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How to Teach This Book

The best way to teach speaking is to have students practice speaking. This book has been developed to
introduce a wide variety of speaking topics to students. Each unit also presents a number of activities to
scaffold speaking tasks for lower-level or less secure speakers. However, it is not mandatory for higher-level
and more advanced speakers to work systematically through all of the activities. Because the speaking
topics are related by theme rather than specific content, the material in each unit is flexible and adaptable.

The lesson plan presented here is suggested for a class that requires significant support for each speaking
task. Classes that do not require as much support may be able to jump right into the topics and start
talking. It is left up to individual instructors to gauge how thoroughly each step of this lesson plan
needs to be implemented in their classes.

Suggested Lesson Plan (60 min.)

Step 1 Activity 1 (10 min.)

“hrn*lrup with Ljstenjng

Have students look at the unit topic. Ask the class to brainstorm

a few possible questions they might ask someone about the -
topic and write them on the board. While students are suggesting ™ Favorite

possible questions, be sure to suggest the three questions that are D
answers for Activity 1 if students do not suggest these questions on me |

their own (see the Answer Key for these questions). You might N

suggest additional questions as well for more variety. ey

b b sadrmiandd 0 nmr

After a reasonable list of questions is written on the board, play
the audio track for Activity 1. Students will hear three speakers
give short talks related to the unit topic. Based on what they hear,

students should guess the question that the speaker is answering.

After playing the audio track once, replay it, but stop after each
speaker. Discuss what the students heard (or did not understand),
and match one of the questions on the board with the answer.

Continue replaying and stopping after each speaker until all three
talks have been discussed.
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Step 3

Model Dialogs

Play the audio track for Activity 3 and have students read along

as they listen. After each dialog, stop the audio and discuss any
questions student may have regarding vocabulary or grammar
presented in the dialog. After all three dialogs have been heard and
discussed, have students work in pairs. Pairs should practice the

dialogs, taking turns saying each role.

- Note —
For classes that need additional pronunciation practice,
replay the audio track, but stop after each line or sentence.
Students should try to repeat what they hear on the
audio track, focusing on their pronunciation and
intonation.

Activity 2 (5 min.)

Vocabulary and Brainstorming

Have students read through the list of words and phrases as

a class, focusing on their pronunciation and meaning. Then

have students sort the words and phrases into the three categories
provided. After everyone has finished sorting the list, checkit asa
class. After checking each category, ask students to brainstorm
three to five additional words that could be added to the given
category. All of the vocabulary brought out in this activity can
help students as they answer the speaking prompts that follow

Activity 3 (5 min.)
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Activity 4 (15 min.)

wor | - Interviews
gl -5 v e poree O
e ] Ask each student to choose one of the three questions to answer.
—— Jh Give the students a few minutes to write notes related to how
they would answer the question.
S Next, assign each student in the class as either "A” or “B.” Have
M — ﬁ students work in A-B pairs. Have the "A” students interview “B”
- e students. First, they should ask which question their classmate
4" chose. "A” students may then refer back to Activity 3 to see
i S oty ol possible questions to ask in the interview. Give students two or
it et J— three minutes to collect information from their partner. Then
ﬂm“; = have the “B” students interview “A” students in the same way.
_ When these interviews are completed, have all of the "A” students
k stand up and move to work with a new “B” classmate. Repeat the
interview process for the new pairs.
- Note —
Because this activity is an interview, students should not feel pressure to talk at length about
their answers during the interviews. Giving one or two sentences as an answer is sufficient for
this activity. The interviewer should then ask a follow-up question to get more information from
the interviewee until the instructor stops the interview.
L% »
Ste Activity 5 (10 min.)
P>
. —
Reporting ... e
Choose a number of students to report to the class the information S A

they learned through one of their interviews. An example of how
students can report information is provided with this activity in

Rhaid TIRTARS Tas Tlagirratet Thiy sl Ianese ks g 55wl

each unit. . et o e e et ﬁ
As an alternative to asking only a few students to report for the -
class, instructors may divide the class into several groups. Then 4

all members of each group should take turns reporting information 1

they learned through one of their interviews. This way; all of the e B
students in the class can participate in Activity S. e i E-E— A
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Step 6 Activity 6 (5 min.)

- Matching and Modeling

so e Listonte cuch pospemes and match i b the question it anssers, (1
pinlmnbatevenii __J e Play the audio track for Activity 6, and have students match the
| B given questions with one of the responses they hear. These questions

Dirsorbs gy Py 1V pragram s wiry i nyeme freeniie. & »  Haspana il

1 29L EST 0  pRS ht opm and responses are meant to provide additional speaking topics
Y e - and models of responses for students. While checking the answers
e i s for this activity, it may be helpful for students to read the responses
ROTST shown in the transcript for the unit.
Ry your chiSpmRatES TSR —— -"fi_ N Dte __\.
= S For classes that need additional pronunciation practice,
Sy | have students work in pairs reading aloud the sample
P e e : .
| QR ——— responses shown in the transcript.
L R e ———" \_ .
% S

Step 7

Have students work in pairs. One student in each pair will open i k
his/her book. The other student will close his/her book and put © e sttt 120
it aside for the moment. The student with the open book will ot e B L b

choose one of the questions listed in Activity 7 and write notes

Fér riwn pipiee, lam o1 Wie Damospis a6 page § snd proiliie thise nispaeses ek
ilaidsali

related to answering the question. The student who does not have

tee oI B Chose oee sl e gqueitioes hekes, Prepae F "
a book will be the timer. The timer will look at the board while i
the instructor marks off increments of 10 seconds on the board. e ”
After one minute, the timer tells his/her classmate to stop ma}ung notes. —— s
Now it is time for the student with the open book to start talking "'“"’"“""‘"""’"' -

for two to three minutes (depending on the level of the class).

T RA
w e FTRTR:

The timer continues watching the board as the instructor marks B iyt s B el

Llwr ot beast iheee senbmces i your response (o coch quesion.
% 1. Descmbe pos voris mrisrad and coplsis whs b ot e & your Svorioe Ircedl

off increments of time on the board. After the specified time, the i e T
1. Dacibel posst Lvorise pab mnd sapluin ey it o pour drorin
timer tells his/her classmate to stop speaking. W
L -

The timer will now become the speaker, and the speaker will
become the timer. Repeat the above process with the speaker
first opening his/her book and making notes for one minute
before speaking for two to three minutes.
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