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Student’s Book Walkthrough

ImpaCt, a new five-level series from National Geographic Learning, helps teenage
learners to better understand themselves, each other and the world they live in. Impact
features real-world content, stunning photographs and video from authentic sources, and
inspiring stories from National Geographic Explorers, challenging teenagers not only to
understand their world but also to engage with it. By encouraging self-expression, global
citizenship and active participation, Impact motivates students to explore who they are and

who they want to be - all while learning English.

The Unit Opener uses high-interest photographs Image captions help students
to engage students, present the unit theme and understand the image and make
provide opportunities for discussion. connections with the unit theme.

Unit 1

Colour
Matters

TO START
‘When multiple colours dance across the same scene, 1. Name all of the different colours that you can see in
the result can be a carnival.’ ~ the photo. Which is your favourite?

Annie Griffiths 2. Would you like to be at the place in the photo? Why
or why not?

3. Imagine this photo in black and white. What would
you think of it? What would be lost?
9

Each unit highlights one National Geographic Explorer Discussion questions
to inspire future global citizens and promote 21%-century activate prior knowledge and
skills and values. Students first meet the unit explorer with a lead students into the unit.

quote connected to the unit theme.



A guiding question promotes critical thinking, helps
students access prior knowledge and introduces the
context of the main vocabulary presentation.

Target vocabulary is presented in meaningful
contexts to help students build fluency and
confidence to discuss relevant real-world topics.

1) Your brain can see seven million colours.
How many of them can you name? What
do different colours make you think of?
Discuss. Then listen and read. 1 002

is the colour of taxis
d school buses in many parts
the world because it's
e most visible colour
the road. Like red,
low is also used

ORANGE gets its name from the fruit.
The word originally described the taste
of the fruit’s peel, but by the 16" century,
orange was also the name of this
bright colour.

ighlighter pens. The bright
lour activates different parts
of the brain that help the reader

is a symbol of good luck remember the highlighted text.

in many cultures. It is the traditional

colour for wedding dresses in China and
India. But many cultures associate red with
danger. This is why we see it on emergency
vehicles and warning signs. Eight per cent
of the population is red-green colour-blind:
they can't clearly see the difference between
red and green.

is a dark colour between blue VIOLET is a light purple

GREEN is a colour that makes people feel at
peace because it’s the most common colour
in nature. The green in leaves and grass
comes from something called chlorophyll.

and purple. Indigo clothing was a sign
of luxury in the past because indigo
dye came from a rare plant. It was very
expensive, and few people could wear

colour. It is one of the oldest
colours in the world. There
are violet cave paintings

in France that are

This word comes from the Greek khloros
(green) and phyllon (leaf).

Green also symbolises safety. Because of
this, it’s used in traffic lights to signal
when it’s safe to go.

clothes made with this dye. Now we use
indigo dye to make blue jeans.

25,000 years old!
However, in some
countries, for example
Thailand and Brazil, violet
is the colour of death.

Listen and repeat. /003

8) Work in pairs. Which colours make you feel happy? Sad?
Angry? Excited?

VOCABULARY 11

Students work in pairs or groups
to practise the new words.

All target vocabulary is presented on the
audio in isolation, in a contextualised
sentence, as well as in the context of the
main presentation.



Student’s Book Walkthrough

New vocabulary is practised in
meaningful contexts involving
National Geographic Explorers and
real-world topics.

Students learn new target vocabulary and
a vocabulary strategy that gives students
tools to learn new words on their own.

o Read and write the words from the list. Make
any necessary changes.

bright danger light represent

safety visible war wedding

Photographer Annie Griffiths has
travelled all around the world. In many
of the places she’s visited, Annie has seen
- . However, Annie
chooses to focus on the beauty of the places and
the people she meets. This photo is one of her favourites. It shows her son resting next to
her friend. She tookitaftera _ celebration in Jordan. For Annie,
the photograph expresses her son’s feeling of andl

Annielovestouse — colours in her photos. She says, ‘It's
difficult to photograph a very dark thing, for example the black fur of a panther, or a very
thing, for example a snowy field. But one spot of colour in a

picture can make it look amazing.

o LEARN NEW WORDS Listen to these words and match them
to the definitions. Then listen and repeat. MEZE

Photographer
common flag luxury signal Annie Griffiths.

L. giveasignorawarning
2. happening often

3. aspecial thing

4. the symbol of a country

o YULEALE Choose an activity.

1. Work independently. Choose a favourite photograph
and show it to the class. Describe the photo and talk
about its colours. Explain why you like it so much.

2. Work in pairs. Discuss the saying: A picture is worth a
thousand words. What do you think this means? Do you
agree with it? Why or why not?

3. Work in groups. Your teacher asks you to paint your
classroom. Which colours will you choose for the walls, ceiling,
desks and chairs? Why? Create a design suggestion together.

12 VOCABULARY

You Decide activities allow students to make decisions

and become active participants in learning. They're

encouraged to think critically and creatively as they discover

who they are and who they want to be.

The Speaking Strategy page presents
phrases and model dialogues that help
students express themselves fluently.

SPEAKING STRATEGY R[TH
Correcting information

The sky is blue. Actually, it isn’t blue.

As a matter of fact, the light from the sun is lots of colours.
In fact, we see blue because blue light rays are shorter than light rays
of other colours.

After all, the sky changes from blue to red when the sun sets in the evening.

o Listen. How do the speakers correct information? Write the
words and phrases you hear. BT

o Read and complete the dialogue.

Jaime: White is the most popular colour for wedding dresses.

Ana: , itisn’ta popular
colour everywhere.

Jaime: Really?

Ana: Yes. , white is the
colour of death in China, Korea and other Asian countries.

Jaime: Wow, I didn’t know that.

Ana: red is the colour
of weddings and celebrations in India and China.

Jaime: Interesting! I think red is a great colour for wedding dresses.

, itis a symbol of love
in many cultures! l—

o Work in pairs. Place all of the
cards on the desk with the
photos facing up. Both
students take cards with
matching photos. One
partner reads information,
and the other corrects it. Go to page 153.

