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COURSE METHODOLOGY 
Solid skills and language work 
Think is a six-level course for adolescents and teenagers 
from A l to CI-levels of the Common European Framework 
of Reference (CEFR). Based on a carefully crafted skills and 
language syllabus, the course helps students develop their 
receptive and productive language skills and strategies, and 
provides a systematic approach to competence training to 
help them prepare for their Cambridge English exams. 

The authors have put great emphasis on the continuous 
extension of students' lexical knowledge by including 
two vocabulary sections within each unit, together with 
WordWise activities in every other unit. WordWise aims 
to develop awareness of and competence in using high-
frequency words and chunks of language, important 
collocations, and phrasal verbs, as well as increasing 
fluency. In addition, an entertaining and thought-
provoking teen photostory offers natural contexts for the 
presentation and practice of phrases for fluency. These are 
high-frequency lexico-grammatical chunks of language 
used in spoken communication. 

Students are guided through the grammar via inductive 
exercises, which support them in their grasp of both form 
and meaning. The structures are then practised through a 
sequence of exercises in which students learn how to apply 
them in motivating and communicative activities. 

Adolescents and teenagers do not always find it easy to 
participate in speaking activities, especially when they 
are asked to say what they think and feel. Think takes this 
concern seriously. Based on research in teenage classrooms 
in many different countries, the authors of Think have 
found that adolescents and teens generally find it easier to 
engage in thinking activities if they are embedded in the 
framework of topics and texts that they can emotionally 
connect with, and especially those that are far from their 
day-to-day realities. This remoteness gives students the 
opportunity to look outwards rather than inwards, and in 
so doing feel less self-conscious. So in the first few levels 
of the course, units often start somewhat removed from 
students' own lives, presenting stories of extremes, set in 
faraway places and cultures but whose protagonists - the 
heroes and heroines of these stories - young people can 
identify with. This helps them to get in closer touch with 
inspirational human qualities such as creativity, courage, 
perseverance, passion and care, and makes it easier for 
them to get involved in the speaking activities leading into 
or following the texts; this in turn makes their learning 
much easier, quicker and more pleasant. 

Based on educational principles 
Piaget (1981:3) asserts that all learning involves states of 
'pleasure, disappointment, eagerness, as well as feelings 
of fatigue, effort, boredom'. The transition period from 
adolescence to early adulthood offers its own additional 
emotional challenges, as it is characterised by the 
individual's struggle for identity. During this period, many 
teens are overwhelmed by their emotions, and these can 

exert a strong influence - both positive and negative - on 
their behaviour and their attitudes. The integration of 
both emotional qualities and cognitive processes is key 
to the successful development of students' cognition, 
their understanding of the world, and their development 
towards becoming responsible human beings. 

Think supports you as a teacher in helping your students 
integrate their emotional reactions and cognitive processes. 
It achieves this through an invaluable and comprehensive 
support system aimed at systematically developing your 
students' thinking skills, their awareness of values and 
their self-esteem, whilst at the same time building their 
language skills and competencies. This in turn will increase 
students' awareness of the issues that are important to 
their present and future lives, deepen their understanding 
of important social and global issues, and enable them to 
become more caring and thoughtful young adults. 

I TRAIN i 
At the lower levels, Think focuses on building basic 
cognitive tools, i.e. capabilities that are required for the 
development of so-called higher order thinking skills 
that will be addressed later on in your students' English 
language development. Examples of such basic thinking 
skills include Comparing and Contrasting, Categorising, 
Sequencing, Focusing Attention, Exploring Space, Time and 
Numbers and Understanding Cause and Effect. 

The higher levels of Think focus on the development of 
more advanced thinking skills. The B2 and CI levels guide 
students in developing critical thinking skills. According to 
Cottrell (2011), these include such things as ascertaining 
the extent to which we believe what we see or hear, 
determining whether something is true, arguing one's 
case, identifying when further information is required and 
selecting information for a given purpose. 

The activities in the books have been carefully designed to 
offer an appropriate level of challenge, taking into account 
the fact that students are tackling/approaching them in a 
language they are still learning and not in their own. 

