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Welcome to Eyes Open

Welcome to Eyes Open

Eyes Open is a four-level course for lower-secondary students, which 
will give you and your students all the tools you need for successful 
and enjoyable language teaching and learning. Teaching secondary 
students can be challenging, even for the most experienced of 
teachers. It is a period of great change in young teenagers’ lives 
and it sometimes seems that their interests lie anywhere but in the 
classroom. It is the teacher’s demanding task to engage students 
in the learning process, and Eyes Open’s mission is to help them 
as much as possible to achieve this. After extensive research and 
investigation involving teachers and students at secondary school 
level, we’ve come to a clear conclusion: sparking students’ curiosity 
and desire to learn is one of the main driving forces which can 
enhance and facilitate the learning process. The aim of Eyes Open is 
to stimulate curiosity through interesting content via impactful video, 
visual images and ‘real world’ content on global themes. 

How Eyes Open will benefit you 
and your students
Engaging real world content
Eyes Open contains a wealth of fascinating reading texts and 
informative Discovery EducationTM video clips. The two-page 
Discover Culture sections bring global cultures to the classroom, 
greatly enhancing the students’ learning experience whilst 
simultaneously reinforcing target language. The texts and three 
Discovery EducationTM video clips per unit often revolve around 
teenage protagonists. The wide variety of themes, such as natural 
history, inspiring personal stories, unusual lifestyles, international 
festivals and customs teach students about the world around them 
through the medium of English, whilst also promoting values such 
as cultural awareness and social responsibility. Each unit also has an 
accompanying CLIL lesson (with accompanying Discovery EducationTM 
video) which contains a reading text and activities. Each unit’s texts, 
together with the videos, encourage the students to reflect on, 
discuss and explore the themes further. For more information on 
culture in Eyes Open go to page 19. For more information on the 
CLIL lessons please go to page 25. For specific extension activity ideas 
please see the relevant video lesson pages of the Teacher’s Book.

Easier lesson preparation
Everything you need to prepare your lessons is available on the 
Presentation Plus discs which, once installed, allow you to access 
everything easily and from one place. The package contains digital 
versions of the Student’s Book and Workbook, with interactive 
activities for class presentation, all audio (Student’s Book, Workbook 
and tests), video clips, tests and additional practice activities, which 
include video worksheets, grammar, vocabulary, communication 
activities and a link to the Cambridge Learner Management System 
for the Online Workbook and Online Extra. 

Clear goals to build confidence
Eyes Open has been designed to provide a balance between exciting, 
real world content and carefully guided and structured language 
practice to build both confidence and fluency.

Students of this age also need to know exactly what their learning 
goals are if they are to become successful learners. In Eyes Open, this 
is addressed in the following ways:

•	 The unit presentation page at the beginning of each unit clearly 
lays out the contents and objectives of the unit, so students know 
from the beginning what they will be studying in the coming 
lessons. More detailed objectives, together with CEFR relevance, 
are given in the relevant opening page of the Teacher’s Book 
notes.

•	 Clear headings guide students to key content. Target language is 
displayed in easy-to-identify tables or boxes.

•	 Each page builds to a carefully controlled productive stage, where 
students are asked to use relevant language and often expand on 
the topics and themes of the lesson. 

Extra support for Speaking and Writing
Most learners find speaking and writing particularly challenging, 
and so the Speaking and Writing pages in the Student’s Book and 
the Workbook are structured in such a way as to lead the students 
step by step through the tasks necessary to reach the final goal of 
that page. This approach has been designed to help build students’ 
confidence and fluency. In addition, the guided Your turn sections 
at the end of lessons give students the opportunity to activate new 
language.  For more information, see page 20.

Visual impact 
Youth culture today is visually oriented and teenagers are easily bored 
by material that is not visually attractive. In addition to the video 
content, images in Eyes Open have been chosen to appeal to young 
students. Each unit begins with a large impactful image designed to 
attract the students’ attention and encourage them to engage with 
the content of the unit. Reading texts are accompanied by artwork 
which draws the students into the page and stimulates them to want 
to know what the text is about. For more information on use of 
visuals in Eyes Open see page 18.

A personalised approach 
Secondary students also need to see how the world they are 
reading about, watching or listening to relates to them and their 
own world in some way. They also need ample opportunity to 
practise new language in a safe environment. Eyes Open offers 
multiple opportunities for students to personalise the topics via the 
carefully structured Your turn activities which appear at the end of 
lessons. These sections add a relevance to the subjects and themes 
which is central to their successful learning. In Eyes Open students 
are encouraged to talk about themselves and their opinions and 
interests, but care is taken to avoid them having to reveal personal 
information which they may be uncomfortable discussing.
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Graded practice for mixed abilities
Teaching mixed ability classes creates more challenges for the busy 
teacher, and with this in mind we’ve provided a wealth of additional 
practice activities, including:

•	 Two pages of grammar and vocabulary activities per unit available 
to download from Presentation Plus. These are graded to cater for 
mixed abilities, ‘standard’ for the majority of students and ‘extra’ 
for those students who need or want more challenging practice.

•	 Graded unit progress and end and mid-year tests (‘standard’ and 
‘extra’ as above). Available from Presentation Plus.

•	 Graded exercises in the Workbook, with a clear one to three 
star system. 

•	 Additional grammar and vocabulary practice in the Vocabulary 
Bank and Grammar reference section at the back of the 
Student’s Book. 

•	 Suggestions for alternative approaches or activities in the Teacher’s 
Book notes for stronger / weaker students.

Common European Framework compatibility
The content in Eyes Open has also been created with both the 
Common European Framework (CEFR) and Key Competences in 
mind. Themes, topics and activity types help students achieve the 
specific objectives set out by The Council of Europe. These have been 
mapped and cross-referenced to the relevant parts of the course 
material. More information on this can be found on pages 32–36, 
and on the first page of each unit in the Teacher’s Notes.

Relevant content
For Eyes Open, research was carried out on the language syllabus 
using the Cambridge Learner Corpus. The results of this research 
became the starting point for the selection of each error to be 
focused on. By using the Cambridge Learner Corpus, we can ensure 
that the areas chosen are based on real errors made by learners 
of English at the relevant levels. In addition, the authors of Eyes 
Open have made extensive use of the English Vocabulary Profile to 
check the level of tasks and texts and to provide a starting point for 
vocabulary exercises. For more information on the Cambridge Learner 
Corpus and English Profile please see pages 23 and 32.

Thorough recycling and language reinforcement 
New language is systematically recycled and revised throughout the 
course with:

•	 A two-page Review section every two units in the Student’s Book,

•	 A two-page Review after every unit in the Workbook, plus a 
Cambridge Learner Corpus informed Get it Right page, with 
exercises focusing on common errors,

•	 Unit progress tests,

•	 Mid and End of Year progress tests.

In addition, the Vocabulary Bank at the back of the Student’s Book 
provides further practice of the core vocabulary. 

For more information on the review sections, including ideas for 
exploitation please go to page 30.

Flexibility for busy teachers
Eyes Open is designed to be flexible in that it can meet the needs 
of teachers with up to 150 hours of class time per school year, 
but is also suitable for those with fewer than 90 hours. (There 
are also split combo editions with half of the Student’s Books and 
Workbooks for those with fewer than 80 hours of class time, please 
see www.cambridge.org/eyesopen for a full list of components).

If you’re short of time, the following sections can be left out of the 
Student’s Books if necessary, without affecting the input of core 
grammar and vocabulary which students will encounter in the tests. 
However, it’s important to note the video activities in particular are 
designed to reinforce new language, and provide a motivating and 
enjoyable learning experience:

•	 The Starter Unit (the diagnostic test will allow you to assess your 
students’ level of English before the start of term, please see page 
31 for more information).

•	 Review pages: these could be set for homework if need be.

•	 The Discover Culture video pages: though we believe this is one 
of the most engaging features of the course, no new grammar 
is presented and the content of these pages doesn’t inform 
the tests.

•	 The CLIL pages at the back of the Student’s Book.

•	 The Project pages at the back of the Student’s Book, and on the 
Cambridge Learner Management System (please see page 26 for 
more information).

•	 The Vocabulary Bank at the back of the Student’s Book: many of 
the activities can be set for homework, or can be done by ‘fast 
finishers’ in class.

•	 The video clips on the Language Focus and Speaking pages: 
though these are short and there are time-saving ‘instant’ video 
activities available in the Teacher’s Book (see pages 124 to 139).

•	 The additional exercises in the Grammar reference: these can be 
set for homework if need be.
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Student’s Book
The Student’s Book contains eight units, plus a Starter section to revise basic 
grammar and vocabulary. High interest topics, including 24 Discovery Education™ 
video clips and additional vox pop-style videos motivate learners and spark their 
curiosity. Each lesson is accompanied by guided, step-by-step activities and 
personalised activities that lead to greater fl uency and confi dence. 

Student’s Book with Online 
Workbook and Online Practice
The Student’s Book with Online Workbook 
provides access to full workbook content online, 
with all audio content. It also provides online 
access to the Cambridge Learning Management 
System so teachers can track students’ progress. 

Digital Student’s Book 
with complete video and 
audio programme
Digital Student’s Books and Workbooks 
are available for iOS and Android devices 
and include activities in interactive format, 
as well as full video and audio content 
for each level. The Digital Books can be 
downloaded to a computer, tablet or other 
mobile device for use offl ine, anytime.

Combo A and B Student’s Books with Online 
Workbooks and Online Practice
Student’s Books are available as split combos, with the entire contents 
of the combined Student’s Book and Workbook for Units 1–4 (Combo 
A) and 5–8 (Combo B). The Combos include access to the Cambridge 
Learning Management System with Online Workbooks, embedded audio 
and video content and access to Online Practice.

BE

Ben Goldstein & Ceri Jones with Eoin Higgins

33
Eyes Open combines captivating video from Discovery Education™ 
with a unique approach that opens up a whole new way of viewing 
the world. With your Eyes Open, learning English becomes much 
more interesting as you discover and explore the cultures and 
people of the world around you.

Better engagement means better learning
High-interest videos throughout every unit spark curiosity and foster more 
meaningful learning experiences.  

The right approach makes all the difference
A careful progression of personalised language building activities leads to 
greater speaking and writing fl uency.

Every learner deserves success
Graded activities for mixed-ability classes and progress monitoring tools ensure 
that every learner can achieve success.

cambridge.org/discoveryreaders

STUDENT’S BOOK

CEFR level: Cambridge English exams:

B1+ Preliminary (for Schools)

B1 Towards Preliminary (for Schools)

A2 Key (for Schools)

A1 Towards Key (for Schools)

Still curious? 
Find out more at 

cambridge.org/eyesopen
EYES OPEN 3

Eyes Open 4

This four-level course for teenage learners 
includes powerful digital support

FOR STUDENTS:

 Digital Student’s Book* with complete 
video and audio programme

 Online Workbook and extra online 
practice activities 

*for iOS and Android devices

FOR TEACHERS:

  digital classroom 
package with online resources and 
complete video and audio programme

 Online learning management system 
for easy progress monitoring

Eyes Open 1

Eyes Open 2

B1

ALSO AVAILABLE: 
Cambridge 

Discovery EducationTM 
Interactive Readers

Be Curious. Discover. Learn.

What will YOU discover today?

1
G

oldstein •  Jones •  H
iggins

Student’s Book
3

Workbook with Online Practice
The Workbook provides additional practice activities 
for all the skills presented in the Student’s Book. 
The Workbook also includes free online access to 
the Cambridge Learning Management System for 
Workbook audio, wordlists, extra writing practice, 
vocabulary games and interactive video activities.

333

Vicki Anderson with Eoin Higgins

Eyes Open combines captivating video from Discovery Education™ 
with a unique approach that opens up a whole new way of viewing 
the world. With your Eyes Open, learning English becomes much 
more interesting as you discover and explore the cultures and 
people of the world around you.

Better engagement means better learning
High-interest videos throughout every unit spark curiosity and foster more 
meaningful learning experiences.  

The right approach makes all the difference
A careful progression of personalised language building activities leads to 
greater speaking and writing fl uency.

Every learner deserves success
Graded activities for mixed-ability classes and progress monitoring tools ensure 
that every learner can achieve success.

cambridge.org/discoveryreaders

WORKBOOK

CEFR level: Cambridge English exams:

B1+ Preliminary (for Schools)

B1 Towards Preliminary (for Schools)

A2 Key (for Schools)

A1 Towards Key (for Schools)

Still curious? 
Find out more at 

cambridge.org/eyesopen

Eyes Open 1

Eyes Open 2

EYES OPEN 3

Eyes Open 4

Workbook with Online Practice 
 Graded exercises for mixed abilities

 More help with grammar and speaking in 
Speaking Extra and Language Focus Extra pages 

 Cambridge Learner Corpus informed Get it Right pages

 Online Practice with additional games and activities to 
further reinforce language skills.

Online Workbook
also available

Portable App versions 
available for iOS and 
Android devices

3
Vicki A

nderson w
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B1

ALSO AVAILABLE: 
Cambridge 

Discovery EducationTM 
Interactive Readers

Be Curious. Discover. Learn.

What will YOU discover today?

W
orkbook

ONLINE PRACTICE
ACCESS CODE INSIDE

Ben Goldstein & Ceri Jones with Vicki Anderson & Emma Heyderman

Eyes Open combines captivating video from Discovery Education™ 
with a unique approach that opens up a whole new way of viewing 
the world. With your Eyes Open, learning English becomes much 
more interesting as you discover and explore the cultures and 
people of the world around you.

Better engagement means better learning
High-interest videos throughout every unit spark curiosity and foster more 
meaningful learning experiences.  

The right approach makes all the difference
A careful progression of personalised language building activities leads to 
greater speaking and writing fl uency.

Every learner deserves success
Graded activities for mixed-ability classes and progress monitoring tools ensure 
that every learner can achieve success.

cambridge.org/discoveryreaders

BE

Ben Goldstein, Ceri Jones & Vicki Anderson with Eoin Higgins

CEFR level: Cambridge English exams:

B1+ Preliminary (for Schools)

B1 Towards Preliminary (for Schools)

A2 Key (for Schools)

A1 Towards Key (for Schools)

Still curious? 
Find out more at 

cambridge.org/eyesopen
EYES OPEN 3

Eyes Open 4

This four-level course for teenage learners 
includes powerful digital support

FOR STUDENTS:

 Digital Student’s Book* with complete 
video and audio programme

 Online Workbook and extra online 
practice activities 

*for iOS and Android devices

FOR TEACHERS:

  digital classroom 
package with online resources and 
complete video and audio programme

 Online learning management system 
for easy progress monitoring

Eyes Open 1

Eyes Open 2

33Student’s Book with 
Online Workbook

B1

ALSO AVAILABLE: 
Cambridge 

Discovery EducationTM 
Interactive Readers

Be Curious. Discover. Learn.

What will YOU discover today?

1
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3
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ONLINE WORKBOOK 
& ONLINE PRACTICE
ACCESS CODE INSIDE

CEFR level: Cambridge English exams:

B1+ Preliminary (for Schools)

B1 Towards Preliminary (for Schools)

A2 Key (for Schools)

A1 Towards Key (for Schools)

EYES OPEN 3

Eyes Open 4

Eyes Open 1

Eyes Open 2

3
Eyes Open combines captivating video from Discovery Education™ 
with a unique approach that opens up a whole new way to view the 
world. With your Eyes Open, learning English becomes much more 
interesting as you discover and explore the cultures and people of 
the world around you.

Better engagement means better learning
High-interest videos throughout every unit spark curiosity and foster more 
meaningful learning experiences.  

The right approach makes all the difference
A careful progression of personalised language building activities leads to 
greater speaking and writing fl uency.

Every learner deserves success
Graded activities for mixed-ability classes and progress monitoring tools ensure 
that every learner can achieve success.

cambridge.org/discoveryreaders

ONLINE WORKBOOK 
& ONLINE PRACTICE
ACCESS CODE INSIDE

BE

COMBO B

Still curious? 
Find out more at 

cambridge.org/eyesopen

This four-level course for teenage learners 
includes powerful digital support

FOR STUDENTS:

 Digital Student’s Book* with complete 
video and audio programme

 Online Workbook and extra online 
practice activities 

*for iOS and Android devices

FOR TEACHERS:

  digital classroom 
package with online resources and 
complete video and audio programme

 Online learning management system 
for easy progress monitoring

B1

ALSO AVAILABLE: 
Cambridge 

Discovery EducationTM 
Interactive Readers

Be Curious. Discover. Learn.

What will YOU discover today?

Student’s Book & Workbook

Ben Goldstein, Ceri Jones & Vicki Anderson with Eoin Higgins
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orkbook
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In this unit …

Vocabulary
 ● Communication
 ●  Communication 
collocations

 ●  Communication verbs
 ● Phrasal verbs

Language focus
 ●  will, might/may + 
adverbs of possibility 
and probability: 
defi nitely, probably

 ● First conditional

Unit aims
I can …

 ● describe different ways of communicating.
 ●  talk about events that I’m sure and not 
sure about in the future.

 ● talk about possible situations in the future.
 ●  understand about English as a world
language.

 ● reassure someone.
 ●  write an essay about the best way to 
communicate. 

What can you see in the photo?

Start thinking

 ●  What are the children doing?

 ●  Are they communicating with 
each other?

 ●  What do you think about how 
they are communicating?

5 Let’s talk
b

d

Vocabulary 

Communication

1 2.01  Match the words in the box 
with the pictures (a–f). Which pictures 
are missing? Then listen, check and 
repeat.

tweet  text message  social media post  
email  chatting  phone call  Skype  
forum  blog post

a cha� ing

2 Match the missing pictures from 
Exercise 1 to the defi nitions.
1 A message of 140 characters.
2 When you write information about 

yourself to share with others.
3 An online diary.

3 Match the comments with a form of 
communication from Exercises 1 and 2.
1 Hi, this is Susan. Sorry, I can’t talk at the 

moment. Please leave me a message 
after the beep! phone call

2 Please fi nd attached the form. You 
need to complete it and send it back 
to me.

3 Hi Grandma, can you see me OK? I can 
hear you but there’s no video. Can you 
turn your webcam on?

4 @RM_Players celebrate in the street. We 
won the league again! #victory

5 OK Tanya, CU on Fri at 7:30 @ the 
cinema. Txt me if u get lost!

6 Barbara has added 17 new photos to 
her album Life in Leeds.

4 2.02  Listen to the conversation. 
What forms of communication do 
they talk about from Exercise 1?