Polar bears have got white fur.

As a matter of fact, their fur isn't
white. It's clear, but it reflects the
light. This makes it look white.

o Work in groups. When is it important to correct information? What do you

need to consider when correcting what someone else says? How do the
words and phrases above help you to communicate better?

SPEAKING 13

Games provide
a fun context for
communication.



Grammar boxes include natural examples of
real-world language. Expanded grammar boxes with
explanations are provided in the Workbook and on
the Classroom Presentation Tool.

Additional target vocabulary is
presented in meaningful contexts and
applied in the grammar practice.

0 Read. Choose the correct word or phrase to complete the paragraph.

| hungrier larger most delicious sweeter worse

‘When you see your favourite food on a red plate, you probably feel hungry. But you feel
— whenit’sonawhite plate. Why? Research shows that colours
can really affect our feelings about food. For example, when you add red dye to water, it tastes

than normal water, as if you've added sugar. The food that you

think s the will probably taste
to you if you change its colour to blue. This is because blue is a very unnatural colour for food.
Colour can also affect how much we eat. In one experiment, people were asked

to serve themselves some pasta with white sauce. The people with red plates
took a small portion, while the people with white plates took a much
portion. Can you guess why this happens?

o Read. Complete the sentences with the correct comparative or
superlative forms. Then listen and check your answers. IETE

—

. Dark green bles are (high/low) in
vitamin C than light green vegetables.

2. Yellow b are (salty/sweet) green bananas,

but green b are (good/bad) for you.
3. Blueis 1) colour for food.
4. (healthy/popular) diet includes foods of many different colours.

e Work in pairs. Make a list of your five favourite foods. Apples are better for you than
. Then share your list. Make comparisons about those foods. biscuits, but biscuits are sweeter!

14 GRAMMAR

(@) LEARN NEW WORDS Listen and read to find out about colours
and moods. Then listen and repeat. MEEEIE

We make strong connections between colours and feelings.

GREEN]

BLU

e Work in pairs. Discuss how you feel when you see these things.

| feel relaxed when
I see green trees.

| feel nervous when |
see red lights on a car.

Me, too! But | feel more relaxed
when | look at blue artwork.

° Work in groups. Compare your answers to Activity 5
with another pair. Then choose two other colours and say

how they make you feel.
GRAMMAR 15

Grammar is practised in context with
multiple opportunities for real communication
using all four language skills.




Student’s Book Walkthrough

New target vocabulary is
presented in the reading and
gives students an opportunity
to make predictions about the
reading topic.

PURPLE

Purple is one of the most popular
colours today. There are purple
clothes, purple handbags, purple
bicycles, purple furniture, even purple
computers! But in the past, purple was
a very expensive and unusual colour.
Let’s take a look at the rich and
sometimes dangerous history of the
colour purple.

Before reading
activities help
students make
predictions about
the reading.

company notice ordinary royalty

THE VER)Y BEGINNING

Some scientibts believe that the first

are green because
11 to produce

which is a dak purple colour.

3,000 YEARS AGO

During the time of the Roman
Empire, it was very difficult to
make purple dye. The dye came
from sea snai

ell as a very
bad smell! This special purple
dye was called Tyrian purple,
and it was the preferred
colour of emperors.

While reading
activities guide
students and help
them stay focused.

OWER

Reading strategies promote
comprehension and help students
become independent readers.

500 YEARS AGO

In 16'"-century England, purple

was only for royalty. Queen Elizabeth I's
clothes were

purple, but

ordinary people

were not allowed

After reading activities provide students
with opportunities to react and respond to
the text, and to make connections between

the reading and their lives.

o Read the text again. Number the events in the order that
they happened.

e Discuss in groups.
1. What colour clothes do you like wearing? Why?

Readings feature engaging,
relevant topics covering a variety
of cross-curricular areas.

e student, noticed something
strange while conducting an experiment.
The chemicals he used to clean his
equipment combined with the chemicals
he used in his experiment and produced
a bright purple colour. Thi:
led Perkin to start a company
chemical combination to make purple
dye. The dye was much cheaper than

the sea-snail dye.
Thanks to Perkin,
now anyone

can wear purple
clothes.

____ Only Queen Elizabeth I wears purple clothes.

__ Seasnails are used to make purple clothes for emperors.
___ Many of the Earth’s plants appear to be purple, not green.
____ Anyone can wear purple clothes.

__ William Perkin discovers how to make purple dye.

2. In Roman and Elizabethan times, purple was a sign of luxury.
‘What colour means luxury to you? Does the colour purple have
any special meaning in your culture?

3. Why do some people like to have luxury items, such as clothing?
Are luxury items important to you? Why or why not?

READING 17



Meaningful, relevant and timely topics are presented through
videos from National Geographic and other sources, as well as
animated infographic videos created specifically for this series.

Before watching activities help students
make predictions about the video.

While watching activities guide students
and help them stay focused.

VIDEO

Discuss in pairs. How do we use
colour in our life? Think about ways that colour warns
or informs us about things.

Work in pairs. You're going to watch a video called
Seeing Colours? Look at the photo. How many different
colours can you see? Do you think that all animals see
colours the same as you do?

Write the letter for each colour
in order, based on the range of visible light.

a. dark blue b. green c. infrared d. light blue e. orange f.red g. ultraviolet h. violet i. yellow

4

Work in pairs to answer the questions.

. Why don't insects and animals see colours like most humans do?
. What can bees see in flowers that is invisible to humans?

3. How can a snake see a mouse in the dark?

4. What colour is infrared light to a snake?

. What percentage of men are colour-blind? What percentage of
women are colour-blind?

18 VIDEO

After watching activities provide students with
opportunities for discussion and reflection.

5 Work in pairs. Choose one of
these gadgets and find out how
it uses infrared light. Share your
answer with the class.

« TV remote control
- supermarket check-out scanner
« night-vision goggles

« car keys

A mouse visible in a thermogram, an image that
shows an object's temperature

YOU DECIDE

A You Decide activity supports learner autonomy
and allows flexibility in the classroom by offering
opportunities for individual, pair or group work.



