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Welcome to Eyes Open

Eyes Open is a four-level course for lower-secondary students, which 
will give you and your students all the tools you need for successful 
and enjoyable language teaching and learning. Teaching secondary 
students can be challenging, even for the most experienced of 
teachers. It is a period of great change in young teenagers’ lives, 
and it sometimes seems that their interests lie anywhere but in the 
classroom. It is the teacher’s demanding task to engage students 
in the learning process, and Eyes Open’s mission is to help them 
as much as possible to achieve this. After extensive research and 
investigation involving teachers and students at secondary school 
level, we’ve come to a clear conclusion: sparking students’ curiosity 
and desire to learn is one of the main driving forces which can 
enhance and facilitate the learning process. The aim of Eyes Open is 
to stimulate curiosity through interesting content via impactful video, 
visual images and ‘real world’ content on global themes. 

How Eyes Open will benefit you 
and your students
Engaging real world content
Eyes Open contains a wealth of fascinating reading texts and 
informative Discovery EducationTM video clips. The two-page 
Discover Culture sections bring global cultures to the classroom, 
greatly enhancing the students’ learning experience whilst 
simultaneously reinforcing target language. The texts and three 
Discovery EducationTM video clips per unit often revolve around 
teenage protagonists. The wide variety of themes, such as natural 
history, inspiring personal stories, unusual lifestyles, international 
festivals and customs teach students about the world around them 
through the medium of English, whilst also promoting values such 
as cultural awareness and social responsibility. Each unit also has an 
accompanying CLIL lesson (with accompanying Discovery EducationTM 
video) which contains a reading text and activities. Each unit’s texts, 
together with the videos, encourage the students to reflect on, 
discuss and explore the themes further. For more information on 
culture in Eyes Open go to page 19. For more information on the 
CLIL lessons please go to page 25. For specific extension activity ideas 
please see the relevant video lesson pages of the Teacher’s Book.

Easier lesson preparation
Everything you need to prepare your lessons is available on the 
Presentation Plus discs which, once installed, allow you to access 
everything easily and from one place. The package contains digital 
versions of the Student’s Book and Workbook, with interactive 
activities for class presentation, all audio (Student’s Book, Workbook 
and tests), video clips, tests and additional practice activities, which 
include video worksheets, grammar, vocabulary, communication 
activities and a link to the Cambridge Learning Management System 
for the Online Workbook and Online Extra. 

Clear goals to build confidence
Eyes Open has been designed to provide a balance between exciting, 
real-world content and carefully guided and structured language 
practice to build both confidence and fluency.

Students of this age also need to know exactly what their learning 
goals are if they are to become successful learners. In Eyes Open, this 
is addressed in the following ways:

•	 The unit presentation page at the beginning of each unit clearly lays 
out the contents and objectives of the unit, so students know from 
the beginning what they will be studying in the coming lessons. 
More detailed objectives, together with CEFR relevance, are given in 
the relevant opening page of the Teacher’s Book notes.

•	 Clear headings guide students to key content. Target language is 
displayed in easy-to-identify tables or boxes.

•	 Each page builds to a carefully controlled productive stage, where 
students are asked to use relevant language and often expand on 
the topics and themes of the lesson. 

Extra support for speaking and writing
Most learners find speaking and writing particularly challenging, 
and so the Speaking and Writing pages in the Student’s Book and 
the Workbook are structured in such a way as to lead the students 
step by step through the tasks necessary to reach the final goal of 
that page. This approach has been designed to help build students’ 
confidence and fluency. In addition, the guided Your turn sections 
at the end of lessons give students the opportunity to activate new 
language. For more information, see page 20.

Visual impact 
Youth culture today is visually oriented and teenagers are easily bored 
by material that is not visually attractive. In addition to the video 
content, images in Eyes Open have been chosen to appeal to young 
students. Each unit begins with a large impactful image designed to 
attract the students’ attention and encourage them to engage with 
the content of the unit. Reading texts are accompanied by artwork 
which draws the students into the page and stimulates them to want 
to know what the text is about. For more information on use of 
visuals in Eyes Open see page 18.

A personalised approach 
Secondary students also need to see how the world they are 
reading about, watching or listening to relates to them and their 
own world in some way. They also need ample opportunity to 
practise new language in a safe environment. Eyes Open offers 
multiple opportunities for students to personalise the topics via the 
carefully structured Your turn activities which appear at the end of 
lessons. These sections add a relevance to the subjects and themes 
which is central to their successful learning. In Eyes Open students 
are encouraged to talk about themselves and their opinions and 
interests, but care is taken to avoid them having to reveal personal 
information which they may be uncomfortable discussing.
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Graded practice for mixed abilities
Teaching mixed-ability classes creates more challenges for the busy 
teacher, and with this in mind we’ve provided a wealth of additional 
practice activities, including:

•	 Two pages of grammar and vocabulary activities per unit available 
to download from Presentation Plus. These are graded to cater for 
mixed abilities, ‘standard’ for the majority of students and ‘extra’ 
for those students who need or want more challenging practice.

•	 Graded unit progress and end- and mid-year tests (‘standard’ and 
‘extra’ as above). Available from Presentation Plus.

•	 Graded exercises in the Workbook, with a clear one- to three- 
star system. 

•	 Additional grammar and vocabulary practice in the Vocabulary 
Bank and Grammar reference section at the back of the 
Student’s Book. 

•	 Suggestions for alternative approaches or activities in the Teacher’s 
Book notes for stronger / weaker students.

Common European Framework compatibility
The content in Eyes Open has also been created with both the 
Common European Framework (CEFR) and Key Competences in 
mind. Themes, topics and activity types help students achieve the 
specific objectives set out by The Council of Europe. These have been 
mapped and cross-referenced to the relevant parts of the course 
material. More information on this can be found on pages 32–36, 
and on the first page of each unit in the Teacher’s Notes.

Relevant content
For Eyes Open, research was carried out on the language syllabus 
using the Cambridge Learner Corpus. The results of this research 
became the starting point for the selection of each error to be 
focused on. By using the Cambridge Learner Corpus, we can ensure 
that the areas chosen are based on real errors made by learners 
of English at the relevant levels. In addition, the authors of Eyes 
Open have made extensive use of the English Vocabulary Profile to 
check the level of tasks and texts and to provide a starting point for 
vocabulary exercises. For more information on the Cambridge Learner 
Corpus and English Profile please see pages 23 and 32.

Thorough recycling and language reinforcement 
New language is systematically recycled and revised throughout the 
course with:

•	 A two-page Review section every two units in the Student’s Book,

•	 A two-page Review after every unit in the Workbook, plus a 
Cambridge Learner Corpus informed Get it Right page, with 
exercises focusing on common errors,

•	 Unit progress tests,

•	 Mid and End of Year progress tests.

In addition, the Vocabulary Bank at the back of the Student’s Book 
provides further practice of the core vocabulary. 

For more information on the review sections, including ideas for 
exploitation please go to page 30.

Flexibility for busy teachers
Eyes Open is designed to be flexible in that it can meet the needs 
of teachers with up to 150 hours of class time per school year, 
but is also suitable for those with fewer than 90 hours. (There 
are also split combo editions with half of the Student’s Books and 
Workbooks for those with fewer than 80 hours of class time, please 
see www.cambridge.org/eyesopen for a full list of components).

If you’re short of time, the following sections can be left out of the 
Student’s Books if necessary, without affecting the input of core 
grammar and vocabulary which students will encounter in the tests. 
However, it’s important to note the video activities in particular are 
designed to reinforce new language and provide a motivating and 
enjoyable learning experience:

•	 The Starter Unit (the diagnostic test will allow you to assess your 
students’ level of English before the start of term, please see page 
31 for more information).

•	 Review pages: these could be set for homework if need be.

•	 The Discover Culture video pages: though we believe this is one 
of the most engaging features of the course, no new grammar 
is presented and the content of these pages doesn’t inform 
the tests.

•	 The CLIL pages at the back of the Student’s Book.

•	 The Project pages at the back of the Student’s Book, and on the 
Cambridge Learner Management System (please see page 26 for 
more information).

•	 The Vocabulary Bank at the back of the Student’s Book: many of 
the activities can be set for homework, or can be done by ‘fast 
finishers’ in class.

•	 The video clips on the Language Focus and Speaking pages: 
though these are short and there are time-saving ‘instant’ video 
activities available in the Teacher’s Book (see pages 122–137).

•	 The additional exercises in the Grammar reference: these can be 
set for homework if need be.

5



Welcome to Eyes Open

Student’s Book
The Student’s Book contains eight units, plus a Starter section to revise basic 
grammar and vocabulary. High interest topics, including 24 Discovery Education™ 
video clips and additional vox pop-style videos motivate learners and spark their 
curiosity. Each lesson is accompanied by guided, step-by-step activities and 
personalised activities that lead to greater fluency and confidence. 

Student’s Book with Online 
Workbook and Online Practice
The Student’s Book with Online Workbook 
provides access to full workbook content online, 
with all audio content. It also provides online 
access to the Cambridge Learning Management 
System so teachers can track students’ progress. 

Digital Student’s Book 
with complete video and 
audio programme
Digital Student’s Books and Workbooks 
are available for iOS and Android devices 
and include activities in interactive format, 
as well as full video and audio content 
for each level. The Digital Books can be 
downloaded to a computer, tablet or other 
mobile device for use offline, anytime.

Combo A and B Student’s Books with Online 
Workbooks and Online Practice
Student’s Books are available as split combos, with the entire contents 
of the combined Student’s Book and Workbook for Units 1–4 (Combo 
A) and 5–8 (Combo B). The Combos include access to the Cambridge 
Learning Management System with Online Workbooks, embedded audio 
and video content and access to Online Practice.
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Eyes Open combines captivating video from Discovery Education™ 
with a unique approach that opens up a whole new way of viewing 
the world. With your Eyes Open, learning English becomes much 
more interesting as you discover and explore the cultures and 
people of the world around you.

Better engagement means better learning
High-interest videos throughout every unit spark curiosity and foster more 
meaningful learning experiences.  

The right approach makes all the difference
A careful progression of personalised language building activities leads to 
greater speaking and writing fl uency.

Every learner deserves success
Graded activities for mixed-ability classes and progress monitoring tools ensure 
that every learner can achieve success.

cambridge.org/discoveryreaders

STUDENT’S BOOK

CEFR level: Cambridge English exams:

B1+ Preliminary (for Schools)

B1 Towards Preliminary (for Schools)

A2 Key (for Schools)

A1 Towards Key (for Schools)

Still curious? 
Find out more at 

cambridge.org/eyesopen
Eyes Open 3

EYES OPEN 4

This four-level course for teenage learners 
includes powerful digital support

FOR STUDENTS:

 Digital Student’s Book* with complete 
video and audio programme

 Online Workbook and extra online 
practice activities 

*for iOS and Android devices

FOR TEACHERS:

  digital classroom 
package with online resources and 
complete video and audio programme

 Online learning management system 
for easy progress monitoring

Eyes Open 1

Eyes Open 2

ALSO AVAILABLE: 
Cambridge 

Discovery EducationTM 
Interactive Readers

Be Curious. Discover. Learn.

What will YOU discover today?

1
G

oldstein •  Jones •  A
nderson

Student’s Book
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B1+

Workbook with Online Practice
The Workbook provides additional practice activities 
for all the skills presented in the Student’s Book. 
The Workbook also includes free online access to 
the Cambridge Learning Management System for 
Workbook audio, wordlists, extra writing practice, 
vocabulary games and interactive video activities.
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Eyes Open combines captivating video from Discovery Education™ 
with a unique approach that opens up a whole new way of viewing 
the world. With your Eyes Open, learning English becomes much 
more interesting as you discover and explore the cultures and 
people of the world around you.

Better engagement means better learning
High-interest videos throughout every unit spark curiosity and foster more 
meaningful learning experiences.  

The right approach makes all the difference
A careful progression of personalised language building activities leads to 
greater speaking and writing fl uency.

Every learner deserves success
Graded activities for mixed-ability classes and progress monitoring tools ensure 
that every learner can achieve success.

cambridge.org/discoveryreaders

ONLINE PRACTICE
ACCESS CODE INSIDE

WORKBOOK

CEFR level: Cambridge English exams:

B1+ Preliminary (for Schools)

B1 Towards Preliminary (for Schools)

A2 Key (for Schools)

A1 Towards Key (for Schools)

Still curious? 
Find out more at 

cambridge.org/eyesopen

Eyes Open 1

Eyes Open 2

Eyes Open 3

EYES OPEN 4

Workbook with Online Practice 
 Graded exercises for mixed abilities

 More help with grammar and speaking in 
Speaking Extra and Language Focus Extra pages

 Cambridge Learner Corpus informed Get it Right pages

 Online Practice with additional games and activities to 
further reinforce language skills.

Online Workbook
also available

Portable App versions 
available for iOS and 
Android devices

What will YOU discover today?
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Cambridge 

Discovery EducationTM 
Interactive Readers

Be Curious. Discover. Learn. B1+
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Eyes Open combines captivating video from Discovery Education™ 
with a unique approach that opens up a whole new way of viewing 
the world. With your Eyes Open, learning English becomes much 
more interesting as you discover and explore the cultures and 
people of the world around you.

Better engagement means better learning
High-interest videos throughout every unit spark curiosity and foster more 
meaningful learning experiences.  

The right approach makes all the difference
A careful progression of personalised language building activities leads to 
greater speaking and writing fl uency.

Every learner deserves success
Graded activities for mixed-ability classes and progress monitoring tools ensure 
that every learner can achieve success.

cambridge.org/discoveryreaders
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CEFR level: Cambridge English exams:

B1+ Preliminary (for Schools)

B1 Towards Preliminary (for Schools)

A2 Key (for Schools)

A1 Towards Key (for Schools)

Still curious? 
Find out more at 

cambridge.org/eyesopen
Eyes Open 3

EYES OPEN 4

This four-level course for teenage learners 
includes powerful digital support

FOR STUDENTS:

 Digital Student’s Book* with complete 
video and audio programme

 Online Workbook and extra online 
practice activities 

*for iOS and Android devices

FOR TEACHERS:

  digital classroom 
package with online resources and 
complete video and audio programme

 Online learning management system 
for easy progress monitoring

Eyes Open 1

Eyes Open 2

44Student’s Book with 
Online Workbook

ALSO AVAILABLE: 
Cambridge 

Discovery EducationTM 
Interactive Readers

Be Curious. Discover. Learn.

What will YOU discover today?
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Eyes Open combines captivating video from Discovery Education™ 
with a unique approach that opens up a whole new way of viewing 
the world. With your Eyes Open, learning English becomes much 
more interesting as you discover and explore the cultures and 
people of the world around you.

Better engagement means better learning
High-interest videos throughout every unit spark curiosity and foster more 
meaningful learning experiences.  

The right approach makes all the difference
A careful progression of personalised language building activities leads to 
greater speaking and writing fl uency.

Every learner deserves success
Graded activities for mixed-ability classes and progress monitoring tools ensure 
that every learner can achieve success.

cambridge.org/discoveryreaders

ONLINE WORKBOOK 
& ONLINE PRACTICE
ACCESS CODE INSIDE

COMBO B

CEFR level: Cambridge English exams:

B1+ Preliminary (for Schools)

B1 Towards Preliminary (for Schools)

A2 Key (for Schools)

A1 Towards Key (for Schools)

Still curious? 
Find out more at 

cambridge.org/eyesopen
Eyes Open 3

EYES OPEN 4

This four-level course for teenage learners 
includes powerful digital support

FOR STUDENTS:

 Digital Student’s Book* with complete 
video and audio programme

 Online Workbook and extra online 
practice activities 

*for iOS and Android devices

FOR TEACHERS:

  digital classroom 
package with online resources and 
complete video and audio programme

 Online learning management system 
for easy progress monitoring

Eyes Open 1

Eyes Open 2
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ALSO AVAILABLE: 
Cambridge 

Discovery EducationTM 
Interactive Readers

Be Curious. Discover. Learn.

What will YOU discover today?
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In this unit …

What can you see in the photo?

Start thinking

 ●  Where do you think the 
woman is?

 ●  What do you think the 
celebration is about? Why?

 ●  Would you like to join in the 
celebration? Why/Why not?

Vocabulary
 ● Celebrations
 ● Verbs and prepositions
 ●  Descriptive adjectives
 ● Words in context

Language focus
 ●  -ing forms
 ● Infi nitives
 ● Infi nitives vs.  -ing forms

Unit aims
I can …

 ●  talk about a celebration.
 ●  understand magazine articles about 
special celebrations in different countries.

 ●  use -ing and infi nitive forms correctly.
 ●  understand a travel programme about 
festivals around the world.

 ●  make offers and requests.
 ●  write a description of a celebration.

CLIL Reliving 
history p120

The worst party 
ever p70

Like father, like 
daughter p68

Let’s celebrate p65

6 Celebrate in style
Vocabulary Celebrations
1 2.11  Look at the activities (a−h) and the photos (1−2). Where would you expect 

each activity to happen? The carnival, the prom or both? Then listen and repeat.
a set off fi reworks
b put up decorations
c make special food
d dress up for the occasion

e play music
f give a present
g hold a contest
h have a good time

Photo 1: set off  fi reworks …

2 Complete the description of the 
Carnival of Cultures in Berlin with 
the correct form of phrases from 
Exercise 1.
A lot of people 1  dress up  , usually in 
the clothes of a particular culture. Before 
the parade, people 2   and fl ags, so the 
streets are full of beautiful shapes and 
bright colours. After the parade, when 
it’s dark, the adults 3   : everybody loves 
them, especially the kids, although they 
are very noisy. People also 4   , using 
ingredients from the culture they have 
chosen to celebrate. They also 5   from 
those countries – everybody likes a surprise. 
People dance and 6   with instruments 
typical from that culture. In general, 
everyone 7   and celebrates all the different 
cultures – it’s hard not to love this party.

3 2.12  Listen to two people talking 
about two different kinds of 
celebrations. Copy and complete the 
table.

Celebration Activities

Juan

Luana

Your turn

4 Ask and answer with your partner.
1 Which festivals do you celebrate at 

home? What happens?
2 Which celebrations do you enjoy most? 

Why?
3 When did you last go to a street festival 

or formal party? Was it fun? Why/
Why not?

We celebrate New Year’s Eve. 
We have a party and then we 
set off fi reworks in the garden.

Vocabulary bank • page 112

1 2Carnival a prom

62 63

Eyes Open provides a range of print and digital learning tools designed 
to help you and your students.
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Eyes Open combines captivating video from Discovery Education™ 
with a unique approach that opens up a whole new way of viewing 
the world. With your Eyes Open, learning English becomes much 
more interesting as you discover and explore the cultures and 
people of the world around you.

Better engagement means better learning
High-interest videos throughout every unit spark curiosity and foster more 
meaningful learning experiences.  

The right approach makes all the difference
A careful progression of personalised language building activities leads to 
greater speaking and writing fl uency.

