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PRONUNCIATION THINK SKILLS

Isl, [z/, [iz/ sounds Values: Taking care of yourself Reading Quiz: Do you take good care of yourself?
Self esteem: Why it's good to have a hobby Blog: So what do you do in your free time?
Photostory: Olivia's new hobby
Writing  Writing about routines
Listening Conversations about hobbies
Contractions Values: Fashion and clothes Reading Scap opera: Shopping
Train to Think: Exploring numbers Webchat: How not to spend money
Culture: World markets
Writing  An infermal email to say what you're doing
Listening Shop dialogues
Vowel sounds: /1f and /iz/ Values: Food and health Reading Article: Food facts or food fiction?
Self esteem: Being happy Blog: My brother's cooking
Photostory: The picnic
Writing A paragraph about your favourite or least favourite meal
Listening Ordering food in a café
-er [af at the end of words Values: TV families Reading Article: TV Families
Train to Think: Making inferences Article: The swimming pool heroes
Culture: Around the world on Children's Day
Writing  An invitation
Listening Why my family drive me mad
-ed endings /d/, /t/, id/ Values: Community spirit Reading Article: The Lego House
Self esteem: Feeling safe Blog: Dad gets it right! (finally)
Photostory: Hey, lock at that guy!
Writing A blog post and a summary of a text
Listening What is home?
Stressed syllables in words Values: Friendship and loyalty Reading Article: Together
Train to Think: Making decisions Article: How we met
Culture: Friendship myths
Writing  An apology
Listening A story about Cristiano Ronalde
Vowel sounds: /uf and /u:/ Values: Caring for people and the environment | Reading Article: Just because | didn't want to take a bath
Self esteem: Classroom rules Website: Product reviews
Photostory: The treasure hunt
Writing A paragraph about housework
Listening Radio programme —advice for young inventors
Strong and weak forms of was Values: Trying, winning and losing Reading Article: If you don't give up, you can't fail
and were Train to Think: Sequencing Web forum: Your favourite sports fails!
Culture: The Olympic Games - the good and the not-
so-good
Writing  An article about a sporting event
Listening Teens talking about sport
Vowel sounds: /1/ and /a1/ Values: Valuing our world Reading Article: An amazing place
Self esteem: Being brave is ... Article: Could you live there?
Photostory: The competition
Writing  An email about a place in the article
Listening Interview with a Kalahari bushman
Voiced /0/ and unvoiced /6/ Values: Appreciating other cultures Reading Blogs: Alice's world, The life of Brian
consonants Train to Think: Problem solving Letters to a newspaper: Our town: what's wrong and
what can we do about it?
Culture: Ghost towns around the world
Writing  An informal email
Listening A conversation between people arranging to go out
The /h/ consonant sound Values: Exercise and health Reading Article: Changing bodies
Self esteem: Getting help Webchats: Crazy things that parents say to their kids
Photostory: The phone call
Writing A phone message
Listening Dialogues about physical problems
Sentence stress Values: Travel broadens the mind Reading Blog: The non-stop traveller
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Culture: Hard journeys for schoolchildren
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COURSE METHODOLOGY
Solid skills and language work

Think is a six-level course for adolescents and teenagers
from Al to Cl-levels of the Common European Framework
of Reference (CEFR). Based on a carefully crafted skills and
language syllabus, the course helps students develop their
receptive and productive language skills and strategies, and
provides a systematic approach to competence training to
help them prepare for their Cambridge English exams.

The authors have put great emphasis on the continuous
extension of students’ lexical knowledge by including
two vocabulary sections within each unit, together with
WordWise activities in every other unit. WordWise aims
to develop awareness of and competence in using high-
frequency words and chunks of language, important
collocations, and phrasal verbs, as well as increasing
fluency. In addition, an entertaining and thought-
provoking teen photostory offers natural contexts for the
presentation and practice of phrases for fluency. These are
high-frequency lexico-grammatical chunks of language
used in spoken communication.