VALUES 
Values are what we need to guide us through our life and 
to inform the way in which we interact with others. They 
are crucial for young people. Parents, teachers, schools 
and societies have an obligation to and an interest in, 
conveying positive values to the next generation. 
Teaching values is undoubtedly a challenging task. Telling 
teens how they should or should not behave is rarely the 
most efficient way of inculcating the right values in your 
students. It might be more promising for you to model 
the behaviour you want to evoke in your students. So, for 
example, if we want our students to become empathetic 
listeners, we need to demonstrate what it means to be a good 
listener; we ourselves need to listen to them empathetically. 
Other important elements in promoting positive values in 
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I N T R O D U C T I O N 

the classroom are: a supportive and encouraging learning 
atmosphere; and a positive rapport between you and your 
students. Moreover, exposure to emotionally engaging 
content (stories) and motivating activities that involve 
the exploration of important universal values and making 
them their own, further enables students to increase their 
awareness of and understand the importance of values, and 
ultimately, adapt their behaviour accordingly. This is where 
Think offers you significant support, as it gives your students 
many opportunities to reflect on and discuss a wide range of 
important values, including ethical, environmental, health-
oriented and artistic ones. 

As many teachers have noticed, a lack of self-esteem and 
self-worth can lead to an attitude of defensiveness in 
teenage students. This frequently observed pattern can lead 
to serious behavioural issues that are usually very difficult 
to deal with, such as students failing to take responsibility 
for their own actions, bullying and threatening others, 
withdrawing from work, daydreaming, or even giving up 
study altogether. 

Studies show that attempts to try and help students build 
their self-esteem by repeating affirmations, for example, 
tend to fail or even result in the exact opposite. Goodman 
claims that 'the quest for greater self-esteem can leave 
people feeling empty and dissatisfied', (op cit, p. 27) and 
stresses (op cit p. 28) that 'a far better way to bolster your 
sense of self-worth is, ironically, to think about yourself less. 
Compassion toward others and yourself, along with a less 

self-centred perspective on your situation, can motivate you 
to achieve your goals while helping you weather bad news, 
learn from your mistakes and fortify your friendships.' 
And this is exactly what the activities in Think labelled 
Think Self-Esteem are for. They help students reflect on 
their role in society, their attitudes and those of others. It 
encourages them to learn from their mistakes, and develop 
an insight into their own thinking (meta-cognition) - all 
important stepping-stones towards building a strong sense 
of self-worth and self-esteem. 

Sources: 
Cottrell, S. (2011) Critical Thinking Skills, Basingstoke: 
Palgrave Macmillan 2011 
Domasio, A. (1994) Descartes'Error: Emotion, Reason, and 
the Human Brain, New York: Penguin Putnam 
Goodman, A. (2013) 'Letting go of self-esteem', Scientific 
American Mind, October 
Halstead J. M. and M. J. Taylor (eds.), (1976) 'Values in 
Education and Education in Values'. J. J. P. Shaver and 
W. Strong: Facing Value Decisions: Rationale-building for 
Teachers, Belmont 
Le Doux, J. (1998) The Emotional Brain: The Mysterious 
Underpinnings of Emotional Life, New York: Simon & 
Schuster 
Piaget, J. (1981) 'Intelligence and Affectivity: Their 
Relationship during Child Development', Palo Alto: Annual 
Reviews 
Puchta H., Williams M. (2011) Teaching Young Learners to 
Think. Helbling Languages and Cambridge University Press 

Unit and Topic area Critical Thinking Values Self-esteem 
1 Life plans Reading between the lines 

[Making inferences] 
Life changes 
[A sense of purpose: posit ive and 
negative effects of changes] 

2 Hard times Fol lowing an idea through a paragraph 
[Intensive reading] 

Animal rights 
[Moral values: h o w we treat other 
species] 

3 What's in a name? Identifying the main topic of a 
paragraph 
[Understanding gist] 

People and their names 
[A sense of identity: the importance 
of one's own name and others' names] 