Student’s Book Walkthrough

Grammar boxes include natural
examples of real-world language.
Expanded grammar boxes with
explanations are provided in the Workbook
and on the Classroom Presentation Tool.

GRAMMAR RGT

The: Identifying general and specific things

There's a coat in my wardrobe. The coat is red.

The sun is shining in the sky.

People often feel depressed when they see the colour black.

o Read. Circle the correct word.

The / A Colours of Success

Imagine you're at a shopping centre. You want to go to the / a café and get the / a drink
and the / a snack. There are two different cafés in the shopping centre. How do you choose
the / a café you want to visit? You probably look at the prices and the menus. But the / a
colours that the / a cafés use are also very important.

Do you want Do you want to
to feel calm and go somewhere exciting
relaxed? Then you and lively? Then you
will probably choose will probably choose
The Coffee Place. The Coffee Machine.
The / A green colour Many companies use
makes you think of the / a colour red
nature and peace. because it seems bright
and fun, and it attracts
young people.

Think about your favourite brands. Which colours do they use? What do those
colours mean to you?

o Work in pairs. Take turns naming familiar brand-name
products. Can your partner name the colours for the

brand? Why do you think the companies chose the
colours for each product?

o Work in pairs. Take turns. Use a coin to move

(heads = 1 space; tails = 2 spaces). Complete
each sentence with the or a /an.

Go to page 155.
20 GRAMMAR

Grammar is practised in
context through engaging
activities and games.

Students learn the basics of academic writing
and are introduced to a variety of writing genres.

Models written at the student level
provide examples for students to follow.

WRITING

A topic sentence introijuces the main idea of a paragraph. The topic sentence
is usually the first sen‘ence of the paragraph. It explains:

« why you are writing « what you want to say
Look at these examples of topic sentences:

In this article, I'm going to discuss the history of the colour orange.
When taking a pho‘ograph, it's important to think about light and colour.

o Read the t and the Underline the topic sentence.

Iwould like to tell you about my favourite
colour and explain why I think it's perfect for this
season. My favourite colour is orange. I think it’s
co M P ET ITI 0 N awarm and bright colour, and it makes me feel
happy and safe. When I see this colour, I think
Write and tell us about your of the autumn. Although it gets cooler and the
favourite colour. days are much shorter, I love the autumn. When
1 go outside, I enjoy walking through the dark
What colour do you want orange leaves and listening to the sound they
to see at home and make under my feet. I also think of the smell of
around town this season? fire when I see this colour. It's great to be at home

and sit by the warm fire with my family. Orange is
Tell us what the colour also the colour of my favourite food - carrot soup.
means to you. It’s so delicious! This warm and beautiful colour
should be everywhere this season - outside, in
our homes and even on our plates!

0 Work in pairs. Make a list of the things that the writer connects with
his/her favourite colour. Do you think his/her ideas are effective? Why
or why not?

o Write. Write a paragraph about your favourite colour and what you
associate with this colour. Use a strong topic sentence.

Step-by-step pre-writing and drafting support
is provided in the Workbook.

Optional worksheets guide students through the
five steps involved in process writing: pre-writing,
drafting, revising, editing and publishing.



The Mission page features

National Geographic Explorers

as role models who embody the
21%-century skills and values
teenagers need to become successful
global citizens.

NATIONAL
GEOGRAPHIC

Look for Opportunities

‘Look around and ask yourself, ‘Who needs
pictures? Who needs help?’ With photography,
the opportunities are endless ...’

Annie Griffiths
National Geographic Photographer

1.. Watch scene 1.2. 3. Think about issues or social problems
in your area. How could you use
photographs to teach others about
these issues?

2. Discuss how photographers can use their
skills to help other people.

22 MISSION

A quote by the Explorer and a
Meet the Explorer video help
students connect with these
inspirational people who are
making a difference in the world.

A variety of projects build 21%-century skills through
independent research, discussion and presentations
using a variety of media.

W EVGET
Impact

YOU DECIDE Choose a project.

o Plan and create an art presentation.
- Research the use of colour in Aboriginal art.

- Draw an object from your own culture using
Aboriginal art techniques.

- Present your drawing to the class. Explain
why you chose the colours you used.

e Plan and give a presentation about

colour and taste.
- Choose five foods. Use food colouring to
change each food’s colour.

- Ask friends and family to taste and react to
the foods.

- Present the results to the class.

e Blog about colours in your community.
+ Find colourful people, places
and things in your community.
Take photos of them.
- Write a blog about your photos.
Explain why you took each photo
and how the colours make you feel.
- Publish your blog and respond to your
classmates’ comments.

PROJECT 23

You Decide project choices allow students to
take charge of their own learning and choose
their preferred way to use the language they
learnt to synthesise and reflect on the unit topic.



Express Yourself appears every two units. It actively engages students in
discussions to synthesise what they learnt in the preceding units and make
connections beyond the unit themes.

This section exposes students to a wide range of
creative expression, from poems and film scripts, to
presentations and personal narratives.

N 027

ONE TRUTH

I'm sitting in here in this room
Watching everything move

| do not know how this city was built

We are forsaken to the sound
Oh that life that goes
But we were born to radiate

We are gathered on the ground

Waiting for a sign to arrive

Looking for the answers in the
starry sky

But we were home all along
and we are the light

We think, we speak, we walk, we

breathe the air

Students choose a form of creative
expression to find their own voice and
reflect on the themes they have studied.