Every learner deserves success
Graded activities for mixed-ability classes and progress monitoring tools ensure 
that every learner can achieve success.

cambridge.org/discoveryreaders

ONLINE WORKBOOK 
& ONLINE PRACTICE
ACCESS CODE INSIDE

Ben Goldstein, Ceri Jones & Vicki Anderson

COMBO A

CEFR level: Cambridge English exams:

B1+ Preliminary (for Schools)

B1 Towards Preliminary (for Schools)

A2 Key (for Schools)

A1 Towards Key (for Schools)

Still curious? 
Find out more at 

cambridge.org/eyesopen
Eyes Open 3

EYES OPEN 4

This four-level course for teenage learners 
includes powerful digital support

FOR STUDENTS:

 Digital Student’s Book* with complete 
video and audio programme

 Online Workbook and extra online 
practice activities 

*for iOS and Android devices

FOR TEACHERS:

  digital classroom 
package with online resources and 
complete video and audio programme

 Online learning management system 
for easy progress monitoring

Eyes Open 1

Eyes Open 2
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 Student’s Book &

 W
orkbook
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ALSO AVAILABLE: 
Cambridge 

Discovery EducationTM 
Interactive Readers

Be Curious. Discover. Learn.

What will YOU discover today?
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Presentation Plus 
Digital Classroom Pack
Presentation Plus is a complete planning and 
presentation tool for teachers. It includes class 
presentation software, fully interactive Student’s 
Book and Workbook, answer keys and full video and 
audio content, with scripts for each level. The digital 
Teacher’s Book and Teacher’s Resources, including 
the Test Centre, and additional graded practice 
activities, allow easy and fast lesson planning. A link 
to the online learning management platform enables 
teachers to track pupils’ progress.

Cambridge/Discovery 
Education™ Video DVD
Compelling, high interest Discovery 
Education™ video clips spark students’ 
interest and help develop language abilities.

32 videos per level, including 24 Discovery 
Education™ clips, reinforce each unit’s 
target language through a variety of video 
types:

•	 Engaging explorations of cultures, 
people, and locations from around 
the globe

•	 Interviews with native language 
speakers discussing topics of 
interest to teens

•	 CLIL-based content to accompany 
the eight-page CLIL section.

Class Audio CDs
The Class Audio CDs include the complete 
audio programme of the Student’s Book 
and Workbook to support listening 
comprehension and build fluency.

Cambridge Learning Management 
System
The CLMS is a simple, easy-to-use platform that hosts the 
Online Workbook, extra Online Practice resources for students 
and teachers, and progress monitoring in one user-friendly 
system. Students can access their online workbooks and extra 
online practice and receive instant feedback, while teachers 
can track student progress and manage content. There is 
also a free online Professional Development module to help 
teachers take advantage of the latest classroom techniques.

Teacher’s Book
The Teacher’s Book includes full CEFR mapping, 
complete lesson plans, audio scripts, answer keys, 
video activities, optional activities, tips for mixed ability 
classes and a Games Bank.
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Eyes Open combines captivating video from Discovery Education™ 
with a unique approach that opens up a whole new way of viewing 
the world. With your Eyes Open, learning English becomes much 
more interesting as you discover and explore the cultures and 
people of the world around you.

Better engagement means better learning
High-interest videos throughout every unit spark curiosity and foster more 
meaningful learning experiences.  

The right approach makes all the difference
A careful progression of personalised language building activities leads to 
greater speaking and writing fl uency.

Every learner deserves success
Graded activities for mixed-ability classes and progress monitoring tools ensure 
that every learner can achieve success.

cambridge.org/discoveryreaders

CEFR level: Cambridge English exams:

B1+ Preliminary (for Schools)

B1 Towards Preliminary (for Schools)

A2 Key (for Schools)

A1 Towards Key (for Schools)

Still curious? 
Find out more at 

cambridge.org/eyesopen

Eyes Open 1

Eyes Open 2

Eyes Open 3

EYES OPEN 4

ALSO AVAILABLE: 
Cambridge 

Discovery EducationTM 
Interactive Readers

Be Curious. Discover. Learn.

The Teacher’s Book includes:
 Teaching notes, audio scripts & answer keys

 Tips for teaching mixed ability classes

 Detailed CEFR mapping by unit

 A wealth of optional activities

 A Games Bank

 Alternative video lessons

Additional teaching 
support tools include:
 Presentation Plus digital classroom 
package

 Cambridge Learning Management 
System

 Online Teacher Training

 Cambridge Discovery Education™ 
Video DVD

 Class Audio CDs

What will YOU discover today?

TEACHER’S BOOK
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Video DVD
Made in the EU

ISBN 978-1-107-46787-3
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Track no Page Unit Exercise
1 9 Unit 1 1
2 19 Unit 2 1
3 29 Unit 3 1
4 39 Unit 4 3
5 49 Unit 5 1
6 59 Unit 6 1
7 69 Unit 7 1
8 79 Unit 8 3
9 87 Speaking 1 2

10 87 Speaking 1 4
11 87 Speaking 1 5
12 88 Speaking 2 2
13 88 Speaking 2 4
14 88 Speaking 2 5
15 89 Speaking 3 2
16 89 Speaking 3 4
17 89 Speaking 3 5
18 90 Speaking 4 2
19 90 Speaking 4 4
20 90 Speaking 4 5
21 91 Speaking 5 2
22 91 Speaking 5 4
23 91 Speaking 5 5
24 92 Speaking 6 2
25 92 Speaking 6 4

Track no Page Unit Exercise
26 92 Speaking 6 5
27 93 Speaking 7 2
28 93 Speaking 7 4
29 93 Speaking 7 5
30 94 Speaking 8 2
31 94 Speaking 8 4
32 94 Speaking 8 5

WORKBOOK AUDIO CD 3

©
 Cambridge University Press 2015   Use of this disk is subject to the terms and conditions in

 the In
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kle
t.

DVD-ROM
Made in the EU

Software developed by Netex

ISBN 978-1-107-49052-9

For Mac OS X 10.8/10.9/ 
10.10 
and Windows 7/8/8.1

For updates and technical support: 
www.cambridge.org/elt/multimedia/help
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Eyes Open uses captivating video from Discovery 
Education™ in a unique approach that opens up a 
whole new view on the world, making learning English 
lively and interesting as students discover and explore 
the world around them.

This Video DVD includes 
the complete Discovery 
EducationTM video programme 
for this level of the series.  
Four videos in each unit spark 
interest as they help develop 
students’ language abilities.

Video worksheets from 
Presentation Plus and instant 
video lessons in the Teacher’s 
Book help students use their 
visual literacy to develop and 
sharpen language skills. 

Each unit’s target language is 
reinforced through a variety of 
video types:

 Engaging explorations of 
cultures, people and locations 
from around the globe

 Interviews with native 
language speakers discussing 
topics of interest to teens

 Motivating CLIL-based content 
to accompany the CLIL lesson 
in every unit

Optional subtitles are provided 
for additional support.

Be Curious. Discover. Learn.

Find out more at 
cambridge.org/eyesopen

Narration recorded at Headline Music Studios 
and produced by Hart McCleod. 
Voxpop video production by People’s Television, New York.
Video editing by Integra Software Services. 
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CLASSROOM PRESENTATION SOFTWARE

Ben Goldstein, Ceri Jones, Vicki Anderson & Garan Holcombe 
with David McKeegan & Eoin Higgins

Eyes Open uses captivating video from Discovery Education™ in a 

unique approach that opens up a whole new view on the world, 

making learning English lively and interesting as students discover 

and explore the world around them.

Presentation Plus puts it all 
together: complete course 
content, teacher resources, 
interactive whiteboard tools, 
video and audio programs 
and access to the Cambridge 
Learning Management 
System, all on one easy-to-
use platform.

Turn your classroom into a powerful 
digital learning environment.

Presentation Plus provides:

 The complete content of the 
Student’s Book, Workbook, Class 
Audio and Video programs

 Cambridge Test Centre: 
customisable versions of tests 

 Additional grammar, vocabulary 
and communicative activities

 Access to Cambridge Learning 
Management System 

 Access to the Online teacher 
training course

Be Curious. Discover. Learn.

Find out more at 
cambridge.org/eyesopen
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Welcome to Eyes Open

BE

In this unit …

What can you see in the photo?

Start thinking

 ●  Where do you think the 
woman is?

 ●  What do you think the 
celebration is about? Why?

 ●  Would you like to join in the 
celebration? Why/Why not?

Vocabulary
 ● Celebrations
 ● Verbs and prepositions
 ●  Descriptive adjectives
 ● Words in context

Language focus
 ●  -ing forms
 ● Infi nitives
 ● Infi nitives vs.  -ing forms

Unit aims
I can …

 ●  talk about a celebration.
 ●  understand magazine articles about 
special celebrations in different countries.

 ●  use -ing and infi nitive forms correctly.
 ●  understand a travel programme about 
festivals around the world.

 ●  make offers and requests.
 ●  write a description of a celebration.

CLIL Reliving 
history p120

The worst party 
ever p70

Like father, like 
daughter p68

Let’s celebrate p65

6 Celebrate in style
Vocabulary Celebrations
1 2.11  Look at the activities (a−h) and the photos (1−2). Where would you expect 

each activity to happen? The carnival, the prom or both? Then listen and repeat.
a set off fi reworks
b put up decorations
c make special food
d dress up for the occasion

e play music
f give a present
g hold a contest
h have a good time

Photo 1: set off  fi reworks …

2 Complete the description of the 
Carnival of Cultures in Berlin with 
the correct form of phrases from 
Exercise 1.
A lot of people 1  dress up  , usually in 
the clothes of a particular culture. Before 
the parade, people 2   and fl ags, so the 
streets are full of beautiful shapes and 
bright colours. After the parade, when 
it’s dark, the adults 3   : everybody loves 
them, especially the kids, although they 
are very noisy. People also 4   , using 
ingredients from the culture they have 
chosen to celebrate. They also 5   from 
those countries – everybody likes a surprise. 
People dance and 6   with instruments 
typical from that culture. In general, 
everyone 7   and celebrates all the different 
cultures – it’s hard not to love this party.

3 2.12  Listen to two people talking 
about two different kinds of 
celebrations. Copy and complete the 
table.

Celebration Activities

Juan

Luana

Your turn

4 Ask and answer with your partner.
1 Which festivals do you celebrate at 

home? What happens?
2 Which celebrations do you enjoy most? 

Why?
3 When did you last go to a street festival 

or formal party? Was it fun? Why/
Why not?

We celebrate New Year’s Eve. 
We have a party and then we 
set off fi reworks in the garden.

Vocabulary bank • page 112

1 2Carnival a prom

62 63

3 Are the sentences in Exercise 2 true 
for you? Change them so that they 
are true.
I enjoy going to parties until late but my 
parents don’t usually let …

Remember to use the correct preposition 
after certain verbs and before the -ing form.
I dream about fi nishing school.
I’m thinking about having a party.

Get it right!

4 Complete the sentences so that they 
are true for you. Use the -ing form of 
the verb.
1 I’m very good at  organising parties but 

I don’t like tidying up the next morning!
2 I can’t stand …
3 I’m really bad at …
4 I really believe …
5 I really enjoy …
6 I can’t imagine …
7 I don’t mind …
8 I miss …

Your turn

5 Work in groups. Design your ideal 
school-leaving party. What type of 
party will it be? Formal or informal? 
Make a list of the activities.

 I can’t imagine having a formal 
party … let’s make it informal …

Setting off fi reworks 
would be great!

 I’m not sure, I think making 
special food is more important.

Language Focus 1 -ing forms
1 Complete the examples from the text. Then match the 

sentences (1–3) to the rules (a–c).
1 Teens have prom parties to celebrate   school.
2   DJs, organising food and reserving hotels can often cost 

a fortune.
3 Students might agree on   a Roman theme.

We use -ing forms …
a as nouns.
b after prepositions.
c after certain verbs and expressions (e.g. like, miss, enjoy, 

imagine, practise, can’t stand, celebrate, be good/bad at).

Grammar reference • page 104

2 Complete the sentences using the -ing form of 
the verbs in the box.

have  spend  meet  think  fi nish  shop  go  be

1 I enjoy going  to parties but not late-night ones!
2 I’m looking forward to   my studies − I want to start 

work soon.
3   a teen is great fun − I don’t want to become an adult yet!
4 I don’t believe in   lots of money on a party − you can have 

a good time in other ways.
5 I’m not a big fan of parties, just   friends for a chat is great.
6 I like   for new clothes – it’s part of getting ready for a party.
7   birthday parties is great until you get really old!
8   about the future is something I do a lot.

Explore verbs and prepositions

5 Look at the highlighted verbs in the article. 
What prepositions follow them?

recover  arrive  work  prepare  agree  look

6 Complete the sentences with the correct form of the verbs 
and prepositions in Exercise 5.
1 I’m looking forward to  going on holiday this summer: it will be 

really fun!
2 I always try to   my best friend when I have to do a school 

project.
3 My friends can’t   what fi lm to see on Saturday night.
4 It takes me a long time to   a party, they’re so tiring.
5 Everyone was enjoying themselves when we   the party.
6 Have you   the food   the party?

Vocabulary bank • page 112

Your turn

7 Ask and answer with your partner.
1 Would you prefer to go to a prom or a morp? Why?
2 Does your school organise a prom night or a school-leaving 

party? What’s it like?
3 What events take place? Are you looking forward to going? Why/

Why not?

I’d prefer to go to a morp, I don’t 
like dressing up in formal clothes.  Yes. I prefer something 

more relaxing as well.

Explore 

5 

Reading A magazine article

D Diff erent themes
Some parties can have different themes depending 
on tastes. Students might agree on organising 
a Roman theme, for example, or a 60s theme – 
students dress up in clothes from this period in 
time.

E  
Then in the USA there are anti-proms called 
MORPs (that’s PROM backwards!). The kids 
organise it themselves so the party is cheaper and 
more informal. These teens don’t agree with the 
amount of money spent on the preparations and 
like to be seen as different. Without any adults to 
tell them when to stop, the kids party all night and 
carry on the next day. It can take a long time to 
recover from all the fun.

F  
Not everyone looks forward to becoming an adult 
but at proms you can certainly celebrate it in style! 
Whether you enjoy going to a traditional prom or a 
morp, it doesn’t matter – whatever you do, make 
sure you have a good time!

A  
For some teens, the most important night of 
their lives is prom night! Originally an American 
tradition, more and more teens in the UK now 
have prom parties to celebrate leaving school.

FACT! Ten years ago there weren’t many 
proms in the UK. Now more than 85% of schools 
organise a prom-type school-leaving party.

1  Work with a partner. Look 
at the photos. What kind of 
celebrations do you think 
they show?

2 2.13  Read the article. What is 
the difference between a prom 
and a morp?

3 Read the article again and match 
the headings (1–6) with the 
paragraphs (A–F).
1 Different themes D
2 An alternative approach
3 A growing trend
4 The choice is yours
5 Acting like celebrities
6 Complex preparations

4 Are these sentences true or false? 
Correct the false sentences.
1 Prom night is still only celebrated in 

the USA.
2 You should dress up in special clothes 

to go to a conventional prom night.
3 Organising prom nights can be very 

expensive.
4 Some parties have special themes.
5 Morp parties often fi nish early.
6 The writer thinks that proms are 

better than morps.

Prom ?
B  
These events usually include making 
special food, having a DJ or live band, 
dancing and setting off � reworks. Some 
schools work with others to hold mega 
prom parties in hotels. Everybody dresses 
up for the occasion. The boys wear formal 
evening suits with brightly coloured ties 
and the girls wear traditional evening 
dresses and beautiful jewellery. Students 
can spend weeks preparing for the 
parties and the cost to the school can be 
enormous. Hiring DJs, organising food and 
reserving hotels can often cost a fortune.

C  
Some teens rent limousines to take them 
to the party and enjoy acting like � lm stars 
arriving at the Oscars. In traditional prom 
parties there is usually a formal meal, 
speeches and ballroom dancing. It’s a bit 
like a wedding – only everyone is younger.
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6.1 Let’s celebrate 

Learn about festivals around the world.
 ● Do you know any festivals which 

celebrate the seasons?
 ● What are they and where are they held?
 ● What takes place at the festivals?

The four unit 
video clips are 
summarised on 
this page.

Vocabulary, grammar and unit 
aims are clearly identified so 
that students and teachers 
can easily follow the syllabus 
progression.

A short Be Curious task 
encourages students to speak 
and engage with both the 
image and with the theme of 
the unit.

Each unit starts with an impactful image designed to spark 
curiosity and discussion, and introduce the unit topic.

The second page of 
each unit focuses on 
vocabulary, which 
is presented in a 
memorable way.

Your turn activities 
at the end of every 
lesson give students 
the opportunity 
to practise new 
language in a 
personalised, 
communicative way.

Through the listen, check 
and repeat task, students 
are given the opportunity 
to hear how the target 
vocabulary is pronounced 
and to practise it 
themselves.

The third page of each unit 
features a reading text which 
provides a natural context for 
the new grammar. All reading 
texts are recorded.

A short Fact Box 
imparts a snippet 
of interesting 
information 
related to the 
topic of the 
reading text.

The Language Focus pages in Eyes Open highlight 
examples that are contextualised in the preceding 
reading and listening passages. Students are 
encouraged to find the examples for themselves.

The grammar is 
presented in a 
clear, easy-to-
read format.

The Grammar 
reference at the 
back of the book 
contains more 
detailed examples 
and explanations, 
plus additional 
practice exercises.

Many of the 
Language Focus 
pages include 
a Get it Right 
feature, where 
corpus-informed 
common learner 
errors are 
highlighted.

A Discovery Education™ video complements 
the reading topic, and provides further 
exposure to the target grammar, in the 
context of a fascinating insight into 
different cultures around the world.

The Reading pages include 
Explore features where 
students are encouraged 
to notice vocabulary 
from the text. Often 
the focus is on lexico-
grammatical sets. Other 
times, collocation or word 
formation is focused on. 
In levels 3 & 4, students 
are also encouraged to 
understand the meaning 
of above-level words.

Unit tour

Student’s Book
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Welcome to Eyes Open

Vocabulary Descriptive 
adjectives
4 2.15  Choose an adjective from the box to replace 

the words in bold. Then listen and check.

stunning  impressive  colourful  atmospheric  
peaceful  traditional  crowded  scary

1 The street parties are great but they certainly aren’t quiet 
or calm.

2 I love the festivities, but the streets get so full of people, 
I fi nd it a bit stressful.

3 It’s really special with a great feeling in the stadium 
with all the fans cheering.

4 The costumes are so beautiful and bright – all those 
greens, reds and oranges!

5 They look very attractive – their costumes and make-up 
are amazing.

6 The festival is very old. People follow customs and 
behaviour that haven’t changed for a long time.

7 I was really shocked, I didn’t think a children’s festival 
would be so frightening.

8 The party was great. I thought the organisation was 
very well done.

Your turn

5 Think of a festival or an event. Make notes about 
what happens. What adjectives describe it?
People dress up for the occasion and the costumes are 
stunning.

6 Work in groups. Persuade the group to go to the 
event you’ve chosen. Then agree on which festival 
or event to go to.

Come to our Fiesta Mayor – there are human castles, 
dancing and live music … it’s really impressive!

Vocabulary bank • page 112

Listening A travel 
programme
1  Work with a partner. Look at the 

photos of the festivals. Where do you 
think they take place? What do you 
think happens in them?

2 2.14  Listen to a travel programme 
and check your answers.

3 2.14  Listen again and match the 
festivals with the statements (1–8).
1 Warm clothes are recommended.
2 The place changes completely.
3 There’s a lot of noise.
4 There’s a lot of dressing up.
5 There’s singing and dancing.
6 It’s better at night.
7 It can get a little frightening.
8 You can do a sport as well.