4 Dilemmas Think ing of consequences 
[Decision making] 

Doing the r ight thing 
[Social values: the effects o f one's 
decisions] 

5 What a story! Think ing about different wr i t ing styles 
[Rhetorical questions] 

A better wor ld 
[A sense of purpose: how to improve 
the lives of others] 

6 H o w do they do it? Understanding what's relevant 
[Coherence in texts] 

Life changes 
[Interpersonal values: understanding 
the concerns of parents] 

7 A l l the same? Think ing outside the box 
[Creative problem-solving] 

Stereotypes 
[A sense of identity: reflecting on 
preconceived ideas about people or 
groups] 

8 It's a crime Think ing about empathy 
[The abil i ty to see the wor ld through 
other people's eyes] 

Respecting the law 
[Social values: the l ink between 
offence and punishment] 

9 What happened? Fact or opinion? 
[Seeing the difference between facts 
and opinions] 

Think ing carefully before y o u act 
[Personal values: the effects o f not 
thinking ahead] 

10 Money Exaggerat ion 
[Detecting exaggeration when it 
occurs] 

What's important for your future? 
[A sense of purpose: establishing 
goals] 

11 Help ! Understanding cause and effect 
[Proving that one things leads to 
another] 

Offering and accepting help 
[A sense of identity: understanding 
that accepting help from others is not 
a sign of weakness] 

12 A first time for 
everything 

Logical conclusions 
[Understanding the connections 
between arguments and conclusions] 

Breaking new ground 
[Social values: w inn ing vs. taking 
part] 

7 



USING THE STUDENT'S BOOK 

The first reading sets the scene for the uni t . . . 

Objectives, focusing on skills 
and language, are clearly 
displayed. These signal to you 
and your students what you can 
expect to achieve by the end of 
the unit. 

Reading texts are about 
contemporary topics that teens 
can relate to. They span a 
range of genres from magazine 
articles and blogs to webchats 
and product reviews. 

Read and listen to the article about Dynamo. 
Which four of his tricks does it mention? 

. 3 ^ Read the article again and match 
sentences a - g with spaces 1 - 6 . There's one extra 
sentence which doesn't belong in the text. Then 
listen and check. 

i a H e w o n a f e w local a n d nat ional Mag ic C i rc le 

champ ionsh ips . 

I Ь Th is wasn ' t t he first t ime D y n a m o h a d amazed 

the p e o p l e o f L o n d o n . 

I с Tine man was walk ing o n wa te r ! 

| d W a s h e g o i n g to t h r o w himself in? 

; e His g r a n d f a t h e r was a keen amateur magician 

a n d taugh t S t e p h e n many o f his tricks. 

| f D y n a m o refuses t o tell anyone h o w h e d o e s 

his t rkks . 

| g W a s he real ly wa lk ing o n air? 

TRAIN T O THINK ШШШШШШШ 
Understanding what's relevant 
To write о g o o d text, a writer must make sure that each J,,. 

sentence is linked to what comes before it. Understanding^ 

how this is done will help you to do tasks like Exercise 3. 

4 Choose the sentence which doesn't have any 

relevance to the first. 

D y n a m o has a T V series. 

A It's w a t c h e d b y mil l ions o f p e o p l e . 

В Lots o f famous guests a p p e a r o n it. 

С T V is p o p u l a r w i t h teens ail o v e r the w o r l d . 

0 It's b e e n runn ing f o r t h ree years now . 

5 W o r k in pairs. Use this sentence to make 
a similar task for your partner. 

D y n a m o has a m a z e d the p e o p l e o f L o n d o n tw ice . 

walking by the River Thames were a little 

concerned to see a young man go down 

some steps to me edge of the rivet and 

io»i< tlwugiitfnDy across ;o t in; other side. 

••••. More and more people gathered on 

the bridge to see what was going on. And 

then, to their complete disbelief, he lifted up 

his foot and stepped onto the freezing water. 

- He didn't sink! Then he took another step, 

J; and another, and another. 

leaving a huge crowd of amazed spectators 

Of course, hundreds of photos were taken 

by onlookers and the next day newspapers 

were full ol the fascinating story. 