Your turn

5 Put the forms of communication from 
Exercise 1 in order of when you most 
often use them.

6 Work with a partner. Compare 
your answers from Exercise 5. Then 
complete the quiz and compare your 
answers.

I’ve got text messages fi rst because 
I send hundreds of texts every day!

1 How often do you use these forms of 
communication?

2 What do you usually post on social 
media, Twitter or blogs?

several 
times 
a day

once
a day

once
a 
week

less

phone

email

text

tweet

Skype

  my life   school   news

  jokes   photos 

  other (please specify)   

In this unit …

a
c

f

e

5352
Vocabulary Bank • page 111

CLIL Pictures with 
meaning p119

Giving a 
presentation p60

The language of 
the future? p58

Social networks p55

Eyes Open provides a range of print and digital learning tools designed 
to help you and your students.
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ONLINE WORKBOOK 
& ONLINE PRACTICE
ACCESS CODE INSIDE

BE

Student’s Book & Workbook

Ben Goldstein, Ceri Jones & Vicki Anderson with Eoin Higgins

BE

33
Eyes Open combines captivating video from Discovery Education™ 
with a unique approach that opens up a whole new way to view the 
world. With your Eyes Open, learning English becomes much more 
interesting as you discover and explore the cultures and people of 
the world around you.

Better engagement means better learning
High-interest videos throughout every unit spark curiosity and foster more 
meaningful learning experiences.  

The right approach makes all the difference
A careful progression of personalised language building activities leads to 
greater speaking and writing fl uency.

Every learner deserves success
Graded activities for mixed-ability classes and progress monitoring tools ensure 
that every learner can achieve success.

cambridge.org/discoveryreaders

ONLINE WORKBOOK 
& ONLINE PRACTICE
ACCESS CODE INSIDE

COMBO A

CEFR level: Cambridge English exams:

B1+ Preliminary (for Schools)

B1 Towards Preliminary (for Schools)

A2 Key (for Schools)

A1 Towards Key (for Schools)

Still curious? 
Find out more at 

cambridge.org/eyesopen
EYES OPEN 3

Eyes Open 4

This four-level course for teenage learners 
includes powerful digital support

FOR STUDENTS:

 Digital Student’s Book* with complete 
video and audio programme

 Online Workbook and extra online 
practice activities 

*for iOS and Android devices

FOR TEACHERS:

  digital classroom 
package with online resources and 
complete video and audio programme

 Online learning management system 
for easy progress monitoring

Eyes Open 1

Eyes Open 2

Ben Goldstein, Ceri Jones & Vicki Anderson with Eoin Higgins

G
oldstein •  Jones •  A

nderson •  H
iggins

G
oldstein 

C
om

bo A
 Student’s Book &

 W
orkbook

3

B1

ALSO AVAILABLE: 
Cambridge 

Discovery EducationTM 
Interactive Readers

Be Curious. Discover. Learn.

What will YOU discover today?

Student’s Book & Workbook

C
om

bo A
 Student’s Book &

 W
orkbook

3
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oldstein •  Jones •  A
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iggins

Course Components
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Presentation Plus
Digital Classroom Pack
Presentation Plus is a complete planning and 
presentation tool for teachers. It includes class 
presentation software, fully interactive Student’s 
Book and Workbook, answer keys and full video and 
audio content, with scripts for each level. The digital 
Teacher’s Book and Teacher’s Resources, including 
the Test Centre, and additional graded practice 
activities, allow easy and fast lesson planning. A link 
to the online learning management platform enables 
teachers to track pupils’ progress.

Cambridge/Discovery 
Education™ Video DVD
Compelling, high interest Discovery 
Education™ video clips spark students’ 
interest and help develop language abilities.

32 videos per level, including 24 Discovery 
Education™ clips, reinforce each unit’s 
target language through a variety of 
video types:

• Engaging explorations of cultures, 
people, and locations from 
around the globe

• Interviews with native language 
speakers discussing topics of 
interest to teens

• CLIL-based content to accompany 
the eight-page CLIL section.

Class Audio CDs
The Class Audio CDs include the complete 
audio programme of the Student’s Book 
and Workbook to support liste ning 
comprehension and build fl uency.

Cambridge Learning Management 
System
The CLMS is a simple, easy-to-use platform that hosts the 
Online Workbook, extra Online Practice resources for students 
and teachers, and progress monitoring in one user-friendly 
system. Students can access their online workbooks and extra 
online practice and receive instant feedback, while teachers 
can track student progress and manage content. There is 
also a free online Professional Development module to help 
teachers take advantage of the latest classroom techniques.

Teacher’s Book
The Teacher’s Book includes full CEFR mapping, 
complete lesson plans, audio scripts, answer keys, 
video activities, optional activities, tips for mixed ability 
classes and a Games Bank.

BE
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Garan Holcombe

Eyes Open combines captivating video from Discovery Education™ 
with a unique approach that opens up a whole new way of viewing 
the world. With your Eyes Open, learning English becomes much 
more interesting as you discover and explore the cultures and 
people of the world around you.

Better engagement means better learning
High-interest videos throughout every unit spark curiosity and foster more 
meaningful learning experiences.  

The right approach makes all the difference
A careful progression of personalised language building activities leads to 
greater speaking and writing fl uency.

Every learner deserves success
Graded activities for mixed-ability classes and progress monitoring tools ensure 
that every learner can achieve success.

cambridge.org/discoveryreaders

CEFR level: Cambridge English exams:

B1+ Preliminary (for Schools)

B1 Towards Preliminary (for Schools)

A2 Key (for Schools)

A1 Towards Key (for Schools)

Still curious? 
Find out more at 

cambridge.org/eyesopen

BE

A2+LEVEL

Genevieve Kocienda

ONLY IN AMERICA
By Genevieve Kocienda
Series editor Bob Hastings

Those crazy Yankees! Discover some strange things 
Americans do to entertain themselves, from smashing 
pumpkins to dog sur� ng competitions! 

Cambridge Discovery Education™ Interactive Readers 
are the next generation of graded readers – captivating 
topics, high-impact video, and interactive exercises 
designed to motivate and engage.

Reader level A1 A1+ A2 A2+ B1 B1+ B2 B2+

Headwords 400 450 700 900 1,200 1,400 1,800 2,000 ONLY IN 
AMERICA

www.cambridge.org/Discoveryeducationreaders

Cambridge Discovery EducationTM

INTERACTIVE READERS

BE

A2+LEVEL

Genevieve Kocienda

ON THE MOVE
THE LIVES OF NOMADS

By Genevieve Kocienda
Series editor Bob Hastings

Nomads still live in parts of the world. Life on the move 
is challenging! Explore the cultures of nomads and why 
they live this way. 

Cambridge Discovery Education™ Interactive Readers 
are the next generation of graded readers – captivating 
topics, high-impact video, and interactive exercises 
designed to motivate and engage.

Reader level A1 A1+ A2 A2+ B1 B1+ B2 B2+

Headwords 400 450 700 900 1,200 1,400 1,800 2,000

ON THE MOVE
THE LIVES OF NOMADS

www.cambridge.org/Discoveryeducationreaders

Cambridge Discovery EducationTM

INTERACTIVE READERS

BE

A2+LEVEL

Genevieve Kocienda

Reader level A1 A1+ A2 A2+ B1 B1+ B2 B2+

Headwords 400 450 700 900 1,200 1,400 1,800 2,000

SUSHI NATION
By Genevieve Kocienda
Series editor Bob Hastings

Living off the sea has shaped the lives and professions 
of the Japanese people. Come explore the traditions and 
the changing world of ama divers, tuna � shermen, sushi 
knife makers, and sushi chefs. 

Cambridge Discovery Education™ Interactive Readers 
are the next generation of graded readers – captivating 
topics, high-impact video, and interactive exercises 
designed to motivate and engage.

SUSHI NATION

www.cambridge.org/Discoveryeducationreaders

Cambridge Discovery EducationTM

INTERACTIVE READERS

Eyes Open 1

Eyes Open 2

EYES OPEN 3

Eyes Open 4

ALSO AVAILABLE: 
Cambridge 

Discovery EducationTM 
Interactive Readers

Be Curious. Discover. Learn.

The Teacher’s Book includes:
 Teaching notes, audio scripts & answer keys

 Tips for teaching mixed ability classes

 Detailed CEFR mapping by unit

 A wealth of optional activities

 A Games Bank

 Alternative video lessons

Additional teaching 
support tools include:
 Presentation Plus digital classroom 
package
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Welcome to Eyes Open

BE

In this unit …

Vocabulary
 ● Communication
 ●  Communication 
collocations

 ●  Communication verbs
 ● Phrasal verbs

Language focus
 ●  will, might/may + 
adverbs of possibility 
and probability: 
defi nitely, probably

 ● First conditional

Unit aims
I can …

 ● describe different ways of communicating.
 ●  talk about events that I’m sure and not 
sure about in the future.

 ● talk about possible situations in the future.
 ●  understand about English as a world
language.

 ● reassure someone.
 ●  write an essay about the best way to 
communicate. 

What can you see in the photo?

Start thinking

 ●  What are the children doing?

 ●  Are they communicating with 
each other?

 ●  What do you think about how 
they are communicating?

5 Let’s talk
b

d

Vocabulary 

Communication

1 2.01  Match the words in the box 
with the pictures (a–f). Which pictures 
are missing? Then listen, check and 
repeat.

tweet  text message  social media post  
email  chatting  phone call  Skype  
forum  blog post

a cha� ing

2 Match the missing pictures from 
Exercise 1 to the defi nitions.
1 A message of 140 characters.
2 When you write information about 

yourself to share with others.
3 An online diary.

3 Match the comments with a form of 
communication from Exercises 1 and 2.
1 Hi, this is Susan. Sorry, I can’t talk at the 

moment. Please leave me a message 
after the beep! phone call

2 Please fi nd attached the form. You 
need to complete it and send it back 
to me.

3 Hi Grandma, can you see me OK? I can 
hear you but there’s no video. Can you 
turn your webcam on?

4 @RM_Players celebrate in the street. We 
won the league again! #victory

5 OK Tanya, CU on Fri at 7:30 @ the 
cinema. Txt me if u get lost!

6 Barbara has added 17 new photos to 
her album Life in Leeds.

4 2.02  Listen to the conversation. 
What forms of communication do 
they talk about from Exercise 1?

Your turn

5 Put the forms of communication from 
Exercise 1 in order of when you most 
often use them.

6 Work with a partner. Compare 
your answers from Exercise 5. Then 
complete the quiz and compare your 
answers.

I’ve got text messages fi rst because 
I send hundreds of texts every day!

1 How often do you use these forms of 
communication?

2 What do you usually post on social 
media, Twitter or blogs?

several 
times 
a day

once
a day

once
a 
week

less

phone

email

text

tweet

Skype

  my life   school   news

  jokes   photos 

  other (please specify)   

In this unit …

a
c

f

e

5352
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CLIL Pictures with 
meaning p119

Giving a 
presentation p60

The language of 
the future? p58

Social networks p55

3 Use the prompts to write sentences using your own 
ideas. Use the adverbs defi nitely, probably and 
certainly in the correct position.
1 social networks / with us / for a long time. Social 

networks will defi nitely be with us for a long time.
2 lose contact / friends you have now
3 make / new friends in the future
4 tablets / more popular than smartphones in the future
5 online friends / not replace real-life friends in my lifetime

4 2.05  Complete the blog post with the words in 
the box. Then listen, check and repeat.

will (x3)  won’t probably  might (x3)

A techno geek speaks out:
In the near future, machines 1 will  do everything 
for us. There 2   be any books, only screens. We 3   won’t 
need teachers, because we 4   defi nitely be able to learn 
everything on our own. I imagine that some of you 5   not 
like the idea because you’re frightened of change, but it’s 
good! As for communication, who knows, we 6   see the 
end of telephones. I’m not sure but I think television 7   
disappear too – we 8   probably watch everything on our 
computers!

Your turn

5 Make predictions about your lives. Use will, might/
may and adverbs of probability. Write fi ve sentences.

My family will probably visit a foreign country in the future.
Our teacher will defi nitely give us homework tonight.

6 Work with a partner. Compare and discuss 
your ideas.

Reading A survey

1 Work with a partner. Look at the photo. Is the 
situation familiar to you?

2 2.03  Read the introduction to an online 
survey. What is it about?
a face-to-face communication
b teenagers and communication
c teenagers and computers

3 2.04  Read the survey. Then work with a 
partner, answer the questions and read the 
results.

Explore communication collocations

4 Match the words and phrases from the survey 
with the defi nitions below.

status update  face-to-face  virtual friends  
digital generation  social network sites

1 a post about your current activity, thoughts or 
feelings

2 group of people who have grown up with digital 
technology

3 people you can see and speak to on a computer
4 directly, meeting in the same place
5 a website that helps people communicate and 

share information

Vocabulary Bank • page 111

Your turn

5 Discuss the following statements. Do you 
agree or disagree? 
Most of my friends …
a communicate through their status updates 

every day.
b access social networks by phone or tablet.
c have met their virtual friends (on social media, 

Twitter etc.) in real life.
d don’t have a social network account but they 

would like to have one.

Explore 

4 
Language focus 1 will, might/may + adverbs of possibility

1 Look at the examples from the text on 
page 54. Write (C) certain or (NC) not 
certain. Then complete the rules.
a They will get more popular. C
b You may need to start making friends 

online. 
c There will probably be a lot more of them. 
d They defi nitely won’t disappear. 
e You’ll certainly have a lot more online 

friends. 
f They might not disappear. 

We use 1   and 2   to show we are sure about 
the future. We use 3   /   to show we are 
not sure about the future. We use probably, 
defi nitely and certainly to show how sure 
we are.

Grammar reference • page 103

2 Complete the sentences. Use the verbs 
and prompts in brackets to help you.
1 I’m sure everyone will have  an Internet 

connection in the future. (have – certain)
2 I   my mobile phone next month, I’m not 

sure yet. (change – not certain)
3 My brother   ever   all his friends on 

social media, it’s impossible, he’s got too 
many! (meet – certain)

4 I don’t know, I   tonight – I have a lot of 
work to do. (go online – not certain)

5 My grandparents   defi nitely   me later, 
it’s cheaper than a phone call. (skype – 
certain)

6 Our teacher   us next week, so you 
should listen. (test – not certain)

FACT! Facebook 
has over 1 billion 
active users. 30% of 
them are in Europe.

RESULTS

Mostly A: You love social media (but you 
may love it too much). You’re great at making 
virtual friends. But what about real life? Do 
you have enough friends there too?

Mostly B: You like to use a bit of both. You 
have a good mixture of online and real-life 
friends.

Mostly C: You prefer face-to-face 
communication but you also know you 
might need to use social networks for your 
job or studies one day.

A recent survey showed that although 80% of UK 
teens have more than 400 Facebook friends, they 
have only met a quarter of these friends in real 
life. Psychologists worry that teens in the future 
might lose the ability to make friends face-to-
face and will only communicate through tweets, 
online forums and status updates. Is that true for 
you? Complete our social networking survey and 
fi nd out!

1 WHAT’S THE BEST WAY TO MAKE FRIENDS?
A Social networking sites like Facebook and Twitter.
B It depends on the person.
C Face-to-face.

2 HOW WILL SOCIAL NETWORKS CHANGE IN THE NEXT 
TEN YEARS?
A They will get more popular.
B There will probably be a lot more of them.
C They defi nitely won’t disappear but people might get 

bored with them and go back to chatting over a coffee.

3 IS THERE A DANGER OF HAVING TOO MANY 
ONLINE FRIENDS?
A No, it’s how the digital generation meet.
B It depends on how many real-life friends you have.
C Yes, people might forget how to communicate in real life.

4  WHICH SENTENCE MIGHT BE TRUE FOR YOU IN FIVE 
YEARS’ TIME?
A You’ll certainly have a lot more online friends.
B You’ll have the same number of friends both online and in 

real life.
C You may need to start making friends online.

54 55

UNIT

5

5.1 Social networks

Learn about communicating online.
 ● What social network sites do you use?
 ● Which three social networks do they talk about 

in the video?
 ● Why are they ‘changing the Internet’?

The four unit 
video clips are 
summarised on 
this page.

Vocabulary, grammar and unit 
aims are clearly identifi ed so 
that students and teachers 
can easily follow the syllabus 
progression.

A short Be Curious task 
encourages students to speak 
and engage with both the 
image and with the theme of 
the unit.

Each unit starts with an impactful image designed to spark 
curiosity and discussion, and introduce the unit topic.

The second page of 
each unit focuses on 
vocabulary, which 
is presented in a 
memorable way.

Your turn activities 
at the end of every 
lesson give students 
the opportunity 
to practise new 
language in a 
personalised, 
communicative way.

Through the listen, check 
and repeat task, students 
are given the opportunity 
to hear how the target 
vocabulary is pronounced 
and to practise it 
themselves.

The third page of each unit 
features a reading text which 
provides a natural context for 
the new grammar. All reading 
texts are recorded.

A short Fact Box 
imparts a snippet 
of interesting 
information 
related to the 
topic of the 
reading text.

The Language Focus pages in Eyes Open highlight 
examples that are contextualised in the preceding 
reading and listening passages. Students are 
encouraged to fi nd the examples for themselves.

The grammar is 
presented in a 
clear, easy-to-
read format.

The Grammar 
reference at the 
back of the book 
contains more 
detailed examples 
and explanations, 
plus additional 
practice exercises.

Many of the Language 
Focus pages include a 
Get it Right feature, 
where corpus-
informed common 
learner errors are 
highlighted.

A Discovery Education™ video complements 
the reading topic, and provides further 
exposure to the target grammar, in the 
context of a fascinating insight into 
different cultures around the world.

Many Language Focus pages 
contain a Say it Right feature, 
where common pronunciation 
diffi culties associated with the 
Language Focus are dealt with. 
In levels 2–4, these appear at 
the back of the book.

The Reading pages include 
Explore features where 
students are encouraged 
to notice vocabulary 
from the text. Often 
the focus is on lexico-
grammatical sets. Other 
times, collocation or word 
formation is focused on. 
In levels 3 & 4, students 
are also encouraged to 
understand the meaning 
of above-level words.

Unit tour

Student’s Book
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Welcome to Eyes Open

1 Complete the examples from the listening on 
page 56. 
1 If you pass  all your exams,

we’ll have  a holiday abroad this year.
2 We   in the cup fi nal if we win tonight.
3 If you wear make-up, they   send you home.
4 If you   fi rst in the queue, you’ll get to meet the 

band!
5 You’ll miss the band if   you’re late.