Language focus 2 
Infi nitives
1 Complete the examples from the 

listening on page 66. Then match 
the sentences (1–4) to the rules 
(a–b).

to watch  to see  to feel  to come

1 It’s best   it in the dark.
2 Go ice-swimming if you really want 

  the cold.
3 If you decide   and see the festival 

for yourself, bring warm clothes.
4 It’s great   them doing that.

We use infi nitives …
a after adjectives.
b after certain verbs (e.g. decide, want, 

expect, would like, offer, hope, 
choose).

Grammar reference • page 104

2 Complete the sentences using the infi nitive form of 
the verbs in the box.

to do  to have  to hold  to speak  to dress up  to see  
to raise  to go

1 I’ve decided to dress up  for the occasion.
2 I’d like   to Tony’s party this weekend. Do you want to come?
3 This year, I want   something different for my birthday, like 

going ice-swimming.
4 I hoped   some fi reworks on New Year’s Eve, but there weren’t 

any.
5 It’s diffi cult   a good time at a party if you don’t know anyone.
6 It was easy   money for our morp party, we washed people’s 

cars for £5 each!
7 The organisers want   a contest to fi nd the best costume.
8 It was scary   in front of all the people at the wedding.

Infi nitives vs. -ing forms
3 2.16  Choose the correct form of the verbs to complete 

the blog post. Then listen and check.

a

b

c

Say it right! • page 97

Your turn

4 Ask and answer with your partner.
1 Which parts of the Animé and Gaming Convention would you 

like to go to? Why?
2 Which parts would you not be so interested in? Why not?

 I’d like to go to the gaming part 
but not the Cosplay part because 
I don’t like dressing up – it’s 
embarrassing!

 I disagree, I think 
dressing up is fun!

Every year the Animé and Gaming 
Convention is held over two days in 
London. There are so many things to 
do there, it’s easy 1to get / getting 
confused by everything. So, 2to read / 
reading the programme carefully is a good idea. First 
of all, if you just want 3to go / going to the after-
convention party, there’s an option of 4to buy / buying 
that ticket separately. Meanwhile, there are classes 
to help you draw Manga cartoons like a professional, 
and there’s a cinema where you can expect 5to see / 
seeing the latest Manga fi lms. If you enjoy 6to game / 
gaming, there are 200 games available. 7To dress up / 
Dressing up on stage is also possible in the Cosplay 
part of the convention. You can prepare for this by 
8to look / looking at the convention’s website, where 
you can see all that’s on offer. Finally, you can choose 
9to go / going to concerts of different types of bands – 
alternative, metal, J-pop. There’s something for everyone, 
but don’t leave home without 10to book / booking your 
place – tickets are limited!
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Find out about cliff diving.

6.2 Like father, like daughter 

1  Work with a partner. Look at the photos. 
Where were they taken? What sport do they 
show?

2  6.2  Watch the video and check your 
answers to Exercise 1. What is the video 
about?
a The history of cliff diving
b The dangers of cliff diving
c A changing family tradition

3  6.2  Are these sentences true or false? 
Correct the false sentences. Then watch the 
video again and check your answers.
We see …
1 a man climbing up steps to the top of a cliff.
2 José Luis giving instructions to his daughter.
3 Iris’s parents visiting her school.
4 Iris embracing her mother before a dive.
5 lots of tourists watching Iris dive.

4  6.2  Watch the video again and complete 
the sentences.
1 Acapulco is famous for its beaches and boating.
2 The divers now dive from heights of up to …
3 Cliff diving has been a men-only sport for …
4 Iris’s mother says that the most important thing is 

her …
5 When she stands on the cliff before a dive, Iris 

feels …
6 Iris’s record-breaking dive was from …

Your turn

5 Ask and answer with your partner.
1 Would you like to try cliff diving? Why/Why not?
2 In what ways are you like your mother or father?

I defi nitely wouldn’t want to try cliff 
diving, I think it looks too dangerous.

I’m more like my father 
than my mother because …

DO YOU KNOW WHY THE THIRD MONDAY OF MAY 
IS SO SPECIAL IN KOREA?
It is because you can only celebrate this day once in your 
life. It is Korea’s coming-of-age day: something traditionally 
celebrated by both young men and women in the same year 
that they turn twenty years old. After this serious and special 
day, these ex-teenagers will be adult members of society. In the 
ceremony, they become aware of the importance of being an 
adult and leading the future of Korea.

SO, WHAT DO YOU HAVE TO DO IF YOU WANT TO TAKE 
PART IN THIS FESTIVAL?
You have to wear traditional Korean clothes, known as hanbok. 
These are colourful and beautiful. The young people sit in 
special seats in large groups – it’s so impressive that it’s turned 
into a real tourist attraction in Korea, while some foreign 
students actually take part in the celebration themselves. 
During the ceremony, the children bow to their parents out of 
respect. In turn, the parents also bow to their children to 
recognise their children’s pledge to be responsible adults. 
Sadly, many of these customs are now seen as quite old-fashioned 
and are often not passed on to the next generation.

IS THERE A FUN PART?
For sure! You can take lots of great snaps and, of course, there 
are the gifts you receive on your special day. For girls, the most 
popular presents these days include jewellery, bags, perfume 
or cosmetics, while for boys, watches, electric shavers or 
aftershave are all well-liked. However, some girls still prefer the 
three traditional presents – perfume, fl owers and a kiss. 
The perfume signifi es ‘Please remember me’, the fl owers 
represent happiness and beauty, and the kiss, love.

AND WHAT ABOUT THE FUTURE?
Well, there are fears that the traditional coming-of-age day 
festival is being lost in Korea. Many young people now decide 
to organise more modern versions of the ceremony instead. To 
some young Koreans, twenty might seem a little old to become 
an adult! That’s a shame because it’s a totally unique festival.

Reading An article
1  Work with a partner. Look at the photos. 

How old are the people? What are they 
doing? What do you think they are celebrating?

2 2.19  Read the article and check your 
answers.

3 Read the article again and choose the correct 
options.
1 Coming-of-age day in Korea has / doesn’t have a 

serious side.
2 Foreign people can only watch / watch and take 

part in the ceremony.
3 At one point in the ceremony, parents and children 

do similar / different actions.
4 The festival is both serious and fun / basically 

serious.
5 These days, young people can / can’t choose 

between modern and traditional gifts.
6 The traditional festival is losing popularity / as 

popular as ever.

FACT! Coming-of-age celebrations don’t exist in 
many countries. In most of the Western world you 
are considered an adult on your 18th birthday.

Explore words in context

4 Look at the highlighted words in the article 
and match them with the defi nitions.
1 popular
2 start to know
3 photos
4 lower your head in a 

greeting

5 worries
6 not like anything else
7 promise
8 represent

Your turn

5 Ask and answer with your partner.
1 What coming-of-age festivals exist in your country?
2 Are they similar or different to the Korean festival?
3 How many people take part in them?
4 Are they losing or gaining popularity?
5 At what age are young people considered adults 

where you live?
6 What can you do when you’re an adult?

We don’t have a coming-of-age party, 
you’re an adult when you leave school.

 Work with a partner. Look at the photos. 

doing? What do you think they are celebrating?

Explore 
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New language 
is clearly 
highlighted.

Your turn sections 
at the end of 
every lesson 
provide speaking 
practice and 
enable students to 
revise, personalise 
and activate the 
language taught, 
for more effective 
learning.

Discovery 
EducationTM 
video clips 
throughout the 
course bring 
high-interest 
global topics 
to life for 
students. 

The Discover Culture spread expands on the unit topic and provides 
a motivating insight into a variety of cultures around the world. 

The second 
lesson in the 
Discover Culture 
spread focuses 
on a reading 
text which is 
thematically 
linked to the 
cultural angle of 
the video.

The Language Focus 2 page features examples 
from the preceding listening passage. 

The listening passage 
provides a natural 
context for the 
new grammar and 
vocabulary items.

The Your turn sections on these 
pages encourage learners to 
compare their lives with the lives of 
the people featured in the reading 
texts and video clips.

If you don’t have 
access to video in 
class, the students 
can access this 
video, together 
with the interactive 
activities, via the 
Online Practice.

In levels 3 & 4, 
students are 
also encouraged 
to understand 
the meaning 
of above-level 
words.

Many Language Focus pages contain a Say it Right 
feature, where common pronunciation difficulties 
associated with the Language Focus are dealt with. 
In levels 2–4, these appear at the back of the book.

The next page focuses on Listening and Vocabulary from 
the Listening. Sometimes this second Vocabulary section 
pre teaches vocabulary before the students listen.

9



Welcome to Eyes Open

Get writing

PLAN
5 Plan a description of a 

celebration. Make notes on the 
questions in Exercise 2 and think 
about adjectives to describe 
the party.

WRITE
6 Write your description. Use your 

notes from Exercise 5 and the 
model text to help you.

CHECK
7 Can you say YES to these 

questions?
•  Have you included answers to all 

the questions in Exercise 2?
•  Have you used adjectives with so 

or too in your description?

1  6.3   Watch or listen to the teenagers. Why was the party so bad?
Choose each person’s reason from the list (a–f).
a The person wore the wrong kind of clothes.
b The party didn’t happen because everything 

went wrong.
c There was a problem with the music.

d They got the day of the party wrong.
e There were unexpected visitors to the party.
f Something made a mess at a family occasion.

2  What’s the worst party you’ve ever been to? Ask and answer with your partner.

Real talk: What’s the worst party you’ve ever been to? 

5 2.20  Listen again and check your answers.

6  Work with a partner. Practise the 
conversation in Exercise 4.

7  Decide if each sentence is an offer or a 
request. Then work with a partner. Take turns 
to make offers and requests and respond.
1 Shall I lend you my camera? off er
2 Could you make a birthday cake?
3 I’ll chop the vegetables if you like.
4 Can I help you with the decorations?
5 Would you organise the music?

8  Work with a partner. Plan your own 
conversation. Use the ideas below and 
Exercise 4 to help you.

3 2.20  Listen to Helen and her friend Andy. 
What does she have to do?

4 Complete the conversation with the useful 
language.

Useful language

Offers Requests
I’ll help you if you like.  Could you (ask your mum 

to) … ?
Shall I lend you … ? Would you come to … ?
Can I help you … ? Could I borrow your … ?

Helen: It’s my birthday party next week and I 
haven’t done anything yet!

Andy: Don’t worry! 1 I’ll help you  if you like. 
What needs doing?

Helen: Well, I haven’t organised the music yet.
Andy: 2   my MP3 player and speakers?
Helen: I’ll use my MP3 player but 3   your 

speakers? They’re bigger than mine.
Andy: No problem. What about food? 4   make 

a list for the supermarket?
Helen: Sure, but I need to decide what to get fi rst!
Andy: What about snacks and pizza?
Helen: That’s a good idea. 5   your mum to make 

that home-made pizza? It’s so good!
Andy: OK.
Helen: Great! So, 6   to the supermarket and help 

me buy some things?
Andy: Sure. Everything’s organised now. I told 

you not to worry!

1 Read Isabella’s description of a celebration. 
What was it celebrating and who was it for?

2 Read the description again and answer the questions.
1 Why was there a celebration?
2 Where was it?
3 How did they prepare for the party?
4 What happened at the party?
5 Did everyone have a good time?

Useful language

so or too + adjective
To emphasise an adjective, use so + adjective.
The party was so fantastic!
To say there is more than needed or wanted, use too + adjective.
The food was too expensive.

3 Look at the Useful language box. Find two examples of 
so + adjective and two of too + adjective in Isabella’s 
description.

4 Complete the sentences using so or too and an adjective 
from the box.

expensive  crowded  exciting  slow  incredible  cheap

1 Guilherme had the party in his house, but a lot of people came 
so it was too crowded  .

2 The prom was   ! We hired a limousine and felt like fi lm 
stars.

3 We couldn’t dance because the music was   .
4 I had dinner there. The food was delicious and   !
5 The festival was   . We’re going again next year.
6 We think proms are   . We’re going to organise a MORP 

instead.

Situation 1

You are organising a 
picnic in the country 
with your friends. You 
need help! You need 
to think about: food; 
drinks; music; games; 
transport.

Situation 2

You are organising a 
� ve-a-side football 
tournament at your 
school. You need help! 
You need to think about: 
organising athletes/
teams; drinks; food at the 
end; prizes.

A great family party!
My grandparents were born on exactly the same day, and last 
July they were 70, so we had a party with family, friends and 
neighbours. It was in their garden, because their house is too 
small, so we hired a big tent in case of rain. We did everything 
ourselves: my mum made the food, and my cousins and I put up 
the decorations. Ge� ing everything ready took days!

The day of the party was sunny. First, we had lunch – the food was so delicious! After lunch, we 
watched a fi lm my aunt had made with photos and video of my grandparents’ lives. Then my li� le 
brother played Happy Birthday on his guitar. He was so nervous, although he’d practised for 
weeks! My grandparents loved it, so he played it again, and we all sang.

Later everyone danced to 60s pop music. The party was amazing! I wanted to dance all night 
but I was too tired.
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UNIT

6
 Speaking Offers and requests  Writing A description

Vocabulary
1 Match the objects with their functions. 

There are three words you don’t need to use.

remote control  tap  charger  switch  fan  
heater  light bulb  plug  matches

We use this to …
1 recharge our phones. charger
2 make a room brighter.
3 switch on the TV.
4 turn on the water.
5 turn on a light.
6 make a room hotter.

2 Complete the sentences with modifi ers.
1 This solar heater turns itself on and off 

automatically – it’s q u  i  t e unusual.
2 This mouse costs €200 – that’s 

r _ _ _ _ _ _ _ _ _ _ y expensive!
3 My mum has a new travel DVD player for the car – 

it’s e _ _ _ _ _ _ _ _  useful.
4 That fan doesn’t work very well – it’s k _ _ _  o _  

old-fashioned.
5 The heater isn’t working – the classroom is m _ _ _  

t _ _  cold.
6 I can’t do this exercise – it’s t _ _ _ _ _ _  impossible!

3 Match the photos (1–8) with the activities (a–h).
1  

3 

5 

7 

2 

4 

6 

8 

a dress up for the occasion e make special food
b give a present f play music
c have a good time g put up decorations
d hold a contest h set off fi reworks

Language focus
1 Complete the text using the correct passive 

form of the verbs in brackets.
Record recycling competition
Vinyl records 1 were developed  
(develop) in the early 19th 
century, but in the 1960s they 
2   (replace) by audio cassette 
tapes, later by CDs and most 
recently by digital services. Now, there are millions 
of old vinyl records that 3   (not use) anymore. 
Thousands of them 4   (throw) away every year. There 
are many ways that plastic 5   (recycle), but what 
about vinyl records? A prize of £1,000 6   (award) to 
the most creative and original concept for reusing old 
records and the winner 7   (give) the opportunity to 
put his or her recycling plan into action.

2 Join the sentences using a relative pronoun 
and a relative clause.
1 That is the woman. She sold us her old car.

That is the woman who sold us her old car.
2 This is the shop. I bought my clock here.
3 My dad has a friend. He collects old radios.
4 Is this the machine? It is used to play old records.
5 That is the fi lm. I told you about it.
6 Where is the boy? I borrowed his book.

3 Complete the text using the -ing form of the 
verbs in the box.

become  play  do  have  put  sing  
make  study

I’m in a rock band with three of my friends. We enjoy 
1 making  music together. I’m not good at 2   , but I 
really love 3   the guitar. We’re looking forward to 4   
our music online quite soon and we dream about 5   
famous one day! Of course, 6   and 7   homework 
are important. But I believe in 8   fun, too!

4 Choose the correct words to complete the text.

Themed birthday parties
Would you like 1 to have / having a themed 
birthday party? Are you worried about 2to organise / 
organising your birthday or New Year’s Eve party? 
If you really want 3to make / making your party 
a success, why not visit our website and choose 
from our wide selection of costumes and masks? 
It’s easy 4to fi nd / fi nding a theme that everyone 
can enjoy. There’s something for everybody. 5To 
dress up / Dressing up is fun for people of all ages. 
Many people choose 6to design / designing their 
own costumes by using our unique app design tool. 
Don’t plan your party without 7to visit / visiting our 
website � rst!

4 Choose the correct words.
1 We’ve had these customs for a really long time – 

they’re very traditional / atmospheric.
2 There are so many people in the street – it’s really 

traditional / crowded.
3 The Halloween masks were horrible – they were 

really impressive / scary.
4 The costumes were so colourful / peaceful – 

purple, green, red and bright yellow.
5 The meal was really crowded / impressive – there 

were dozens of different dishes on the table.
6 They were setting off fi reworks for 30 minutes – 

they were really scary / stunning.
7 At midnight, we lit candles and everyone was 

silent for three minutes – it was very colourful / 
peaceful.

Explore vocabulary

5 Complete the text with the words in the box.

email  texting  Skype™  Tweeting  
track  keep  lose

I use social media a lot because I don’t want to 1

lose  touch with my friends. It’s great that I can 2   in 
touch with people who live far away and we can see 
each other when we make a 3   video call. I like 4   
with Twitter because it’s easy and fast to send short 
messages to a lot of people at once. Our teachers get 
angry if they see us 5   with our phones in class, so 
we always keep our phones in our bags, of course! If I 
want to send a longer message about something more 
serious, I generally 6   . Some people use Facebook to 
7   down their old friends, but I’ve never done that.

6 Choose the correct words to complete the text.
I always look forward 1 to / of Thanksgiving. It’s my 
favourite holiday celebration. We usually spend several 
days preparing 2for / to it. I usually work 3with / for 
my mum in the kitchen, making lots of cakes and 
bread. Our relatives join us for the meal. We agree 
4on / with who is going to prepare which dishes 
several days in advance. There’s always plenty of food! 
Our guests arrive 5on / at our house bringing pies and 
roast meat and all kind of vegetables. It takes several 
days to recover 6from / of all the excitement and 
the food!

Explore 

5 

 Language builder
5 Choose the correct words to complete the 

conversation.

Janis: What 1 a  for New Year’s Eve? Would you 
like 2   to see the fi reworks on the South 
Bank with me and my parents? It’s a huge 
celebration 3   takes place on the banks of 
the River Thames every year. We 4   to it last 
year and it was great!

Lisa: That’s a good idea! What time 5   ?
Janis: It 6   at 8 pm and the fi reworks 7   off at 

midnight. It 8   free, but now you can’t see 
them 9   you buy tickets in advance.

Lisa: That’s OK, but I’m worried about 10   home.
Janis: Don’t worry. It’ll be easy 11   home − I’m 

sure the buses and underground will 12   all 
night. And if not, we can get a taxi!

Lisa: Fantastic!

1 a  are you 
doing

b  will you 
do

c  would 
you do

d do you do

2 a go b going c to go d we go
3 a which it b which c where d what it
4 a ’ve been b ’d been c went d was been
5 a it starts b  is it 

starting
c will it start d  does it 

start
6 a ’ll start b starts c ’s starting d ’s started
7 a  will be

set
b will set c  will be 

setting
d were set

8 a  would
be

b  was
been

c used was d  used to 
be

9 a if b when c although d unless
 10 a get b to get c getting d we’ll get
 11 a to get b getting c get d we get
 12 a have run b running c be running d be run

 Speaking
6 Match the sentences.

