place. using pronouns in

2 Actor: ‘I'm making a film in Brazil now.’ place of names.

3 Policewoman: 'I saw the thief here yesterday. 1 Biil to his parents:

4 Pop group to BIll: ‘We're going to play six concerts ‘Can { go out tonight?’
next week.' 2 Dad to Bill: ‘Have

5 Mum to Bill: ‘You're the best editor in the world.' you done your

6 Athletes to reporters: ‘We love your country.” homework?'

Choose the correct option to complete the 3 Mum to Bil: Where are you going?” Students then calculate
sentences 4 Bill to Mum: ‘Do | have to tell you? their total score. Each

N . ) 5 Mum and Dad to Bill: ‘What h .
1 Isaid / told Bill that he needed to find more reporters. time will you be home?’ /10 review has the same overall
2 But Bill said / told he enjoyed writing all the stories. e
3 His mum and dad said / tofd him e e score so that students

Your score: __ /50

he shouid do a sport. /18 can assess their progress

across units.

%%%&Eﬁ CHECK

| gan recognise formal and informal writing.
. v”// Yes | can. No problem! | can infer meaning when | listen, Students are encouraged

J¢ Yes foan Butd need a bit of help. | can compare and evaluate xm’mmatlon that | read or hear, to self-assess their
Yes Loan. But | need & ot of help. I can interrupt someone. progress using CEFR ‘can

| ca rrect tat"hnit :
can use correct punctuation whe write. dO Statements that refef

directly back to the aims of
the skills pages.