2 Look at the examples again. Use the words in 
the box to change or add more information. 

defi nitely send  may have   be able to  
probably meet  might miss

1 If you pass all your exams, we   a holiday abroad 
this year.

2 We’ll   be in the cup fi nal if we win tonight.
3 If you wear make-up to school, they’ll   you 

home.
4 If you’re fi rst in the queue you’ll   the band.
5 You   the band if you’re late.

3 Look at the examples in Exercises 1 and 2 and 
choose the words to complete the rules.

1  We use the fi rst conditional to talk about 
possible situations in the past / future.

2  We can use might/may, and be able to 
instead of will / the present simple.

3  When we use adverbs they come before / 
after the verb.

Grammar reference • page 103

When the if clause comes fi rst, it ends with a 
comma (,).
If we meet the band, I’ll be really happy.

When the if clause comes fi rst, it ends with a 

Get it right!

4 Use the prompts to write sentences.
1 you whisper / not be able to hear you

If you whisper, she won’t be able to hear you.
2 if / you post an update / I defi nitely / read it
3 I / text you / if / get lost
4 if / she speak quickly / I might not / understand
5 you / might make / new friends / if / join the club
6 if / they practise a lot / be able to win

Language focus 2 First Conditional + may/might, be able toListening Short conversations

4 Work with a partner. Look at the photos of four 
different conversations and answer the questions.
1 Where are the people?
2 What is the relationship between them?
3 What do you think they are talking about?

5 Complete the text with the correct form of the 
verbs in brackets.

If the town council 1 closes  (close) the centre 
to traf� c as they promised, more people 2   
(might walk or cycle) to school and work, and 
there 3   (not be) any traf� c in the town centre. 
More tourists 4   (visit) the town if the town 
centre 5   (be) clean and quiet. If more tourists 
6   (come) to the town, we 7   (have) more jobs 
and maybe I could get a job as a tourist guide! 
If I 8   (get) a good job, I 9   (be able stay) here 
because I love my town, but if I 10   (not � nd) 
work, I 11   (may go) to live in another place.

WHAT CHANGES WOULD YOU LIKE 
TO SEE IN YOUR HOME TOWN? WHY? 

Say it right! • page 96

Your turn

6 Complete three of the sentences below so that 
they are true for you. Then write two more 
sentences.
If the weather is good over the weekend, …
If I don’t pass all my exams, …
If I have enough money, …
If I argue with my parents.
If I criticise my friend.
If I shout at my teacher.

If the weather is good over the weekend, I’ll go out 
with my friends for a picnic. If we go out for a picnic, 
we’ll probably take a guitar with us. If we take a guitar, 
I’ll defi nitely sing some songs.

7 Work with a partner. Compare your sentences.

Vocabulary 
Communication verbs

1 2.06  Complete the sentences with the 
correct form of the words in the box. Then 
listen and check.

whisper  complain  boast  gossip  argue  
joke  shout  criticise

1 Don’t argue  with me – you know that 
I’m right!

2 You shouldn’t   about the bad weather – 
what do you expect in England in November!

3 I don’t like him. He’s always   about people 
behind their backs.

4 It’s true that she does well at school, but she 
doesn’t need to   about it.

5 You shouldn’t   with your friends about 
something serious. They might not think 
it’s funny.

6 Emmet is my friend, so don’t   him. And 
anyway, nobody’s perfect!

7 Sshh! I’m trying to study. If you want to talk, 
please   !

8 Those boys are always   . They’re so noisy!!

Your turn

2 Make notes about three of the situations.
1 a time when you argued with someone
2 the last time you complained about something
3 the last time someone criticised you
4 a time when someone shouted at you
5 someone you know who boasts a lot
6 a time when you joked with someone and 

they didn’t think it was funny

I argued with my brother last week. It was about 
the computer.
My teacher criticised me yesterday because 
I forgot my homework again.

3 Ask and answer with your partner about 
your situations. Find out more information.
A:  When was the last time you argued with 

someone?
B:  I argued with my sister about the computer.
A:  Why did you argue about the computer?

Vocabulary Bank • page 111

5 2.07  Listen to four short conversations.
Match the photos in Exercise 4 to the 
conversations.

6 2.07  Listen again. Answer the questions.
Conversation 1
1 What is Serena’s problem?
2 What does her mother promise?
Conversation 2
1 What does Alex want Nick to do?
2 What’s Alex’s opinion of football?
Conversation 3
1 What does Bella say about Rachel?
2 What is Tina’s reaction?
Conversation 4
1 When does the concert start?
2 How does Paul make his friend hurry up?

a

c

b

d

56 57
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Reading An article

1 Work with a partner. Look at the 
pictures and answer the questions.
1 Where would you see the images?
2 Why do you think they are in English?

2 2.10  Read the article about the English 
language. Is English still the world’s number 
one language?

3 Read the article again. Mark the sentences 
true (T) or false (F). Correct the false ones.
1 English is everywhere because a lot of people 

understand it.
2 There are fewer second language speakers of 

English than native speakers. 
3 In Denmark, people speak English as a second 

language.
4 The English language has the most words.
5 Selfi e and app are old words.
6 The author is sure that Mandarin will be the 

world’s next number one language. 

5 Test your memory. What did 
you see when you heard these 
phrases?
1 Everything in China is growing.
2 The country produces so many 

things.
3 Everyday, more and more people 

use Mandarin to communicate.

6  5.2  Watch the video again 
and check your answers.

Your turn

7 Discuss the questions in 
groups. 
1 What does your country 

produce? Does it go to many 
other countries?

2 Would you like to learn 
Mandarin? Why/Why not? Why 
would it be useful?

3 Is your language a diffi cult 
language to learn for foreign 
learners? Why?/Why not?

2  5.2  Watch the video and check your answers. 

3  5.2  Watch the video again. What do you hear 
about these numbers?
1 1.4 billion  3 1950s
2 40,000 4 10 or 20 years 

4 Watch the video again. Choose the correct answer.
1 China’s population is bigger than 
 a Europe’s. b the United States’. 
 c  Europe and the United States’ together. 
2 The Chinese people speak 
 a different languages. b Mandarin. c English.
3 In written Mandarin, people use 
 a 40,000 characters. b three or four thousand characters.

c four thousand characters.
4 The Pinyin system uses 
 a the Roman alphabet. b Chinese characters. c a computer.
5  More people speak   in the world than English.
 a Mandarin b Roman c  French

1 Look at the photos. They refer 
to the two topics in the video 
about China. Think about the 
questions below .
1 What does China produce? Do you 

have any items produced in China 
with you now?

2 What languages do Chinese people speak?

China

Explore phrasal verbs

4 Look at the highlighted words in the text. Match 
the phrasal verbs in the box to the defi nitions.

go up  get by  keep on  come into use  turn into

1 When a fi gure or number increases or gets bigger.
2 Start being used. 
3 When something changes and becomes something

different. 
4 To be able to live with a situation with diffi culty. 
5 When you continue to do something. 

Vocabulary Bank • page 111

Your turn

5 Complete the sentences about English with your 
own ideas. Then compare your sentences.
1 I enjoy/don’t enjoy learning English because …
2 Learning English is diffi cult because …
3 I sometimes use English …
4 I think in the future I will use English …

I enjoy learning because I like talking to …

Explore 

4 

Almost everywhere you go in the world, you’ll see English. It’s on 
signs, adverts and T-shirts! In the online world, it’s even more 
obvious. Why? Because it is the one language that most 
people understand – more than Mandarin or Spanish, 
which have more native speakers than English.

So, how many people speak English? Right now there are 
over 360 million native speakers of English in the world. And 
a similar number of people speak it as a second language. But there are 
more than a billion people who speak or are learning English and that 
fi gure is going up. In countries like Denmark, Singapore or Israel more 
than 80% of people speak English. So, if you go there, you’ll fi nd it easy to 
get by!

There are also more words in English than in almost any other language. 
At the moment, there are over a million words in English and we keep 
on adding more words. You might know words like selfi e, 
tweet, app and chillax. All of these words have come into 
use in the English language in the last few years.

And what about the future? Will English always be the 
world’s number one language? For the moment, yes, 
but if the Chinese economy continues to grow, will 
Mandarin turn into the next 
number one world language? 
We’ll have to wait and see!

Almost everywhere you go in the world, you’ll see English. It’s on 
signs, adverts and T-shirts! In the online world, it’s even more 

So, how many people speak English? Right now there are 
over 360 million native speakers of English in the world. And over 360 million native speakers of English in the world. And 
a similar number of people speak it as a second language. But there are 
more than a billion people who speak or are learning English and that 
fi gure is going up. In countries like Denmark, Singapore or Israel more 
than 80% of people speak English. So, if you go there, you’ll fi nd it easy to 
get by!

There are also more words in English than in almost any other language. 
At the moment, there are over a million words in English and we keep 
on adding more words. You might know words like selfi e, selfi e, selfi e
tweet, tweet, tweet app and chillax. All of these words have come into 
use in the English language in the last few years.

And what about the future? Will English always be the 
world’s number one language? For the moment, yes, 
but if the Chinese economy continues to grow, will 
Mandarin turn into the next 
number one world language? 
We’ll have to wait and see!

over 360 million native speakers of English in the world. And 
a similar number of people speak it as a second language. But there are 

58
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Find out about Mandarin.

5.2  The language of the future

FACT! Soon there will be more 
people in China who speak English as a 
foreign language than there are native 
English speakers in the whole world!

The next page 
focuses on Listening 
and Vocabulary 
from the Listening. 
Sometimes this 
second Vocabulary 
section pre-teaches 
vocabulary before 
the students listen.

New language 
is clearly 
highlighted.

Your turn sections 
at the end of 
every lesson 
provide speaking 
practice and 
enable students to 
revise, personalise 
and activate the 
language taught, 
for more effective 
learning.

Discovery 
EducationTM 
video clips 
throughout the 
course bring 
high-interest 
global topics 
to life for 
students. 

The Discover Culture spread expands on the unit topic and provides 
a motivating insight into a variety of cultures around the world. 

The second 
lesson in the 
Discover Culture 
spread focuses 
on a reading 
text which is 
thematically 
linked to the 
cultural angle of 
the video.

The Language Focus 2 page features examples 
from the preceding listening passage. 

The Your turn sections on these 
pages encourage learners to 
compare their lives with the lives of 
the people featured in the reading 
texts and video clips.

If you don’t have 
access to video in 
class, the students 
can access this 
video, together 
with the interactive 
activities, via the 
Online Practice.

In levels 3 & 4, 
students are 
also encouraged 
to understand 
the meaning 
of above-level 
words.

The listening passage provides a natural context 
for the new grammar and vocabulary items.
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Welcome to Eyes Open

Real talk: Have you ever given a class presentation?

1  5.3  Watch the teenagers in the video. How many 
teenagers …
a) have given a class presentation?
b) are nervous or worried about giving class presentations?
c) have to do class presentations regularly?

2 Read the essay again. Answer the questions.
1 How does the writer get the reader’s attention in 

the introduction?
2 How many arguments in favour of mobile phones 

are there?
3 How many arguments against mobile phones are there?
4 What is his/her opinion of mobile phones for teenagers?

Useful language

Introducing points and arguments
Use adverbs and other phrases to introduce what you want 
to say.
Nowadays, …
Firstly, …

What’s more, …
However, …

Nevertheless,

3 Look at the Useful language box. Find four other 
words or phrases to introduce arguments in the essay.

4 Complete the sentences with the words in the box.

addition  lastly  more  one thing  Firstly

1 I recommend this mobile. For one thing  , it’s a 
smartphone. What’s   , it’s on special offer, and   , 
it’s quite small and light.

2 The new model has two improvements.   , it has a much 
bigger memory, and in   , the battery will last longer.

5 2.11  Listen again and check your answers.

6  Work with a partner. Practise the 
conversation in Exercise 4.

7  Change the words in bold in the 
conversation. Use the ideas below. Take turns 
to ask and answer the questions.

Problem 1

You have to sing a 
song at the talent 
competition.

Problem 2

You are playing in 
the � nal of a tennis 
competition.

3 2.11  Helen is talking to her older sister 
Petra. What is Helen worried about?

4 Complete the conversation with the useful 
language.

Useful language

Don’t worry! It’ll turn out all right.
You don’t need to worry. There’s no problem!
You’ll be fi ne (I’m sure). Of course you can (do it)!
Listen, I think I can help you. 

Petra: What’s the matter Helen? You look 
worried.

Helen: I’ve got to give a presentation in English 
class next week, and I’m scared. I don’t 
think I can do it!

Petra: Of 1 course  you can! You’re good at 
English. You 2   to worry.

Helen: Yes, but you know I’m really shy. It’s 
frightening in front of all those people!

Petra: True, it’s not easy if you’re shy, but don’t 
3   ! You’ll 4   , I’m sure.

Helen: Well, the problem is, when I speak in class 
I feel embarrassed and go red. Then I 
mix up the words.

Petra: Hmm! Listen, I think I can 5   . Have you 
written the presentation yet?

Helen: Well, yes, I’ve more or less fi nished it.
Petra: Then 6   no problem! You can practise it 

on me and my friends.
Helen: OK! That sounds like a good idea. I’ll feel 

more confi dent then.
Petra: Yes. If you practise it lots of times, I know 

it’ll turn out 7   .

1 Look at the photo and read the essay. Choose 
the best title.
a Have mobile phones improved communication for 

teenagers?
b Are teenagers too dependent on mobile phones?

2  Have you ever given a 
class presentation?

Twenty years ago, mobile phones were for businesspeople. Nowadays, it’s impossible to � nd a teenager without one, but are mobiles the best way for teenagers to communicate? Mobiles can be useful. Firstly, they allow teenagers to communicate with their friends and family anywhere, anytime. Sending text messages is also quick and cheap. What’s more, mobiles help you organise your life, and you can tell your parents what you’re doing so they don’t worry.
However, there are negatives. For one thing, you might not have a signal, especially in the countryside. In addition, if you are in a noisy place, you can’t hear your mobile ring. Lastly, using it all the time can be expensive.
On balance, I think mobiles have de� nitely improved 

communication for teenagers. Nevertheless, they mustn’t use them too much.

60

UNIT

5
 Speaking Reassuring someone  Writing An essay

Get writing

PLAN
5 Plan an essay. Include information 

from Exercise 4 to help you and the 
plan below.
Title: Are social networking sites like 
Facebook the best way for teenagers to 
communicate?
•  an introduction
•  a paragraph with arguments in 

favour
•  a paragraph with arguments against
•  a conclusion, including your opinion

WRITE
6 Write your essay. Use your notes 

from Exercise 5 and the model text 
to help you. 

CHECK
7 Can you say YES to these 

questions?
•  Is the information from the plan in 

your essay?
•  Have you used expressions like Firstly, 

What’s more, etc. in your essay?

61

Wish you 
     were here!Vocabulary 

1 Match the communication words with the 
comments.

blog post  tweet  forum   Skype   
social media post  text message

1 I can send short messages and it’s cheaper than a 
phone call. text message

2 I can chat with my friends and see them at the 
same time.

3 I can send really short messages to all my 
friends at the same time.

4 I can add photos and videos and my friends can 
visit my page.

5 I can ask questions and post messages and 
anyone on the list can reply.

6 I can write about my life and the things I’m 
interested in and anyone can read it.

2 Match the words with the defi nitions.
1 whisper c
2 boast
3 criticise
4 argue

5 complain
6 joke
7 shout

a to say something is wrong
b to speak angrily with someone
c to talk very quietly
d to talk very loudly
e to say something funny
f to speak too proudly about something you 

have done
g to give a bad opinion about something

3 Match the sentences to the fears in the box.

birds  clowns  lifts  fl ying  the dark  snakes

1 I prefer taking the bus or train. fl ying
2 I’ll take the stairs.
3 I don’t like them fl ying near me.
4 They can be poisonous and they move quickly.
5 They look frightening with their face and hair 

different colours.
6 Can you leave the light on?

Language focus
1 Complete the sentences about life in the year 

2050. Use will, won’t or might/may not.
1 Everyone will  use the Internet for shopping, I’m 

sure.
2 I think some schools   offer classes on Skype.
3 Cars   use petrol, I’m sure. They’ll be electric.
4 Lots of people   probably work from home.
5 Robots   defi nitely do all the housework – at 

least I hope so! 
6 It’s possible we   read books anymore.

2 Complete the fi rst conditional sentences. Use 
the verbs in brackets.
1 The librarian will be  (be) upset if we talk  (talk) 

too loudly in the library.
2 If you   (not answer) my email, I   (not write) 

to you ever again!
3 If we   (get) Skype, we   (not pay) so much for 

our phone calls.
4 You   (might win) the lottery if you   (buy) 

a ticket.
5 You   (not fi nd out) what’s happening in the 

world if you   (not use) the Internet.
6 If she   (have) her mobile with her, her mum   

(not worry) about her.
7 He   (send) you a text message if he   (hear) 

any news.
8 If he   (work) hard enough, he   (might win) 

a prize.

3 Complete the sentences with be going to, will 
or present continuous.
1 He is fl ying (fl y) to Japan tomorrow.
2 Don’t worry. He   probably   (call) you later.
3 My parents   (take) me out for dinner on 

Saturday for my birthday.
4 What   (you/do) when you leave school?
5 Sorry, but we   (not see) you later – we have got 

a party to go to.
6 Susan   (start) a new job on Monday.

4 Choose the correct words.

I had a terrible time at the concert last weekend. There 
were 1 too much / too many people and 2 too much / 
too many noise. There wasn’t 3 enough / a few space 
in the hall and I felt quite scared. There were only 
4 a few / a little windows and they were closed. I felt 
sick and I needed 5 a few / a little time to sit down and 
recover. There weren’t 6 too many / enough chairs 
to sit on so luckily 7 a few / too many friends helped 
me. One friend asked me, ‘8 How many / How much 
concerts have you been to?’ ‘Lots!’ I told her.

4 Complete the sentences with the correct 
adjective form of the words in brackets.
1 Matthew feels really tired  (tire).
2 Their new computer game is really   (excite).
3 The TV programme was so   (bore). I fell asleep.
4 Jason saw a spider and he was really   (terrify).
5 Harry’s book is really   (interest).
6 Julie’s test is tomorrow. She feels very   (worry).