1 How much memory does it have? 
2 Could you come with me to the supermarket?
3 Is it easy to use?
4 I need to organise the music.
5 How long does the battery last?

a About nine hours of talk time.
b It’s got 32GB of memory.
c Shall I lend you my speakers?
d Sure! We’ll buy some snacks and drinks.
e Yes, very easy. And it’s fast, too.

h
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UNIT

Vocabulary

Review 5–65–6

The optional Real Talk video features English and 
American teenagers answering a specific question 
linked to the language or unit topic. 

All Writing pages include a model 
text from the featured genre.

Both Speaking 
and Writing 
lessons present 
Useful Language 
in chunks to 
develop fluency.

Speaking and writing skills are carefully developed through a progression of easy-to-follow 
activities which guide students towards written and spoken fluency.

Writing lessons 
broadly follow a 
Process Writing 
methodology, 
where students 
are encouraged 
to plan and 
check their 
writing.

A clear model is provided 
for the speaking task. 

Useful Language sections on these pages 
highlight specific linguistic features from the 
model writing text and dialogue which will help 
build students’ writing and speaking skills.

Language builder sections 
revise the target grammar 
from all the previous units.

There are two pages of Review after every two units. The exercises are 
grouped under Vocabulary and Language focus (grammar). These can be 
set for homework if time is short in class. 

After a short 
comprehension 
activity, students 
are encouraged 
to answer the 
same question as 
the teenagers in 
the clip.
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Welcome to Eyes Open

112 Vocabulary Bank

UNIT

112

6

 Jog your memory! 

1 Cover the words. How many words under 
each heading can you remember?
Celebrations
Descriptive adjectives

Descriptive adjectives (page 66)

atmospheric
colourful
crowded
impressive

peaceful
scary
stunning
traditional

1 Look at the words in the box. Choose a word. 
Don’t tell your partner. Describe the word. 
Can your partner guess what it is?
This means old or can be used to talk about old 
customs.

 Study tip
Write sentences with the same verb and different prepositions to help you remember the 
different uses. 

I always work with my best friend when we 
have to do a project.
My mum works for a company ...

I always work with my best friend when we 
have to do a project.
have to do a project.

Celebrations (page 63)

dress up for the occasion
give a present
have a good time
hold a contest
make special food
play music
put up decorations
set off fi reworks

1 Look at the words in the box. Work with 
a partner and talk about the celebrations 
below. Do you celebrate these events? Which 
activities in the box do you usually do at each 
celebration? 

birthday  New Year  end-of-school party  
Harvest festival

2 Can you add two other activities to the list? 

  Explore verbs and prepositions (page 64)

agree 
arrive 
look 
prepare
recover 
work 

 

at
for
forward to 
from
on
with

1 Look at the words in the boxes. Match them 
to make verb phrases.

2 Look back at page 64 and check your answers. 

3 Which verbs can be used with a different 
preposition? Write example sentences.
My dad works for a big company.

Vocabulary Bank

Project124

Project 2

 An advertisement

 Prepare

3 Work with a partner. Advertise an invention.
● Search online for an invention that never 

became popular. 
● Find a picture or photo, or draw your 

own picture.
● Think of a name for the invention.
● Write two sentences describing its benefi ts.
● Write 6–8 features in notes, in a list.
● Invent the name of a shop where it can be 

bought, and a logo for your product.

 Present

4 Display your advertisements around 
the classroom. Read your classmates’ 
advertisements. Make a list of the top three 
inventions you would like to have.

 Look

1 Look at the advertisement above and answer 
the questions.
1 What is the product name? 
2 What does the product do? 
3 Do you think this is a real product? Why/Why not?

2 Read the advertisement again and answer 
the questions.
1 How are the benefi ts of the product described?
2 How many features are there?
3 How are the features described?
4 What other information is included?

Strolleradio
  The 
all-new

Keep your baby entertained and 
educated!

With the Strolleradio, your baby will 
never be bored again!

 Easy to attach to stroller or cot 

 Music, chat or news channels 

 Low to high volume settings 

 Choice of colours 

 Can be used inside and outside 

 Optional umbrella available 

Available only at:

Crazy Baby Stores, nationwide

Each page includes a study tip to help 
students record and remember new 
words and encourage autonomy.

The Vocabulary Bank contains all the new 
vocabulary from each unit. Activities revise and 
consolidate the language. There are three optional projects 

in the Student’s Book, and more 
ideas for additional projects 
available via Presentation Plus.

CLIL

120
6.4 Reliving history

Learn about remembering our history.
 ● As well as the American Revolution, what other 

events do American re-enactors act out? 
 ● The clothes and weapons the re-enactors use 

are designed in a special way. Why?  
 ● Do women re-enactors play the role of soldiers 

in re-enactment battles today?

1  Work with a partner. Look at the timeline for early 
US history. Which events have you heard of? What do 
you know about other events in early US history?

2 2.41  Read the travel guide. What event do Americans 
celebrate on 4th July? How do they celebrate it? 

3 Read the travel guide again and answer the questions.
1 In what year was the Declaration of Independence fi rst read aloud?
2 Which country did the colonies want to claim independence from?
3 When did the American War of Independence end?
4 What rights should people still be able to enjoy today?

Your turn

4 Work with a partner and answer the questions.
1 Have you ever been to a re-enactment event in your 

country?
2 Do you think it is a good way of learning about a 

country’s history? Why/Why not?
3 What events from your own country’s history do you 

think could be re-enacted to help people learn about 
them?

6

History 4th July celebration, USA
1492  Christopher Columbus reached 

America but thought it was India.

1607  The fi rst English settlers founded 
the fi rst British colony, called 
Virginia.

1620  The Pilgrims left England on a 
ship called the Mayfl ower and 
arrived in Massachusetts.

On 4th July many Americans gather in parks across the country to listen to the 
Declaration of Independence read out by actors in typical 18th century clothes. 
These re-enactments take them back in time to 1776, when the Declaration of 
Independence was fi rst read out loud.

Before 1776, there were 13 British colonies along the east coast of America. They were 
ruled by the British and paid taxes to the British king, George III. Although many of 
the people who lived in the colonies were originally from Great Britain, they did not 
like being controlled by the British. In 1773, when a new tax was introduced on tea, 
there was a protest in Boston, known as the Boston Tea Party. This important event 
led to a war between the Colonies and Great Britain, known as the American War of 
Independence, and eventually to the signing of the Declaration of Independence.

In July 1776, leaders from all 13 colonies met to agree on the Declaration of 
Independence and create the United States of America. Copies were made of the 
Declaration and sent to every colony where they were read out loud to the 
people. This is what is acted out on 4th July.

However, the British Parliament did not accept this. It was not until 1783, after 
more fi ghting, that the British accepted the independence of the colonies.

The re-enactments help Americans to remember that 4th July is about living in 
a country which believes, ‘All men are created equal’. They remember why the 
Declaration states that everyone has the right to, ‘life, liberty and the pursuit of 
happiness’. These words, written down in 1776, form some of the basic ideas that 
American society was built on.

Unit 6
-ing forms
• For most -ing forms, we simply add -ing to the 

infinitive.
finish − finishing try − trying
consider − considering

• We need to make spelling changes to some verbs.
live – living write – writing
lie – lying die – dying
chat – chatting plan − planning

• We use the -ing form as a noun, and to make noun 
phrases.
Swimming is great exercise.
My favourite hobby is dancing.
Being the oldest child can be difficult sometimes.
She thinks having a school prom is a terrible idea.

• We use the -ing form after certain verbs and certain 
expressions.
She suggested buying the phone with the 13 
megapixel camera.
I don’t mind helping you put up the decorations.

• Some common verbs and expressions which need 
an -ing form include be good/bad at, can’t stand, 
celebrate, don’t mind, enjoy, hate, imagine, like, love, 
miss, practise, recommend and suggest.

• Some verbs can have an object before the -ing form.
We miss you telling us jokes in class.
They don’t like him singing in the shower.

• We also use the -ing form after prepositions.
My dad’s not very good at cooking, but he tries very 
hard. 
She spends a lot of money on going to concerts. 

1 Complete the sentences with the -ing form 
of the verbs in the box.

shop  worry  be  see  wait

1 Being  the youngest child is great.
2   isn’t much fun when you don’t have any 

money.
3   my sister win the race was amazing.
4 It’s difficult sometimes, but   doesn’t help.
5   to get the results is terrible.

2 Complete the sentences with the -ing form of 
the verbs in brackets.
1 When I was younger, I loved riding  (ride) my bike.
2 My dad suggested   (get) the train, not the bus.
3 I can imagine our band   (play) in a stadium 

one day.
4 Our teacher recommended   (watch) the film 

after we finished the book.
5 She can’t stand   (dress up).

3 Complete the sentences with the verbs in the 
box in the -ing form after the preposition.

see  remember  sell  go  buy

1 I thought we’d agreed on going  to the concert.
2 Your grandma is really looking forward to   you 

at Christmas.
3 Conner’s really bad at   to set the alarm clock.
4 My brother spends a lot of money on   vinyl 

records.
5 Juan was talking about   his guitar last week.

Infinitives
• We usually use the infinitive with to after adjectives.

You were lucky to get tickets for the match.
I’m very pleased to meet you!

• We use the infinitive with to after certain verbs.
Kaitlyn offered to lend me her camera.
We’ve decided to watch a film this evening.

• Some common verbs which need an infinitive with 
to include agree, ask, choose, decide, expect, hope, 
learn, offer, promise, seem, teach, wait, want and 
would like.

• Some verbs usually need an object before the infinitive 
with to.
My dad taught me to ride a bike.
I didn’t invite Nathan to come with us.

• Some verbs can have an object before the infinitive 
with to.
They asked us to turn the music down.
She’d like everyone to get here for 8 o’clock.

4 Complete the sentences with the infinitive 
form of the verbs in brackets.
1 It’s great to see  (see) you again.
2 I was really surprised   (win) first prize!
3 We’re sorry   (hear) you’re not feeling well.
4 I’ll be ready   (go) out in 10 minutes.
5 It’s going to be difficult   (finish) the project this 

weekend.

5 Complete the sentences with the infinitive 
form of the verbs in the box.

study  go  make  spend  get

1 My parents have promised to get  me a new 
laptop for my birthday.

2 She’s been learning   jewellery.
3 My brother’s chosen   to university in Rome.
4 I’m planning   a year travelling the world when 

I leave school.
5 We agreed   together, so when are you free?

Grammar reference

Grammar reference104

Each CLIL lesson is linked to the topic of the corresponding unit. They give students 
the opportunity to study other subjects through the medium of English.

The third Discovery EducationTM 
video clip brings high-interest 
global topics to life for students. 

The Grammar 
reference provides 
more detailed 
explanations with 
clear examples.

Additional grammar 
exercises provide even 
more practice.

Students are 
given a clear 
model to 
guide them.

Three clearly laid out stages 
provide clear guidance.

If you want to 
make fuller use of 
the video, you will 
find a complete 
lesson plan at the 
back of the TB and 
photocopiable 
worksheets on the 
Presentation Plus 
software.

11



Welcome to Eyes Open

Vocabulary
3   Complete the sentences with phrases from 

Exercise 2.
1 At the festival in my village, they always hold a contest  

to find the best karaoke singer.
2 No! You can’t   your favourite   at 

the party. It’s too slow and no one can dance to it.
3 When it’s a friend’s birthday, we collect money and 

  them   from everyone.
4 I like it when we have a family dinner and my grannies 

  .
5 Before the party, we   all round the 

school hall to make it look good.
6 Her parties are great. We always   !

4   Complete the text with the correct form of 
phrases from Exercise 2.

August 17th is Independence Day in Indonesia. In preparation, 
people 1 put up   colourful decorations  on buildings 
and in streets all over town. All week, live concerts and TV 
shows 2   popular   . On the day 
itself, there is an official ceremony where school children and 
the military 3   in smart uniforms. 
There are also local street parties with games and races. 
Special 4   is   for cooking and 
eating competitions, especially shrimp crackers. Also, local 
communities 5   another popular   
called Panjat Pinang. People try and climb a very greasy palm 
tree trunk. At the top are prizes like bikes and TVs. Everyone 
6   , especially the people watching 
the fun! At the end of the day, noisy and spectacular 
7   are     – an exciting end to a 
great celebration.

5    Think of a different celebration where you live 
or in another country. What happens at it? Write at 
least five sentences.

At weddings in Turkey, the couple are given gold coins.

Celebrations
1  Find seven more verbs in the first 

wordsquare and seven more nouns in 
the second.
verbs

g o p l a y

i b d o v e

v h r s e t

e a e t h k

m v s w o p

d e s t l u

m a k e d x

s a d p u t

nouns

s t e p l a d y z

p i q r o y e n o

i m p e r f c u p

b e n s f m o c h

f i r e w o r k s

i n u n o t a c p

c o n t e s t u f

t u s x b r i j o

o c c a s i o n o

x k r m h s n o d

t m u s i c s h l

2  Complete the phrases for 
celebrations with the verbs and nouns 
in Exercise 1.
1 play  music 
2   special  
3   a  
4   off  
5   a good  
6   up for the  
7   up  
8   a  

57Unit 6

6 Celebrate in style

1  Read the travel website about New Year destinations. Match the cities with the pictures (1−6).Infi nitives vs. -ing forms
4   Circle  the correct options.

1 I really enjoyed going / to go to the fi rework 
display.

2 It was expensive getting / to get in to the 
festival, but my parents offered paying / 
to pay half.

3 She can’t stand singing / to sing in a karaoke.
4 Putting / To put up the decorations took us 

three hours!
5 I didn’t expect seeing / to see you wearing 

a tuxedo!
6 Would you like coming / to come to the party 

with me?
7 We decided celebrating / to celebrate the end 

of term by having / to have a barbecue.
8 I’m looking forward to being / to be on holiday 

next month.

5   Complete the conversation with infi nitives 
and -ing forms. Use the verbs in brackets.

Ada: What’s the matter Brad? You look worried.
Brad: Yes, I am! I’ve been chosen 1 to organise   

(organise) the class end-of-exams 
celebration, and I’m not very good at 
2   (have) ideas. What shall I do?

Ada: Well, I wouldn’t do anything without 
3   (ask) people what they’d like 
4   (do) fi rst.

Brad: Are you offering 5   (help)? 
That would be great!

Ada: Oh, all right! So now you don’t need 
6   (worry), OK?

Brad: Actually, it’s not that diffi cult 7   
(guess) what most people in our class would 
enjoy 8   (do).

Ada: No, 9   (go) to a theme park is 
usually at the top of the list!

Brad: Yes, and whatever we do, everyone will just 
be looking forward to 10   (have) 
a great time after 11   (fi nish) 
our exams.

Ada: Exactly − so relax. It’s all going to be fi ne!

6    Complete the sentences for you.
1 I never go out without   .
2 One day, I’d like   .
3 I never enjoy   .
4 One thing I don’t like about this age is  

  .
5 This year, I hope   .
6 When you’re a teenager, it’s diffi cult  

  .

I never go out without taking my phone with me.

Infi nitives
1  Complete the rules in the table.

1 We use infi nitives after   
(e.g. diffi cult, worst).

2 We use infi nitives after certain   
(e.g. want, need).

2   Circle  the infi nitives in these sentences 
and look at the words before them. Which 
rule in Exercise 1 matches each sentence?
1 She hopes to celebrate her birthday at 

the beach. Rule 2 
2 It’s not easy to organise a music festival. Rule  
3 It’s probably best to practise a few

times fi rst! Rule  
4 We’d like to go away for New Year. Rule  
5 They decided to wear costumes to the 

celebrations. Rule  
6 It’s great to be here for this fantastic

festival. Rule  

3   Complete the texts with the infi nitive 
form of the verbs in the boxes.

visit  go  agree  celebrate  take  think

My grandparents have offered 1 to take   all my 
family on holiday, so we’ve decided 2   
New Year somewhere different this year. It’s not easy 
3   on where to go. I’d like 4   
to New York, but my parents want 5   Rio. 
It’s just exciting 6   we’re going away − 
it doesn’t matter where!

have  take  fi nd  tell

I’d hoped 7   a party at home on my 16th 
birthday, but my parents said no. It was embarrassing 
8   my friends, but they didn’t seem to 
mind. My parents chose 9   me for a pizza 
(boring!), but I was amazed 10   they 
had organised a surprise party for me at the pizza 
restaurant with all my friends!

2   Complete the sentences with the words in bold from the text.
1 Cars are   in the shopping streets of the city centre in many cities.
2 At Christmas, the trees are   with hundreds of colourful bulbs.
3 We’re organising a charity singing contest   UNICEF.
4 On New Year’s Eve, my parents let us stay up until midnight to  

the New Year.
5 You can have any of the food here. Just   .

3   Read the website again and answer the questions. Write NY for
New York, R for Rio de Janeiro or E for Edinburgh.
1 Which celebration doesn’t involve going in water? NY 
2 Which celebration lasts the longest?  
3 Which celebration has the most people?  
4 Which celebration doesn’t have music?  
5 Which celebration involves doing something to help other people?  
6 Which celebration often means wearing clothes of one colour?  
7 Which celebration is over a hundred years old?  
8 Which celebration has the most impressive fi reworks?  

4    What are the New Year traditions where you live?
Which destination would you choose for a New Year’s Eve
celebration and why?

1

3

5

2

4

6

Seeing in the New Year
Do you dream of spending New Year’s Eve somewhere exciting? Here are some 
suggestions of iconic places to celebrate New Year. Take your pick!

New York City, USA − Pictures 4  and   .

Over a million people participate in celebrations all over the city, but the most famous 
place to see in the New Year is Times Square. The tradition began in 1904, but the ‘ball 
drop’ started in 1907, when setting off fi reworks was banned. At exactly 11.59 pm, a large 
ball, illuminated with bright lights, is lowered down the side of the Times Tower building, 
and 60 seconds later it stops to signal the end of one year and the beginning of the next. 
The ball drop has become famous all over the world, and nowadays there are fi reworks, 
too! It’s crowded but cold, so wear a coat, hat and scarf. Click here for more information

Rio de Janeiro, Brazil − Pictures   and   .

Because it’s summer in Brazil, Copacabana Beach in Rio has one of the biggest New 
Year’s Eve parties in the world. Many people wear white clothes to symbolise a new start, 
and some people bathe in the sea or fl oat candles on the water. Over 2 million people 
stand on the shore to view the totally stunning fi reworks display at midnight. Of course 
there’s also traditional Samba music and dancing to make sure you have a good time!
 Click here for more information

Edinburgh, Scotland − Pictures   and   .

Hogmanay is the Scottish name for New Year’s Eve, a very important celebration in 
Scotland. Edinburgh’s Hogmanay is a three-day event which starts with a colourful 
Torchlight Procession, music and fi reworks. Then there’s a Keilidh, a traditional party with 
Scottish music and dancing, as well as a pop concert and a street party. At midnight on 
New Year’s Eve, join 80,000 people singing the traditional New Year’s song, Auld Lang 
Syne, based on a Scottish poem and folk song. On New Year’s Day, there’s the Loony 
Dook, a (quick!) swim in the freezing River Forth in aid of charity, or you could just go 
down to the beach to watch! Click here for more information
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Descriptive adjectives
3   Circle  the correct words.