Students are guided through the grammar via inductive
exercises, which support them in their grasp of both form
and meaning. The structures are then practised through a
sequence of exercises in which students learn how to apply
them in motivating and communicative activities.

Adolescents and teenagers do not always find it easy to
participate in speaking activities, especially when they
are asked to say what they think and feel. Think takes this
concern seriously. Based on research in teenage classrooms
in many different countries, the authors of Think have
found that adolescents and teens generally find it easier to
engage in thinking activities if they are embedded in the
framework of topics and texts that they can emotionally
connect with, and especially those that are far from their
day-to-day realities. This remoteness gives students the
opportunity to look outwards rather than inwards, and in
so doing feel less self-conscious. So in the first few levels
of the course, units often start somewhat removed from
students’ own lives, presenting stories of extremes, set in
faraway places and cultures but whose protagonists — the
heroes and heroines of these stories — young people can
identify with. This helps them to get in closer touch with
inspirational human qualities such as creativity, courage,
perseverance, passion and care, and makes it easier for
them to get involved in the speaking activities leading into
or following the texts; this in turn makes their learning
much easier, quicker and more pleasant.

Based on educational principles

Piaget (1981:3) asserts that all learning involves states of
‘pleasure, disappointment, eagerness, as well as feelings
of fatigue, effort, boredom’. The transition period from
adolescence to early adulthood offers its own additional
emotional challenges, as it is characterised by the

individual’s struggle for identity. During this period, many
teens are overwhelmed by their emotions, and these can
exert a strong influence — both positive and negative — on
their behaviour and their attitudes. The integration of
both emotional qualities and cognitive processes is key

to the successful development of students’ cognition,

their understanding of the world, and their development
towards becoming responsible human beings.

Think supports you as a teacher in helping your students
integrate their emotional reactions and cognitive processes.
It achieves this through an invaluable and comprehensive
support system aimed at systematically developing your
students’ thinking skills, their awareness of values and
their self-esteem, whilst at the same time building their
language skills and competencies. This in turn will increase
students’ awareness of the issues that are important to
their present and future lives, deepen their understanding
of important social and global issues, and enable them to
become more caring and thoughtful young adults.

Hl TRAIN TO THiNK I

At the lower levels, Think focuses on building basic
cognitive tools, i.e. capabilities that are required for the
development of so-called higher order thinking skills

that will be addressed later on in your students’ English
language development. Examples of such basic thinking
skills include Comparing and Contrasting, Categorising,
Sequencing, Focusing Attention, Exploring Space, Time and
Numbers and Understanding Cause and Effect.

The higher levels of Think focus on the development of
more advanced thinking skills. The B2 and C1 levels guide
students in developing critical thinking skills. According to
Cottrell (2011), these include such things as ascertaining
the extent to which we believe what we see or hear,
determining whether something is true, arguing one’s
case, identifying when further information is required and
selecting information for a given purpose.

The activities in the books have been carefully designed to
offer an appropriate level of challenge, taking into account
the fact that students are tackling/approaching them in a
language they are still learning and not in their own.

Bl THiNK VALUES I

Values are what we need to guide us through our life and
to inform the way in which we interact with others. They
are crucial for young people. Parents, teachers, schools
and societies have an obligation to and an interest in,
conveying positive values to the next generation.

Teaching values is undoubtedly a challenging task. Telling
teens how they should or should not behave is rarely the
most efficient way of inculcating the right values in your
students. It might be more promising for you to model

the behaviour you want to evoke in your students. So, for



example, if we want our students to become empathetic
listeners, we need to demonstrate what it means to be

a good listener; we ourselves need to listen to them
empathetically. Other important elements in promoting
positive values in the classroom are: a supportive and
encouraging learning atmosphere; and a positive rapport
between you and your students. Moreover, exposure to
emotionally engaging content (stories) and motivating
activities that involve the exploration of important
universal values and making them their own, further
enables students to increase their awareness of and
understand the importance of values, and ultimately, adapt
their behaviour accordingly. This is where Think offers
you significant support, as it gives your students many
opportunities to reflect on and discuss a wide range of
important values, including ethical, environmental, health-
oriented and artistic ones.