10

Yeah

A lifetime that we write
We laugh

We cry

We pray

We are love

We dream

We scream

We strive

Our hunger will never die
I'm here in this fight, always

A lifetime for one for one truth
That I'm alive, And so are you
We are here, We are the proof
Yeah

A lifetime for one
For one truth

4 BYOU|DECIDE:




Unit7 o Listen and repeat. Circle the stressed

Word stress with suffixes syllable in each group. BFA

1. pho-to-g ic 6. em{ploy}er 1ati viti i i
(€ Listen. Notie the stress when the word L pho ‘.“ > i_m.a@_gi D on Pronunciation activities provide practise
forms change. MEE3 " . . . .
3. ex@bior 8. alwarejness with stress, intonation, reductions and
baseword | no change | syl. before 4. crefajtion
P PO R 5. ar@gic connected speech to help students better
happy happiness e
organise organiser organisation Work in pairs. Listen and repeat. Then H
photo photograph | photographic practise the conversation. MEEE un d erSta n d Spea ke rs Of Engl ISh an d be
! leasurable
Ll prmsme A: We're going to an exhibition. Do you want better un d erstood .
The stress patterns of words with the to come? The artist is very creative.
same suffixes are usually the same. B: Sure!Is the artist a painter?
« These suffixes do not change stress A: No, she’s a sculptor. Her work aims to
of the base word: -ness, -er/-or, bring awareness to the environment.
graph, -able. Re Oh Tallnwr an arcanicatinn an cnnrial A
« These suffixes have stress before the
suffix: -ity, -ic/-ical, -tion/-sion. .
Interrupting
Unit 8 ©) Listen and read. MEEA . .
Sentence stress Mr Silva:  Alberto Santos-Dumont wasn't just a flight pioneer. He also helped make A Speakmg SeCUOn
wristwatches popular among men! Using a pocket watch was not practical on a
o Listen. Notice the strong and weak beats in plane, so he asked his friend Louis Cartier for help. p resents common lan gu age
the sentences. IIEEE Robert: Excuse me, Mr Silva. Can | ask a question? Could you spell the last name?
Thave never seen a tornado. Mr Silva:  Of course. It's C-A-R-T-I-E-R. OK. Back to the story. Cartier then built the first pilot fu nctions SUCh as aSkmg
He has survived an avalanche. wristwatch! Santos-Dumont wore it ...
Did you see the fire? Robert:  Sorry to interrupt, but how did Santos-Dumont help make wristwatches popular? for and g|v| ng perm ission
Where did you see the spider? Mr Silva:  Great question, Robert! Santos-Dumont was a very popular person. People started !
The words that carry more meaning in a noticing his watch and asking about it. a p0|0gisi ng interru pt| ng
sentence are pronounced more fully than Interrupting i i i i i i ¥ ’
other words. These words include nouns, « Excuse me. « Canlaska question? «OK. Back to ... i i
verbs, adjectives, adverbs, question words « Sorry to interrupt. « May I say/ask something? « Thave something I'd like to add. po | Ite |y an d ma kl n g
. i «Sorry, but.... «I'd like to say something. « Can1 continue? .
(who) and negative forms (didn’t, never, noi  Can'ladd something? p resentatl ons.
Words that provide grammatical informatiol +Tdlike to commenton that.
are usually shortened or said quickly.
These words include articles (the, a, an); . . A
pronouns (he, she); prepositions (in, on); Agreelng and dlsagreelng
and affirmative modals and other auxiliarie .
(should, will, be, have, do). @ Listen and read. FEEN
Lin: | think we should do a video for our proiert -
.| Chang_: | agree. Unit 1 Cutouts Use with Activity 3 on page 20.

Mei:  No way! Not again. We did a video last ti
Lin:  I'm not so sure. Presentations can be &
Chang: Actually, | think it's a great idea. Preser
add music and sound effects! Maybe v
video and include it in the presentation

Lin: | guess so!

Mei: Exactly! A presentation and a video!
Agreeing ==
«You're «lagree. «Iguess so.

a}»i:)lmely «You're right. « Isuppose so.

:: ‘i ot + That's true. «Iseewhatyoum
N Ofs” vey «Ithinkso, too. «That could be.
« Ofcourse: «Me, too. / Me, neither. « Maybe.

« Exactly!

«Ithinkitsagreatidea.  +Iseeyour point, moon
« That's a great idea! is very
bright
tonight.
| want to buy 5| I had
DANGER) < M0
new computer. Lose a turn. breakfast.

150 Social and Academic Language

BADJLUCK!

EOOD UG shes_
most intelligent
Move forward 2 girlin

Shaces: our class.

A variety of games “
allows students to

practise concepts and
develop fluency - all
while having fun.

BADILUCK!
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Workbook

The Workbook contains activities that reinforce and
consolidate the material in the Student’s Book and include
listening, reading, writing, grammar and vocabulary practice.

Unit 3

Your Virtual Self

@ Follow the steps. Then fil in the words that are left to show the secret message.

machine information communicate

access tools instant

improve constant digital
technology ability location

1. Cross out the words that begin with ‘.
2. Cross out they
3. Cross out they
4. Cross outthel Units 1-2 Review
5. Cross out the Y
6. Cross out they o Read. Choose the correct answer.

use to make o1

1. Blueisa colour.

Secret Message: a. most common b. common

2. The colour green makes people  the colour red.

a. more relaxed than b. the most relaxed c. relaxed
3. Red flashing lights usually make people  than yellow lights.
4. the most nervous b. more nervous c.nervous

4. Yellow is one of colours.

a. bright b. more brighter than
5. Ari likes purple blue.

a. best b. better than
6. Purplewasoncea  colour.

a. more luxurious b. the most luxurious

c. better

c. luxurious

c. the brightest

6 Match the word or phrase to its definition. Write the letter on the line.

L
2.
3.
4.
5.

to take over
toimprove
instant
constant

access

a. without stopping
b. to take control of

c. away of reaching someone or entering a place
d. to make better

e. happening very quickly

o Listen. Circle T for True or F for False. MIEH

T F
T F
T F

. T F
5 T F
6 T F

o Listen again. Correct the false statements. IIEE

. more common than

9 Read about the first colour photograph. Decide which answer (a, b or c) best fits each

gap.

Did you know that photographs weren't always in colour?
‘They were in black and white, or in (1)
@) scientistin Scotland took (3)
1861. (4) scientist’s name was James Clerk Maxwell.
©) photo he took was of (6)
abow. To make the colour photo, he took three different photos.
(7) firstphoto was with a red filter. (8)

brownish colour.
first colour photo in

colourful ribbon tied in

filter is like
awindow with colour he put over the camera’s lens. (9)

nextphoto was inblue. And (10)  last photo was in yellow.