1 The classical music was really scary / 
atmospheric . Everyone loved it.

2 The square was really impressive / crowded 
because there were too many people watching 
the fi reworks.

3 The bride looked stunning / colourful in her 
simple white wedding dress.

4 Lots of the dancers were dressed like zombies. 
They were quite traditional / scary.

5 Look! The street decorations are really 
impressive / peaceful. Absolutely amazing!

6 Although the festival is very traditional / 
atmospheric, a lot of young people take part.

7 After the big parade had gone by, the streets 
were stunning / peaceful again.

8 The dancers’ costumes were so crowded / 
colourful. I took some great pictures.

4   Complete the text with words from 
Exercise 3.

This Irish Music festival is held on a farm in a 
1 stunning   location near a lake. Two weeks 
before it starts, the � elds are still empty and 
2   , with only a few cows. Then the 
organisers arrive, and it’s really 3   
that they can get everything ready in such a 
short time. The gates open on Friday morning 
and by Friday night the festival is always 
4   with people and tents. On the big 
outdoor stage, the rock bands play, with their 
5   light shows. In the folk tent, the 
music is more 6   , with musicians 
playing all the old songs as well as new ones, 
and everyone singing along. With the lake, the 
sky and the friendly people, the whole scene is 
quite 7   . It’s a wonderful festival!

Listening
1  06  Listen to the organiser of a music 

festival explaining her job. Tick (✓) the two 
areas she talks about.
festival food  
cleaning up  

why people camp  
booking bands  

2   06  Listen again. Are these sentences 
true (T) or false (F)?
1 Emma has only just started this job. F 
2 Over one hundred thousand people went to 

the festival this year.  
3 Campers have to get rid of their own rubbish 

after the festival.  
4 Many people don’t take their tents home with 

them after the festival.  
5 Taking down all the facilities after the festival 

takes three months.  
6 Some of the bands are booked a long time before 

they play.  
7 Emma tells the presenter the names of the 

headline acts for the next festival.  
8 The festival has many different types of music.  
9 Emma asks for advice about different acts 

from record companies.  
 10 She gets some requests from fans who want 

to play at the festival.  

4    Write answers to the questions.
1 What are you looking forward to soon?
  
2 What do you miss about being at primary school?
  
3 What do you like doing on your birthday?
  
4 How do people in your country celebrate leaving 

school?
  
5 What’s the best thing about being you?
  

Next weekend, I’m looking forward to going to a 
friend’s party. It’s in a restaurant.

Explore verbs and prepositions
5  Match the verbs and prepositions (1−6) 

with the defi nitions (a−f).

1 work with
2 agree on
3 look forward to
4 recover from
5 prepare for
6 arrive at

a return to normal after a 
diffi cult time

b get ready for an event
c do a job/project together 

with someone
d get to a destination
e make a decision about 

something together
f feel excited about a future 

event

6   Complete the email with the correct form 
of the verbs and prepositions in Exercise 5.

YourMAIL New Reply JunkDelete

Hi Janey,

I hope you 1 arrived at  your friend’s birthday 
party all right yesterday. It was nice to see you 
in town. I forgot to say that this year my school 
is 2   two other schools to organise 
the end-of-year prom. At fi rst, we couldn’t 
3   a date, but now it’s on the last 
day of term, so we can all 4   our 
exams fi rst. Of course, we’ve got a lot to do to 
5   it, but lots of people are helping. 
It should be fun! I’m really 6   it! 
Does your school have a prom?

Mabel

Explore 
5 

-ing forms
1  Complete the rules in the table.

1 We use -ing forms as   .

2 We also use -ing forms after   .

3 We also use them after certain   
and expressions (e.g. like, can’t stand).

2   Circle  the -ing forms in these sentences. 
Which rule in Exercise 1 matches each 
sentence?
1 He gets quite nervous before competing

in a contest. Rule 2
2 I love watching fi reworks, but the noise 

sometimes makes me nervous. Rule  
3 How shall we celebrate passing our

exams? Rule  
4 I can’t imagine a party that doesn’t

have music and dancing. Rule  
5 I always look forward to putting up the 

decorations at Christmas. Rule  
6 We plan to save money by making the 

food ourselves. Rule  
7 Choosing presents for my dad is quite

diffi cult. Rule  
8 In my family, we believe in celebrating 

everything together. Rule  

3   Write sentences with the prompts. Use 
-ing forms where necessary.
1 Go / to a prom / can / cost / a lot of money
 Going to a prom can cost a lot of money. 
2 You / can not / organise / a big party / without / 

have / a few problems
  
3 My mum / really / enjoy / go / to weddings
  
4 Wear / special clothes / make / me / feel / 

uncomfortable
  
5 You / must / practise / make / a speech / before / 

the awards ceremony
  
6 I / not be / very good at / sing / or / dance
  
7 Some people / can’t stand / be / in a large crowd / 

at a concert
  
8 The best thing / about / go / to the festival / be / 

see / the fi reworks
  

Language focus 1 Listening and vocabulary
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PLAN
9 Think of a celebration you remember as a 

child. Use the categories in Exercise 8 and 
make notes.

WRITE
 10 Write a description of the celebration. Look at 

page 71 of the Student’s Book to help you.
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

CHECK
 11 Check your writing. Can you say YES to these 

questions?
•	 Have you used the ideas in Exercise 8?
•	 Have you used so and too + adjective correctly?
•	 Have you used relative clauses with that? 

Do you need that?
•	 Have you used then and after correctly?
•	 Have you given some background information?
•	 Are the spelling and punctuation correct?

 Do you need to write a second draft?

6 Complete the sentences with then or after.
1 After  lunch, we all went into the garden.
2 I opened my presents and   everyone 

sang ‘Happy Birthday’.
3   we’d eaten the turkey, my dad set 

off some fi reworks in the garden.
4 First, we put up some decorations and 

  we prepared the food.
5 My dad made a speech and   that, 

we sat down to eat.
6   the band started playing and 

everyone got up and danced.

Make it better! ✓	✓	✓
Give some background information at the 
beginning of the description saying what the 
celebration was for.
I had just celebrated my 16th birthday and my 
friends wanted to give me a surprise.

WRITING TIP

7 Match the sentence beginnings (1−5) with the 
sentence endings (a−e).
1 It was my granddad’s 80th birthday, b 
2 My mum and dad  
3 My Uncle Paul won a prize  
4 It was the World Cup Final,  
5 My mum was born on the same day as her 

best friend,  

a so my friends and I got together to watch it.
b so we all went to his house.
c for his last book.
d so they decided to have a party.
e had been married for 20 years.

8 Put the information in the order it appears in 
Tania’s description in Exercise 1.

the food
what they did
how she felt at the end
background information
where the celebration was
the arrangements they made

1 background information  
2  
3  
4  
5  
6  

Useful language  so or too + adjective 

3 Complete Tania’s description with so or too.

4  Circle  the correct words.
1 All the presents I was given were so / too 

amazing!
2 We wanted to invite Amy but it was so / too late. 

She’d already made plans.
3 We thought the fi reworks would be so / too 

noisy but nobody complained.
4 Greg is so / too creative – he has lots of ideas for 

the party.
5 At the beginning it was a bit so / too quiet but 

then I put some music on.

Make it better! ✓	✓	✓
When that is the object of the verb in a relative 
clause, we don’t need it.
She was the only person that didn’t dress up for 
the occasion.
The music that he wanted to play is impossible to 
dance to.

WRITING TIP

5 Read the sentences. Do you need that in the 
relative clauses?
1 We all went into the hall that was

at the back of the hotel. Yes 
2 We watched a video that my cousin

had made.  
3 On the table there was a huge cake 

that my mum had baked.  
4 I danced with some friends that

knew my sister.  
5 My granddad told us a few stories 

about my dad that we’d never heard.  
6 The DJ that played at the party was 

a friend of ours.  

A description
1 Read Tania’s description. 

What was the party for and 
who went?

2 Read the description again. Answer the 
questions.
1 Where did they have the party?
 They had the party in the school hall. 
2 Who made the food?
  
3 What did Tania fi nd funny?
  
4 Why did Chloe start to cry?
  
5 What did the head teacher tell them to do?
  
6 Why didn’t Tania go to the party at Sam Carter’s 

house?
  

It was our last year in school and most of us would 

be going to university or trying to � nd a job. 

Our class decided to have a party and luckily the 

school let us use the school hall. We put up some 

decorations and our parents made some food, 

which was all 1 so  delicious!

Everybody dressed up for the occasion – it was 

2   funny to see all my classmates in 

party clothes. First, we watched a video one of 

our classmates had made with photos of us all 

from previous years – my friend Chloe said it was 

3   sad and she started to cry! Then 

the head teacher came and made a short speech, 

wishing us all good luck and she told us not to be 

4   noisy!

After that, the DJ played the music we all like and 

we danced until 9 o’clock. It was 5   

amazing! Some of my friends went to Sam Carter’s 

house after the party but I was 6   tired, 

so Chloe and I walked home. It was a great night!
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Welcome to Eyes Open

-ing forms

Remember that:
•	 	we	use	-ing forms after prepositions. Remember to 

use the correct preposition.
	 ✓ We don’t believe in spending lots of money.
	 ✗ We don’t believe spending lots of money.

1 Complete the sentences with the correct 
preposition.
1 We’re really looking forward to  going 

to the festival.
2 My brother says I’m really bad   

organising parties.
3 They spent a lot of money   hiring 

a DJ.
4 I think you’d be really good   cliff 

diving.
5 My brother isn’t really interested   

cliff diving, but his girlfriend loves it.
6 They believe   spending time together 

as a family.
7 She was really happy   going to 

the prom.

Spell it right! Regular verbs ending in -y

Remember:
For verbs with two or more syllables ending in a 
consonant + y:
•	 	In	continuous	tenses	and	the	-ing form, add -ing
	 ✓ study studying	 ✗ study studing
•	 	In	the	present	simple	and	past	simple,	replace	the	-y 

with -ies or -ied
	 ✓ study studied	 ✗ study studyed
For verbs with two or more syllables ending in a 
vowel + y:
•	 	In	continuous	tenses	and	the	-ing form, add -ing
	 ✓ enjoy enjoying	 ✗ enjoy enjoing
•	 	In	the	present	simple	and	past	simple,	add	-s or -ed
	 ✓ enjoy enjoyed	 ✗ enjoy enjoied
For verbs with one syllable ending in -y:
•	 	In	continuous	tenses	and	the	-ing form, add -ing
	 ✓ pay paying	 ✗ pay paing
•	 	In	the	present	simple,	add	-s
	 ✓ pay pays	 ✗ pay pais
•	 	In	the	past	simple,	replace	the	-y with id
	 ✓ pay paid	 ✗ pay payed

2 Complete the text with the correct form of 
the verbs in brackets. Check your spelling!
This summer, when we finish 1 studying  (study), 
my friends are planning to have a party on the beach. 
When they asked me, I 2   (say) we should 
invite everyone in our class, but they didn’t agree. 
They wanted to invite only their favourite classmates. 
I 3   (try) to explain that it wouldn’t be 
fair, but they weren’t 4   (pay) attention to 
me. So, while they are 5   (play) volleyball 
and 6   (enjoy) themselves on the beach, 
some of our classmates will be at home feeling upset! 
I’ve decided not to go to the party!

Infinitives vs. -ing forms – like and 
would like

Remember that:
•	 	we	use	like to talk about something or someone we 

enjoy or approve of. We use like + the -ing form.
	 ✓ I like shopping for new clothes.
	 ✗ I like shop for new clothes.
•	 	we	use	would like to say politely that we want to 

do or have something. When would like is followed 
by a verb, we always use the infinitive with to.

	 ✓ I’d like to go to Tony’s party this weekend.
	 ✗ I’d like go to Tony’s party this weekend.
	 ✗ I’d like going to Tony’s party this weekend.

3  Circle  the correct option.
1 I really like watch / watching  cliff diving. It’s so 

exciting!
2 Would you like coming / to come to a party at 

my school?
3 If you come to visit me next summer, what would 

you like to do / do?
4 They don’t like help / helping with the party 

organising, but they love parties!
5 Do you think Julian would like to go / go to the 

festival with us?
6 He doesn’t really like visit / visiting museums, 

but he accepted my invitation!
7 I’ve always liked swim / swimming, so I would 

like to try / trying diving.
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Vocabulary
Celebrations
1 Match the sentence beginnings (1−6) with the 

sentence endings (a−f).
1 A week before the festival, a contest c
2 The council put up  
3 On festival day, little children give a  
4 The local shops make  
5 People dress up for  
6 Everyone at the festival has a  

a special cakes for the festival.
b the occasion in traditional costumes.
c is held to fi nd the festival king and queen.
d good time. I love it!
e present they make at school to their parents.
f decorations all over the town centre.

Total: 5

Descriptive adjectives
2  Put the letters in order to make adjectives.

1 We all went on the ghost train at the fair. It was 
quite scary  (crays)!

2 It was a really   (hatposecrim) show 
with the music, the lights and the costumes.

3 There are so many tourists at the festival now, 
it’s too   (dewcord).

4 We had a birthday picnic in the mountains by a 
lake. It’s a   (facepelu) place.

5 We have a   (troladitain) medieval 
festival every May, with dances, games and food.

6 The dancers wore   (fullroocu) 
costumes and threw fl owers.

Total: 5

Language focus
-ing forms
3 Complete the sentences using the -ing form 

of the verbs in brackets.
1 I’m looking forward to seeing  (see) my 

cousins at the celebrations.
2 Next month, my grandparents celebrate 

  (get) married fi fty years ago!
3   (study) for exams is boring, but I like 

  (celebrate) when they’re fi nished.
4 Most of my friends enjoy   (swim) in 

the harbour on New Year’s Day.
5 I’m quite good at   (cook) but I hate 

  (chop) onions.

Total: 6

Infi nitives
4 Complete the text using the infi nitive form of 

the verbs in the box.

make  remember  earn  provide  give  
organise (x2)  set up  dance  think

It’s not diffi cult 1 to give  a good party. You 
need 2   the guests with plenty of food 
and drink, but most people just want 3   
to good music, and talk to old friends or make new 
ones. When I was twenty, I offered 4   
a friend’s 18th birthday party, as he had exams. 
I thought it was important 5   it was 
his party, not mine, but in fact he gave me some 
money and I was expected 6   all the 
decisions. The party was a big success, and because 
of that several people asked me 7   their 
next party. After a few months of this, I decided 
8   my own party business. Of course, 
I’d like 9   lots of money from this, but 
it’s also great 10   that your job is making 
people happy.

Total: 9

Infi nitives vs. -ing forms
5  Circle  the correct options.

I used to love 1to celebrate / celebrating my 
birthday with my family, but now I’m 15, I want 
2to have / having a party with my friends. My older 
brother offered 3to talk / talking to my parents, 
and after 4to think / thinking about it, they agreed 
I could have a party at home. I think it’s important 
5to organise / organising things properly, so I asked 
my mum 6to help / helping me get it ready, as it 
was my fi rst party. We agreed that 7to prepare / 
preparing the food is her responsibility, and the 
decorations and music are my job. I’m really excited 
about 8to have / having it!

Total: 7

Language builder
6  Circle  the correct options.

Amber: What the matter, Kylie? You look a bit 
worried.

Kylie: Mum and Dad want me 1  my birthday 
celebrations myself this year, but I don’t 
know what to do. I have a different idea 
every week!

Amber: Yes, 2  what to do is hard. When is your 
birthday?

Kylie: Not for ages, April 20th. If it 3  your 
party, what would you do?

Amber: I’m not sure. I 4   have a party at home. 
Is that what you’re thinking of 5  ?

Kylie: No, I’d like to do something a bit different. 
I 6  for an activity 7  we can have fun 
and learn something at the same time. 
There’s a new indoor climbing centre near 
our school. They do a special half-day 
‘birthday party’, where everything 8  for 
you, including a climbing lesson, lunch and 
a cake. What do you think?

Amber: That sounds good! How many people 9  
to invite?

Kylie: I’ve made a list of about 10, including you, 
of course! I’ve only got one worry, though. 
It 10  fun unless everyone likes climbing!

Amber: Mmm, yes I see what you mean. Maybe 
you need to fi nd out!

1 a to organise b organising
c organise d will organise

2 a decide b I decide
c deciding d to decide

3 a will be b was
c would be d is

4 a would b can
c might d will

5 a doing b do
c to do d to doing

6 a look b ’ve been looking
c looks d had looked

7 a who b what
c where d whose

8 a is organised b organise
c will organise d organising

9 a you are going b do you
c are you going d will you

 10 a could be b won’t be
c will be d might be

Total: 9

Vocabulary builder
7  Circle  the correct options.

1 He’s  confi dent about the contest! He’s sure he’s 
going to win!
a a bit b kind of c extremely

2 Can you  a cake?
a roast b chop c bake

3 The home-made bread looked a bit strange but it
tasted   , and I had two slices.
a salty b delicious c disgusting

4 The festival was really  and we had a great time.
a exciting b bored c excited

5 When are they going to  the fi reworks?
a put up b set off c give up

6 The carnival parade is extremely popular so the 
streets were very  .
a peaceful b scary c crowded

7 The concert fi nished at 2 am. It was  late for a 
school night, so we didn’t go.
a totally b much too c quite

8 It was a special occasion, so everyone was  to 
dress in their best clothes.
a motivated b shy c easy-going

9 My mum says we will  from your house at 6 pm 
to go to the party.
a get you up b give you up c pick you up

 10 I was really disappointed  the fi reworks this year.
a of b by c for

Total: 9

Speaking
8 Put the words in the correct order to make 

phrases for helping someone to do something.
1 my / you / house / to / later / come / Would / ?
 Would you come to my house later? 
2 I / costume / help / Can / make / your / you / ?
  
3 help / like / if / I’ll / you / you
  
4 drive / there / you / your / Could / parents / to / 

ask / us / ?
  
5 pair / Shall / baggy / you / lend / a / I / of / 

trousers / ?
  
6 pirate / I / your / borrow / hat / Could / ?
  

Total: 5

Total: 55
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The first page of the Review 
section focuses on the grammar 
and vocabulary of the unit.

The second page revises the 
grammar, vocabulary and functional 
language from all units to this point.

Each unit finishes with a 
Get it Right page where 
common learner errors 
are focused on, including 
spelling errors. The errors 
are informed by the 
Cambridge Learner Corpus. 

Infinitives vs. -ing forms
3  Circle  the infinitives and -ing forms in these 

sentences and look at the words before them. 
Then match them to the rules.
1 I was amazed to see so many people at the play.
2 They suggested decorating the room with 

flowers.
3 Sally’s parents offered to take us to the prom.
4 I imagine people listening to my music on stage.
5 Playing computer games is a total waste of time!
6 He taught her to play the guitar.
7 I’m excited about playing in the school concert.

a We use the -ing form as a noun, and to 
make noun phrases.  

b We use the -ing form after certain verbs 
and certain expressions.  

c Some verbs can have an object before the 
-ing form.  

d We use the -ing form after prepositions.  
e We usually use the infinitive with to after 

adjectives. 1
f We use the infinitive with to after certain 

verbs.  
g Some verbs usually need an object before 

the infinitive with to.  

4  Circle  the correct words.

Debbi: I want 1 to celebrate / celebrating the end 
of our course − let’s have a costume party!

Dave: Are you joking? I can’t stand 2to dress / 
dressing up.

Debbi: I think people will enjoy 3to design / 
designing their own costumes − it’ll be 
fun!

Dave: I suppose so … but I’m hopeless at 4to 
plan / planning parties.