Explore vocabulary

5 Complete the text with the words in the box. 
Use the correct form of the phrasal verbs.

virtual friends  come into use  get by  
social network sites  turn into  face-to-face  
digital generation  personal information

The number of people using 1social network sites 
is going up along with the number of 2   that 
they have. In the past, we 3   with telephones and 
letters but the current 4   have access to different 
ways of communicating. Since computers, tablets 
and mobile phones have 5   , we have less 6   
contact with friends and family and instead we 
prefer to give 7   for everyone to read. Are 
we 8   a generation of people who can’t 
communicate with each other without a gadget?  

6 Complete the sentences with of, about or 
with. Then write the opposite adjective of the 
underlined words.
1 Is that lift safe? I’m terrifi ed of  small 

spaces. dangerous
2 What do you think   this old mobile phone? It’s 

enormous! 
3 A: Ana won’t share her lucky objects   me. 

B: Well, you should fi nd your own lucky things! 
4 I’m really worried   the exam. I saw a black cat 

too and that’s bad luck! 
5 A: Are you dressing up for the party? 

B: No, I’m embarrassed   looking silly. 

Explore 

5 

 Language builder
5 Choose the correct words 

to complete the text.

Lisa: Hi, Mike! I haven’t seen you 1 a  ages!
Mike:  I know! I 2   on a trip to New York City 

and I 3   back. 4   been there?
Lisa:  No, I don’t like big cities. There are usually 

5   people and there’s 6   noise.
Mike:  I love New York! If you 7   around the 

city you 8   some great places to eat 
and things to see. And I went to 9   jazz 
concerts, too. 

Lisa: Where 10   next?
Mike:  I’m not sure, I 11   to Beijing and Shanghai.
Lisa:  That  sounds great. If you go 12   let me 

know?
Mike: Sure!

1 a for b since c some
2 a was going b have gone c went
3 a  was just b have just come c came just

coming
4 a  Have you b Did you ever c Were you ever

ever
5 a too much b too many c a few
6 a too much b too many c a little
7 a walked b walk c have walked
8 a fi nd b are fi nding c will fi nd
9 a a little b a few c enough
 10 a you will visit b are you visiting c  are you going 

to visit
 11 a might go b will go c ‘m going
 12 a I will b you will c will you

 Speaking
6 Match the sentences.

1 You don’t need to worry. d
2 That can’t be true!
3 Listen, I think I can help you.
4 Are you serious?
5 Of course you can do it.
6 I don’t believe you!

a Well, why don’t you ask him.
b Thanks, but I’m really worried.
c Yes, she’s afraid of spiders.
d I know, you’re right.
e Thanks, I feel more confi dent now.
f I know, but it is.

72 73

UNIT

Review 5–65–6

The optional Real Talk video features English and 
American teenagers answering a specifi c question 
linked to the language or unit topic. 

All Writing pages include a model 
text from the featured genre.

Both Speaking 
and Writing 
lessons present 
Useful Language 
in chunks to 
develop fl uency.

Speaking and writing skills are carefully developed through a progression of easy-to-follow 
activities which guide students towards written and spoken fl uency.

Writing lessons 
broadly follow a 
Process Writing 
methodology, 
where students 
are encouraged 
to plan and 
check their 
writing.

A clear model is provided 
for the speaking task. 

Useful Language sections on these pages 
highlight specifi c linguistic features from the 
model writing text and dialogue which will help 
build students’ writing and speaking skills.

Language builder sections 
revise the target grammar 
from all the previous units.

There are two pages of Review after every two units. The exercises are 
grouped under Vocabulary and Language focus (grammar). These can be 
set for homework if time is short in class. 

After a short 
comprehension 
activity, students 
are encouraged 
to answer the 
same question as 
the teenagers in 
the clip.
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Welcome to Eyes Open

 Jog your memory!

1 Cover the rest of the page. How many 
communication words can you remember?

Communication verbs (page 56)

argue
boast
complain
criticise

gossip
joke
shout
whisper

1 Look at the words in the box. Write sentences 
about each verb.
I often argue with my sister.

2 Work with a partner. Read your sentences but 
don’t say the verb. Your partner guesses the 
verb.
You should   in the library. (whisper)

Communication (page 53)

blog post
chatting
email
social media post
forum

phone call
Skype
text message
tweet

1 Look at the words in the box. Where can you …
• see pictures and information about your friends?
• see and talk to someone?
• only use 140 characters to say what you want?
• read about someone’s thoughts, opinions or 

experiences?
• talk about a subject with other people online?

  Explore communication 
collocations (page 54)

digital
face-
social
status
virtual

friends
generation
network sites
to-face
update

1 Look at the words in the boxes. Match them to 
make collocations.
digital generation

2 Look at the text on page 54. Can you complete 
three more collocations?
a   media 
b online   
c   forum

  Explore phrasal verbs (page 59)

go up
get by
keep on
come into use
turn into

1 Look at the phrasal verbs in the box. Work 
with a partner and write an example sentence 
for each one.

2 Check your answers on page 59. Correct any 
sentences that are wrong.

 Study tip
Sort words in your vocabulary book by collocations.

online
friends forum

shopping

online
friends forum
friends forum

Vocabulary Bank

Vocabulary Bank
UNIT

111

5

Prepare

2 Work in groups of three or four. Choose an 
unusual hobby that is popular with teenagers 
in your country. Use the Internet, books 
or magazines to fi nd information about it. 
Find out about …

 ● where it comes from.
 ● what you need.

 ● where you can do it.
 ● how to do it.

3 Find photos or draw pictures of the activity. 
Make a poster with the photos and the 
information about it.

Present

4 In your groups present your poster to the 
rest of the class. Then ask them questions 
about the hobby. Can they remember all the 
important facts?

An unusual hobby poster

WHAT IS IT?
Parkour comes from military training and involves running, jumping 
and climbing over obstacles outdoors. It can also involve moving 
on your hands and feet like a cat. It is a non-competitive activity 
which started in France in the 1980s and became popular through 
documentaries, fi lms like Casino Royale (a James Bond movie) and 
TV advertisements. People who do the sport are called traceurs (for 
boys) or traceuses (for girls).

WHAT DO YOU NEED?
Nothing! You don’t have to use any special equipment. Traceurs 
usually wear casual, sporty clothes like T-shirts, tracksuit bottoms 
and running shoes.

WHERE CAN YOU DO IT?
The best thing about parkour is that you can do it anywhere! 
Traceurs use urban and rural areas in places like parks, 
playgrounds, gyms and offi ces.

HOW CAN YOU DO IT?
Start by following the steps below:
1. Find somewhere safe like a park or a garden.
2. Practise running and jumping to help improve your balance.
3. Then try to jump backwards or do cartwheels (when you stand 

on your hands and land on your feet).
4. Finally, try to do this from a small height and land on the 

ground. And this is parkour!

P A R K O U R
take to the streets!

Look

1 Read the poster. Answer the following 
questions.
1 Which actions does parkour involve?
2 When and where did it start? 
3 How did it become popular?
4 What do traceurs wear?
5 Where can you do it?
6 Name two parkour movements from the text.

Project

Project 1

123

Each page includes a study tip to help 
students record and remember new 
words and encourage autonomy.

The Vocabulary Bank contains all the new 
vocabulary from each unit. Activities revise and 
consolidate the language. There are three optional projects 

in the Student’s Book, and more 
ideas for additional projects 
available via Presentation Plus.

5.4 Pictures with meaning

Learn about hieroglyphics.
 ●  What has the archaeologist come to see?
 ● How long has the skeleton been there?
 ● Why was the sandal strap important to 

Egyptians?

1 Work with a partner Answer the questions. 
 ● When did people start writing? 
 ● How did the ancient Egyptians write? 
 ● Where does the word ‘alphabet’ come from?

2 2.44  Read the text and check your ideas.

3 Read the text again. Are the sentences true or 
false? Correct the false ones.
1 Homo erectus used a logographic writing system.
2 The ancient Egyptians had three forms of writing.
3 The Egyptians carved hieroglyphs into stone.
4 The Ancient Greek alphabet only represented 

consonant sounds.
5 The Romans adapted their alphabet from 

hieroglyphics.

4 Complete the text with the words in the box.

logograms x2  spoken  alphabets  
logographic  alphabetic  pronunciation

Hieroglyphics was a 1   system of writing. It used 
2   to represent objects and actions. Because 

they were not related to 3   , different languages 

could use the same 4   .
5   systems of writing use marks to represent 

sounds of the 6   language so different 

languages might use the same 7   but spelling 

and grammar will be different.

5 2.45  Listen to a linguist talking about 
reading and writing. What subjects does he 
talk about?
a The Romans d cheap books
b dangerous animals e Internet blogs
c books for wealthy people 

Your turn

6 Work with a partner and write a short 
message. Write the message using only 
pictures. Show your message to the rest of the 
class to see if they can work it out.

Our earliest human ancestors fi rst stood on two legs 
around 6 million years ago. But it was the ability to share 
information which set our ancestors apart from the rest of 

the animals. Communication remained very limited until our closest 
ancestor, Homo erectus, appeared about 1.8 million years ago. 
But it was only 6,000 years ago, with Homo sapiens, that any form 
of writing came into existence.

The earliest forms of writing were logographic and used 
symbols (logograms) to represent things. The most famous 
of these old forms of writing is hieroglyphics. The Ancient 
Egyptians either carved or painted hieroglyphs on stone. 
However, they also had two other forms of writing, called 
hieratic and demotic. They wrote onto papyrus, a form 
of paper, or cloth with ink or paint. We know a lot about 
hieroglyphic writing because of the Rosetta Stone. This is 
an ancient stone slab with the same message written in 
hieroglyphics, demotic and Ancient Greek.

Alphabetic writing systems use marks which represent 
sounds. Ancient Greek was the fi rst complete alphabet 
and represented both consonant and vowel sounds. In 
fact, the word alphabet comes from the fi rst two Greek 
letters, alpha and beta. It was a unique invention and 
many different languages now use some form of complete 
alphabet. English uses the Roman alphabet, which the 
Romans adapted from the ancient Greek.

Technology Early written communication

CLIL

119

5

Grammar reference

Grammar reference 103

Unit 5
will, might/may

+
I/He/She/It/We/You/They

might/may
help.

- might not/may not

? Might/May I/he/she/it/we/you/they help?

+ Yes,
I/he/she/it/we/you/they

might/may.

- No, might not/may not.

• We can use will and might/may to give our opinions 
about the future.
When she gets here, she’ll want to speak to you.
I might travel round the world next year.
She may go to India next year.

• We use will and won’t to show we are sure about 
the future.
We’ll go to the party later.
She won’t text you because she’s angry with you.

• We use might/may and might not/may not to show we 
are not sure about the future.
I might go to the party later. (I’m not sure.)
She may not call you if she’s busy.

• We use an infinitive without to after will and might/may.
He’ll to go shopping. He may to go out later.

1 Complete the conversations with might (not)/
may (not) or will and the ideas in brackets.
1 A: What are you doing this weekend?
 B:  I’m not sure. I might stay in  . (stay in)
2 A: Where are you going to meet Megan?
 B:  We haven’t decided. We   . (at the park)
3 A: I hope she gets the tickets.
 B:  Relax. The stadium is really big – the tickets   . 

(not sell out)
4 A: I’ve bought Harry a birthday present.
 B: I’m sure he   . (love it)
5 A: When is Paula going to see Ethan?
 B: I think   . (on Thursday)

Adverbs of possibility
• We often use adverbs after will and might to 

emphasise our feelings about the future.
• We often use definitely and certainly with will to 

emphasise we are sure about a future event or action.
I’ll definitely have a look at the website this evening.
They certainly won’t win the match against Liverpool.

• We often use probably with will to emphasise we are 
not completely sure about a future action or event.
Natalie will probably be interested in this.

2 Choose the correct words.
1 I’ll probably / certainly buy the red one, but I’m 

going to think about it.
2 She’ll definitely / probably be late. She always is!
3 We definitely will / ‘ll definitely do it.
4 They will probably / certainly will need some help.
5 He probably / definitely won’t know, but ask!
6 Computers will certainly / definitely will take 

over the world – the question is when!

First conditional + may/might, be able to

Situation Consequence

+
If I pass all my exams, my parents might buy me 

a present.

-
If I don’t pass all my 
exams,

my parents won’t buy me a 
present.

Consequence Situation

-
My parents may not buy 
me a present

if I don’t pass all my exams.

?
Will my parents buy me a 
present

if I pass all my exams?

• We use the first conditional to talk about possible 
situations in the present or future and say what we 
think the result will be.

• We often use if and the present simple to describe the 
possible action or event.
If he doesn’t email me, I won’t speak to him again.

• We use will/won’t + infinitive when we are sure of 
the result.
If we don’t leave now, we won’t catch the 8.30 bus.

• We use may/might (not) to show we are less sure about 
the consequence.
If she sees you, she might leave.

• We use be able to to talk about possible abilities.
I’ll be able to buy it if I save the money.

• When we use if to start the sentence, we use a 
comma between the two parts.
If I see him, I’ll give him the present.
I’ll give him the present if I see him

3 Complete the sentences with the correct form 
of the verb phrases in the box.

not listen careful speak quietly  not remind them  
tell him to call you  go to the park 

1 If it’s sunny tomorrow, we’ll go to the park  .
2 If you see him,   you   ?
3 You won’t understand if you   .
4 They might not do it if you   .
5 He won’t be frightened if you   .

Each CLIL lesson is linked to the topic of the corresponding unit. They give students 
the opportunity to study other subjects through the medium of English.

The third Discovery EducationTM 
video clip brings high-interest 
global topics to life for students. 

The Grammar 
reference provides 
more detailed 
explanations with 
clear examples.

Additional grammar 
exercises provide even 
more practice.

Students are 
given a clear 
model to 
guide them.

Three clearly laid out stages 
provide clear guidance.

If you want to 
make fuller use of 
the video, you will 
fi nd a complete 
lesson plan at the 
back of the TB and 
photocopiable 
worksheets on the 
Presentation Plus 
software.
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Welcome to Eyes Open

Vocabulary

Unit 5

3   Complete the text about how Josh’s 
brother communicates.

My brother is a university student but he doesn’t 
study much. When he gets up he goes on Twitter to 
read all the 1 Tweets  from people he follows. 
After breakfast he writes a(n) 2   − he 
usually talks about university life. He reads all the 
3   he’s got on Facebook. Then he reads 
and answers any 4   too, but he says a 
lot of them are junk with adverts for things he’s not 
interested in. He also spends time on a skateboard 
5   talking to skaters from all over the 
world. In the evening we often talk on 6   
(he helps me with my homework!). When he 
goes out with his friends, they use WhatsApp and 
organise it by 7   . So my brother does a 
lot of communicating. The funny thing is, he’s got 
a mobile phone and a home phone, but he never 
makes any 8   !

4    How do you and your friends 
communicate? Answer the questions and 
write at least fi ve sentences.
1 Which ways to communicate are the most popular 

with you and your friends? Why?
2 Did you use the same ones last year? Why?/Why not?
3 Are there any you never use? Why not?
4 How do your parents and grandparents 

communicate? Is it the same as you?

I usually use text messages on my mobile to talk to 
my friends because …

Communication
 1  Match the words and phrases with the 

correct defi nitions.
1 the name of a post on Twitter d 
2 something you write, send and receive on 

your mobile phone  
3 something you write, send and receive on 

your computer or on the Internet  
4 to speak informally to someone face-to-face  
5 a place for online discussion with lots of

people  
6 to speak to (and see) someone computer to 

computer  
7 a personal website that gives regular 

information to readers  
8 a website that allows users to communicate 

with each other by posting information, 
photos and messages  

9 a short message on a social network site  
a email 
b chat
c text message
d Tweet
e blog 

f post
g forum
h Skype
i social network

2  Write communication words from 
Exercise 1 next to the correct defi nitions.
1 the name of a post on Twitter tweet
2 something you write, send and

receive on your mobile phone  
3 speaking informally to someone

face to face  
4 a place for online discussion with

lots of people  
5 speak to (and see) someone

computer to computer  
6 a website that gives readers 

regular information  

47

5 Let’s talk

Unit 5

4    Complete the email about Gina’s plans. 
Use the verbs in the box with might or will, 
and the adverbs in brackets.

visit  not come  not have to  not be  
agree  stay  have  be

Hi Jo,
How are things? I’ve got some great news! 
Keira and I 1  will defi nitely visit  (defi nitely) our 
grandparents in July. We 2   
(certainly) for three weeks, and maybe longer 
if we can. 3   you   there in 
July? I hope so! My dad 4   
(defi nitely) with us because he’s working, but Mum 
5   work all of July and so maybe 
she can join us later.
The other news is that I 6   
a party for my birthday. Dad has said yes but 
Mum hasn’t decided yet. It’s OK, I think she 
7   (probably) soon! If I do have 
one, can you come? You can stay the weekend. 
Please say yes! It 8   (certainly) 
the same without you!
Gina

5    Write at least fi ve sentences about you 
and your life. Use will, might and adverbs of 
probability and possibility. Use the ideas in 
the box or your own ideas.

play a (sport) match  go to the cinema  go swimming  
spend a day at the beach  visit my grandparents  
buy a new game  

I might go swimming with my friends on Saturday.

Explore communications collocations
6    Circle  the correct options.

1 A lot of my virtual  / computer friends are also 
friends in real life.

2 I try not to look at social / friend network sites 
when I’m doing my homework.

3 My last status update / post just said ‘Help!’ – 
I was doing my homework!

4 My dad says we are the digital / network 
generation because we don’t know a world 
without computers.

5 Sometimes it’s better to talk face- / head- to-face 
than online.

Explore 
6 

will, might, may + adverbs of 
possibility
1   Circle  the correct words in the table.

1 Use will to show we are sure / not sure about 
the future.

2 Use might to show we are sure / not sure 
about the future.

3 The negative of will is don’t will / won’t

4 The negative of might is don’t might / 
might not.

5 Use will or might + infi nitive / -ing form.

2   Complete the sentences with the correct 
form of will or might.
1 I’m not sure, but my parents might  give 

me a smartphone for my birthday.
2 He’s not answering his email. He   be 

on holiday. I don’t know.
3 There   be enough time to discuss it 

in class, so let’s talk about it on the forum.
4 She   be able to phone you. I don’t 

know if her mobile works there.
5 I’m sure Amy   post the photos on 

Facebook so that we can all see them.