B THiNK SELF-ESTEEM NN

As many teachers have noticed, a lack of self-esteem and
self-worth can lead to an attitude of defensiveness in
teenage students. This frequently observed pattern can lead
to serious behavioural issues that are usually very difficult
to deal with, such as students failing to take responsibility
for their own actions, bullying and threatening others,
withdrawing from work, daydreaming, or even giving up
study altogether.

Studies show that attempts to try and help students build
their self-esteem by repeating affirmations, for example,
tend to fail or even result in the exact opposite. Goodman
claims that ‘the quest for greater self-esteem can leave
people feeling empty and dissatisfied’. (op cit, p. 27) and
stresses (op cit p. 28) that ‘a far better way to bolster your

INTRODUCTION

sense of self-worth is, ironically, to think about yourself
less. Compassion toward others and yourself, along with
a less self-centred perspective on your situation, can
motivate you to achieve your goals while helping you
weather bad news, learn from your mistakes and fortify
your friendships.’

And this is exactly what the activities in Think labelled
Think Self-Esteem are for. They help students reflect on
their role in society, their attitudes and those of others. It
encourages them to learn from their mistakes, and develop
an insight into their own thinking (meta-cognition) — all
important stepping-stones towards building a strong sense
of self-worth and self-esteem.

Sources:

Cottrell, S. (2011) Critical Thinking Skills, Basingstoke:
Palgrave Macmillan 2011

Domasio, A. (1994) Descartes’ Error: Emotion, Reason, and
the Human Brain, New York: Penguin Putnam

Goodman, A. (2013) ‘Letting go of self-esteem’, Scientific
American Mind, October

Halstead J. M. and M. J. Taylor (eds.), (1976) ‘Values in
Education and Education in Values’. J. J. P. Shaver and

W. Strong: Facing Value Decisions: Rationale-building for
Teachers, Belmont

Le Doux, J. (1998) The Emotional Brain: The Mysterious
Underpinnings of Emotional Life, New York: Simon &
Schuster

Piaget, J. (1981) ‘Intelligence and Affectivity: Their
Relationship during Child Development’, Palo Alto: Annual
Reviews

Puchta H., Williams M. (2011) Teaching Young Learners to
Think. Helbling Languages and Cambridge University Press

Unit and Topic area Values Self-esteem Critical Thinking
1 Having fun Taking care of yourself Why it’s good to have a hobby

[Health] [A sense of identity]
2 Money and how to Fashion and clothes What can you buy?

spend it

[appearance and image]

[Exploring numbers]

3 Food for life

Food and health
[Health]

Being happy
[A sense of identity]

4 Family ties

TV families
[The importance of social systems /
a good family life]

Making inferences

5 It feels like home

Community spirit
[Community spirit]

Feeling safe
[A sense of security]

6 Best friends

Friendship and loyalty
[Friendship & Loyalty]

Making decisions

7 The easy life

Caring for people and the environment
[Environmental values]

Classroom rules
[A sense of belonging]

8 Sporting moments

Trying, winning and losing
[Being a good winner / loser]

Sequencing

9 The wonders of the
world

Valuing our world
[Environmental values]

Being brave is...
[A sense of identity: personal qualities]

10 Around town

Appreciating other cultures
[Multicultural education and education
for citizenship]

Problem solving—

11 Future bodies

Exercise and health
[Health]

Getting help

[A sense of security: being supportive;

A sense of identity: asking for help when
needed]

12 Travellers

Travel broadens the mind
[Respect for other cultures; respect for
other individuals, tolerance of otherness]

Exploring differences
[Comparing and
contrasting]




USING THE STUDENT'S BOOK

The first reading sets the scene for the unit ...