Debbi: Don’t worry. I’m brilliant at 5to organise / 
organising things! 6To find / Finding 
a place to have the party is no problem. 
My dad agreed 7to lend / lending us the 
garage for a party last year, so I’ll ask him 
again.

Dave: OK, so what can I do?
Debbi: I’d like you 8to get / getting hold of some 

lights and something to play music.
Dave: OK. That’s easy 9to do / doing. How many 

people do you plan 10to invite / inviting?
Debbi: Everyone in our class!
Dave: That’s thirty people − I recommend 11to 

ask / asking your neighbours if they mind 
us 12to have / having a party in your 
garage − it could get very noisy!

-ing forms
1 Complete the text with the -ing form of the 

verbs in the box.

chat  dance  buy  dress  stand  try  walk  
go (x2)  say  look  help  worry  make

I love 1 going  to parties. I like 2   
up and I enjoy 3   to music, but I hate 
4   with people that I don’t know. 
5   new friends is really hard! My mum 
says I need to practise 6   to be more 
confident. What can I do?

My sister’s having her engagement party this 
weekend. I don’t mind 7   to plan 
the party, but she wants me to make a speech! 
I can’t imagine myself 8   up in front 
of all those people! I’m terrified of 9   
stupid! 10   about it is keeping me 
awake at night. What should I do?

My mum is crazy about 11   shopping 
at the weekends, but 12   clothes is my 
least favourite activity! 13   around big 
department stores is so boring! I don’t want to 
upset her by 14   I don’t want to go. 
What can I do?

Infinitives
2 Write sentences with the prompts. Use 

the past simple of the verbs provided and 
infinitives where necessary.
1 My sister / offer / lend / me / her new handbag
 My sister offered to lend me her new handbag. 
2 Simon / invite / me / dance / with him
  
3 We / be / amazed / get / free concert tickets
  
4 We / agree / watch / the fireworks / tonight
  
5 My friend / ask / us / go / to a party
  
6 It / be / difficult / talk / because of the noise
  
7 We / be / ready / leave / ten minutes ago
  
8 Which dress / you / decide / wear?
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Pronunciation focus
4  25  Listen to the sentences. Which 

words are linked? Listen and repeat.
1 I’ll help you if you like.
2 Shall I lend you my bike?
3 Could I borrow your laptop?
4 Could you ask your sister to come?
5 Can I help you with the decorations?
6 Would you come to the shopping centre with me?

5  26  Listen to the conversation. What 
are Ana and Milly going to do later?

6    26  Listen again and complete the 
conversation.

Ana: Hi Milly. 1   your 
Portuguese dictionary?

Milly: Yeah, sure. What are you doing?
Ana: I’m writing to my pen pal, but I don’t know 

what to say.
Milly: I’ll help you 2   .
Ana: No, it’s OK. I think I’ll leave it until 

tomorrow. I have to study history for a test.
Milly: Well, 3   to study 

for the test?
Ana: Great. You’re really good at history.
Milly: Well, I like it. 4   you 

some questions about the chapter?
Ana: That’s a good idea. But let me study it fi rst. 

5   to my house 
later?

Milly: Sure. 6   your mum 
to make some of her delicious pancakes?

Ana: I’m afraid not. She’s away on a business trip.
Milly: Oh no … well, if your mum’s not around, 

I’m not going to your house.
Ana: What? So you’re not going to help me with 

my history?
Milly: Of course I am, I’m only joking!

7   26  Listen again and check your 
answers. Then listen and repeat the 
conversation.

Offers and requests
1  6.3  Complete the sentences with the 

words in the box.

outfi t  broke  showed  parents  went  funny

1 Only two other people   up.
2 The sound system   right at the 

beginning of the evening.
3 But this time it all   wrong.
4 It was horrible and   at the same time.
5 I showed up in a lobster   .
6 But then her   showed up.

2  24  Listen to the conversation. Where 
are Josh and Leo going to buy the present?

3   24  Complete the conversation with 
the words in the box. Then listen again and 
check.

shall  borrow  ’ll  help  Would  ask

Josh: Oh, I almost forgot, it’s my dad’s birthday 
tomorrow. I haven’t got him a present.

Leo: Don’t worry, you’ve got lots of time. What 
are you going to give him?

Josh: I’ve no idea. I was going to buy him a shirt.
Leo: Can I 1   you to choose one? 

I love shopping for clothes!
Josh: Great. Let’s look on the Internet fi rst. Could 

I 2   your tablet?
Leo: Here you are.
Josh: 3   you come to the shopping 

centre with me later?
Leo: OK, 4   I ask my mum to drive us 

there?
Josh: That would be brilliant. Could you 

5   her to pick us up later 
as well?

Leo: Sure. Come on, I 6   help you 
fi nd a nice shirt online fi rst if you like.

Josh: OK. Do you know any good websites? …
fi nd a nice shirt online fi rst if you like.

Josh: OK. Do you know any good websites? …

Speaking extra
UNIT
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The Speaking extra 
pages practise the 
Useful Language from 
the Speaking pages in 
the Student’s Book.

There is plenty of 
listening practice to 
contextualise the 
language.

Focus on pronunciation sections 
provide more extensive practice 
of pronunciation features such 
as word and sentence stress and 
intonation.

Whenever students 
are asked to listen, 
they are given an 
opportunity to 
listen for gist first.

Each unit is followed by a 
two-page Review section.

The Language focus extra pages 
provide even more practice of the 
grammar in the Student’s Book.
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Vocabulary Celebrations

3 2.12  Tell students they are going to listen to two people 
talking about two different celebrations.

• Ask students to copy the table into their notebooks.
• Play the recording for students to complete the table with 

the information about the celebrations.
• Check answers.

Audioscript
Juan: There is a very special festival here in Barcelona in 

Spain. It’s held on April 23rd and it’s National Book 
Day. Everybody buys books and roses and gives them 
as presents to the people they love, or good friends. 
The whole town has a great time. It’s really different 
because at this party everybody is holding a book 
or a rose. Some people even hold writing contests. 
The person who writes the best short story wins a prize.

Luana: When I was younger, I loved my birthday. I always had 
a cake and a party and my parents made special food 
for me and my friends to eat. Everybody always dressed 
up for the occasion in their very best clothes. But as 
you get older, birthdays are not as much fun as before. 
People still wish you a happy birthday but now it’s not 
as important. We don’t put up decorations but my mum 
still makes me a cake!

Answers

Celebration Activities

Juan National Book Day 
(April 23)

buy books and roses and 
give them as presents; 
writing contests

Luana birthday have a cake and a party; 
make special food; dress 
up; put up decorations

Optional activity
• Put students into pairs to talk about the things they 

like and dislike doing when celebrating or organising 
celebrations.

• Encourage students to use the phrases in Exercise 1, 
where possible e.g. I love giving people presents 
and putting up decorations, but I don’t like making 
special food.

Your turn

4 •  Refer students to the questions.
• Put students into pairs to ask and answer the questions.
• Ask some students to report back to the class on which 

festivals their partner celebrates and how he or she likes to 
celebrate them.

• To extend the work on the vocabulary, you could ask 
students to turn to the Vocabulary bank on page 112 and 
do the exercises for Celebrations.

Set Exercises 1, 2, 3, 4 and 5 on page 57 of the 
Workbook for homework.

Objectives
• learn vocabulary to describe celebrations.
• listen to people talking about different types of celebration.
• talk about the celebrations I enjoy the most.

Warm-up
• Books closed. Ask: What are the most important events in life?
• Elicit students’ ideas and put them on the board, e.g. births, 

important birthdays, weddings, leaving school, anniversaries, etc.

Background
Prom refers to a formal dance, usually one held to celebrate the 
end of high school or college, to which students wear suits and 
dresses. Proms have long been associated with American high 
school culture, and feature prominently in fi lms and TV dramas 
from the USA.

1 2.11  Ask students to open their books at page 63.
• Put students into pairs to match the activities with the 

photos. Tell them that some expressions could describe 
both photos.

• If you have the Presentation Plus software, put the pictures 
on the board and ask students to come up to the board in 
turn to match the activities with the photos.

• Play the recording for students to listen and repeat the phrases.
• Check the answers, asking student to justify their choices.

Suggested answers
The carnival: set off fi reworks, make special food
The prom: give a present
Both: put up decorations, dress up for the occasion, play 
music, hold a contest, have a good time

Background
The Carnival of Cultures (or ‘Karneval der Kulturen’ in 
German) is a free festival which takes place in late May or 
early June in Berlin. It has taken place annually since 1966 
and celebrates the cultural diversity of the German capital.

2 •  Refer students to the gapped text about the Carnival 
of Cultures.

• Ask students to read the text through once to get a general 
idea of its content.

• Students should then work alone to complete the text with 
the correct form of the phrases from Exercise 1.

• Check answers.

Answers
2 put up decorations  3 set off fi reworks  
4 make special food  5 give a present  6 play music  
7 has a good time

Background
The festival referred to in the recording in Exercise 3 is 
La Diada de Sant Jordi (literally, the day of St. George), 
with Sant Jordi being the patron saint of Catalonia. 
The tradition on this day is to celebrate love.

Background
Carnival is a traditional festive season which takes place at the 
beginning of each year, usually in February. The most famous 
carnival is held in Rio de Janeiro, with about two million people 
attending. Another important carnival takes place in Venice, 
where people wear elaborate masks and dress in beautiful 
costumes.

Be curious
• Books closed. Tell students briefl y about the last party you 

attended or organised, e.g.: Last Saturday it was my brother’s 
birthday. We had a party for him. All his friends came and 
everyone enjoyed themselves.

• At this point you revise the words celebrate and celebration.
• Ask students to think about the types of parties (big or small) 

that people organise and why, e.g. a birthday party, a wedding 
reception, a New Year’s Eve party, a carnival party.

• Ask students to open their books at page 62.
• Give them a moment to look at the photo and then ask them to 

describe it briefl y.
• Put students into pairs to answer the three questions.
• Check answers with the class.
• Tell students that the themes of Unit 6 are organising and 

enjoying different types of celebration.

Suggested answers
• The woman wearing a fancy red and gold costume is 

probably dancing in a street at night.
• I think this celebration is probably a carnival, possibly in Rio, 

because the woman is wearing a beautiful costume and she 
is dancing outside in the street.

• I’d like to join the carnival. The woman looks as if she is 
having a great time.

Unit aims
I can …
• talk about a celebration.
• understand magazine articles about special 

celebrations in different countries.
• use -ing and infi nitive forms correctly.
• understand a travel programme about festivals 

around the world.
• make offers and requests.
• write a description of a celebration.

Unit contents
Vocabulary Celebrations
 Verbs and prepositions
 Descriptive adjectives
 Words in context
Reading A magazine article
  Let’s celebrate
 An article
Language focus -ing forms
 Infi nitives
 Infi nitives vs. -ing forms
Listening A travel programme
Discover culture  Like father, like daughter
Speaking Offers and requests
  Real talk: What’s the worst 

party you’ve ever been to?
Pronunciation to and too
Writing A description
 so or too + adjective
CLIL History: 4th July celebration, USA
  Reliving history

CEFR
SKILL AREA GOAL EXERCISE

Listening OVERALL LISTENING COMPREHENSION 3 p63  1–2 p70

UNDERSTANDING INTERACTION 3–6 p70

LISTENING TO MEDIA AND RECORDINGS 1–3 p66  1–5 p68

Reading READING FOR INFORMATION & ARGUMENT 1–4 p64  1–4 69  1–4 p71

Speaking CONVERSATION 5 p68

INFORMAL DISCUSSION (WITH FRIENDS) 5–6 p66  4 p67

GOAL-ORIENTED COOPERATION (e.g. Repairing 
a car, discussing a document, organising an event)

4 p70  7–8 p70

INFORMATION EXCHANGE 4 p63  7 p64  5 p69

Writing CREATIVE WRITING 5–7 p71

Communicative language 
competence 

VOCABULARY RANGE 5–6 p64  4 p66  4 p69

GRAMMATICAL ACCURACY 1–5 p65  1–3 p67

PHONOLOGICAL CONTROL 1 p63  3 p67  6 p70

Communication strategies IDENTIFYING CUES AND INFERRING 4 p66  4 p69
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Language focus 1 -ing formsReading A magazine article
4 •  Read out the information in the Get it right! box. 

Encourage students to learn verbs and phrases together. 
Prepositions are often very different between languages 
and so it is a good idea to learn verb and preposition 
combinations as complete phrases. Refer students back 
to the Explore Vocabulary section on page 64 to make 
this point.

• Refer students to the sentence beginnings and the 
example sentence.

• Ask students to work alone to complete the sentences so 
that they are true for them. Point out that they must use the 
-ing form of the verb.

• Put students into pairs to compare their ideas.

Fast fi nishers
Students can write additional sentences that are true for 
them using be interested in / don’t mind / spend money 
on and the -ing form of the verb. Collect and check the 
sentences.

Game
• Play Correct the sentence using -ing forms.
• See Games bank on pages 28–29.

Your turn

5 •  Put students into small groups to organise their ideal school-
leaving party.

• Students decide whether the party will be formal or 
informal. They should also decide the following: where and 
when it will take place; the clothes people have to wear; 
the food and drink that will be served; and the music and 
dancing that people will enjoy. Students can also give the 
party a particular name.

• Ask students to present their plan for a school-leaving party 
to the class. Tell the groups that they are trying to convince 
the others that their party is the best and so they should be 
as persuasive as they can be.

• The class can then decide which party sounds the most fun.

Set Exercises 1, 2, 3 and 4 on page 58 of the 
Workbook for homework.
Students could also ask their friends to describe 
in English their own ideal school-leaving party. 
Students can then share this information in small 
groups at the beginning of the next lesson.

Objectives
• learn about -ing forms.
• design my ideal school-leaving party.

Warm-up
• Books closed. Write the following on the board: I enjoy celebrate 

my birthday.
• Ask: What is wrong with the sentence?
• Elicit or introduce the correct sentence: I enjoy celebrating 

my birthday.
• Highlight the -ing part of the verb and tell students they are 

going to look at different ways the -ing form is used.

1 •  Ask students to open their books at page 65.
• Tell students that the gapped sentences are from the text on 

page 64.
• Ask students to copy the sentences into their notebooks and 

complete them.
• Check answers.
• Students can then match the completed sentences with 

the rules.
• For further information and additional exercises, students 

can turn to page 104 of the Grammar reference section.

Answers
1 Teens have prom parties to celebrate leaving school.
2  Hiring DJs, organising food and reserving hotels can 

often cost a fortune.
3 Students might agree on organising a Roman theme.
1 c  2 a  3 b

2 •  Refer students to the verbs in the box and read out the 
example sentence.

• Put students into pairs and ask them to complete the 
remaining sentences using the -ing form of the verbs in 
the box.

• When checking the answers to this exercise, ask students 
to refer to the rules in Exercise 1 and explain why each -ing 
form is needed in sentences 2–8.

Answers
2 fi nishing  3 Being  4 spending  5 meeting  
6 shopping  7 Having  8 Thinking

3 •  Ask students to look back at the completed sentences in 
Exercise 2. Students should decide if these sentences are 
true for them. If they are not, they should rewrite them so 
that they are.

• Put students into pairs to compare their ideas.
• Ask some students to report back to the class on what their 

partner said.

Explore verbs and prepositions
5 •  Refer students to the verbs in the box.

• Ask students to fi nd these verbs in the article (they are 
highlighted in bold in the text) and to note down which 
prepositions follow them. Point out that some of these verbs 
can be followed by more than one preposition (e.g. look at, 
work for), but that we’re only interested in the ones used in 
the text).

• Check answers.

Answers
recover from  arrive at  work with  prepare for  agree on  
look forward to

6 •  Read out the example sentence.
• Ask students to work alone to complete the remaining 

sentences using the correct form of the verbs in Exercise 5.
• Students can compare their answers in pairs before you 

check answers with the class as a whole.
• To extend the work on the vocabulary, you could ask 

students to turn to the Vocabulary bank on page 112 and 
do the exercises for Explore verbs and prepositions.

Answers
2 work with  3 agree on  4 recover from  5 arrived at  
6 prepared … for

Your turn

7 •  Refer students to the example sentences.
• Put students into pairs to ask and answer the questions.
• Encourage stronger students to develop conversations 

beyond the questions on the page by asking one another 
questions that arise in the course of their discussion.

• Ask some students to report back to the class on what 
their partner said. If you have a multicultural class, take 
this opportunity to discuss with the class as a whole the 
different types of school-leaving party that are organised in 
the countries that the students are from.

You can show this video as either a lead-in or a follow-up to the 
Language Focus 1 lesson.

6.1 Let’s celebrate

•  Ask: Do you have a favourite season? Why is it your 
favourite?

• Elicit student’s answers and then put students into pairs to ask 
and answer the questions.

• Play the video.
• Students watch it and say what they learn about seasonal 

festivals in the video.
• Then ask students which of the festivals in the video they would 

like to attend.
• See page 127 for further activities you can do with this video.

Set Exercises 1, 2, 3 and 4 on page 61 and 
Exercises 5 and 6 on page 58 of the Workbook for 
homework.

Explore 
5 

Objectives
• read an article about proms and morps.
• learn verbs and prepositions.
• talk about school parties.

Background
See the Background note on page 93 above.

Warm-up
• Books closed. Ask: What’s the best party you’ve ever been to 

and why?
• Put students into pairs to ask and answer the question.

1  Ask students to open their books at page 64.
• Put students into pairs and ask them to look at the photos 

and describe the kind of celebrations the photos show. 
Students may say things such as: The celebrations must be 
formal because the teenagers are wearing dressed and suits. 
One of the boys is playing music and everyone is wearing 
T-shirts.

2 2.13  Ask students to read the article to fi nd out what the 
difference between a prom and a morp is.

• Check answers.
• Refer students to the information in the FACT! box. 

You could then ask students why people in other countries 
seem so keen to copy aspects of American culture.

Answer
A morp is organised by the students, so it’s cheaper and 
more informal.

3 •  Refer students to headings 1–6.
• Ask students to read the article again.
• Students can then work alone to match the headings with 

the paragraphs.
• Help weaker students with this exercise by reminding 

them that they should scan the article for key words, i.e. 
they should either look for the actual words in the headings 
or related words.

• Check answers.

Answers
2 E  3 A  4 F  5 C  6 B

4 •  Ask students to read the text again.
• Put students into pairs to decide which sentences are true 

and which false. Students should correct the false sentences.
• Check answers.

Answers
1 F (Prom night is also celebrated in the UK.)  
2 T  3 T  4 T  
5 F (Students can party all night and carry on the next day.)  
6  F (The writer says it doesn’t matter if you like a prom or a 

morp.)
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The unit aims and unit contents include 
all the video, common learner errors and 
also the relevant material at the back of 
the book, such as pronunciation and CLIL.

Each lesson has objectives making it 
easier for the teacher and the learner to 
understand and attain the goals.

Each lesson starts 
with an optional 
warm-up activity 
to prepare the 
students for 
the lesson in a 
dynamic way.

Each unit contains a detailed list of the 
CEFR goals covered within it.

Throughout the notes, there are ideas for 
games to practise the target language.

Video clips on these pages can either 
be done as a lead-in to the Language 
focus 1 lesson, or as a follow-up to it.

Language note boxes alert teachers to typical mistakes 
students make with the target language.

There are 
suggestions for 
dealing with 
stronger or weaker 
students throughout 
the notes.