3   Read the rules. Are they true (T) or 
false (F)?
1 We use defi nitely and certainly when we

are very sure of the future. T 
2 When we are less sure of the future, we

use probably.  
3 We can’t use these adverbs with

negative verbs.  
4 We can use these adverbs with might (not).  
5 With affi rmative verbs the adverb goes

before will.  
6 With negative verbs the adverb goes

before won’t.  

Language focus 1
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3   Read the text again and circle the correct 
options.
1 Why does Tony spend a lot of time on his 

computer?
 a He’s a typical teenager.
 b He doesn’t do any school work.
 c He hasn’t got a mobile phone.
2 Why were deaf teenagers often unhappy before 

the Internet?
 a Schools didn’t know how to teach them.
 b They didn’t have any friends.
 c  It was diffi cult to communicate with others.
3 What was not true for deaf teenagers before 

technology?
 a They didn’t often go out with friends.
 b A lot of them didn’t have much confi dence.
 c  They all had to communicate with sign 

language.
4 Why is technology so important for Tony?
 a It means he’s like other teenagers.
 b He’s good at it because he’s deaf.
 c He can explain to people that he’s deaf.
5 What is not true about Tony’s life nowadays?
 a He’s got a normal social life.
 b He doesn’t know any other deaf teenagers.
 c He feels better about himself.

4    Read the summary of the text. 
Correct fi ve mistakes.
Tony Anderson is a deaf teenager who uses the 
Internet and social networks to make friends and 
1to go to school. His parents 2are worried about 
him spending a lot of time on the Internet because 
it has helped Tony in his social life and in 3sports. 
Now with the Internet and mobile phones people 
4still know he’s deaf and he can communicate with 
other people. He’s made a lot of friends and some 
of his new friends are deaf. 5He’d like to meet up 
with them.

1 have a social life
2  
3  
4  
5  

5    Tony’s story shows a positive aspect 
of the Internet. What other good things are 
there? Write at least three more advantages.

The Internet helps young people in diff erent cities or 
countries communicate.

3   Complete the conversation with the 
correct form of the verbs in the box. Use may 
or might when the person is not sure.

know  talk  whisper  think  be
ask  give  tell  hear  not buy

Tim: What shall we get Dad for his birthday? 
He’s 40!

Sara: No idea. Let’s ask him.
Tim: No, if we 1 ask  him, he 2 will know  

what his present is. That’s boring. If we 
3   him a surprise, I don’t 
know – it 4   more fun!

Sara: Yes, but if he 5   us, we 
6   him something he 
doesn’t like.

Tim: Well, we could ask Mum, she’ll know!
Sara: OK, good idea! If you 7   to 

her now, I don’t think Dad 8   
you. But whisper!

Tim: Don’t be silly! If I 9   , he 
10   something mysterious is 
going on, don’t you think?

4    Write a chain of events like the one in 
Exercise 3. Use one of the ideas below or your 
own idea. How long can you make the chain?

If I fi nish my homework quickly, …  
If my parents allow me to … 
If I lose my mobile phone, …

Explore phrasal verbs (2)
5   Match the sentence halves.

1 Do you think this app will e 
2 English is very fl exible so we keep on adding  
3 Does anyone know when social networks  
4 The number of people on social 

network sites  
5 I speak German so when we went to Berlin  

a is going up every year.
b I was able to get by.
c new words to the language.
d started coming into use?
e turn into the next popular thing?

Explore 
5 

First conditional + may/might, 
be able to
1  Match the sentence halves.

1 If you phone me tonight, b 
2 If we start a class blog,  
3 She may not stay on Twitter  
4 If you post the photos on Facebook,  
5 Will you send me the stuff by email  
6 I won’t know their address  

a if you have time?
b I might not have time to talk to you.
c everyone will be able to see them.
d will everyone post on it?
e if they don’t text me.
f if people insult her.

2   Put the verbs in brackets in the correct 
form to complete this chain of events. Use the 
verb prompts in brackets to help you.

Tony Anderson is 15 and, like most 
people his age, he spends a lot of 
time on his computer and smartphone, 
but his parents aren’t complaining. In 
fact, they’re pleased. This is because Tony 
was born deaf, but now, thanks to technology and social 
media, his life has completely changed. Young deaf people 
have attended the same schools as other children for a 
long time, but in the past they found it dif� cult to make 
friends. Most deaf people could only communicate using 
sign language, and so their classmates couldn’t talk to 
them. And if you can’t communicate, you won’t be able to 
take part in social activities with other teenagers. So deaf 
teenagers felt isolated and bored, didn’t have a social life, 
and often suffered from low self-esteem.

Then along came the technological revolution, with 
computers, the Internet and mobile phones. Teenagers 
began to communicate more and more by text message and 
go on social media sites like Facebook and Twitter. For deaf 
teenagers, the Internet is an ideal way to communicate, 
because it doesn’t need hearing or speaking. More 
importantly, everyone uses it, not just deaf people. As Tony 
explains, ‘Now, if you’re a deaf teenager, no-one will know 
you’re different. It’s incredible! I can post on chat forums or 
social networks and the other people probably won’t know 
I’m deaf, so they treat me like everyone else. It’s made me 
a lot more relaxed and con� dent.’

The other thing Tony enjoys is being able to connect up 
with other teenagers who are deaf. ‘We’ve all had similar 
experiences in life, so we understand each other. I’ve made 
some good friends online, and sometimes we meet up, 
too. One day soon, deaf teenagers might be able to have a 
totally normal social life because of the Internet!’

THE BARRIERS!

2   Complete the sentences with the words in 
bold from the text.
1 Let’s   tomorrow morning and go to 

the comic exhibition. 
2 Would you like to   in an 

experiment?
3 Mark was ill when he was a baby and now he is 

  in one ear.
4 You mustn’t   your brother like that! 

Be nice to him.
5 We lived in a remote place and I felt very 

  .

1  Read the text about Tony Anderson. How 
has the Internet changed his life?

Now the problem is … If I 1 put  
(put) my party on Facebook, all my friends 
2   (see) it − and I’ve got 217! 
If everyone 3   (see) it, they 
4   (might/think) it’s an open 
invitation. If they 5   (think) it’s 
an open invitation, they 6   
(may/invite) more people. And if they 
7   (invite) more people, everyone 
8   (might/decide) to come and 
I 9   (not/have) enough room for 
them. If too many people 10   
(come), they 11   (may/break) 
things. And if they 12   (break) 
things and my parents 13   (fi nd 
out), I 14   (not/be able to) have 
any more parties!
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Communication verbs
3  Write the verbs in the box next to the 

correct defi nitions.

whisper  complain  boast  gossip  
argue  joke  shout  criticise

1 disagree with someone, sometimes
loudly or aggressively argue

2 say how good you are at doing
something  

3 say something funny  
4 talk very quietly so other people

can’t hear  
5 talk very loudly  
6 talk about other people  
7 say negative things about someone  
8 say that you don’t like something  

4   Complete the text with the correct form 
of the verbs in Exercise 3.
I’ve got a great group of friends I’ve known since 
primary school. We always meet at the weekend to 
laugh and 1 joke  , and 2   about 
people we know. My friends never 3   
me for what I wear or 4   about me in 
front of me. They like me for who I am. We know 
each other well, too. Alicia 5   that 
she’s the best basketball player in the school, and 
Nuria and I 6   that our parents are too 
strict. Sometimes we 7   about where 
to meet and what to do, but we never get angry or 

8   and we always agree in the end.

Listening

1  05  Listen to Olga and Tanya discussing 
something Tanya has done. Which sentence is 
true?
a Tanya has stopped using Facebook for a month.
b Tanya has decided never to use Facebook again.
c Tanya has received a lot of insulting Tweets.

2   05  Read the sentences. Listen again 
and  circle  the correct options.
1 Olga tried to go on Tanya’s Facebook page to

 say happy birthday / post a website link.
2 Tanya thinks she should / shouldn’t spend less 

time on Facebook.
3 Tanya wants to spend more time socialising with 

her school friends / real friends.
4 Tanya thinks that some of the posts she reads are 

private / not true.
5 A friend of Olga’s sent insults / received insults 

on Twitter.
6 Olga doesn’t think Tanya needs to stop using 

Facebook / use Facebook any more.
7 Tanya is worried about people seeing her private 

details / her friends’ Facebook pages.
8 Tanya plans to spend more time chatting to her 

friends / using different social networks.
9 Tanya is sure / not sure what she’s going to do at 

the end of her experiment.
 10 Olga is going to contact Tanya on Facebook / 

Skype later.

Listening and vocabulary
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8 When you write an essay you should include 
four paragraphs. Complete the sentences 
with the words in the box.

against  conclusion  introduction  
opinion  favour

1 Paragraph A is the introduction  .
2 Paragraph B gives arguments in   .
3 Paragraph C gives arguments   .
4 Paragraph D gives the   , including 

your   .

PLAN
9 You are going to write an essay with the title: 

‘It is dangerous to put too much personal 
information on social networking sites. 
Discuss.’ Use the paragraphs in Exercise 8 and 
your own ideas to make notes.

WRITE
 10 Write your essay. Look at page 61 of the 

Student’s Book to help you.
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

CHECK
 11 Check your writing. Can you say YES to these 

questions?
• Have you included all the paragraphs in Exercise 8?
• Have you introduced your points and arguments?
• Have you used a question in the introduction?
• Have you made sure general statements don’t 

mean everyone, everything or always?
• Have you given your own opinion?
• Are the spelling and punctuation correct?

 Do you need to write a second draft? 

5 Put the words in order to make essay 
introduction questions.
1 places / Are / social / dangerous / networks / ?
 Are social networks dangerous places? 
2 age / you / Should / everyone / your / tell / ?
  
3 safe / information / share / Is / to / it / personal / ?
  
4 it / a / photos / social / idea / to / network / post / 

Is / good / on / ?
  

Make it better! ✓ ✓ ✓
It’s always better to make sure general 
statements don’t mean everyone, everything 
or always.

WRITING TIP

6 Put the words in brackets in the correct place 
in the general statements.

1 Teenagers should^avoid putting photos of 
themselves on the Internet. (generally)

2 People share all sorts of information on social 
networks. (may)

3 We shouldn’t post any information about 
ourselves online. (perhaps)

4 Other people fi nd out all about you from your 
Facebook profi le. (can)

Make it better! ✓ ✓ ✓
Give your own opinion and use different 
expressions.

WRITING TIP

7 Read the sentences. Which one does not give 
an opinion?
1 I don’t really think people know about the 

dangers of Facebook.
2 In my view, it is very dangerous to put personal 

information on social network sites.
3 There have been many stories of people using 

other people’s personal information online.
4 In my opinion, social networking sites are not safe.
5 I believe it’s good to learn how to use these sites.

generally

An essay
1 Read Harry’s essay. Does he agree or disagree with the essay title?

A   � ousands of teenagers post on social networks every day. In fact, it has become the most popular way 
for them to communicate. Why is it so popular, and do we use it too much?

B  1 Firstly  , social networks are a quick, 
easy and cheap way to tell your friends your 
news. You can 2   post photos 
and weblinks, and share music and video clips. 
3   , you can combine it with 
other computer activities.

C  4   there are negatives, too. 
5   , a lot of ‘friends’ aren’t 
friends at all. If you aren’t careful, you’ll share 
personal information with complete strangers. 
6   , some people might only 
socialise online.

D  On balance, I don’t think teenagers use these 
sites too much, and we still meet our friends
face-to-face.

TEENAGERS USE SOCIAL MEDIA SITES TOO MUCH. DISCUSS.

2 Complete Harry’s essay about social media. Use the words in the box.

fi rstly  lastly  also  for one thing  in addition  on the other hand

3 Read the essay again. Complete the notes in the table.

Facts to introduce the topic Positive arguments

1 thousands of teenagers  post on social networks 
every day

2 has become the most popular way  

3 quick, easy and  
4   photos and links,   

music and video clips
5   it with other computer activities

Negative arguments Harry’s opinion and why

6 some   aren’t friends at all
7 you should be   with personal 

information
8 some people might only  

9 teens   these site too much
 10 still meet  

Useful language   Introducing points and arguments 

4 Complete the table with the words in the box and the words in Exercise 2.

however  nevertheless  what’s more  on one hand

Ordering points Adding points Introducing arguments Contrasting arguments

 
 

 
 
 

 
 

however 
 
 

for them to communicate. Why is it so popular, and do we use it too much?
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Welcome to Eyes Open

Language focus
will, may, might + adverbs of 
possibility
3 Match the sentence halves.

1 Everyone will definitely d 
2 Our parents might not  
3 How might the world be different  
4 I’ll probably Skype you later  
5 Social networks certainly won’t replace  
6 Will you write  

a to talk about the party.
b face-to-face communications.
c ever understand Facebook.
d use social media in the future.
e blog posts on holiday?
f in 50 years’ time?

Total: 5

First conditional + may/might, 
be able to
4 Complete the first conditional sentences with 

the correct form of the verbs in brackets. Use 
may or might when the person is not sure.
1 If you give  (give) me your email 

address, I’ll send  (send) you an email 
about the party.

2 I think she   (be) very upset if I 
  (not reply) to her email.

3 If I   (invite) everyone on Facebook, 
there   (be) too many people.

4   (you send) me a text message if 
you   (get) home late?

5 It’s possible he   (get) a better 
job if he   (learn) more about 
computers.

6 If you   (work) harder at home, 
you   (not have) the same 
problems in class. I’m not sure though.

Total: 5

Vocabulary
Communication
1 Are these sentences true (T) or false (F)?

1 You can send photos and documents by email. T
2 You can join a discussion group on a forum.  
3 You can send Tweets to a large group of 

people on Twitter.  
4 You can speak and listen to someone with 

text messages.  
5 You can write a blog post to tell other people 

about your life.  
6 You can have a live chat with someone on 

a forum.  
Total: 5

Communication verbs
2 Complete the sentences with the words in 

the box.

boast  argue  whisper  complain  joke  shout

1 Don’t talk so loudly − you should always 
whisper  in the library.

2 I don’t want to   , but I’m very good at 
repairing computers.

3 We shouldn’t   about the food. At least 
it’s not very expensive.

4 They tried to   about it, but he was 
really upset and didn’t laugh.

5 There’s no need to   − I can hear you 
very well!

6 I know we disagree sometimes, but I don’t want 
to   .

Total: 5
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Speaking
7 Put the sentences in the correct order to make 

a conversation.

   Lynn:  Listen, I think I can help you. Let’s practise 
some test questions together.

   Lynn: Don’t worry! Of course you will!
1   Lynn: What’s the matter Sally? You look worried.
   Lynn: No, you’re not. It’ll turn out all right.
   Sally:  I’ve got a test tomorrow and I’m really 

worried I won’t pass.
   Sally: I don’t think it will. It never does.
   Sally: OK! That sounds like a good idea.
   Sally: You know I’m really bad at Maths.

Total: 7

Total: 45

Language builder
5 Complete the conversation with the missing words.  Circle  the correct options.

Dave:  What 1   just now?
Tom:  I 2   my text messages.
Dave:  How often 3   check your messages?
Tom:  Once or twice an hour. My mum 4   me a message about helping her to wash the car this afternoon.
Dave:  I hate having to help around the house! Do you think robots 5   do all our work for us in the future?
Tom:  I’m not sure. I think we 6   robots in hospitals and maybe in schools.
Dave:  If we 7   robots in schools, we 8   need teachers any more.
Tom:  I’m not sure about that. We 9   teachers, but we 10   talk to them on Skype.

1 a you were doing b were you doing c you doing
2 a was checking b ’m checking c check
3 a do usually you b usually do you c do you usually
4 a just has sent b has just sent c has sent just
5 a will b won’t c are
6 a ’ll certainly have b certainly will have c ’ll have certainly
7 a have b ’ll have c ’d have
8 a will b might not c don’t
9 a ’ll defi nitely need b might need defi nitely c defi nitely might need
 10 a might have b might have to c have to

Vocabulary builder
6  Circle  the correct options.

1 Sometimes it’s better to talk face-  -face.
 a on b by c to
2 Abby sent a very funny text   last night. Look.
 a network b post c message
3 Eva posted a photo of the   park on Facebook.
 a theme b summer c guided
4 Don’t worry, it’s not true. I’m only   !
 a gossiping b joking c whispering
5 Could you please   your bedroom? It’s a mess.
 a pick up b set up c tidy up
6 I’m going   for clothes tomorrow.
 a shopping b getting c buying
7 Have you seen the new   on our school wall?
 a sculpture b paint c mural
8 Stop   . I can hear you in my bedroom!
 a boasting b arguing c shouting
9 The number of students in our school has   in 

the last few years.
 a gone up b kept on c shown up
 10 I’d like to relax and   at the beach for a few 

hours.
 a pick up b get by c chill out

Total: 9

Total: 9
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will, might/may + adverbs of 
possibility
1 Circle the correct options.

During my trip to London …
1 I might going / go / went to an art gallery.
2 I will visited / visiting / visit my uncle.
3 I might sent / send / sending some postcards.
4 I will buying / buy / bought some souvenirs.
5 I might take / taking / took a boat trip.
6 I will phoning / phone / phoned my parents 

every day.

First conditional

Remember that:
•	 	we	use	if + subject + the present simple in the 

action/situation clause
	 ✓ If I’m late, I will send you a text.
•	 	we	use	will/won’t + infinitive to talk about the 

consequences of the action/situation
	 ✓ If I’m late, I will send you a text.
	 ✗ If I am late, I send you a text.
•	 	We	don’t	use	will/won’t in the same clause as if.
	 ✓ If I’m late, I will send you a text.
	 ✗ If I will be late, I will send you a text.

2 Complete the sentences with the correct form 
of the verb in brackets and will if needed.
1 If I find  (find) the information, I 

will call  (call) you.
2 If I   (have) time, I   (come) 

to see you on Saturday.
3 I   (meet) you after school if you 

  (want) me to.
4 If Lara   (be) ill, we   (not 

go) to the cinema tonight.
5 You   (not pass) your exams if you 

  (not work) hard.

at the moment/in the future

Remember that:
•	 	we	use	in the future to talk about what will 

happen in a period of time that is to come
	 ✓  Tablets will be popular in the future.
	 ✗  Tablets will be popular at the future.
•	 	we	use	at the moment to talk about what is 

happening now
	 ✓  Smartphones are popular at the moment.
	 ✗  Smartphones are popular at moment.

3 Find and correct five more mistakes with at 
the moment/in the future in the text.

Marcus:  Hi Helen, what are you studying^in the 
moment?

Helen:  I’m reading about social networks for a 
school project.

Marcus:  That’s interesting. Do you use any social 
networks?