When Maxwell put (1) three photos together, he created
(12) very first colour photograph!

1. a the b a c. an 7. a. The
2. a The boA ¢ An 8. a The
3. a the b a c. an 9. a. The
4. a The boA < An 10. a. the
5. a The boA c An 11 a the
6. a. the b. a ¢ an 12. a. the

sesevs

.

=

An

A review section every two units exposes
students to question types commonly found in

international exams.

Now | can is a brief self-assessment that
offers students an opportunity to reflect on what
they learnt and identify areas where they need

additional practice.

Each unit ends with a You Decide activity that

provides options for targeted skill practice.
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a Write. Use the words to write one or two sentences.
1. enough / sleep /tired When | do not sleep enough, | am tired.

2. often /ill / immune system / strong

3. always / antibiotics / regularly

4. usually / vaccinations / protect / viruses

5. sometimes / wake up / easily

6. occasionally / rest / quietly / my room
7. sleep / well / negative / experiences

8. always / better / bed / early

@ write. Change the sentences so that the meaning is the same. Use make or makes.

1. Tfeel ill when I eat onions.
Orions make me (feel) il

Now I can...

- talk about how technology affects our lives. 0 Yes, lan!
O | think | can.

Use words from the box to wite two sentences about technology. B IO

access ability communicate constant digital information location social media
- use modals to talk about obligation, advice and permission. O Yes, | can!
O I think | can.

Wite one sentence in which you give someone permission to do something. @ o eE

Wiite one sentence in which you give someone advice about how to take time away from technology.

- use must, might and can’t to express certainty. o Yes, L ant
O 1 think | can.

Fill in the blanks with must, might or can't O 1 need more practice.

Your dad be areally good cook. You always tell me about the great food he makes.
That gift be from Uncle Mark. He never remembers my birthday.
~write an opinion essay about smartphones. O Yes, I cant
O 1 think 1 can.

Ithink we (can / can’t)
because ...

live without our smartphones O 1 need more practice.

YEULEENE Choose an activity. Go to page 92.
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Workbook audio is available for streaming and
download at NGL.Cengage.com/impact.



Online Workbook and Student’s Website

The Online Workbook, hosted on MyELT, includes
interactive activities to support each section
from the Student’s Book:

= Vocabulary = Reading
= Speaking Strategy = Video
= Grammar = Writing

The Online Workbook also includes
vocabulary flashcards and grammar
tutorials for additional support.

Each unit ends with a You Decide activity
that provides options for targeted skill
practice. Specific activities are recommended
based on the Now | can self-assessment.

Student resources, including audio for
Student’s Book and Workbook activities, are
available at NGL.Cengage.com/impact.
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Teacher’s Resources

The Lesson Planner, with DVD, Audio CD and Teacher's Resource CD-ROM, provides
everything needed to successfully plan, teach and supplement lessons.

-
GRAMMAR1 e I
e

©

BE THE EXPERT
omparatives an

46 UNIT 1

The Lesson Planner includes:

= a professional development section that
introduces the key principles of the course;

a detailed scope and sequence;

= step-by-step instructions for carrying out
lessons;

= reduced Student’s Book pages with answers at
point of use;

= Student’s Book audio scripts;

= extension activities to supplement the
Student’s Book, including instructions to use
the worksheets on the Teacher's Resource
CD-ROM;

= teaching tips and professional development
support at point of use;

= suggestions for formative assessment.

14

e sentences. Play Track 008 and ask

e board the following:

Adjective

Comparative

GRAMMAR 1 a7

The Teacher’s Resource CD-ROM includes:
= unit-by-unit pacing guides for easy lesson planning;
= printable worksheets for extension activities and process writing support;

printable graphic organisers;
= video scripts;

Workbook audio scripts;
= pronunciation activities answer keys.

The Impact DVD and the Audio CD contain all of the multimedia to
support the Student’s Book.



The Classroom Presentation Tool integrates all of the Impact resources,
including video, audio, Student’s Book pages and interactive activities, making

it easy to carry out lessons in any classroom with an interactive whiteboard or
a computer and projector.

The Assessment CD-ROM with ExamView® includes activity banks to generate

customised unit quizzes, mastery tests and final exams, as well as a pre-test and
placement test.

The Teacher’s Resource Website includes the Student’s Book and Workbook audio,

the Professional Development Video, as well as all the printable materials contained in
the Teacher’s Resource CD-ROM.

NGL.Cengage.com/impact
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Main Video The main video in each unit
introduces a key concept of the unit theme
in a unique way, either through live action
National Geographic content or through an
original animation designed specifically for this
course.

Meet the Explorer When students
reach the Mission page of each unit,
they’ll learn more about the National
Geographic Explorer featured in the unit.
A quote by the Explorer and a Meet the
Explorer video help students connect
with these inspirational people who are
making a difference in the world. These
short one-minute clips reinforce
unit objectives, develop critical thinking
skills and allow students to hear from
each explorer in his or her own words.
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The videos cover meaningful, relevant
and timely topics such as:

= Group behaviour

= Artin the open

= Forming teen identity

= Pushing your limits

The videos are available on a DVD bound with the Lesson Planner, on the Online
Workbook and on the Classroom Presentation Tool.



To ensure that teachers are able to improve their classroom practice and get the most
out of the Impact teaching resources, Dr Joan Kang Shin and Dr Jodi Crandall have
developed the Impact Professional Development Video.

The Impact Professional Development Video, available on the Teacher’s Resource
Website, is hosted by Dr Joan Kang Shin and it features interviews with teachers around
the world. The video provides useful insights and practical advice on the following topics:
= Characteristics of young teens

= 21%-century skills

Global citizenship

Learning language through content

Student choice and classroom management

Strategy instruction

= Classroom routines

= Effective use of media in the classroom

= Assessment

= Teaching writing

Professional development topics are also covered at point-of-use throughout the
Lesson Planner.
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Teaching with Impact

FOUNDATION
STUDENT'S BOOK

National Geographic Learning’s Impact is an
exciting new series for young teens that aims to
help students to better understand themselves,
one another and the world they live in. The
series integrates real-world content, the work
and stories of National Geographic Explorers,

a wide variety of cross-curricular concepts and
engaging projects into a unified course of English
language instruction. It uses a content-based,
communicative approach to learning English, with
grammar and vocabulary taught and practised in
context, and multiple opportunities for authentic
communication using all language skills. In

every thematically organised unit, students

are immersed in a topic that they explore from
different curricular perspectives, using the skills of
listening, speaking, reading and writing.