Teacher’s Book

The first Discovery™ 
videos have short 
lesson notes here.
If you want to 
explore the video in 
more depth, there 
are thorough lesson 
notes at the back of 
the book.

Each reading text is supplemented with 
contextual information on the topic.
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• Put students into pairs to complete the exercise.
• Encourage students to underline the word(s) before each 

gap. It will help students to focus on how the use of either 
the infi nitive or -ing form is dependent upon what goes 
immediately before it in the sentence.

• While checking answers, ask students to give reasons for 
their choice of one verb form over the other.

Answers
1 to get  2 reading  3 to go  4 buying  5 to see  
6 gaming  7 Dressing up  8 looking  9 to go  
10 booking

to and too

1 2.17  Write to and too on the board. 
Tell students that they are going to learn the 
difference in pronunciation between to and too. 
Play the recording for students to listen and 
repeat the sentences.

2 2.18  Play the recording. Students listen to the 
sentences and say how to and too are pronounced.

3 2.18  Play the recording for students to check 
their answers to Exercise 2 and repeat the sentences.

4 •  Put students into pairs and ask them to practise 
saying the sentences in Exercise 2 with the correct 
pronunciation of to and too.

• Monitor to check that students are pronouncing 
the words correctly.

Say it right!

Your turn

4 •  Put students into pairs to ask and answer the questions.
• Ask some students to report back to the class on what their 

partner said.

Set Exercises 1, 2, 3, 4, 5 and 6 on page 60 of the 
Workbook for homework.
You could also ask students to write a short 
dialogue between two people who are organising 
a school-leaving party. Students should aim to 
include as many sentences with infi nitives and -ing 
forms as they can, e.g. Who do we want to invite? 
I’d like to dress up. We can’t have a party without 
music. Collect and check students’ work in the 
next lesson.

Objectives
• learn about the use of infi nitives.
• learn when to use infi nitives and when to use -ing forms.
• talk about the Anime and Gaming Convention.

Warm-up
• Books closed. Write to be, to do, to go on the board.
• Elicit that these forms are known as infi nitives.
• You could then ask students to write sentences with these 

infi nitives.

1 •  Ask students to open their books at page 67.
• Tell students that the example sentences are from the 

listening on page 66.
• Put students into pairs to copy the sentences into their 

notebooks and complete them with the verbs in the box.
• Check answers and then ask students to match the 

sentences with the rules.
• For further information and additional exercises, students 

can turn to page 104 of the Grammar reference section.

Answers
1 It’s best to see it in the dark.
2 Go ice-swimming if you really want to feel the cold.
3  If you decide to come and see the festival for yourself, 

bring warm clothes.
4  It’s great to watch them doing that.

a 1, 4  b 2, 3

2 •  Refer students to the infi nitive form of the verbs in the box.
• Read out the example sentence.
• Ask students to work alone to complete the remaining 

sentences.
• Students can compare answers in pairs before you check 

answers with the class as a whole.

Fast fi nishers
Students can write sentences about what they fi nd easy 
to do and what they fi nd diffi cult to do. Collect and check 
students’ sentences.

Answers
2 to go  3 to do  4 to see  5 to have  6 to raise  
7 to hold  8 to speak

Infi nitives vs. -ing forms

Background
See the Background note on page 42.

3 2.16  Elicit when the infi nitive is used and when the -ing 
form is used, e.g. infi nitives are used after adjectives, -ing 
forms after prepositions. It will help weaker students 
complete Exercise 3 if you put these ideas on the board for 
them to refer to.

• Choose the correct form of the verb in number 1 as an 
example. Ask why to get is the correct choice (Answer: 
the infi nitive is used after adjectives).

Descriptive adjectives
4 2.15  Read out the adjectives in the box. Drill the 

pronunciation of these words.
• Put students into pairs to replace the words in bold in the 

sentences with the adjectives in the box.
• Check answers.

Answers
1 peaceful  2 crowded  3 atmospheric  4 colourful  
5 stunning  6 traditional  7 scary  8 impressive

Language note
Descriptive adjectives refers to a class of adjectives, which give 
information about the quality of the noun being described, 
e.g. a blue car, an angry man or an expensive dress.

Your turn

5 •  Ask students to work alone to think of a festival or a special 
event, such as the ones which feature in the recording of 
the travel programme.

• Give students a few minutes to make notes on their festival. 
They should give it a name, describe what happens, what 
people wear, eat and drink and how long the festival lasts.

• Monitor and help with vocabulary as necessary. Encourage 
students to use the adjectives from Exercise 4.

6 •  Put students into small groups.
• Ask students to take it in turns to describe their festivals to 

each other. Students should attempt to persuade the rest of 
their group that theirs is the festival to attend.

• Once each student has had a turn, the group agrees on a 
festival to go to. You may want to suggest that each group 
nominated a chairperson, whose responsibility it will be to 
guide this discussion. The chairperson can then report back 
to the class.

• To extend the work on the vocabulary, you could ask 
students to turn to the Vocabulary bank on page 112 and 
do the exercises for Descriptive adjectives.

Optional activity
• Put students into small groups. Students can use their 

smartphones to research the following British festivals:
1 Hogmanay in Scotland
2 The National Eisteddfod in Wales
3 The Edinburgh Festival
4 The Notting Hill Carnival
5 The Glastonbury music festival

• Give each group a different festival to research.
• Give students 5–10 minutes to fi nd out about the 

festival you have allotted them.
• Students then write a short report about their festivals 

(saying what it is, what happens and when it happens), 
which they can then present to the class.

Set Exercises 1, 2, 3 and 4 on page 59 of the 
Workbook for homework.

Listening and Vocabulary
Objectives
• listen to a travel programme.
• learn descriptive adjectives.
• invent a festival or special event.

A travel programme
Warm-up
• Books closed. Ask: Which is the best season in which to have 

a festival? Why?
• Put students into pairs to answer the questions.
• Ask some students to report back to the class on what their 

partner said.

Background
The annual International Ice and Snow Sculpture Festival 
takes place in Harbin in north-east China. It starts in early January 
and lasts one month. Thousands of people help artists create 
enormous colourful sculptures of fi gures, animals and buildings.
The Battle of the Oranges food fi ght takes place every spring in 
the town of Ivrea in the north of Italy. The celebration is based on 
a medieval legend and involves teams throwing oranges at each 
other. It lasts three days.
The Monkey Buffet Festival is held in the Lopburi province of 
Thailand. The annual festival offers food and drink for thousands 
of monkeys in order to thank them for attracting tourists to 
the area.

1  Ask students to open their books at page 66.
• Put students into pairs to look at the photos and answer 

the questions.
• Do not check answers at this point. Students will do that in 

Exercise 2 by listening to the recording.

2 2.14  Tell students they are going to listen to a travel 
programme about the festivals in the photographs.

• Play the recording for students to check their answers to 
Exercise 1.

Audioscript
Turn to page 179 for the audioscript.

Answers
a Harbin, in northern China – artists make sculptures
b Ivrea in Italy – people throw oranges at each other
c Lopburi in Thailand – people offer food to monkeys

3 2.14  Refer students to statements 1–8.
• Play the recording again for students to match the festivals 

with the statements.
• Students can compare their answers in pairs before you play 

the recording again for students to check their answers.

Answers
1 a  2 b  3 c  4 b  5 c  6 a  7 b  8 a

Language focus 2 Infi nitives
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Reading An article
Explore words in context
4 •  Refer students to the highlighted words in the article and 

then ask them to match those words with the defi nitions 
in 1–8.

• Students can compare their answers in pairs before you 
check answers with the class as a whole.

• Check that students are able to pronounce the words, 
particularly aware /əˈweə/, pledge /pledʒ/ and unique 
/juːˈniːk/.

Answers
1 well-liked  2 become aware of  3 snaps  4 bow  
5 fears  6 unique  7 pledge  8 signifi es

Your turn

5 •  Refer students to the six questions.
• Give students time to read through and think about the 

questions. Help weaker students by allowing them to 
make some notes.

• Put students into pairs to ask and answer the questions.

Optional activity
• Refer students to the fi nal paragraph of the article, 

which says that there are fears that the traditional 
coming-of-age day festival is being lost in Korea.

• Ask students if the loss of traditions is something to be 
sad about or whether we should accept that as cultures 
develop over time it is perhaps unwise to attempt to 
preserve everything from the past.

• Put students into small groups and ask them to discuss 
whether we should do things as we have always done 
them or should feel free to change them and adapt to 
new circumstances.

Explore 
4 

Objectives
• read an article about a coming-of-age celebration in Korea.
• learn words in context.
• talk about coming-of-age festivals in my country.

Background
The phrase coming of age refers to the age or the occasion at 
which an individual is formally seen to become an adult. It is used 
widely, in a number of contexts, to indicate a growth of maturity, 
e.g. The players who won the Under 20 World Cup with Italy 
are now coming of age. People who were young teens when 
Facebook fi rst appeared in 2004 are now coming of age.

Warm up
• Books closed. Write the stages of life on the board. Elicit or 

introduce the different stages and write them on the board, 
e.g. birth, infancy, childhood, adolescence, early adulthood, 
middle age, old age, death.

• Ask students why we mark transitions between these stages of 
our lives, e.g. in order to emphasise, in either a public or private 
way, that going from one stage of life to another is important 
and an occasion for celebration and refl ection.

1  Ask students to open their books at page 69.
• Refer students to the photos.
• Put students into pairs and ask them to answer the three 

questions. Do not confi rm or reject students’ ideas at this 
point. Student will check their answers in Exercise 2.

2 2.19  Ask students to read the article to check their 
answers from Exercise 1.

Suggested answers
These people are 20 or will be 20 before the end of the year. 
They’re celebrating a coming-of-age day. They are wearing 
traditional clothes and are bowing to their parents out of 
respect.

3 •  Refer students to sentences 1–6.
• Ask students to read the article again and then put them in 

pairs to choose the correct options in each of the sentences.
• Check answers.
• Read out the information in the FACT! box. You could then 

ask students what they think of the idea, prevalent in what 
we call the West, that 18 marks the beginning of adulthood. 
Is that age correct? Should it be older or younger?

Answers
1 has  2 watch and take part in  3 similar  
4 both serious and fun  5 can  6 losing popularity

Optional activity
• Ask: Why do you think we feel the need to celebrate 

particular events or days in our lives?
• Put students into small groups to discuss their responses 

to this question. Ideas could include the following: to 
get together with friends and family; to mark special 
moments in life; to create memories.

• Ask one student from each group to report back to the 
class on the discussion their group had.

Answers
c

3 6.2  Tell students that sentences 1–5 all refer to the video 
and that some are true and some false.

• Put students into pairs and ask them to correct the 
sentences they think are false.

• Play the video for students to check their answers.

Suggested answers
1 F (a man climbing up a cliff)  2 T  
3 F (Iris’s mother talking about school and education)  
4 F (we can’t see Iris’s mother)  5 T  

4 6.2  Refer students to the incomplete sentences.
• Play the video again for students to complete the sentences. 

You may need to play the video twice to help weaker 
students.

• Students can compare answers in pairs before you 
check answers.

Answers
2 30 metres  3 80 years  4 school  
5 nervous and afraid  6 22 metres

Your turn

5 •  Read out the questions and then refer students to the 
example answers.

• Put students into pairs to ask and answer the questions.

Optional activity
• Ask students to imagine that they are cliff divers.
• Give them time to think about what they do to stay 

calm before they do a big dive, e.g. make their minds 
go blank, take several deep breaths, count to ten.

• Put students into pairs and ask them to tell each other 
about their ideas.

For homework, ask students to do some research 
online to fi nd out more about the extreme sport of 
cliff diving. They could fi nd out where cliff diving 
is popular and what international championships 
exist. Students can share what they fi nd out with a 
partner at the beginning of the next lesson.

Like father like daughter
Objectives
• watch a video about cliff diving in Mexico.
• talk about whether I would like to try cliff diving.

Warm-up
• Books closed. Ask students to name some water sports. Write 

these sports on the board, e.g. water skiing, diving, surfi ng.
• Ask students if they have ever done any of these sports or if they 

would one day like to try them.

Background
Acapulco is a port and a resort in southern Mexico on the Pacifi c 
coast, well-known for its cliffs and beaches.

1  Ask students to open their books at page 68.
• Refer students to the photos and put them into pairs to 

answer the question.
• Do not confi rm or reject students’ ideas at this point. 

Students will check their answers in Exercise 2.

2 6.2  Refer students to the phrases a–c.
• Tell students they are going to watch the video to fi rst check 

their answers to Exercise 1 and then decide which of the 
three phrases best describes the subject matter of the video.

• Check answers.

Videoscript
Narrator: This is Acapulco in Mexico. It’s famous for its 

beaches and boating and also for its cliff divers. 
The tradition of cliff diving in Acapulco started in 
the 1920s when fi shermen used to dive into the 
water to fi nd their fi shing lures. They soon began to 
challenge each other to climb higher and higher, and 
now the divers dive from heights of up to 30 metres! 
One of the most recognised cliff divers is José Luis. 
He’s been cliff diving for 25 years, and because his 
entry into the water is so precise, he’s called The 
Knife. For nearly 80 years, cliff diving was a tradition 
that involved men only until today. Now The Knife’s 
daughter, Iris, is ready to change this tradition. She 
wants to be a cliff diver, just like her father.

Iris: I always wanted to be just like him. He could do 
different dives, and I wanted to do special dives just 
like him.

Narrator: Iris’ mother supports her, but says:
Mother: I’ve told her that school is fi rst. If she does well, we 

will allow her to continue to dive. If her grades begin 
to slip, that’s the end of the diving.

Narrator: So every weekend, Iris practises.
Iris: When I’m standing 59 feet up on the cliff, I’m 

nervous and afraid.
Narrator: But now she is ready to dive from higher up the cliff. 

It’s the morning of Iris’ highest dive – 22 metres. The 
tourists are excited to see Iris perform this record-
breaking jump. Iris is ready to dive. Will other female 
divers follow in their fathers’ footsteps, like Iris? 
Has Iris started a whole new tradition of female cliff 
divers? It looks that way.

98 99

UNIT

6Discover Culture

Unit 6

 Writing A description Speaking Offers and requests

Answers
The food was so delicious.
He was so nervous …
It was in their garden, because their house is too small …
I wanted to dance all night but I was too tired.

4 •  Read out the example.
• Ask students to work alone to complete the sentences using 

so or too and the adjectives in the box.
• Students can compare their answers with a partner.
• Check answers.

Answers
2 so exciting  3 too slow  4 so cheap  5 so incredible  
6 too expensive

Optional activity
• Ask students to to work in pairs and have text message 

conversations using so + adjective and too + adjective 
e.g. Student A: Would you like to buy the new iPad? 
Student B: Yes, but they are too expensive!

• Put students into pairs and ask them to compare their 
sentences.

Objectives
• read a description of a family party.
• learn about the use of so and too with adjectives.
• write a description of a celebration.

Warm-up
• Books closed. Write family celebrations on the board.
• Put students into pairs and ask them to tell each other about 

the last big celebration their family organised. Students should 
answer the following questions: What did the celebration mark? 
(e.g. a birthday, an anniversary) What did you do during the 
party? How many people came? What was the best part of 
the party?

• Ask some students to report back to the class on what their 
partner said.

1 •  Ask students to open their books at page 71.
• Refer students to the photo and then ask them to read 

Isabella’s description and answer the question.
• Check answer.

Answer
her grandparents’ 70th birthdays

2 •  Refer students to the fi ve questions.
• Ask students to read the description again.
• Put students into pairs to answer the fi ve questions. 

Encourage students to make a note of which part of the 
description gave them their answers.

• Check answers.

Answers
1 Her grandparents were 70 last July.  
2 It was in their garden.  
3  They hired a big tent, made some food, and put up the 

decorations.  
4  They had lunch and watched a fi lm of her grandparents’ 

lives. Her little brother played Happy Birthday on his 
guitar and everyone sang. Later they danced.  

5 Yes, it was amazing.

Optional activity
• Put students into pairs and ask them to look again at 

Isabella’s description of the birthday party that was 
held for her grandparents.

• Students should say what they think of the party: 
Is it the type of party they would be happy to go to? 
Is there anything about the events that were organised 
that they would have changed?

3 •  Read out the information in the Useful language box about 
the difference between the meaning of so and too when 
those words are put before adjectives.

• Ask students to work alone to fi nd two further examples 
of so + adjective and too + adjective in the description in 
Exercise 1.

• You could also remind students that so can be used to 
link sentences together and that an example of this can 
be seen in the fi rst sentence of the text in Exercise 1: … 
and last July they were seventy, so we had a party with 
family. Tell students that we are not interested in this use of 
so here.

• Check answers.

Answers
Speaker 1: d  Speaker 2: c  Speaker 3: b  Speaker 4: f  
Speaker 5: a  Speaker 6: e

2 •  Put students into pairs to ask and answer the question.
• Ask some students to report back to the class on their partner.

3 2.20  Tell students they are going to listen to Helen talking 
to Andy.

• Read out the question.
• Play the recording.
• Students listen and answer the question.
• Check answer.

Answer
organise the music and food

4 •  Refer students to the phrases in the Useful language box.
• Ask students to work alone to complete the conversation 

using the phrases.

5 2.20  Play the recording again for students to check their 
answers.

Answers
2 Shall I lend you  3 could I borrow  4 Can I help you  
5 Could you ask  6 would you come

6  Ask students to work in pairs to act out the conversation 
in Exercise 4.

• Students can act out the conversation twice, taking a 
different part each time.

7  Ask students to say whether the speaker in each case is 
offering to do something or making a request.

• Put students into pairs and ask them to take it in turns to 
say and respond to sentences 1–5.

Answers
2 request  3 offer  4 offer  5 request

8  Refer students to the two situations.
• Put students into pairs.
• Give students some time to plan what they want to say.
• Students then act out their conversations using the two 

situations.
• Monitor while students are practising their conversations. 

Check that they are using the phrases from the Useful 
language box.

For homework students can read about a party and 
complete the exercises:
http://learnenglishteens.britishcouncil.org/skills/
reading-skills-practice/facebook-party-became-riot

Objectives
• watch teenagers taking about the worst party they have ever 

been to.
• listen to teenagers organising a birthday party.
• practise offering to do something and making requests.

Warm-up
• Books closed. Tell students about the worst party you have ever 

been to. It doesn’t matter if you’ve never been to a bad one, 
all you need do is establish the idea, e.g. It was my sister’s 21st 
birthday party. Oh, it was awful! We were all in the garden. It 
started to rain. The tent blew over, all the food was washed 
away and my sister fell over and broke her arm!

1  6.3  Ask students to 
open their books at 
page 70.

• Tell students they are 
going to watch some 
teenagers answering the 
question: What’s the 
worst party you’ve ever been to?

• Tell students that they are going to match the teenagers 
in the video with the reasons in the list.

• Play the video.
• Students work alone to complete the exercise.
• Check answers.

Real talk:   What’s the worst party you’ve ever 
been to? 

Videoscript
Narrator: What’s the worst party you’ve ever been to?
Speaker 1: Well, that’s easy. It was a party last month. 

Only two other people showed up. We thought it 
was Saturday night instead of Friday night. I don’t 
know how that happened.

Speaker 2: Our spring dance at school. The sound system 
broke right at the beginning of the evening. 
That stopped the dancing! After that, we all just 
stood around hoping someone would fi x it. But it 
never happened, and we all just went home.