Objectives, focusing on skills
OBJECTIVES < ..................... and language’ are clearly

: B E S FuncTions: talking about past displayed‘ These Signal to you
| Syents;saying what you ke doing and your students what you can
alone and with others; talking

about friends and {:lendshnpls expect to achieve by the end of
| F R l E N D S s mgle the un.
simple questions
voc::milv: l;:.'le time expressions; - J
personality adjectives
4 4 )
Pre-reading activities Reading texts are about
activate students’ prior contemporary topics that teens
knowledge, get them can relate to. They span a
interested in the topic of range of genres from magazine
the text and provide a articles and blogs to webchats
tool for pre-teaching key and product reviews.
vocabulary. - J
& .

i) READING

1 Look at the photos.
Say what the people are doing.

&6 BEST FRIENDS
They've surfing the Internet.

2 Match these words
with the photos and compare with
a partner. (Some words go with
more than one photo.)

alone | together | happy

sad | bored | excited 4 Look at the photos on page 57. What kind of television show
In photo 1 they'e together is this? Who are the boy and the girl?
and f‘l")""' excited, > 15N Read and listen to the web article.

Check your ideas.

» Work in pairs. Talk about : :
: 7 things you like doing alone and other i 6 Read the article again. Correct the information in these

things you like doing together with : sentences.

Otiel'l people. Here are some ideas P 1 Their parents had the idea of them singing together.
to help you. : 2 Jonathan thought that Charlotte didn't look right for

H H k thought Charlotte
watcha film | walk H the show. Each sequence of exercises helps e

do homework | study | read
have breakfast | go shopping

w

Charlotte and Jonathan were the same age.

Everyone laughed when Charlotte and Jonathan
came out.

students to unlock the text. First,
learners read either for gist or to

-

]J"ﬁ:‘?:Ta::‘;Pm%':ﬁu{m" P Snm‘:: Cowlell said that Jonathan needed to singwith|  check predictions_ Then they re-read
3 d S another girl. . .
I like doivg homewark . © 4 Jonathan told Simon Cowell that he wanted to goho  1OT TOTE detailed understanding. 't think for long.
7 Jonathan and Charlotte came first in the competition. :"m:da::"
8 They recorded a song called Together. said that he wanted to stay in
the competition with Charlotte.
5 They carried on together, but
they didn't win the competition
- they came second. (A dancing
I dog wonl) However, they weren't
Ve disappointed.

A few weeks later, Simon Cowell

i i i gave them the chance to record a
The reading text is also .avallal?le for g i
students to listen to. This provides they thought about a tite for it

They chose the word: ‘Together’.

you with greater flexibility in
how you approach the text. The

o , “’v = @ » = ~ —
audio also helps to focus students 5 A e A0 TRk AT A AT A <k . o
attention on the sounds of the Think Values invites students to
language. consider their broader opinions
\_ B THINK VALUES IE——_ < and values through reflection
Friendship and loyalty 2 on the reading text. Expressing
f N\ 1 Choose the best way to finish this sentence. 3 opinions in pairs/groups provides

I think this story tells us that, in life, it is them with support, while also

Regular opportunities for

. . . important ... ff . tr ﬂ t
personalisation, for developing 1 ...tolook good. ofrering extra fluency practice.
students’ spoken fluency and for i :Z i’;f:‘ﬁ’:‘sz' what you do. is o oo ey yowr Tends J
promoting collaboration between 4 tolook after your friends. Tha's mymaber, ik ' ey
students through pair and group 5 ...tobenice toother people. important fo be nice to other peaple.

6 .. to have lots and lots of friends.

work appear throughout the unit.

Look for NdFN I 57




INTRODUCTION

... before exploring core language and developing listening skills.

Vs

Lexical sets are presented
with clear visuals to support
immediate understanding of
new vocabulary items.