Young teens are actively exploring their own
identities and grappling with big ideas daily. Impact
encourages teens to consider how their learning
might relate to their current or future lives and
to the roles they may play in the world as adults.
Impact challenges teens to think about their
places in their communities, in their countries and
in the world at large. By addressing issues of local
and global importance, Impact stimulates students
to use 21%-century skills, such as problem-solving,
critical thinking and other higher-order thinking
skills. In every unit of Impact, students use their
skills to delve deeply into topics of immediate
concern to them as citizens of the 215 century.

Impact reflects key concepts and principles of

English-language teaching and learning as they
apply to adolescent learners of English:

Learning is a process of constructing meaning.
Active learners work to make sense of their
world through interaction in personal, social and
academic contexts.

All English learners, and especially teens,
need multiple opportunities for questioning
and communicating meaning about topics that
concern them, at a level that is appropriate to
their emotional, social, and intellectual stages
of development.

Learners benefit greatly from the support of
knowledgeable persons (teachers, adults and
peers) to help them successfully incorporate
and understand new information.

Learning is most effective when the learner
is challenged to go one step beyond his or
her current stage of cognitive and language
development.

Activities that encourage students to think
critically about issues and that engage them
in problem solving are most effective; these
activities link language learning with other
curricular areas.
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Characteristics of Young Teens

Young teens are going through a number of
changes: physical, social and cognitive. For teens,
life is both exciting and confusing. They're engaged
in discovering who they are and who they want to
be, and in exploring the qualities that make them
unique, as well as those qualities they share with
their peers.

Teens combine childlike playfulness with a nearly
adult ability to think critically. They're engaged

in questioning, analysing and comparing points

of view, and they are likely to express strong
opinions about topics related to their lives. Impact
encourages them to discuss and express their
views using a variety of print and communications
media, such as videos, posters, stories, comic
strips, raps, poems and songs.

Adolescent English learners have already

learnt at least one language and are cognitively
more efficient language learners than younger
children. They can infer and confirm grammar,
vocabulary and language use when given sufficient
opportunities to use the language to communicate.
They also need to take part in activities that create
language awareness and foster an understanding
of, and an interest in, how language functions.

Many young people are concerned about their
places in the world and their roles as global
citizens. They're developing a sense of social
responsibility. They’re also developing a personal
sense of values and looking for role models.
National Geographic Explorers are people who
have made a difference in the world and who
challenge young teens to do the same. Eight
Explorers and their work are featured in each level
of Impact. They're presented as potential role
models who can encourage teens to explore their
world (Daniel Raven-Ellison), to discover the future
(Bethany Ehimann), to be curious (Katy Croff-Bell)
and to test their limits (Cory Richards).



Real-World Content

Students learn language and content at the
same time, so it’s natural and authentic to
incorporate academic content into the English
classroom. Integrating grade-appropriate
content from science, geography, history and
other subjects complements what students
are learning in their other courses, helps
them develop the academic English they
may need for future study and motivates
them to use English in meaningful ways.

Because technology plays such a large role
in the lives of teens — mobile phones, laptops,
social media, texting and more are part of their
everyday lives — Impact provides opportunities
for adolescent English learners to explore the
influence of media and technology in their lives.
In Level 2, for example, in Your Virtual Self
(Unit 3), students explore the many ways in which

technology extends our human abilities. Explorer
Amber Case, a cyborg anthropologist, challenges
teens (and adults!) to think about the positive and
negative aspects of our reliance on technology.

In Everybody’s Doing It (Unit 3), students
in Level 3 learn about the various ways that
animals and humans organise into groups,
and how those groups affect behaviour. They
compare groups that they choose to belong to
with others that are involuntary, and discuss
the importance of groups in their lives.

Other units focus on contemporary issues such
as the environmental impact of entertainment.
As they read The Footprint of Fun (Unit 4) in
Level 4, for example, students consider how
they can reduce their carbon footprints and
take part in sustainable activities while still
enjoying themselves in public settings.
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Multicultural Outlook

Today’s teens live in a world made much smaller
through technology and the role of English as a
global language. Impact brings that world into
the classroom, introducing teens to the diversity
of global customs, traditions and ways of life.
Learning about cultures other than their own helps
young people develop a multicultural outlook and
learn to communicate successfully with others who
are using English as a global language, both in
person and through social media. And of course,
as we've come to expect with National Geographic
and its global reach and extensive research, we
can rely on the accuracy of all content, as well
as the stunning photographs and visuals that
accompany the text and engage and motivate
adolescent learners.

In Impact, teens

B |earn about robots and how they are used in
many different aspects of life, from hospitals to
the home. (Foundation Level)

® read about people with unusual and amazing
jobs, who work in some of the world’s most
extreme and dangerous environments. (L1)

B discover that colour affects people’s emotions
all over the world, and is often used to express
and represent one’s self. (L2)

® explore the different ways in which young people
in various cultures express themselves through
fashion, from special T-shirts and eco-friendly
clothing to hair and body accessories. (L3)

® |earn how to become digital humanitarians and
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help others during times of conflict or crisis by
employing techniques used in crisis mapping
and crowdsourcing. (L4)

Cultural Connections

In addition to learning about other cultures,
Impact provides teens with opportunities to
make connections between their own and other
traditions and customs. Students reflect upon their
own cultures and discuss connections with their
peers. The process helps them build a stronger
understanding and appreciation of themselves and
their place in the world. It also helps them to learn
to use English to communicate and describe their
values and traditions to others around them.

In Foundation level, students read about
education in countries around the world. They
learn about different types of schools and reflect
on their own learning experiences.