Speaker 3: My own party last month. Usually, I love getting 
ready for parties, making the food, selecting the 
music, telling my friends about it. But this time, 
it all went wrong. In the end, I had to cancel 
the party.

Speaker 4: My cousin’s wedding reception after her wedding. 
It was horrible and funny at the same time. They 
had this huge chocolate fountain. They wanted to 
let it fl ow all night. And it did, but then it didn’t 
stop! There was chocolate everywhere for days.

Speaker 5: Hmm … probably this costume party I went to 
recently. Normally, I like dressing up, but someone 
told me the wrong theme. I thought it was an 
‘ocean’ theme instead of a ‘wild west’ theme, so I 
showed up in a lobster outfi t. So there I was with 
all of the cowboys.

Speaker 6: Probably my best friend’s birthday. We planned 
to spend the evening at her house with a bunch 
of our friends, watching movies and eating pizza. 
But then her parents showed up and decided to 
stay and watch a movie with us. It just wasn’t the 
same after that. 

Narrator: What’s the worst party you’ve ever been to?
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Get Writing

PLAN
5 •  Students should do their planning in class. The writing 

can either be done in class or at home.
• Tell students they are going to write a description of a 

celebration.
• Refer students back to the questions in Exercise 2 and 

then ask them to work alone to make notes on the 
celebration they are going to write about.

WRITE
6 •  Tell students to use the example description as a model 

to follow.
• Give students ten minutes to complete the writing task. 

Students should write between 140 and 160 words.
• Monitor while students are writing. Help with grammar 

and vocabulary as necessary.

CHECK
7 •  Tell students that it is very important that they check their 

writing in order to look for ways to improve its content, 
style and structure.

• Give students a few minutes to look through their 
descriptions and check them against the points here.

• Collect students’ descriptions and mark them.

Set Exercises 1, 2, 3, 4 and 5 on page 62 and 
Exercises 6, 7, 8, 9, 10 and 11 on page 63 of the 
Workbook for homework.

101Unit 6

Video scripts are 
embedded within the 
teacher’s notes.

Audio scripts can be 
found together at 
the back of the book.

Teaching notes include 
‘off the page’ activities 
with Student’s Books 
closed.

Homework suggestions 
point teachers to the 
relevant workbook 
pages, but also offer 
creative, learner-
centred alternative 
ideas.

Where the teacher needs to prepare 
before the class, this is clearly highlighted 
at the start of the lesson notes.

The Discover Culture video 
lesson contains step-by-step 
lesson notes, as well as the 
video script. Video self-study 
activities for students are 
available on the Cambridge 
Learning Management 
System (CLMS), accessible 
via the Workbook. 

Answer keys are 
embedded within 
the notes, in the 
appropriate place.

Optional activity boxes 
provide a variety of ideas 
for motivating activities.

Fast Finishers boxes help with 
class management.

Each reading text is 
supplemented with 
contextual information 
on the topic.
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Welcome to Eyes Open

Presentation Plus digital classroom software

Online Workbook with Online Practice on 
the Cambridge Learning Management system

Fully interactive Workbook

Fully interactive Student’s Book

Access this content via the 
Presentation Plus DVD-ROM, 
available separately.

Presentation Plus gives you 
easy access to digital versions 
of all the teaching resources 
you need in one place.

A link to the Cambridge 
Learner Dictionary

The zoom feature allows 
you to zoom anywhere on 
the page.

The Workbook gives free 
access to the Resources 
area, where students will 
find the Workbook audio 
and Wordlists.

The teacher view also 
has access to a full 
online teacher training 
programme.

In the gradebook, students 
and teachers can see scores 
by unit or section for 
individual students or the 
whole class.

Check students’ answers with 
the answer key.

Listen to the audio with the 
option to show the script.

Each page in each unit features 
interactive activities.

Click on the Resources tab to open the Online Practice.

The Cambridge Learning Management system gives students 
extra language practice with even more games and activities.

Click on the Content tab to open the Online Workbook.

You and your students 
can see how much of each 
unit, section or exercise 
has been attempted.

The teacher decides when to unlock content.

Extra teacher’s resources such 
as the Teacher’s Book, tests and 
photocopiable activities

Engage students with lively multimedia content 
including easy access to all the videos with subtitles.

16



Using video in Eyes Open

Using video in the classroom can often appear to be something of a 
challenge, especially if the necessary equipment isn’t always available. 
But teachers who use video report increased levels of motivation and 
enthusiasm in students. 

Eyes Open offers four video clips per unit, a total of 32 sequences 
in the course. These high-quality clips have been produced in 
collaboration with Discovery EducationTM. The Discovery EducationTM 
footage has been edited by Cambridge University Press to meet the 
needs of the secondary classroom and the audio has been specially 
written to fit the syllabus and level of the students.

The clips maintain the appeal and exciting content of all Discovery 
EducationTM videos, featuring a wide variety of countries from around 
the world (both English and non-English speaking). The themes have 
been carefully selected to appeal to learners in the target age range. 
They often focus on aspects of teenagers’ lives around the world and 
inspire learners to continue to explore the topics in the videos outside 
the classroom. 

The videos can be used as much or as little as the teacher chooses. 
In the Teacher’s Book, each video is accompanied by a number of 
suggested exercises which can be completed in a short time within 
the course of a normal class. The Student’s DVD-ROM, which 
accompanies the Student’s Book, contains all 32 videos from the 
course as well as interactive exercises which students can complete 
while watching the videos. Extra ideas for building on the content and 
themes of the videos are provided in the Teacher’s Book. If the teacher 
prefers to make a full lesson out of the video, he/she can print out the 
corresponding worksheets from the Presentation Plus software.

Video in the classroom
Why video?
Video is becoming the primary means of information presentation 
in digital global media. Recent statistics suggest that 90% of 
internet traffic is video-based. Because of this, teaching a language 
through text and image alone may not completely reflect how 
many of today’s teenagers communicate and receive and transmit 
information. Due to the increasing prevalence of video in all walks of 
life, being visually literate and knowing how to process visual data is 
an increasingly necessary skill in today’s digital world. So why not use 
video in the language classroom?

How to exploit video
Video can be exploited in a variety of ways in the language 
classroom. Primarily, teachers may use video for listening skills 
practice. Video is an ideal tool for practising listening comprehension. 
The obvious advantage it has over audio alone is the visual support 
it can offer the viewer. Students are sometimes able to see the 
speaker’s mouth, facial expressions and gestures, as well as being 
able to see the context clearly and any visual clues which may aid 
comprehension. All of the essential micro-skills such as listening for 
specific information, predicting and hypothesising can be taught very 
effectively through this medium.

Video can also act as visual stimulus. Here the moving image acts as 
a way to engage interest and is a catalyst for follow-up classroom 
tasks, such as summarising the video content or post-viewing 
discussions. Teachers can also make use of the visual image alone 
to practise prediction or encourage students to invent their own 
soundtrack based on what they see rather than what they hear.

Finally, video can be a great source of information and provides 
learners with the content for subsequent tasks such as project 
work. The factual nature of Discovery EducationTM provides a very 
useful tool when teaching CLIL (Content and Language Integrated 
Learning), in which students learn academic subjects in English.

For more detailed information about use of videos in Eyes Open and 
extra worksheets, see pages 122–137.

Videos in Eyes Open
Our approach to integrating video into Cambridge’s new secondary 
course, Eyes Open, was to adapt authentic material from Discovery 
EducationTM. The content and subject matter of these videos is 
ideal for the secondary school classroom. Learners of this age are 
curious about the world and keen to learn about different cultures, 
natural history and people of their own age around the globe. Many 
teenagers also watch similar documentary-style programmes outside 
the classroom. The videos in Eyes Open are short and fast-paced, 
with plenty to engage the teenage viewer without overloading them 
with information.

The voiceovers in the videos are delivered in a clear, concise manner 
with language specially graded to match the syllabus and to reflect 
what students have learned up to each point on the course. By 
providing subtitles in a simplified storyboard format, we have added 
an extra aid to student comprehension which teachers can make use 
of should the need arise.

There are four videos in each unit of Eyes Open. Video sections 
can be found on the Language focus 1 page, the Discover Culture 
page, the Speaking page and the CLIL page at the back of the book. 
Discovery EducationTM video supplements and extends the unit 
themes throughout the course. With a strong cultural focus and a 
variety of topics from countries around the world, these videos act as 
a way to encourage intercultural awareness and lead students to seek 
out similarities and differences between their own culture and other 
cultures around the world.

The videos which accompany the CLIL pages at the back of the 
book are an ideal complement to the content being taught in class. 
Subjects such as Science, Maths and History are brought to life 
in informative and highly educational videos which are a natural 
progression from the lesson on the page.

Of the four videos, the only one not to feature documentary material 
is on the Speaking page. These Real Talk videos include interviews 
with British, American and Australian teens in which the young 
people talk to camera on a variety of subjects both relevant to the 
topic on the page and to teenagers’ own lives. These voices are fresh 
and act as sympathetic role models for the learners.

The future of video in class
Who knows where we will end up with video? New video genres 
are being born all the time. Software offering the latest innovations 
in interactive video work is constantly being developed, and, before 
long, it will be possible to show a video in class that your students 
will be able to change as they watch.

We are living in an age in which digital video reigns supreme. For this 
reason, try to make video a central part of your lessons, not just an 
added extra. Hopefully, courses with integrated video content such as 
Eyes Open will make it easier for teachers to do this. It’s hoped that 
working with video in this way will bring the world of the classroom 
a little closer to the world our learners are experiencing outside the 
classroom walls. That must surely be motivating.

Using video in Eyes Open
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The use of image in Eyes Open

Using images in the language classroom is something we take for 
granted. However, although our classroom materials are full of 
images, most of these are used as a support with written or spoken 
texts. As text provides the main focus of our attention in class, 
the images used alongside often perform a secondary role or are 
simply decorative. 

The information of the digital age in which we live is highly visual. 
These days, people often communicate through images and video, 
or through a combination of image and text. We therefore believe 
it appropriate to rethink the role of images in learning materials and 
place more emphasis on ‘the visual’. This brief introduction outlines 
the different roles that images can have in our teaching practice and 
what we have done in Eyes Open to make the image more central to 
the course and to more fully exploit image. 

High-impact images
In Eyes Open, we provide high-impact photos on the opening page 
of each unit. These images have multiple functions. Firstly, they 
provide an engaging link with the unit content, stimulating the 
students to take an interest in the topic. An image is a more efficient 
and impactful way of conveying a message. In this sense, a picture 
can really be worth ‘a thousand words’. Secondly, the Be Curious 
section beside the image poses specific questions related directly to 
the image. Thirdly, the image often acts as a cultural artefact which 
is open to multiple readings. In the Be Curious section, students 
are often encouraged to hypothesise about the image in question. 
For example, looking at the photo of a busy street market, they 
might be asked, ‘Where do you think it is?’ Students should feel 
confident here that they can provide their own answers, using 
their imagination as much as possible providing they can justify 
their opinions.

The images in both these opening pages and in others have been 
selected because they offer an original angle on a well-known topic, 
or show a different perspective. 

Intercultural awareness and 
critical thinking 
The images have also been carefully selected to encourage 
intercultural awareness and critical thinking. For example, in 
Level 4 Unit 6 (Celebrate in style), the image shows national 
celebrations from Brazil and asks students to consider where the 
figure is and what the celebration is about. If you are not in Brazil, 
you can encourage students to compare the celebrations with 
their own experiences and learn about cultural similarities and 
differences between the origins and traditions. Similarly, in Unit 8 
the image does not provide us with all of the information we need 
to understand the situation and what has happened previously. 
Students could be encouraged to hypothesise using the evidence 
which they have before them. The important concern again here 
is that students can provide their own answers rather than simply 
second-guess a ‘correct’ answer from the answer key.

This may be something new and even daunting but, if done in 
stages, students will soon get the hang of analysing images in 
this way and thinking more deeply about them. Notice that in the 
Be Curious section, the first question is sometimes, ‘What can you 
see in the photo?’ So, before analysing, students merely describe. 
Such scaffolding supports a gradual increase in cognitive load and 
challenge. Students are not expected to hypothesise immediately, but 
reflect on the image once they have described it and visualised it.

Teaching tips for exploiting images in class
If your class has problems analysing the images, consider three 
different ways of responding to them: the affective response – how 
does the image make you feel?, the compositional response – how is 
the image framed? (i.e. what is in the foreground/background, where 
the focus is, etc.), and the critical response – what message does the 
image communicate; what conclusions can we draw from it? This 
can be a useful framework for discussing any image.

Moving on: selecting your own 
images and student input
Taking this further, you could select your own images for use in 
class to supplement those found in the course. Some criteria for 
selecting images could be: impact (will the images be able to stimulate 
or engage the learner on an imaginative level?), opportunity for 
personalisation (how can the students make these images their own?) 
and openness to multiple interpretation (how many different readings 
can be drawn from a certain image?). 

There are a number of great websites and image-sharing platforms 
where you can access high-quality and high-impact copyright-free 
images to be used in class. These include: 

http://unsplash.com

http://littlevisuals.co

http://www.dotspin.com

http://www.lifeofpix.com

You can also then allow students to take a more active role by inviting 
them to bring their own images to class. Thus, images provide an even 
more central focus, functioning both as objects for analysis in their 
own right and as a clear way for students to provide their own input. 
This can be easily achieved digitally. Why not set up an Instagram 
page with your class, or a blog, or even a class website? This will 
allow students to upload their own images and interact with them by 
sending posts or messages describing or commenting on the images. 
In this way, they get extra practice at writing and even speaking. 
This interaction can then inform the face-to-face classroom to create a 
blended learning environment, as you prompt face-to-face discussion 
and negotiation of ideas based on what you view online.

The use of image in Eyes Open
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Role of culture in Eyes Open

It is a truism that language and culture are inseparable and yet this 
is something that is often overlooked in English language teaching 
materials which focus exclusively on a linguistic agenda. For this 
reason, each unit of Eyes Open includes a Discover Culture spread 
which clearly emphasises culture. These spreads include a video-
based page and an extended reading which are related in topic. The 
Discovery videos and accompanying texts have been carefully chosen 
to offer insights into life and realities across the planet. Unlike other 
textbooks, Eyes Open offers a truly global focus, concentrating both 
on the English-speaking world and also on other countries. Why have 
we chosen to do this?

English as an international 
language
Due to globalisation, English is spoken in more places in the world 
than ever before and the number of proficient non-native speakers 
of English now outnumbers natives by approximately five to one. For 
this reason, it is likely that your students will speak English in later 
life in global contexts with a majority of non-native speakers present. 
This has obvious repercussions for pronunciation. For example, is 
it now desirable for learners to sound native-like? But it also has 
an effect on the cultural input that we present in class. It may be 
counter-productive to present only examples of native-speaker 
culture if your learners will rarely find themselves in a purely native-
speaker environment. 

For this reason, in its Discover Culture spread (and throughout the 
units) Eyes Open features cultural input from many different societies. 
For example, Level 3 Unit 3 features a video focusing on characteristic 
musical styles from three different countries: Australia (where English 
is spoken as a first language), India (where it is spoken as a second 
language) and Mexico (where it is learnt as a foreign language). This 
is not to say that target culture is ignored. One advantage of this 
approach, of course, is that the students’ own country may appear 
in these pages thus engaging learners even further and offering an 
opportunity to use students’ real-world knowledge and experience to 
analyse a text critically.

An intercultural ‘glocal’ approach
Eyes Open is a course that will be used in many different countries. 
Therefore the topics chosen are global in reach and appeal. However, 
they are also sufficiently familiar to students for you to ‘localise’ 
them. Put simply, this means that you could seek out local angles 
on global topics. For example, if the unit discusses a subject such 
as graffiti (a truly global phenomenon), you could get students to 
find examples of graffiti from their local context. This is, of course, 
facilitated by the Your turn sections which always attempt to bring 
out the students’ own views on a particular subject and allow them 
to reflect on their own world. Such an approach is very much in 
line with the Common European Framework’s principles in which 
intercultural awareness predominates. Such an approach encourages 
learners to reflect on their own culture and identity and seek out 
differences and similarities between that and the target culture. 
As a consequence learners will see that their own culture is plural 
and diverse, and they may begin to challenge stereotypes and 
misconceptions about how their own culture is seen by others.  

Challenging stereotypes
While featuring topics which are familiar to teachers and students, 
Eyes Open also offers an alternative vision of certain widely-
established cultural traditions. Cultural phenomena are truly 
representative of different countries rather than merely reiterating 
cultural clichés and stereotypes which may no longer be true. 

For example, rather than focus on well-known British sports like 
rugby or cricket, Level 1 Unit 8 focuses on Scotland’s lesser-known 
Highland Games. Likewise, the course features exciting and teen-
relevant material such as the Burning Man music and culture festival 
in the USA (Level 3 Unit 3), rather than more established traditional 
music festivals like the Proms in the UK.

How have we implemented our approach to culture?

Discover Culture sections
Video exploitation
As in other parts of Eyes Open, the visual aspect is taken very seriously. 
After a series of warmer questions to activate the learners’ schemata, 
students watch the video for gist and specific comprehension, but 
there are also questions which focus on visual stimuli. For example, 
students might be asked to test their memory on the images that 
they have or have not seen in the clip. Likewise, before watching, 
students might be asked to imagine which images they think would 
appear in the clip and then watch and check their answers. Students 
in the Your turn are then asked to find a personal connection with 
the topic shown in the video and/or give an extended opinion 
about it. As explained above, the approach embraces all cultures 
in which English is spoken as first, second or foreign language, 
from entrepeneurs in Mexico, to Maths lessons in Singapore to 
winter survival in Alaska. Very often, different countries’ cultures are 
compared within the same video such as one clip which focuses on the 
distinct animals which live in the world’s cities. In this way, students are 
learning about world culture through English but via the dynamic and 
motivating medium of Discovery EducationTM video.

Reading exploitation
As in the video section of Discover Culture, images play a key part 
in activating students’ interest in the topic. Images have been 
chosen specifically to trigger a response, encouraging students to 
hypothesise about what they are about to read. Once again, the 
topics here offer interesting focuses and contrasts on a topic related 
to the previous video spread. For example, in Level 3 Unit 2 two 
different schooling traditions are highlighted: The Royal Ballet in 
London is compared to La Masía, FC Barcelona’s football academy for 
teens, which provides many of the team’s best players. This is in line 
with the approach taken to culture in the series. By exploring world 
contexts (such as Spain here) where English is spoken as a foreign 
language, it is hoped that that teachers and students will feel able 
to localise the material to suit their own context. For example in the 
case above, the follow-up question after the reading could then be 
“Is there a football academy that functions in a similar way in your 
country?” At the same time, connections between target and world 
culture can be forged. For example, students might be asked if they 
have ever stopped to reflect on the similarities between training to be 
a ballet dancer or a footballer.

Ideas for further exploitation
If a Discover Culture spread has proved popular with your class, why 
not get students to produce a mini project on a similar topic? This 
could either feature a local context similar to the one in the spread or 
describe a related personal experience. Encourage them to use digital 
resources to research the project. These projects can be showcased 
in class by way of student presentations using digital tools for added 
effect. The Teacher’s Book has an Extension Activity box at the end 
of each Discover Culture section, with specific ideas for further 
exploitation of the topics.
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