Helen:  Well, at moment, I only use them to keep 
in contact with my cousins. But a lot of my 
friends use Facebook now, so I might use 
it more on the future. What about you?

Marcus:  Oh, I’m not on any social networks on the 
moment, but I think the future it will be 
important for my job.

at

complain

Remember that:
•	 	the	infinitive	of	the	verb	is	complain; the -ing form 

is complaining, and the past simple is complained
	 ✓ He complained about the noise in the classroom.
	 ✗ He complaint about the noise in the classroom.
•	 	we	use	about after complain to talk about things 

we do not like
	 ✓ He complained about the noise in the classroom.
	 ✗ He complained for the noise in the classroom.
	 ✗ He complained with the noise in the classroom.

4 Are the sentences correct? Correct the 
incorrect sentences.
1 When was the last time you complaint for 

something?
 When was the last time you complained about  

something?  
2 Jane is always complaing about her sister.
  
3 You shouldn’t have complainted! Now they’ll be 

angry.
  
4 My parents complain about the time I spend on 

Facebook.
  
5 I don’t know what you’re complaining with.  

It’s great here!
  
6 They complaint for the homework, but the 

teacher didn’t listen. 
  

Get it right! Unit 5

The fi rst page of the Review 
section focuses on the grammar 
and vocabulary of the unit.

The second page revises the 
grammar, vocabulary and functional 
language from all units to this point.

Each unit fi nishes with a 
Get it Right page where 
common learner errors 
are focused on, including 
spelling errors. The errors 
are informed by the 
Cambridge Learner Corpus. 

3  Circle  the correct options.
1 I’ll  probably / certainly buy the red one, but I’m 

going to think about it.
2 She’ll definitely / probably be late. She always is!
3 We definitely will / ’ll definitely do it.
4 They will probably / certainly will need help.
5 He probably / definitely won’t know, but ask!
6 Computers will certainly / definitely will take 

over the world − the question is when!

First conditional + may/might, 
be able to
4 Write sentences in the first conditional.

1 I / angry / criticise / If / might / him, / he / be
 If I criticise him, he might be angry. 
2 won’t / I / lend / me / her / She / probably / if / 

ask / her book
  
3 my blog / you / might / put it on / If / me / the 

photo, / send / I
  
4 won’t / do / that / have / you / any friends / You / if
  
5 embarrassed / her / ask / be / you / She / might / if
  
6 you / be able to / go home / If / now / you’ll / your 

homework / do
  

5 Complete the sentences with the correct form 
of the verb phrases in the box.

not listen carefully  not speak loudly  hold his hand
tell him to call you  go to the park
send you a friend request  not remind them

1 If it’s sunny tomorrow, we’ll go to the park  .
2 If we see him, we   

  .
3 You won’t understand if you   

  .
4 He might not be frightened if you   

  .
5 If I go on Facebook, I might   

  .
6 They won’t do it if you   

  .
7 I may not be able to hear, if you   

  .

will, might, may + adverbs of 
possibility
1 Complete the mini-conversations with 

will/won’t or might/might not and the 
verb phrases in the box.

be  play for the team  call me  understand  
pass easily  love it  find the way

1 A: I’m worried about the exam.
 B: Don’t worry! You’ll pass easily  .
2 A: I hope Sally doesn’t get lost.
 B:  It’s okay. She   because she’s 

got a map.
3 A:  I’ve bought Luke and Harry a birthday present.
 B: I’m sure they   .
4 A:  David didn’t score any goals in the match 

yesterday.
 B: I know. He   next year.
5 A:  I’m nervous about telling Dad I broke his MP3 

player.
 B:  Don’t worry! He   it was an 

accident.
6 A: What instrument is that busker playing?
 B:  I don’t know. I think it   

a clarinet.
7 A: Is Kate coming to the cinema tonight?
 B:  She doesn’t know. She’s very busy. She 

  later.

2 Complete the mini-conversations with 
will/won’t or might/might not and the 
ideas in brackets.
1 A: What are you doing this weekend?
 B:  I’m not sure. I might go skateboarding  . 

(go skateboarding)
2 A: Where are you going to meet Megan?
 B:  We haven’t decided. We   . 

(at the train station)
3 A: When is Paula going to see Eric?
 B: I think she   . (on Thursday)
4 A: Are you coming to the football match tonight?
 B: I can’t, but I   . (watch it on TV)
5 A: Are you going to email me tonight?
 B:  Yes, and I   (tell) you all the 

gossip about school!
6 A: Can your mum cut my hair this weekend?
 B:  She’s working, so   . (not have 

time)
7 A: Can I go to your house tonight?’
 B:  No, I’ve got a piano lesson so I 

  . (be at home)
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Language Focus Extra

Speaking extra

Speaking extra
4   26  Complete the conversation in 

Exercise 3 with the words in the box. 
Then listen and check your answers.

help  fi ne  turn  worry  problem  course

Pronunciation focus: Giving 
instructions
5  27  Listen to the instructions. Does the 

voice go up and then down or down and then 
up? Listen and repeat.
1 Don’t worry!
2 You’ll be fi ne.
3 No problem.
4 You don’t need to worry.
5 Of course you can.

6  28  Listen to the conversation. Why is 
Jake very nervous?

7    28  Listen again and complete the 
conversation.

Tom:  So are you going to call her or not?
Jake:  Yes… just hold on. I don’t know what 

to say.
Tom:  1   . Just say hello.
Jake:  OK … Hello, Jessica … and then what?
Tom:  2   help you. What do you 

want to say to her?
Jake:  I want to ask her to help me with this 

project. But I can’t do it!
Tom:  3   . Just say hello and then 

ask her to help you.
Jake:  But what if she says no? She might laugh 

at me.
Tom:  No, she won’t. 4   . Just call 

her.
Jake:  OK … can’t I just send her a text message?
Tom:  No, it’s better if you call her. 

5   .
Jake:  I’m really nervous.
Tom:  6   . She’ll help you. I know 

she will!

8   28  Listen again and check your 
answers. Then listen and repeat the 
conversation.

Reassuring someone
1  5.3  Match the sentence halves from 

the Real talk video in the Student’s Book.
1 I had a lot of photos  
2 I haven’t yet but  
3 I had to talk for two minutes  
4 My friend and I did  
a I’m doing one next week.
b about my family and friends.
c a presentation about our summer camp last year.
d so the class loved it (my presentation).

2   25  Listen and answer the questions.
Conversation 1:
1 How long has the girl practised the piano for?

  
Conversation 2:
2 What has the teacher asked everyone to do?

  
3 What’s the boy’s problem?

  
Conversation 3:
4 What’s happening tomorrow?

  
5 Who can’t play?

  

3  Read the conversation. Why are Lucy and 
James going shopping?

Lucy:  Oh, you’re so lucky you’re going to Berlin 
tomorrow on the school exchange! Are 
you excited?

James:  Yes, but I’m also a bit worried.
Lucy:  Don’t 1   . It’ll be fi ne.
James:  Yes, but what if I don’t like my exchange 

student?
Lucy:  No 2   . I’m sure you’ll like 

him.
James:  And what if he doesn’t like me?
Lucy:  You’ll be 3   . You’re a really 

nice person.
James:  And I can’t speak German – I don’t know 

what to say.
Lucy:  Of 4   you can. You’re the 

best in the class.
James:  And I haven’t got a present for my 

exchange student’s family.
Lucy:  I think I can 5   you. 

Come on, let’s go shopping.
James:  Thanks, Lucy. I just can’t think of anything 

to get them.
Lucy:  No problem… it doesn’t have to be a big 

present. It’ll 6   out all right.
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The Speaking extra 
pages practise the 
Useful Language from 
the Speaking pages in 
the Student’s Book.

There is plenty of 
listening practice to 
contextualise the 
language.

Focus on pronunciation sections 
provide more extensive practice 
of pronunciation features such 
as word and sentence stress and 
intonation.

Whenever students 
are asked to listen, 
they are given an 
opportunity to 
listen for gist fi rst.

Each unit is followed by a 
two-page Review section.

The Language focus extra pages 
provide even more practice of the 
grammar in the Student’s Book.
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Welcome to Eyes Open

Unit 5Unit 5

Vocabulary Communication

4 2.02  Tell students they are going to listen to a 
conversation about forms of communication.

• Play the recording.
• Students listen and make a note of which forms of 

communication in the box in Exercise 1 are referred to in the 
conversation.

Audioscript
Girl: Did you see that text message from Brendan? The video 

of the cat was very funny.
Boy: Yeah, it was great. But I’ve seen it before. I saw it in a 

tweet last week.
Girl: Cats! They’re everywhere. Everyone posts videos and 

photos of cats. Look, there are three Facebook posts 
here with cats.

Boy: Yeah, I’ve seen that one before. Aw! Just look at his 
face!

Girl: Hold on. I’ve got an email. Oh, it’s from Paula. Why is 
she sending me an email?

Boy: Be careful. It might be a virus.
Girl: No… it’s just more cat photos!! Look.
Boy: Oh. I’ve seen them before. Did you know there’s a 

forum just for cat photos?
Girl: Hmmm… I’ve got an idea. I think I’ll write a blog post 

about cats on the Internet. Why are they so popular?
Boy: A blog post about cats? Didn’t you read my blog last 

week? I’ve already written about that!

Answers
text message, tweet, Facebook posts, email, forum, 
blog post

Your turn

5 Ask students to work alone to order the forms of 
communication in Exercise 1 according to how often they 
use them.

6 •  Put students into pairs to compare their answers to 
Exercise 4.

• Students can then work alone to complete the quiz before 
comparing their answers with a partner.

• Ask some students to tell the class about the form of 
communication that their partner prefers.

• To extend the work on the vocabulary, you could ask 
students to turn to the Vocabulary Bank on page 111 
and complete the exercises for Communication.

Optional activity
• Put students into pairs and ask them to debate, via 

text message or tweet, the following statement: 
Smartphones are a waste of time.

• Give students 5–10 minutes for their debate. Make sure 
they understand that they can only communicate with 
one another in their debate via texts or tweets.

• Encourage students to give reasons for their opinions, 
e.g. I don’t agree. I think smartphones are great 
because you can keep in touch with friends easily.

Set Exercises 1, 2, 3 and 4 on page 47 of the 
Workbook for homework.

Objectives
• learn vocabulary for different forms of communication.
• listen to a conversation about how people communicate.
• talk about the different ways you communicate.

Background
Twitter is a microblogging site, founded in 2006, which allows its 
users to post messages of 140 characters or fewer. Messages sent 
on Twitter are called tweets.
Skype, which allows users to make free online calls, was set up in 
2003. It is currently owned by Microsoft.

Warm-up
• Books closed. Elicit the different ways in which we communicate 

in the modern world, e.g. text, tweet, email, Skype.
• Ask: What is the most popular way of communicating among 

you and your friends?
• Put students into pairs to ask and answer the question.
• Ask some students to report back to the class on what their 

partner said.

1 2.01  Ask students to open their books at page 53.
• Focus students’ attention on the photos and the words in 

the box. Students match the forms of communication in the 
box with the correct photos.

• If you have the Presentation Plus software, put the photos 
on the board and ask students to come up to the board in 
turn to match the words with the photos.

• Play the recording for students to listen, check their answers 
and repeat the words.

Answers
b phone call  c Skype  d email  e forum  
f text message
missing: social media post, tweet, blog post

Optional activity
• Put students into pairs and ask them to take it in turns 

to describe one of the forms of communication in 
Exercise 1 for their partner to guess:

 Student A: You send them on your phone.
 Student B: Text message.

2 •  Remind students which three forms of communication were 
not pictured in Exercise 1. 

• Ask students to match these forms of communication with 
the defi nitions. 

Answers
1 tweet  2 social media post  3 blog post

3 •  Tell students that the comments are examples of the forms 
of communication in the box in Exercise 1.

• Ask students to match the comments with the correct 
communication forms.

Answers
2 email  3 Skype  4 tweet  5 text message  
6 Facebook post

Be curious
• Books closed. Write communicate on the board. Elicit the 

meaning of the noun (it means to share information with others 
by speaking, writing or using other signs and signals).

• Ask students to open their books at page 52 and describe 
the photograph. Elicit sentences and put them on the board, 
e.g. Two boys are standing back to back. They are both using 
phones.

• Put students into pairs and give them a couple of minutes to 
answer the three questions.

• Check answers.
• Tell students that the theme of Unit 5 is forms of communication.

Suggested answers
• They’re hanging out together. They are using phones.
• No, they aren’t. They are using their phones to communicate 

with other people.
• I think it’s sad. They should use the time to talk to each other. 

Unit aims
I can …
• describe different ways of communicating.
• talk about events that I’m sure and not sure about in 

the future.
• talk about possible situations in the future.
• understand about English as a world language.
• reassure someone.
• write an essay about the best way to communicate.

Unit contents
Vocabulary Communication
 Communication collocations
 Communication verbs
 Phrasal verbs
Reading A survey
  Social networks
 An article
Language focus will, might/may + adverbs of 

possibility and probability: 
defi nitely, probably

 First conditional
Listening Short conversations
Discover Culture  The language of the future
Speaking Reassuring someone
  Real talk: Have you ever given 

a class presentation?
Pronunciation Intonation in fi rst conditional 

sentences
Get it right!  If clauses
Writing An essay
 Introducing points and arguments
CLIL Technology: Early written 

communication
  Pictures with meaning

CEFR
SKILL AREA GOAL LESSON

Listening OVERALL LISTENING COMPREHENSION 4 p53

UNDERSTANDING INTERACTION 4–5 p56  1–5 p60

LISTENING TO MEDIA AND RECORDINGS 1–6 p58

Reading READING FOR INFORMATION & ARGUMENT 1–3 p54  1–3 p59  1–2 p61

Speaking INFORMAL DISCUSSION (WITH FRIENDS) 5 p54  5–6 p55  7 p58

INFORMATION EXCHANGE 2–3 p56  7 p60

Writing OVERALL WRITTEN PRODUCTION 5 p59

COHERENCE 2–4 p61

REPORTS AND ESSAYS 5–7 p61

Communicative language 
competence 

VOCABULARY RANGE 1–2 p53  4 p54  1 p56  4 p59  4 p60

GRAMMATICAL ACCURACY 1–4 p55  1–7 p57

PHONOLOGICAL CONTROL 1 p53  4 p55  6 p60

SOCIOLINGUISTIC APPROPRIATENESS 4 p60

Communication strategies IDENTIFYING CUES AND INFERRING 4 p54  4 p59
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5Let’s talk5

Unit 5 Unit 5

Language focus 1 will, might/may + adverbs of possibilityReading A survey
• Check answers.
• Play the recording for students to listen and check their 

answers.

Answers
2 won’t  3 probably  4 will  5 might  6 might  
7 might  8 will

Language note
The word geek was once used negatively to describe bright 
but socially awkward people who had an obsessive interest 
in science and technology. However, since the Internet came 
to dominate our lives, the word has taken on more positive 
associations and people are now proud to call themselves 
geeks.

Your turn

5 •  Read out the example sentences.
• Ask students to write fi ve predictions about their lives using 

will, might/may and adverbs of probability.
• Monitor while students write their sentences. Help as 

necessary.

6 •  Put students into pairs to compare and discuss the 
predictions they wrote in Exercise 5.

Optional activity
• Ask students to make predictions about things such as 

their favourite actor, sports team or band using will, 
may or might e.g. I’m sure Bayern Munich will win the 
Champions League again.

• Students read out their sentences to a partner who then 
agrees or disagrees with the predictions.

You can show this video as either a lead-in or a follow-up to the 
Language Focus 1 lesson.

5.1  Social networks

•  Ask: What social network sites do you use? Put students into 
pairs to ask and answer the question.

• Read out the information about the video.
• Play the video.
• Students watch it and answer the two remaining questions.
• Check answers.
• Then ask students: Is friendship online the same as friendship 

offl ine?
• See page 126 for further activities you can do with this video.

Answers
• YouTube, Facebook, Wikipedia
• They encourage users to create their own content.

Set Exercises 1, 2, 3, 4 and 5 on page 48 of the 
Workbook for homework.

Objectives
• learn will, might/may and adverbs of probability.
• make predictions about my life.

Warm-up
• Books closed. Write the verb predict on the board. Check 

students’ understanding of the word (which means to say that 
something will happen in the future) and then ask students 
if they know any words in English that are used to make 
predictions.

1 •  Ask students to open their books at page 55.
• Tell students that the example sentences are from the text 

on page 54.
• Ask students to work in pairs to decide whether the 

sentences express a certainty or uncertainty. Students then 
complete the rules.

• For further information and additional exercises, students 
can turn to page 103 of the Grammar reference section.

Answers
b NC  c NC  d C  e C  f NC
We use 1will and 2won’t to show that we are sure about 
the future. We use 3may / might to show we are not 
sure about the future. We use probably, defi nitely and 
certainly to show how sure we are.

Language note
Although both may and might are used to express possibility, 
might expresses a slightly greater degree of uncertainty 
than may.

2 •  Ask a student to read out the example sentence. Show 
that will have is the correct phrase in this case because the 
sentence begins with the phrase I’m sure.

• Put students into pairs to complete the remaining sentences.
• Check answers.

Answers
2 may/might change  3 won’t … meet  4 won’t go online  
5 will … skype  6 may/might test

Language note
Nouns frequently become verbs in English. This can be seen 
in the fi eld of technology, where company names such as 
Google and Skype are used as verbs, e.g. I googled your 
name, I skyped my cousin.

3 •  Read out the example sentence. Tell students that the 
adverbs go after an auxiliary verb and before the main verb 
in a sentence.

• Ask students to work alone to write sentences using the 
prompts and their own ideas.

• Monitor while students write their sentences. Check that 
students are putting the adverbs in the correct position in 
the sentences.

• Students can compare their ideas in pairs.

4 2.05  Write geek /ɡiːk/ on the board and elicit or explain 
the meaning. Also explain that techno /ˈtɛknəʊ/ is an 
abbreviated form of technology /tɛkˈnɒlədʒi/.

• Ask students to work in pairs to complete the text with the 
words in the box.

Explore  communication collocations
4 •  Refer students to the phrases in the box. Drill the 

pronunciation.
• Match the fi rst phrase with its defi nition as an example.
• Ask students to work alone to complete the exercise. 

Help  weaker students by giving them a translation in 
their own language of the phrases in the box.

• Check answers.
• To extend the work on the vocabulary, you could ask 

students to turn to the Vocabulary Bank on page 111 and 
do the exercises for Explore communication collocations.