Dynamo is the stage name oi Stephen 

frayne who was bom in the northern 

English town of B rad fo rd . 5 As a chi ld, 

Stephen visited New Orleans and saw 

street magicians for the first time. 

It was then that Stephen Knew he wanted 

. m be a magician when he grew tip. He 

• mar, wa 

river, a 

pufled 

The reading text is also available for 
students to listen to. This provides 
you with greater flexibility in 
how you approach the text. The 
audio also helps to focus students' 
attention on the sounds of the 
language. 

Each sequence of exercises helps 
students to unlock the text. First, 
learners read either for gist or to 
check predictions. Then they re-read 
for more detailed understanding. 
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I N T R O D U C T I O N 

before exploring core Language and developing listening skills. 

VOCABULARY <• 
Phrasal verbs (2) 
1 F i n d t h e p h r a s a l v e r b s in the ar t ic le o n p a g e 

111, M a t c h t h e m w i t h the de f i n i t i ons . 

b l o w o u t : b r e a k d o w n i sort out 
carry out \ look into i s tandout 
w o r k o u t ) look forward to 

1 be easy to notice 

2 be happy o r excited about (a future event) 

3 d o , complete 

4 investigate, examine the facts about 
(a situation) 

5 Як (a problem) 

6 use air to stop (something) burning 

7 s top working 

8 understand, find the answer to 

••> GRAMMAR 
Phrasal verbs 

L o o k at t h e s e sen tences f r o m t h e ar t i c le o n 
p a g e 111. fn w h i c h o n e s d o e s the o b j e c t g o 

Lexical sets are presented 
with clear visuals to support 
immediate understanding of 
new vocabulary items. C o m p l e t 

phrasa l v 

0 The w i r l b * . * ^ ^ 

birthday cake. 

1 The concert is tomorrow. !'m really it! 

2 Mum was dr iv ing to work when her car......., . 

3 There was a bank robbe ry last Saturday. The pol ice are 

4 She's our best player. She really - in the team. 

5 This quest ion is really difficult. I cant........ . 

the answer. 

6 The doctors are .......,„.,...._,....,.,.. tests to find out what's wrong 

with him. 

7 M y cest fr iend and I have a prob lem, but I'm sure we 

P u t the w o r d s in o r d e r t o make sen tences . 
W h e n t h e r e a re t w o p o s s i b l e o r d e r s , w r i t e b o t h . 

0 answer / the / can't / work /1 / out 

Cross-references indicate 
where in the Workbook 
you can find further 
practice of the grammar 
and vocabulary covered 
on this page. 

j t u/ork out 

Examples of the target grammar are taken directly from 
the reading text. Language is therefore introduced in 
context, making it more meaningful for students. 
Following language presentation, students are encouraged 
to personalise target grammar or vocabulary. 

They're tookim info it 
N O T ' rtVj:yJ№-|^^t|-efmfe. 

O t h e r phrasal verbs can b e 3 — . 

W e can pu t an o b j e c t 4 .. the t w o 

parts o r after the second part. 

He sitrtcd the. ВГШШ t*L 
O R He w r i w f end ike problem. 
W h e n we use a p ronoun {him, it, etc.) with 

a phrasal v e r b that can be separated, it must-

go 5 - the two parts o f the verb . 

He iortetl^ H out 

H o w d o y o u know if a phrasal v e r b can b e 

separated? Use a d ict ionary to look it u p ! 

l ook 5th u p - * it can b e separated 

look in to sth —* it can ' t b e separated 

I R S T T I M E F O R E V E R Y T H I N G 

1 What wou ld you d o if your bus I 
from where y o u were going? I 

2 What are you ....... next w | 

3 W h e r e d o y o u like to.. .1 

4 What problems d o y o u need t o l 

5 D o y o u enjoy... . animals! 

W o r k in pa i r s . In w h a t o r d e r d o y o u t h i nk t hese I n t e r n e t i nnova t i ons h a p p e n e d ? 