After reading about the growth of the Internet
and the use of electronic gadgets in Level 1,
for example, teens are asked about the impact
that technology has on their lives. In Level 2,
after reading about Tristram Stuart’s campaign
to encourage consumers not to reject that extra
lumpy potato or misshaped carrot, students are
asked to think about food waste and ugly food.

In Level 3, students read about the many
different ways people around the world have
developed animation, from cartoons to films, video
games, mobile phone emojis and special effects
in live-action films. In Level 4, after reading about
public art, teens are urged to think about how they
can use art to express their feelings and ideas.



National Geographic Explorers

As noted, each unit of Impact presents inspiring
stories about National Geographic Explorers, global
citizens who are actively working in many different
fields, helping students explore content from
different relevant perspectives. Each unit opener
presents a quote from the unit Explorer, meant for
students to reflect upon and discuss in the context
of their own lives.

These Explorers convey, through their work and
their words, a sense of global values. They model
universal values such as acting responsibly,
respecting others, appreciating the environment
and believing in the value of collaboration. Each
unit in Impact includes a ‘Mission’ page dedicated
to the Explorer’'s work and message for teens, as
well as a short ‘Meet the Explorer’ video in which
the Explorer shares his or her perspectives and
challenges with students.

Impact gives students a window into the work of
Explorers such as Jack Andraka, who at only 15
years of age invented an inexpensive and quick
way to detect certain types of cancer. It took him
4,000 attempts to find the protein he needed
for his experiment, and 200 attempts to find a
research scientist who would accept his project.
He hopes to inspire other young people to pursue
their passions, no matter the odds, as he asks,
‘Why not you?’

Students meet
Bethany Ehimann, an
Explorer and planetary
geologist who works
to help the Curiosity
rover navigate on Mars.
Bethany hopes that she
and others can someday
study signs of life not
only on Mars but also
in other worlds. She
encourages students to
‘discover the future’.

Explorer Jenny Daltry, in
a unit on misunderstood
animals, many of which
are endangered species,
urges teens to ‘keep an
open mind’. lain Couzin,
a behavioural ecologist,
studies the value of
collaboration. As he
notes, whether we're
talking about ‘invasive cells to schooling fish to
human cultures, groups can accomplish what
solitary individuals cannot’.

Explorer Jimmy Chin,
a photographer and
climber, reminds teens
to be prepared, and to
avoid situations where
the risks are high and
their level of control
is low. In a unit about
exploration, Corey
Jaskolski remarks
on the importance of
learning by doing and
‘showing people the
world in a different
light, in a new format —
something that they can
engage with and be excited about’.

There are other role models in Impact in addition
to the Explorers. From successful teenage fashion
designers who have donated part of their earnings
to charities or environmental organisations, to a
young girl who has regularly attended space camps
from the age of seven in the hope of becoming
an astronaut, users of Impact also read and learn
about young people like themselves who are
making a difference.
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21°t-century Skills

In our increasingly interconnected world,
exposure to 21s-century topics and ideas
is essential to student success. In addition
to key subjects such as English, world
languages, arts, mathematics, economics,
science, geography and history, 21%-century
students must also develop an awareness
and understanding of topics such as:

® Global awareness

® Financial, economic, business and
entrepreneurial literacy

= Civic literacy

® Health literacy

B Environmental literacy

B | earning and innovation skills

Impact provides students with rich opportunities
to think deeply and critically about all of these
topics and others. With the help of National
Geographic Explorers, students explore ideas that
span the globe and affect people of all ages and
backgrounds. They ask and answer questions
about food consumption and waste, unusual
occupations, crisis management, the performing
arts, planetary geology and collective behaviour,
among many other topics.

In the process, Impact helps teens develop the
skills that have been called the 4Cs, and which
are considered essential for success in the 21
century:

® Creativity and innovation

Critical thinking and problem solving

B Communication

Collaboration
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Students are engaged in thinking critically
about the choices they make and the problems
that confront them. Together, they develop fact
sheets, posters, videos or even advertisements
that communicate their views to their peers and
others. They consider the ways in which groups
affect their behaviour and how, by collaborating,
they can solve problems or accomplish goals. They
analyse, compare and offer their own views. They
also engage with a range of media and technology
in order to create their own narratives. Students
using Impact are challenged in every lesson and
activity to think creatively, critically and innovatively,
and to communicate and collaborate as a matter
of course.

We live in a technology- and media-driven
environment characterised by immediately
available information and constantly evolving
technology. Learning and innovation skills beyond
the 4Cs are needed for the complex life and work
environments students will face in today’s world. In
addition to the ability to collaborate and to make
individual contributions, students must also be
able to master a range of functional skills such as:

® Life and career skills

® |CT (Information and Communication Technology)
literacy

B |nformation literacy

® Media literacy



With Impact, teens develop new ways of thinking,
new ways of working, new skKills for living fuller and
more responsible lives, and a range of ICT skills
that they can use in their educations and careers.

Skills and Strategies

In addition to the 4Cs, the four domains of
listening, speaking, reading and writing, and
the ICT skills necessary for success in the 21
century, today’s students need to develop content
knowledge and social and emotional competencies
to navigate complex life and work environments,
and skills and strategies to help them navigate
their academic environments.

Each unit of Impact includes direct, explicit
strategy instruction to help students effectively
use English for academic and future success, and
to express their views in appropriate ways.

Impact helps adolescent English learners
navigate language challenges by presenting
real-world situations that 21%-century students
encounter every day. All speaking strategies are
presented and practised in authentic contexts. For
example, students might compare and contrast
their parents and discuss how alike or unlike they
are, or they may tell a surprising story to a partner,
parts of which might be true or untrue, with the

partner using expressions of surprise, such as
‘That’s amazing!’ or ‘Wow! Really?’ to respond.