Fast fi nishers
Students can write gapped sentences using the 
communication collocations from Exercise 4. You can then 
put these on the board and ask the class to complete them.

Answers
1 status update  2 digital generation  3 virtual friends  
4 face-to-face  5 social network sites

Optional activity
• Put students into pairs (A and B).
• Student A defi nes a communication collocation from 

Exercise 4 for their partner to guess.
• Students swap roles and continue in this way until all 

the new phrases have been defi ned.

Your turn

5 •  Read out the four statements and check that students 
understand them.

• To provide students with a model to follow, tell them 
your views about these statements and explain why you 
hold them.

• Point out that there are no right answers in this exercise, 
but that it offers students a chance to express their personal 
opinions.

• Put students into pairs to say whether they agree or disagree 
with the statements.

Optional activity
• Ask students to become a part of the international 

community of language learners with the community 
Cambridge English Facebook page:

 https://www.facebook.com/CambridgeEnglish
• Encourage students to follow the posts on the page 

as well as to add their own comments.

Set Exercises 1, 2, 3, 4 and 5 on page 51 and 
Exercise 6 on page 48 of the Workbook for 
homework.
Students can also fi nd out which are the top three 
social networks among their family and friends. 
Students can share what they fi nd out with their 
partner at the beginning of the next lesson.

Explore 
4 

Objectives
• read and do a survey about how teens communicate.
• learn communication collocations.
• talk about how your friends communicate.

Background
Facebook was set up in 2004 by fi ve students at Harvard 
University and soon became the pre-eminent social network. 
One of its founders, Mark Zuckerberg, is the company’s chairman 
and CEO, and one of the most celebrated fi gures of the digital 
revolution.

Warm-up
• Books closed. Write Facebook on the board.
• Put students into small groups and ask them to brainstorm 

everything they know about the social networking website, 
e.g. where and when it was set up, who set it up, what the site 
is used for or how many people use it around the world.

• Ask one student from each group to report back to the class.

1 •  Ask students to open their books at page 54 and look at 
the photo.

• Put students into pairs to answer the question.
• Ask some students to report back to the class on what their 

partner said.
• As preparation for the reading exercises which follow, test 

students on the communication vocabulary introduced on 
page 53.

2 2.03  Read out phrases a–c and check students’ 
understanding of face-to-face (a common phrase which 
means directly, in person, e.g. I’d rather talk to you face-to-
face than on the phone).

• Ask students to read the introduction to an online survey 
and say which of the three subjects the survey is about.

• Refer students to the information in the FACT! box. Ask: Do 
you know anyone who doesn’t have a Facebook account?

Answer
b

3 2.04  Ask students to read the survey.
• Put students into pairs to answer the questions and read 

the results.
• Find out which students are Mostly A, which Mostly B, 

and which Mostly C.
• Students could then ask you the questions in the survey.

Optional activity
• Put students into small groups to write two to four new 

questions for the survey about communication habits.
• Groups can then swap their surveys and answer the 

questions.
• Ask one member of each group to tell the class about 

the results of their survey.
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The unit aims and unit contents include 
all the video, common learner errors and 
also the relevant material at the back of 
the book, such as pronunciation and CLIL.

Each lesson has objectives making it 
easier for the teacher and the learner to 
understand and attain the goals.

Each lesson starts 
with an optional 
warm-up activity 
to prepare the 
students for 
the lesson in a 
dynamic way.

Each unit contains a detailed list of the 
CEFR goals covered within it.

Each reading text is supplemented with 
contextual information on the topic.

Throughout the notes, there are ideas for 
games to practise the target language.

Video clips on these pages can either 
be done as a lead-in to the Language 
focus 1 lesson, or as a follow-up to it.

Language note boxes alert teachers to typical mistakes 
students make with the target language.

Optional activity boxes provide a variety 
of ideas for motivating activities.

Teacher’s Book

The fi rst Discovery™ 
videos have short 
lesson notes here.
If you want to 
explore the video in 
more depth, there 
are thorough lesson 
notes at the back of 
the book.
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Welcome to Eyes Open

Unit 5 Unit 5

Language focus 2 First conditional + may/might, be able to
5 •  Ask students to describe what they can see in the photo 

(a town centre with shops).
• Check students’ understanding of council (a group of 

people elected to govern a town or city and run its services) 
and then ask students to work alone to complete the text 
using the verbs in brackets.

• Students can compare their answers in pairs.

Answers
2 might walk or cycle  3 won’t be  4 will visit  5 is  
6 come  7 ’ll have  8 get  9 ’ll be able to stay  
10 don’t fi nd  11 may go

Intonation in fi rst conditional sentences

1 2.08  Ask students to turn to page 97.
• Play the recording. Students listen and repeat the 

sentences.

2 2.09  Play the recording for students to mark 
the intonation patterns on the stressed words in the 
sentences.

Answers

1  If he doesn’t call, I’ll send him a message.

2  You’ll meet my friends if you get there early.

3  If you don’t listen to me, you won’t understand.

4  I’ll make more friends in London if I speak

 good English.

5 He’ll help if we have a problem.

6  If we get homework, I won’t go out.

3 2.09  Play the recording for students to check 
their answers to Exercise 2.

4 Ask students to work in pairs to practise saying the 
sentences in Exercise 2. Monitor while students 
do this, checking that they use the correct 
intonation patterns.

Say it right!

Your turn

6 •  Give students time to read through the incomplete sentences 
and then ask them to work alone to complete the sentences.

7 •  Put students into pairs to compare their sentences they 
wrote in Exercise 6.

• Ask some students to tell the class some interesting things 
their partner told them.

Game
• Play Expanding Sentences to practise the fi rst conditional.
• See Games Bank on page 28.

Set Exercises 1, 2, 3 and 4 on page 50 of the 
Workbook for homework.

Objectives
• learn the fi rst conditional with may/might, be able to.
• to talk about possible future situations in my life.

Preparation
• Bring photocopies of the Audioscript from page 56.

Warm-up
• Books closed. Write the following on the board: If I go to New 

York on holiday, … introduce ways of fi nishing the sentence and 
write them on the board, e.g. I’ll see the Statue of Liberty or 
I’ll visit the Museum of Modern Art.

• Explain that the sentences are examples of the fi rst conditional.
• Ask: When will I see the Statue of Liberty? (Answer: If I go to 

New York.)
• Explain that one action can’t happen without the other. 

1 •  Ask students to open their books at page 57.
• Tell students that the example sentences are from the 

listening on page 56.
• Give out photocopies of the audioscript, which students can 

use to help them complete the sentences.

Answers
2 ’ll be  3 will  4 are  5 miss

Language note
A common mistake is to use will in the if clause.

2 •  Complete the fi rst sentence with the class.
• Ask students to complete the remaining sentences with the 

expressions in the box. Pair stronger and weaker students 
together. Check answers with the class.

Answers
1 defi nitely send  2 be able to  3 may buy  4 might get
5 probably wine

3 •  Ask students to read and complete the rules.
• Check the answers.
• Read out the information in the Get it right! box.
• For further information and additional exercises, students 

can turn to page 103 of the Grammar reference section.

Answers
1  We use the fi st conditional to talk about possible 

situations in the future.
2 We can use might/may, and be able to instead of will.
3 When we use adverbs they come before the verb.

4 •  Ask students to read the example.
• Give students a few minutes to write the remaining 

sentences. Check the answers.

Answers
2 If you post an update, I will defi nitely read it.  
3 I’ll text you if I get lost.  
4 If you speak quickly, I might not understand.  
5 You might make new friends if you join the club.  
6 If they practise a lot, they will be able to win.

Conversation 2
Voice: Smith puts in the box … and it’s there! 1–1.
Nick: Yes! GOAL! GOAL!!! Yes, come on!
Alex: Hey! Can you stop shouting please, Nick?
Nick: Oh come on Alex! Why aren’t you watching the 

match?
Alex: I told you, Nick, I don’t like football.
Nick: What? We’ll be in the cup fi nal if we win tonight.
Alex: So?
Nick: Aren’t you a fan?
Alex: I was but not anymore – I play football better than 

they do!
Nick: So you like boasting, right?
Alex: Yes, I do, I’m the best at everything … ha ha!
Conversation 3
Bella: Hey, Tina … Did you see what happened to Rachel?
Tina: No … what?
Bella: They sent her home. She was wearing too much 

make-up …
Tina: Really?
Bella: I’m not surprised… she was wearing strange clothes 

yesterday as well.
Tina: Don’t gossip Bella, she’s my friend!
Bella: I know but it’s big news, isn’t it?
Tina: Yeah, I know, but don’t criticise her.
Bella: Why not?
Tina: Okay, but don’t whisper – you make it so obvious.
Bella: I just don’t understand Rachel. She knows the rules, if 

you wear make-up they’ll send you home … that’s it…
Conversation 4
Paul: Come on David. The concert starts in an hour.
David: One second, Paul – I just have to check I’ve got the 

tickets.
Paul: Hey do you know … if you’re fi rst in the queue you’ll 

get to meet the band!
David: What?
Paul: I promise you … it’s true. It’s a competition. The band 

tweeted it this morning!
David: So, let’s go now, I want to be fi rst!
Paul: Ha ha, you won’t meet the band, if you’re late … 

ha ha!
David: So, you are joking.
Paul: Yes, sorry! I just want you to hurry up …

Answers
1 d  2 c  3 b  4 a

6 2.07  Play the recording again.
• Students listen and answer the questions.

Answers
1: 1 She’s tired of school.  2 To have a holiday abroad.
2: 1 To stop shouting.  2 Alex is not a fan any more.
3: 1  She was wearing too much make-up and strange 

clothes yesterday.  
 2 She doesn’t want Bella to criticise her friend.
4: 1 In an hour.  2 Paul tells him about a competition.

Set Exercises 1, 2, 3 and 4 on page 49 of the 
Workbook for homework.

Vocabulary and Listening
Objectives
• learn communication verbs.
• talk about communicating with others.
• listen to four conversations about relationships.

Communication verbs
Warm-up
• Books closed. Tell students you have broken your friend’s 

smartphone by accident. You are worried he will be very angry 
with you and not listen to what you have to say.

• Explain that this is an example of a communication problem. 
Ask: What should I do? Elicit students’ ideas.

1 2.06  Ask students to open their books at page 56.
• Elicit the meanings of all the verbs in the box as a whole 

class activity.
• Ask students to complete the sentences with the correct 

forms of the communication verbs.
• Play the recording for students to listen, check their answers 

and repeat.
• Pay particular attention to the pronunciation of boast 

/bəʊst/, argue /ˈɑːgjuː/ and shout /ʃaʊt/.

Answers
2 complain  3 gossiping  4 boast  5 joke  6 criticise  
7 whisper  8 shouting

Your turn

2 •  Give students time to think of which three situations they 
would like to talk about.

• This exercise asks students about events which may have 
caused them distress, so let them know they don’t have to 
say any more than they wish to.

3 •  Put students into pairs to tell each other about the three 
situations they chose in Exercise 2.

• To extend the work on the vocabulary, you could ask 
students to turn to the Vocabulary Bank on page 111 and 
complete the exercises for Communication verbs.

Short conversations
4 Put students into pairs to answer the questions.

5 2.07  Tell students they are going to listen to four 
conversations.

• Play the recording for students to listen and match the 
photos in Exercise 4 with the conversations.

Audioscript
Conversation 1
Mum: What’s the matter, Serena?
Serena: I’m really tired of school, work, work, work, it’s so 

boring.
Mum: But there are a lot of subjects you like, aren’t there?
Serena: Not today. I only have subjects I hate on Tuesdays.
Mum: Don’t complain, you’ll be on holiday soon.
Serena: But that’s weeks away.
Mum: Listen … if you pass all your exams, we’ll have a 

holiday abroad this year …
Serena: But, that’s diffi cult, Mum …
Mum: Don’t argue with me … that’s my promise.
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Reading An article

Optional activity
• Write the following statement in the board: The English 

language is too dominant. Check understanding of 
the statement and then put students into small groups 
to discuss it.

• Encourage students to give reasons for their opinions, 
e.g. I agree. Everyone wants to learn English, but we 
should all learn to speak several languages.

Explore  phrasal verbs
4 •  Read out the example and test students’ understanding of 

go up by eliciting example sentences using that particular 
meaning of the phrasal verb.

• Put students into pairs to complete the rest of the exercise. 
Encourage students to look at the phrasal verbs in context in 
the article to help them determine their meaning.

• Check answers.
• To extend the work on the vocabulary, you could ask 

students to turn to the Vocabulary Bank on page 111 
and do the exercises for Explore phrasal verbs.

Answers
2 come into use  3 turn into  4 get by  5 keep on

Your turn

5 •  Ask a student to read out the example sentence.
• Ask them to complete the four sentences with their 

own ideas.
• Monitor while students write their sentences. Help as 

necessary.
• Put students into pairs to compare their sentences.
• Ask students to tell the class something they found out 

about their partner.

Optional activity
• Put students into small groups and ask them to discuss 

their ideas about the best way to learn a foreign 
language.

• Students should come up with a list of what they 
think are the best ideas. There can be as many items 
in this list as students wish, but they should aim for a 
minimum of fi ve.

• One member of each group can report their group’s 
ideas to the class and you can then encourage 
further debate.

Set Exercise 5 on page 50 of the Workbook for 
homework.
Ask students to look at the website of polyglot Alex 
Rawlings: http://rawlangs.com/. Students can watch 
his videos, read his posts, and see what they think of 
his approach to language learning.

Explore 
4 

Objectives
• read an article about the English language.
• talk about my experience of learning English.

Warm up
• Books closed. Put students into small groups and give them 

30 seconds to come up with a list of the most widely-spoken 
languages in the world, e.g. Mandarin Chinese, Spanish, English.

• Put the languages that students come up with on the board 
and then ask students to name countries where each of those 
languages is spoken as a fi rst language, e.g. English is spoken in 
the UK, the USA, Canada, Australia, New Zealand, etc.

1 •  Ask students to open their books at page 59 and look at 
the pictures.

• Put students into pairs to answer the two questions.
• Check answers.

Answers
1 the STOP sign in an Arab country; the fl ight information 
sign in a French-speaking country; the entrance sign in 
China  2 So that everyone can understand them.

2 2.10  Read out the question and then ask students to 
read the article to fi nd the answer to it. Help weaker 
students by encouraging them to skim the text to look for 
key words such as number one, world, language.

• Check the answer.
• Read out the information in the FACT! box. Ask students 

if they think that Mandarin will ever become the world’s 
lingua franca. You could also ask students if they think that 
their own language will become the world’s number one 
language.

Answer
yes

Language note
Given the extraordinary effect that the Internet has had 
on global culture, many of the new words that now come 
in to English are either related to technology in some way 
or are spread rapidly via that technology. A selfi e is a 
photograph that someone takes of themselves, typically with 
a smartphone. App is the abbreviated form of the word 
application and refers to a program or piece of software, 
especially one downloaded onto a tablet computer or a 
smartphone, which is designed to perform a specifi c function. 

3 •  Give students time to read the text again.
• Ask students to work alone to decide whether the 

statements are true or false. Tell students to correct the 
false sentences.

• Students can compare answers in pairs before you check 
answers with the class.

Answers
1 T  2 F (The numbers are similar.) 
 3 F (In Denmark, people speak it as a foreign language.)  
4 T  
5  F (Selfi e and app have come into use in the English 

language in the last few years.)  
6 F (We’ll have to wait and see.)

3 5.2  Focus attention on the numbers in 1–4. Check that 
students are able to pronounce billion /ˈbɪljən/ and know 
how to read 40,000 (forty thousand).

• Play the video again for students to note down what these 
numbers refer to.

• Check answers.

Answers
1 About 1.4 billion people live in China.  
2 There are about 40,000 characters in Mandarin.  
3  In the late 1950s, the Chinese developed a system 

called ‘Pinyin’.  
4  In 10 or 20 years, Mandarin may become the number 

one language in the world.

4 •  Give students time to read through the sentences and 
choose the answers.

• Students can compare answers in pairs before you check 
answers with the class.

Answers
1 c  2 a  3 b  4 a  5 c

5 •  Read out the three phrases.
• Put students into pairs and ask them if they can remember 

what images are seen when the three phrases are heard.

6 5.2  Play the video again for students to check their 
answers to Exercise 5.

Answers
1 a big city with lots of cars  
2 women working at a toy factory  
3 people in a Chinese city at night

Your turn

7 •  Read out the questions.
• Put students into small groups to ask and answer them.
• Ask some students to report back to the class on the 

answers their partner gave.

For homework, students can learn some basic 
Mandarin with this short BBC course: http://www.
bbc.co.uk/languages/chinese/real_chinese/

The language of the future
Objectives
• watch a video about Mandarin Chinese and the growth of China.
• talk about China and my country.

Background
Mandarin is a Chinese language spoken in the north of China, 
in and around Beijing. It is the standard literary language and the 
offi cial form of Chinese.

Warm-up
• Books closed. Ask: What do you know about China?
• Put students into small groups and ask them to make a list of 

things they know about China.
• Ask one member of each group to report back to the class.

1 •  Ask students to open their books at page 58 and look at 
the photos.

• Put students into pairs to answer the two questions.
• If you have the Presentation Plus software, put the photos 

on the board and go through the questions with the class 
a whole. Do not accept or reject any ideas at this stage as 
students will watch the video in Exercise 2 to check their 
answers.

2 5.2  Play the video for students to check their answers to 
Exercise 1.

Videoscript
China’s population is exploding! About 1.4 billion people live 
there. That’s more than twice the number of people living in 
Europe and the United States combined. Everything in China is 
growing. Many people predict that in 20 years, China will have 
the strongest economy in the world. The country already produces 
so many things like the clothes you’re wearing. They’re probably 
from China. And your mobile phone, too.
In China, people speak many different languages. But everyone 
can understand one written language: Mandarin. It uses 
characters, not an alphabet, and there are over 40,000 of them! 
But most people only use three or four thousand.
Can you imagine using a computer keyboard with all those 
characters? Probably not. In the late 1950s, the Chinese developed 
a system called ‘Pinyin’. It uses the Roman alphabet, like English, 
which has made it easier to type Chinese words, like these, into a 
computer.
Mandarin is also the offi cial spoken language of China. More 
people in the world speak Mandarin than speak English – about 
three times as many – and there are Chinese people who speak 
Mandarin all over the world. Every day more and more people use 
Mandarin to communicate.
So, in 10 or 20 years, will Mandarin become the number one 
language in the world?