The listening section follows established 
procedure: a pre-listening activity, a listen-
for-gist task and an activity which tests 
understanding at a deeper level. 

4 
3HP4[ + 

Think Values invites students to 
consider their broader opinions 
and values through reflection 
on the reading text. Expressing 
opinions in pairs/groups provides 
support, while also offering extra 
fluency practice. 

V J 

Lis ten t o Sal ly 's class p r e s e n t a t i o n a b o u t t h e h i s t o r y 
o f t h e i n te rne t . C h e c k y o u r answers . 

L is ten aga in . C o m p l e t e the no tes . 

Щ The first item bought on 
Amazon 

Whatr 

When? 

The first sentence spoken 
on Skype 

ф The first website 

when? 

About 

0 The first « п а » 

When' 

Sent \(i> 

Д| The first Farebook account 

Nunibe;: 

Who? 

Q The first VoiiTnbe video 

What? 

Number cf hits5 

I W o r k in pa i rs . D iscuss t hese q u e s t i o n s . 

1 What other things d o we use 

2 W h a t quest ion wou ld you as 

3 A t the end o f her presentatk 
where it's going next?' Wha t 

1 THINK VALUES 
j Breaking new ground 

1 M a t c h the p e o p l e 1-5 w i th the i r 
ach ievements a - e . 

1 Me-I Armstrong 

2 Netson Mande la 

3 Yuri Gagarin 

4 Kathryn Bigelov, 

5 Marie Curie 

a was the f; rst female dkec to : to 

win an Oscar. 

Ь was the fifil man on the moon, 

с was the first woman to win a 

Nobe l Prize, 

d was the first man to t raw l in space, 

e was the first black president of 

South Africa 

i i i iemei innovations? 

I W o r k in small g r o u p s . 
Discuss these q u e s t i o n s . 

i i s i t i r n p o r t a n t t o b e ^ ^ 

Regular opportunities for personalisation, 
for developing students' spoken fluency 
and for promoting collaboration between 
students through pair and group work appear 
throughout the unit. Look for 
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The second reading text introduces a new language focus. 

Students are guided through established 
reading skills procedure of predicting (Exercise 
1), reading for gist (Exercise 2) and reading for 
detailed understanding (Exercise 3). 

v 
R E A D I N G 

Look at the p h o t o s . D o y o u recognise these fairy 
tales? D o y o u know the i r names in English? 

Read the art ic le qu ick ly . W h o 
are the Brothers Gr imm? 

Шщ tales . 

e Red Riding Hoed used to be just 
a stoty f>at parens wculo read to ther: 
children at bedtime, but not зпу more. 
Now Ней Biding Hood is a Hollywood 
blockbuster directed by Catherine 
Hardwioke Hardwicke directed Twilight, 
which made her the obvious choice 

!Г film so clearly aimed at lite 
e market. 

ЯвавШд Hood isn't the only film to 
go back to the classic fairy tales ami 
update them lot today's teenagers. 
Hansei and Gretel: Witch Hunters. Jack 
the Giant Slayer and SnowWtsieand 
the Huntsman are also hoping they can 
iiersuade young people to revisit the 
staries of {heir childhood And then there's 
Brothers Grimm, starring Matt Damon 
and Heath Ledger, which sees the original 
authors of many of these fairy ales come 
face to face with some of their characters, 
Hollywood, it seems, has realised that 
fairy tales have the potential fa make 
money, and tots of It. 

Teenagers are one of Hollywood's most 
important markets and after the success 
of series like Harry Potter, TmSigiitawi 
more recently The Hunger Gmes, film 
studios are looking for more inspiration 
for stories to keep young people 

i;-.iii!i!ini] tolhr. (jinviiKi faicy toies 
might just be the ans1 •-'••* 
are already quite dari 
them ideal for adoles 
often fascinated Py tf 
Of course, you might i 
much of fhe original;; 
horror, and romance !' 
heroines, have been; 
But with modem-day 
bring it all to life, 

Photos and illustrations act as a visual 
hook for teens. They also provide a 
springboard into the text itself: motivating 
students to read the text, getting them 
to predict content and often illustrating 
meaning of key vocabulary. 