Speaking strategies in Impact include:

® Extending the conversation

= Asking for help with schoolwork

B Expressing strong opinions

® Asking for repetition and clarification

B Expressing surprise or disbelief

® Arguing and conceding

® Offering, accepting and declining advice

B Expressing interpretation and understanding

Supporting Reading Instruction

Reading is arguably the single most important
skill for academic success. At this stage in their
learning, adolescents are exposed to longer
and more complex texts in all of their academic
subjects. Impact provides an explicit focus on
developing effective reading strategies that will not
only be helpful when reading English texts, but will
also help students become more effective readers
of content in their own or other languages.
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Each Reading lesson in your Impact Lesson
Planner is presented in a three-step instructional
plan: Before reading, While reading and After
reading. During the lesson, students are directed
to use a range of strategies before, while and after
they read.

Before reading Students may be asked to talk
with a partner about what they already know about
a topic and related vocabulary, or, based on the
title and photo, to predict what the text will be
about or what they expect to learn from it.

While reading Students are given prompts that
help them self-monitor and focus while they read.
As effective readers, they're asked, for example, to
notice details that support their beliefs, to look for
similarities and differences, or to notice the order
in which events happened.

After reading Readers may be asked to work
in small groups to discuss a main idea, to recall
important facts, to discuss the relationship of the
text to their own lives, or to evaluate or comment
on the text. They might be asked to identify
possible good ideas not included in the reading.

Reading strategies in Impact include:
® Comparing and contrasting
B Scanning a text
® Making a personal connection
® Visualising
= [dentifying a sequence of events
® Drawing conclusions
B Summarising

= |dentifying an author’s purpose

Vocabulary

A balanced approach to vocabulary instruction
includes explicit instruction of a limited number
of well-chosen words, along with instruction in
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strategies with which
students can acquire
words independently.
Impact does both I
by introducing high-
utility and academic
vocabulary thematically,
in context, within
reading and listening
activities, and by
supporting students as
they develop strategies
for learning the
vocabulary they need to communicate in English
about a range of topics drawn from science,
history, art and other areas of interest.

RELAXED

Vocabulary strategies in Impact include:

B The study of word parts such as prefixes,
suffixes and word roots (including Greek and
Latin roots)

® Using a dictionary to learn the most common
meaning of a word, how to pronounce it, etc.

® Recognising common English collocations
B |dentifying multiple-meaning words
B Using context clues to discover meaning

Research has shown that at least seven
to twelve exposures are needed to begin to
‘know’ a word in terms of its literal definition,
its relationship to other words, its connotations
and its power of transformation into other
forms. Students who can master these different
aspects of knowing a word have deep vocabulary
knowledge, and students who are familiar
with many words have breadth of vocabulary
knowledge. Impact helps students develop broad,
deep vocabulary knowledge by providing multiple
exposures to target vocabulary in contextualised
activities that include pair and group work, in
addition to independent Workbook practice, audio
activities, whiteboard activities and videos.



Vocabulary is a fundamental part of
communicating and being understood, especially
in another language. The sheer number of English
words to be learnt — about a million — represents a
major challenge for students. Social and academic
vocabularies consist not simply of single words,
but also of set phrases or chunks of words,
many of which are learnt together and frequently
used together. In order to succeed academically
and socially, adolescent English learners must
master both social and academic English. While
an average English speaker learns about 1,000
words a year, at least until the age of 20, a non-
English-speaking student who is trying to learn the

language may be lucky to achieve 25% of that rate.

Impact presents the language students need
for academic and social success in highly
contextualised, real-world settings. It supports
vocabulary development with direct, explicit
instruction in vocabulary strategies. Students
learn to use common collocations in English, to
break words into their component parts in order to
work out their meanings, to identify the Greek and
Latin roots of many English words, and to consult
reference sources to find out how to correctly
pronounce a new word or to confirm its meaning.

Types of Language in Impact

Target vocabulary High-utility, theme-related
vocabulary that can be related to students’
lives, relationships and studies at school. Target
vocabulary is assessed.

Academic vocabulary The language of
the classroom. Academic language plays an
increasingly prominent role as students read to
learn about science, social studies, maths and
other areas of academic interest.

Content vocabulary Useful, theme-related
vocabulary that allows students to discuss
thematic content.

Related vocabulary Useful vocabulary that
students might need at point of use, for example,

to describe a photo in the book.

Although Impact provides contextualised
vocabulary and complete lesson plans for all
vocabulary instruction, it’s helpful for teachers to
become familiar with simple routines that can be
used to introduce or present new vocabulary words
to students.

A simple vocabulary routine

® Display and pronounce the word. Images are
powerful aids to comprehension.

® |ntroduce the meaning of the word with a
student-friendly explanation (vs. a standard
dictionary definition).

B [llustrate with examples and sample sentences.

B Check for understanding by asking students to
use vocabulary actively.

® Encourage wordplay.

Pronunciation

Impact includes a pronunciation topic in each
unit. The pronunciation syllabus covers basic
topics like the pronunciation of schwa, reductions
and pronunciation of -ed endings. There is a
strong focus on discourse-level suprasegmental
features, such as stress, intonation and connected
speech. The goal is to help students to be better
understood by and to better understand English
speakers.

Unit1l Listen and repeat. Does the voice go up or down?

Mark it with an arrow. Then circle the tags where the
speaker is sure. MEE

Listen. Notice how the voice ~

£0s up or down in the question 1. Your friends aren't very open-minded are they?)

tag, MED 2. Your sisters are very competitive, aren’t they?

Intonation in question tags

3. You didn't go to the party on Saturday, did you?

4. Your sister was at the party,(Wasn'tshe?)

5. You were very self-conscious when you were
younger,weren'tyou?)

>
6. You've become more self-confident, haven't you?

—_—
He seems shy, doesn't he?

The voice goes down in the tag.
In this case, the speaker is sure
or almost sure.

Work in pairs. Listen and repeat each sentence.
Then take turns repeating the question tags and
answering them. MEE

, N —
You're not jealous, are you?

The voice goes up in the tag.
In this case, the speaker is

You love school, don'tyou? )
less sure tes. 1o

1. You love school, don't you? (sure)

2. English is easy, isn't it? (sure)

3. Your town has got a football team, hasn't it? (not sure)
4. Your family is big, isn't it? (not sure)

5. You haven't got a pet, have you? (sure)
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