Answers
1  China produces many things, like clothes and mobile 

phones. 
2  People use different languages, but Mandarin is the 

offi cial spoken language.
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 Writing An essay Speaking Reassuring someone
Objectives
• read an essay about mobile phones.
• learn how to introduce points and arguments in an essay.
• write an essay about social networking.

Background
An essay is a short written composition in which the writer sets 
out to discuss a particular subject or put forward an argument 
without going into the detail associated with a formal academic 
text. 

Warm-up
• Books closed. Write essay on the board.
• Check students’ understanding of the word and then fi nd out 

how often they are asked to write essays in school, whether they 
enjoy writing them, and what makes an essay interesting to read.

1 •  Ask students to open their books at page 61.
• Ask students to look at the photo, read the essay and 

choose the correct title for it.
• Students can compare answers in pairs before you check 

the answer with the class.

Answer
a

2 •  Ask students to read the essay again.
• Put students into pairs to answer the questions.
• Check answers.
• Ask students which of the arguments are the strongest 

and why. 

Answers
1 The writer asks a question.  
2 There are three arguments.  
3 There are three arguments.  
4  That mobiles have improved communication for 

teenagers, but people mustn’t use them too much.

3 •  Read out the information in the Useful language box.
• Ask students to work alone to fi nd four other words or 

phrases used to introduce arguments in the essay.
• Check answers.

Fast fi nishers
Students can translate the words and phrases in the 
Useful language box into their own language and write an 
example sentence in English with each of those words and 
phrases.

Answers
also  For one thing, …  In addition, …  Lastly, …

4 •  Read out the example sentence.
• Ask students to work alone to complete the remaining gaps 

using the words in the box.
• Students can compare answers in pairs before you check 

answers with the class.

Answers
1 more, lastly  2 Firstly, addition

2 •  Put students into pairs to ask and answer the question. 
Encourage them to ask additional questions, e.g. What was 
the presentation about? How did you feel before you gave 
the presentation? Did it go well?

• To extend this, you could then ask the class: What makes a 
good presentation?

3 2.11  Tell students they are going to listen to Helen talking 
to her older sister.

• Play the recording for students to listen and answer the 
question.

Answer
giving a presentation in English class

4 •  Give students time to look through the gapped 
conversation.

• Ask students to work alone to complete the conversation 
with the words in the Useful language box. Stronger 
students can try to complete the conversation without 
looking at the phrases in the box.

• Students can compare answers in pairs.

5 2.11  Play the recording for students to check their 
answers to Exercise 4.

• Ask students to pay particular attention to the intonation 
used by the speakers on the recording.

Answers
2 don’t need  3 worry  4 be fi ne  5 help you  
6 there’s 7 all right

6 •  Ask students to work in pairs to act out the conversation in 
Exercise 4. They can act it out twice, taking a different part 
each time.

7 •  Ask students to work with a partner to practise the 
language for reassuring someone.

• Students practise a conversation by changing the words in 
bold in Exercise 4 and using the information from Problems 
1 and 2 in Exercise 7.

• Pair stronger students with weaker students to do 
this task.

Optional activity
• Put students into small groups.
• Ask students to invent a problematic situation such as 

the ones in Exercise 7.
• Ask a student from each group to read out their problem.
• Put students into pairs.
• Ask them to choose one of the new problems to talk 

about.
• Students act out a conversation in which one student 

explains their problem and the other student offers 
them reassurance.

Objectives
• watch teenagers talking about class presentations.
• listen to a girl reassuring her younger sister.
• practise reassuring each other.

Warm-up
• Books closed. Tell students that your friend is worried about an 

important exam tomorrow. Explain that you have reassured your 
friend that everything would be all right. Write reassure someone 
on the board and explain that the verb means to say something 
to someone to stop them from worrying about something.

• Elicit any phrases students know for reassuring someone and 
write them on the board.

1  5.3  Ask students to 
open their books at page 
60 and tell them they are 
going to watch some 
teenagers answering the 
following question: 
Have you ever given a 
class presentation?

• Give students some time to read the three questions and 
then play the video or the recording.

• Students can compare answers in pairs before you check 
answers with the class.

Real talk:  Have you ever given a class 
presentation?

Videoscript
Narrator: Have you ever given a class presentation?
Jessica: Yes, of course. We give presentations every week 

at my school. My presentation last week was about 
Indonesia. I had a lot of photos, so the class loved it.

Brooke: I haven’t yet, but I’m doing one next week about 
surfi ng. I’m a bit nervous about it because I’ve never 
given a presentation before … and, well, I’ve never 
gone surfi ng either!

Chris: No, I haven’t. I hate talking in front of people. But I 
think we have to do one next year. I’m worried 
about that.

Jada: Yes, but only in my language class. I had to talk for 
two minutes about my family and friends. That was 
so hard!

Anderson: Yes I have. My friend and I did a presentation about 
our summer camp last year. We showed photos 
of our cabins, the lake and all of our new friends. 
Now everyone wants to go to our camp next 
summer!

Callum: Yes, we do a class presentation every Friday. I like 
listening to my classmates’ presentations. It’s a 
lot more interesting than listening to the teacher. 
We learnt about Kung Fu last week!

Narrator: Have you ever given a class presentation?

Answers
a 4  b 2  c 2
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Get writing

PLAN
5 •  Students should do their planning in class. The writing 

can either be done in class or at home.
• Tell students they are going to write an essay about social 

networking.
• Refer students to the words and phrases in Exercise 4 used 

to introduce points and arguments and then go through 
the plan of how to organise information in an essay.

• Point out that the introduction and conclusion should 
not be too long. The detail should go in the main part 
of the essay.

• Ask students to work alone to plan their essays.

WRITE
6 •  Tell students to use the essay in Exercise 1 as a model 

to follow.
• Give students ten minutes to complete the writing task. 

Students should write about 120 words.
• Monitor while students are writing. Help with grammar 

and vocabulary as necessary.
• Encourage students to produce at least two drafts of 

their essay.

CHECK
7 •  Give students a few minutes to look through their essays 

and check them against the points here.
• Collect students’ essays and mark them.

Optional activity
• Put students into small groups and ask them to write 

three essay titles in the form of questions such as the 
ones in Exercise 1.

• Each title should be about the Internet, social media 
or the digital revolution.

• One member of each group reads out their essay 
titles to the class.

• Write the titles on the board and then ask students to 
choose one of them to write about for homework.

Set Exercises 1, 2, 3 and 4 on page 52 and 
Exercises 5, 6, 7, 8, 9, 10 and 11 on page 53 of 
the Workbook for homework.
You can also ask students to write three essay 
questions related to the theme of technology. 
Collect these at the start of the next lesson, 
read them out, and ask students to choose one 
to write about. Students can then write their 
new essays for homework to provide them with 
further practice of the useful language and the 
essay form.
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Audio and video 
scripts are embedded 
within the teacher’s 
notes.

There are suggestions 
for dealing with 
stronger or weaker 
students throughout 
the notes.

Teaching notes include 
‘off the page’ activities 
with Student’s Books 
closed.

Homework suggestions 
point teachers to the 
relevant workbook 
pages, but also offer 
creative, learner-
centred alternative 
ideas.

Homework suggestions 
point teachers to the 
relevant workbook 
pages, but also offer 
creative, learner-
centred alternative 
ideas.

Where the teacher needs to prepare 
before the class, this is clearly highlighted 
at the start of the lesson notes.

The Discover Culture video 
lesson contains step-by-step 
lesson notes, as well as the 
video script. Video self-study 
activities for students are 
available on the Cambridge 
Learning Management 
System (CLMS), accessible 
via the Workbook. 

Answer keys are 
embedded within 
the notes, in the 
appropriate place.

Fast Finishers boxes 
help with class 
management.
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Welcome to Eyes Open

Presentation Plus digital classroom software

Online Workbook with Online Practice on
the Cambridge Learning Management system

Fully interactive Workbook

Fully interactive Student’s Book

Engage students with lively multimedia content 
including easy access to all the videos with subtitles.

Extra teacher’s resources 
such as the Teacher’s Book, 
tests and photocopiable 
activities

Access this content via the 
Presentation Plus DVD-ROM, 
available separately.

Presentation Plus gives you 
easy access to digital versions 
of all the teaching resources 
you need in one place.

A link to the Cambridge 
Learner Dictionary

The zoom feature allows 
you to zoom anywhere on 
the page.

The Workbook gives free 
access to the Resources 
area, where students will 
fi nd the Workbook audio 
and Wordlists.

The teacher view also 
has access to a full 
online teacher training 
programme.

In the gradebook, students 
and teachers can see scores 
by unit or section for 
individual students or the 
whole class.

Check students’ answers with 
the answer key.

Listen to the audio with the 
option to show the script.

Each page in each unit features 
interactive activities.

Click on the Resources tab to open the Online Practice.

The Cambridge Learning Management system gives students 
extra language practice with even more games and activities.

Click on the Content tab to open the Online Workbook.

You and your students 
can see how much of each 
unit, section or exercise 
has been attempted.

The teacher decides when to unlock content.
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Using video in Eyes Open

Using video in the classroom can often appear to be something of a 
challenge, especially if the necessary equipment isn’t always available. 
But teachers who use video report increased levels of motivation and 
enthusiasm in students. 

Eyes Open offers four video clips per unit, a total of 32 sequences 
in the course. These high-quality clips have been produced in 
collaboration with Discovery EducationTM. The Discovery EducationTM 
footage has been edited by Cambridge University Press to meet the 
needs of the secondary classroom and the audio has been specially 
written to fit the syllabus and level of the students.

The clips maintain the appeal and exciting content of all Discovery 
EducationTM videos, featuring a wide variety of countries from around 
the world (both English and non-English speaking). The themes have 
been carefully selected to appeal to learners in the target age range. 
They often focus on aspects of teenagers’ lives around the world and 
inspire learners to continue to explore the topics in the videos outside 
the classroom. 

The videos can be used as much or as little as the teacher chooses. 
In the Teacher’s Book, each video is accompanied by a number of 
suggested exercises which can be completed in a short time within 
the course of a normal class. The Student’s DVD-ROM, which 
accompanies the Student’s Book, contains all 32 videos from the 
course as well as interactive exercises which students can complete 
while watching the videos. Extra ideas for building on the content and 
themes of the videos are provided in the Teacher’s Book. If the teacher 
prefers to make a full lesson out of the video, he/she can print out the 
corresponding worksheets from the Presentation Plus software.

Video in the classroom
Why video?
Video is becoming the primary means of information presentation 
in digital global media. Recent statistics suggest that 90% of 
internet traffic is video-based. Because of this, teaching a language 
through text and image alone may not completely reflect how 
many of today’s teenagers communicate and receive and transmit 
information. Due to the increasing prevalence of video in all walks of 
life, being visually literate and knowing how to process visual data is 
an increasingly necessary skill in today’s digital world. So why not use 
video in the language classroom?

How to exploit video
Video can be exploited in a variety of ways in the language 
classroom. Primarily teachers may use video for listening skills 
practice. Video is an ideal tool for practising listening comprehension. 
The obvious advantage it has over audio alone is the visual support 
it can offer the viewer. Students are sometimes able to see the 
speaker’s mouth, facial expressions and gestures, as well as being 
able to see the context clearly and any visual clues which may aid 
comprehension. All of the essential micro-skills such as listening for 
specific information, predicting and hypothesising can be taught very 
effectively through this medium.

Video can also act as visual stimulus. Here the moving image acts as 
a way to engage interest and is a catalyst for follow-up classroom 
tasks, such as summarising the video content or post-viewing 
discussions. Teachers can also make use of the visual image alone 
to practise prediction or encourage students to invent their own 
soundtrack based on what they see rather than what they hear.

Finally, video can be a great source of information and provides 
learners with the content for subsequent tasks such as project 
work. The factual nature of Discovery EducationTM provides a very 
useful tool when teaching CLIL (Content and Language Integrated 
Learning), in which students learn academic subjects in English.

For more detailed information about use of videos in Eyes Open and 
extra worksheets, see pages 122–137.

Videos in Eyes Open
Our approach to integrating video into Cambridge’s new secondary 
course, Eyes Open, was to adapt authentic material from Discovery 
EducationTM. The content and subject matter of these videos is 
ideal for the secondary school classroom. Learners of this age are 
curious about the world and keen to learn about different cultures, 
natural history and people of their own age around the globe. Many 
teenagers also watch similar documentary-style programmes outside 
the classroom. The videos in Eyes Open are short and fast-paced, 
with plenty to engage the teenage viewer without overloading them 
with information.

The voiceovers in the videos are delivered in a clear, concise manner 
with language specially graded to match the syllabus and to reflect 
what students have learned up to each point on the course. By 
providing subtitles in a simplified storyboard format, we have added 
an extra aid to student comprehension which teachers can make use 
of should the need arise.

There are four videos in each unit of Eyes Open. Video sections 
can be found on the Language focus 1 page, the Discover Culture 
page, the Speaking page and the CLIL page at the back of the book. 
Discovery EducationTM video supplements and extends the unit 
themes throughout the course. With a strong cultural focus and a 
variety of topics from countries around the world, these videos act as 
a way to encourage intercultural awareness and lead students to seek 
out similarities and differences between their own culture and other 
cultures around the world.

The videos which accompany the CLIL pages at the back of the 
book are an ideal complement to the content being taught in class. 
Subjects such as Science, Maths and History are brought to life 
in informative and highly-educational videos which are a natural 
progression from the lesson on the page.

Of the four videos, the only one not to feature documentary material 
is on the Speaking page. These Real Talk videos include interviews 
with British, American and Australian teens in which the young 
people talk to camera on a variety of subjects both relevant to the 
topic on the page and to teenagers’ own lives. These voices are fresh 
and act as sympathetic role models for the learners.

The future of video in class
Who knows where we will end up with video? New video genres 
are being born all the time. Software offering the latest innovations 
in interactive video work is constantly being developed, and, before 
long, it will be possible to show a video in class that your students 
will be able to change as they watch.

We are living in an age in which digital video reigns supreme. For this 
reason, try to make video a central part of your lessons, not just an 
added extra. Hopefully, courses with integrated video content such as 
Eyes Open will make it easier for teachers to do this. It’s hoped that 
working with video in this way will bring the world of the classroom 
a little closer to the world our learners are experiencing outside the 
classroom walls. That must surely be motivating.

Using video in Eyes Open
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Using image in Eyes Open

Using images in the language classroom is something we take for 
granted. However, although our classroom materials are full of 
images, most of these are used as a support with written or spoken 
texts. As text provides the main focus of our attention in class, the 
images used alongside often perform a secondary role or are simply 
decorative. 

The information of the digital age in which we live is highly visual. 
These days, people often communicate through images and video, 
or through a combination of image and text. We therefore believe 
it appropriate to rethink the role of images in learning materials and 
place more emphasis on ‘the visual’. This brief introduction outlines 
the different roles that images can have in our teaching practice and 
what we have done in Eyes Open to make the image more central to 
the course and to more fully exploit image. 

High-impact images
In Eyes Open, we provide high-impact photos on the opening page 
of each unit. These images have multiple functions. Firstly, they 
provide an engaging link with the unit content, stimulating the 
students to take an interest in the topic. An image is a more efficient 
and impactful way of conveying a message. In this sense, a picture 
can really be worth ‘a thousand words’. Secondly, the Be Curious 
section beside the image poses specific questions related directly to 
the image. Thirdly, the image often acts as a cultural artefact which 
is open to multiple readings. In the Be Curious section, students are 
often encouraged to hypothesise about the image in question. For 
example, looking at the photo of a busy street market, they might, 
for example, be asked, ‘Where do you think it is?’ Students should 
feel confident here that they can provide their own answers, using 
their imagination as much as possible providing they can justify their 
opinions.

The images in both these opening pages and in others have been 
selected because they offer an original angle on a well-known topic 
or show a different perspective. 

Intercultural awareness and 
critical thinking 
The images have also been carefully selected to encourage 
intercultural awareness and critical thinking. For example, in Level 3 
Unit 7 (School life) the image shows an unconventional classroom 
environment, which could be very different from the classrooms 
that many of our students are familiar with. The students can be 
encouraged to find differences and similarities between this and 
their own experience. In this context, this classic task has a clear 
intercultural angle. At the same time, students may be asked what 
conclusions they can draw about school life from looking at the 
image. Students must look for evidence in the image to support 
their argument. The important concern again here is that students 
can provide their own answers rather than simply second-guess a 
‘correct’ answer from the answer key.

This may be something new and even daunting, but if done in 
stages, students will soon get the hang of analysing images in this 
way and thinking more deeply about them. Notice that in the Be 
Curious section, the first question is sometimes, ‘What can you 
see in the photo?’ So, before analysing, students merely describe. 
Such scaffolding supports a gradual increase in cognitive load and 
challenge. Students are not expected to hypothesise immediately, but 
reflect on the image once they have described it and visualised it.

Teaching tips for exploiting images in class
If your class has problems analysing the images, consider three 
different ways of responding to them: the affective response – how 
does the image make you feel, the compositional response – how is 
the image framed (i.e. what is in the foreground/background, where 
the focus is, etc.), and the critical response – what message does the 
image communicate; what conclusions can we draw from it? This 
can be a useful framework for discussing any image.

Moving on:  selecting your own 
images and student input
Taking this further, you could select your own images for use in class 
to supplement those found in the course. Some criteria for selecting 
images could be: impact (will the images be able to stimulate 
or engage the learner on an imaginative level?), opportunity for 
personalisation (how can the students make these images their 
own?) and openness to multiple interpretation (how many different 
readings can be drawn from a certain image?). 

There are a number of great websites and image-sharing platforms 
where you can access high quality and high-impact copyright-free 
images to be used in class. These include: 

http://unsplash.com

http://littlevisuals.co

http://www.dotspin.com

http://www.lifeofpix.com

You can also then allow students to take a more active role by inviting 
them to bring their own images to class. Thus, images provide an even 
more central focus, functioning both as objects for analysis in their 
own right and as a clear way for students to provide their own input. 
This can be easily achieved digitally. Why not set up an Instagram 
page with your class or a blog or even a class website? This will allow 
students to upload their own images and interact with them by 
sending posts or messages describing or commenting on the images. 
In this way, they get extra practice at writing and even speaking. 
This interaction can then inform the face-to-face classroom to create a 
blended learning environment, as you prompt face-to-face discussion 
and negotiation of ideas based on what you view online.
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