W H A T A S T O R Y ! 

- i • * 

G R A M M A R 
Relative clauses with w h i c h 

C o m p l e t e these sentences f rom the 
page 52. A d d commas w h e r e necessa 
does which re fer to in each o f the sen-' 
C o m p l e t e the rule. 

1 Hardwicke rj!(-<::•;:(c-;i Twilight......................... 
her the obvious choke for another fill 
dearly aimed at the teenage market. 

2 Many [fairy tales] are already quite dai 

Each unit includes two vocabulary sections 
in addition to two grammar sections. 
Lexical sets are related to the topic of the 
unit and so can be understood, practised 
and applied in a meaningful context. 

makes them idea! for adolescents. 

Read the art ic le again and connec t the sentences. 

Catherine Hardwicke has made 

Several films have been produced 

Brothers Grimm shows how the 

Films based on fairy tales have 

Teenagers are often interested 

When you compare the films to 

I W o r k in pai rs. 
Discuss these quest ions . 

1 What fairy tales are popular 
in your country? 

2 Do you agree that many 
teenagers are interested In 
the 'dark' side of life? 
Why? / W h y not? 

famous writers meet the heroes 

turned out to be extremely 

the stories they are based on, 

in characters that are evif, 

a name for herself as a director 

that remind young people of the 

stories they t 

you will notic 

o f films for a 

successful со 

and villains с 

angry or unfr 

W R I T I N G 
A fairy tale 
Th ink o f a fa i ry tale and wr i te the s to ry (200 wo re 

* the ordering of the story, 

* how to use a good selection of past tenses. 

* how to bring the story alive with adjectives and a d | 

Don't forget; fairy tales start with Once upon a time,. 

• T h e p r o n o u n 1 normally 
refers to a noun, but it can sometimes refer to 
the whole of the previous clause. We cannot 
use г . o r (fiat in the same way. 
She ими b&c, which тлМс her чепчмд . 
N O T Stw iwiife, M^MJ/tttetnunh tm' 

j o i n the pairs o f sentences using which. 

0 I often play the drums on Sunday mornings. 
This annoys the neighbours. 
I often play .'/:<• <yV-H»vt.s SfOi.-irty nwi-Kin.]s, 
ИмЬкЬ.вЯЯф® the neighbours. 

1 She's lost ail her money. This means she'll 
be in trouble, 

She's lost in trouble. 

2 N o b o d y in class learned the new words. It was 
frustrating for our teacher. 
N o b o d y in class for our teacher. 

3 Fairy tales have been turned into successful teen 
films. This has surprised many peopte. 
Fairytales. ,-_ manypeople. 

4 It's quite amazing that Stephen King manages 
to write several books per year. 
Stephen King , , ...... quite amazing, 

5 It's fascinating that almost ail of his books have 
been made into films. 

Afmosl all of his books . . . . fascinating. 

V O C A B U L A R Y 
Elements of a story 

Match the w o r d s w i th their def in i t ions. 

. . . m f ' ^ B 

Students can discover the rule for themselves, 
via an inductive approach to learning grammar, 
with the help of scaffolding. 
This supported approach continues through 
to the grammar practice stage, which always 
begins with a controlled task. 

that they are t rue 

fantastic, 

made me feel 

plot I setting j hero j character 
opening ; ending | villain . dialogue 

! the story of a film, play, etc. 

2 a person in a story 

3 the last part of a story 

4 the main (usually good) character in a story 

5 a character who harms other people 

6 the words that the characters say to each other 

7 the beginning o f a story 

S the time and place in which the action happens 

Th ink abou t these things for t w o minutes. 
Make notes. 

• a film or book with a great plot 

• the setting of the last film you saw 

:i him ',vi!i', л :;-:г:.Л oporiina 

» a g o o d film with a disappointing ending 

• an actor who's best at playing villains 

W o r k ii 
y o u r ideas. 

pairs o r small g roups , Share 

_ 

Be aware o f common errors related to much and 

many, go to Ge t it r ight on Student 's Book page 122. 

These cross-references, which appear in the 
Teacher's Book, indicate appropriate points in the 
unit to exploit the Get it right section at the back 
of the Student's Book. Get it right provides exercises 
to help students avoid common errors as identified 
in the Cambridge English Learner Corpus. 

The Cambridge English Corpus is a multi-billion word collection of real-life written and spoken English. It includes the 
Cambridge Learner Corpus, the world's largest collection of learner writing, comprising more than 50 million words of 
exam answers written by students taking Cambridge English exams. We carefully check each exam script and highlight all 
errors made by students. We then use this information to see which words and structures are easy and difficult for learners 
of English, and ultimately, work out how best to support and develop students. 
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I N T R O D U C T I O N 

In units 1,4,7 and 10 you'll find the photostory ... 

Each episode of the 
photostory involves the 
same four British teens but 
is a complete story in itself. 

Each story begins with several 
photos and accompanying 
text. Students can also listen 
as they read. 

Look at the photos and answer the questions. 

W h o are they all talking about? 

W h a t d o y o u think Flora's p r o b l e m i s ' \ 

N o w read and listen to the photostory. 
Check your answers. 

ow, hu l R ich ie Ford 's s i t t ing b e h i n d v o n . 

.: Ire's d o i n g s o m e t h i n g on h i s c o m p u t e t 

J E F F Don ' t look 
L E O Let trie gne: 
J E F F G o i i: in cine. 
L E O H e spends at! da> o n that t h i ng 
J E F F ( k n o w . Hasn ' t he got a life? 
F L O R A Pat к it i n . y o u two . You ' re be ing m e a n . 
WW Yeah , and he can p robab l y h e a r w h a l you ' r e say ing . 
J E F F N o . it's alt r igh t . He 's got h is e a r p h o n e s Ln. He 's such 

a ne rd , 

Г1 O R A I ) ! , . . on ie o n , Jeff. T h a r isn't n ice. 
H I T i d i dn ' i sa \ there 's a n y t h i n g w r o n g w i t h be ing a nerd 

M I A No. but that 's w h a t y o u meant . 
I K F F N u . ii isn' t . 

HI О Н Л I h c n w h y u s e t h a t word? 
M I A lust because tie's in to compu te rs a n d he wearsg jn 

it doesn ' t mean he's a ne rd . 
LF.O I'm w i t h y o u o n this o n e , J e l l 
M I A W h a t does that mean exac t l y? 
J.F.O Don ' t get me w r o n g I've got not f l ing against nerd ' 

After a l l . m y b ro the r ' s o n e ! Hut R ich ie l : ord is most 

de f in i te ly a n e r d . 
J E F F Yeah , al i we ' re say ing is that he shou ld gel nfi the 

c o m p u t e 
F L O R A A n d hij 
J f iFF We l l , у 

s o m e w h e 
L E O I h i i i i su 

c o m p u t e 
F L O R A Sum-

The four friends from 
left-to-right: Flora, 
Mia, Jeff, Leo. 

Students predict 
the ending of the 
story before they 
watch. This increases 
motivation and makes 
understanding easier. 

See how the story concludes 
in the video found on DVD or 
class presentation software. 
The video picks up precisely 
where the photostory ends. 

J 
i ALL THE SAME? 

- n u n 
Ы1Л Boys. Il> 

Further comprehension 
questions guide students 
through the story at a deeper 
level before target language 
embedded within it is explored. 

DEVELOPING SPEAKING 

V 
W o r k in pairs. Discuss what happens next in 
|the story. Wri te d o w n your ideas. 
Wc think flora asks Richie to fix her computer. 

\ Ш З Watch and find out how the story 
continues. 

Answer the questions. 

W h o . . . 

334 ,you i 
F L O R A O h , n o , .1 

compu te r ! 
L E O N o w , i t ' y o u l 
F L O R A Stop t h a i 

as m u c h as 
L E O Y e a h , g o o d ! 
F L O R A So w h a t § 
L E O T a k e it in a 

n e w c o m p u t l 
rea l l y g o o d . ( 

F L O R A Y e a h , i l l 

o f a i l t h e p r d j 

f w a n t to get;-
a n y w a y . 

L E O D o n ' t m 

Phrases for fluency 
focuses on authentic 
language that students 
can use in conversation to 
make them sound more 
natural and fluent. They 
see these phrases in context 
and at a level graded for 
them in the photostory. 

fixes Flora's c o m p u t e r ? 

2 invites F lora to g o c l imbing? 

3 dec i des n o t t o g o c l imbing? 

4 is late f o r the first iesson? 

5 is c l imbing the wal l w h e n t h e y ar r ive at the 

spo r t s cen t re? 

P H R A S E S F O R F L U E N C Y 
1 Find these expressions in the photostory, 

W h o says them? H o w d o you say them in 
your language? 

1 G o t it in o n e . 

2 Pack it in. 

3 I'm wi th y o u o n this o n e . 

4 D o n ' t ge t me w r o n g . 

G o o d po in t . 

D o n ' t men t i on ft. 

Use the expressions in Exercise 1 to con 
the conversation. 

W o r & W i s e 
Phrases with all 

Complete these sentences from the 
photostory with the expressions. 

WordWise takes a word or 
phrase which has a number of 
different meanings in English 
and provides analysis and 
practice using them. 

"'"T™TwaT]rTo°^^ 

Replace the un^er_ljne_d phrases with 

Key phrases for a particular speaking 
function are explored in the 
Functions section. Students have the 
opportunity to practise these in the 
context of a communicative task. 

l a p t o p • t h o u t asking me? 

n y o s j p lease 

Role-plays give students the chance 
to practise target language in a freer 
context - while still being provided with 
essential scaffolding via instructions, 
ideas and/or key stems. The role cards 
are at the back of the book. 

T O M D i d y o u use my 

M I K E N o , I d i d n ' t 

T O M W e i ! , i think y o u d i d . D a d , 

tel l M i k e to ask first? 

D A D !...............................! wan t e v e r y o n e in the ca r in 

f ive minutes. 

T O M W h e r e a re w e go ing? S h o p p i n g ? 

D A D ~........................ 

T O M A g a i n ? ! D o w e have to? 

MIKE s . , T o m . Can ' t w e stay at home? 

W e ' l l on l y moan a n d make life dif f icult For 

y o u a n d M u m if w e c o m e . 

D A D Actua l ly , that's a 4 . . . . . . . . . . . . . . . . . . . 

M I K E I m e a n , 5 ................ i t isn't that w e d o n ' t 

like b e i n g w i th y o u a n d M u m . . . 

D A D N o , y o u t w o can stay b e h i n d a n d t i d y u p 

the house . 

T O M O h , g r e a t Thanks, D a d ! 

D A D 6 A n d n o fighting! 

V 
F U N C T I O N S 
invitations 
I Complete the sentences with the words in the list. 

abou t | w o u l d 

1 W h y 

2 H o v -

3 D o y o u 

4 That 

5 Yes. of 

6 You ' l l have t 

c o u n t \ d o n ' t J fancy j love ) course 

y o u c o m e a long? 

• b r ing ing some ( f iends a long w i th y o u ' 

coming along? 

b e fantastic. I'd to. 

. It's a great idea, 

me out . 

.: ЩИ ' W o r k in pairs. Student A: turn to 
/ \ page 127. Student 8: turn to page 128, 

I n t o n a t i o n - i n v i t i n g , a c c e p t i n g a n d 

r e f u s i n g i n v i t a t i o n s 

Go to page 121 . 
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... and in units 2,5,8 and 11, a culture text. 

The focus of the Culture section is on getting 
students to think and talk about life in other 
countries and how it compares with their own. 

This reading is also 
available for students 
to read and listen to. 

Here, students have the opportunity 
to develop their ability to deduce 
meaning from context and increase 
their receptive vocabulary. 

Fiction appears in units 3,6,9 and 12. 
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