Target vocabulary is available for
students to listen to. This offers a
dynamic way of feeding back and
supports students in their ability to
hear and say new words.

RULE: Use the past simple to talk about finished

actions in the past.

With regular verbs:

* We usually add * to the verb
(e.g start - started | stay - stayed)

A

*  |fthe verb ends in -e (e.g, use), we add
2
Ve

Students can discover
rule for themselves, via
an inductive approach to
learning grammar, with
the help of scaffolding.

*  Ifashort verb end
(&g plan), we doul

* If the verb ends in
change the -y to

Complete the sent
form of the verbs.

This supported approach

0 When my grandd

o~

GRAMMAR : VOCABULARY

Past simple (regular verbs) g Furniture

1 Find the past simple forms of these verbs in the 1 EHIEED Match the words with the photos.
article and write them below. Then complete the Write 1-12 in the boxes. Then listen, check
rules. and repeat.
0 start _starfed 5 stay 1 armchair | 2 carpet | 3 cooker | 4 curtains
1 want 6 plan 5 desk | & lamp | 7 mirror | 8 shelves
2 use 7 decide 9 shower | 10 sofa | 11 toilet | 12 wardrobe
3 finish 8 try —
4 work 9 ask

a deeper level.

The listening section follows
established procedure: a pre-
listening activity, a listen-
for-gist task and an activity
which tests understanding at

(L —

LISTENING < .................
1 Work in pairs, Describe the pictures.

(want) to show me their new flat.

: :’\;‘“ Legoal "*(f continues through to the
e 5! .
and we grammar practice stage,
1o (fd which always begins with
she (sl
3 We «| a controlled task.
because we
4 | (\risi:jk

5:IT FEELS LIKE HOME

the unit and are accompanied by
audio material. Cross-references
on the Student’s Book page
indicate the most appropriate
point in the unit to exploit the
relevant Pronunciation section.

J

5 My parents (study) lots of ideas for a
new kitchen before they (order) it.
6 On my last holiday, | (stay) with my
i (help) them tidy up Think Self-esteem helps students to
7 Lastweekend Jack (plan) to organise his ) empathise with the attitudes and opinions
roombuthe GErjintininsec. piq of others and reflect on their role in
EEETTE- N Cross-references indicate society. This in turn, enables them to
ind  where in the Workbook -1l foster greater understanding of their
-ed endings /d/, /t/, /id/ you can find further own thinking and in so doing, develop
Gotopage 120. s practice of the grammar a stronger sense of self-worth. Students’
AN and vocabulary covered responses and ideas are discussed in pairs
e - B on this page. or small groups.
Practice exercises for key en \\ H
| pronunciation points are ) v
available at the back of the book. EAR::TQ“ S i B THiNK SELF-ESTEEM I
These relate to the language of odlihers: quite, very, really Feeling safe

1 Write the name of the person from Exercise 3
who says these things. Then underline the words
before the adjectives and complete the rule.

Y

1 Ifeel really happy there.
2 Ouwr kitchen is quite small.
3 The armchair is very comfortable.

1 Think about the questions and make notes.

1 Where do you feel ‘at home'? Describe the place.
2 What's most important for you there?

(furniture? things? colours? people?)
3 What does that place feel like for you?

(relaxing? safe? comfortable?)

i2

RULE: Use words very, really and quite to say more Write 2 or 3 sentences about where
abeut an adkective. ’ you feel at home. Read them out in groups.
The words v o ! are used to make an
adjective stronger. The word 2 usually means (7 N\
‘a little bit!
Examples of the target grammar are
2 Write true sentences about your home using taken directly from the reading text.
thewords., ovvrrnvennnininiiiiiiiiiiiiinns Language is therefore introduced in
0 kitchen - big / small s & &
Our Kitchon it very by / ' guite smal] CODEEXE, making it more meaningful
1 bedroom - tidy  untidy for students.
2 sofa- comfortable f uncomfortable . g
3 home - busy/ quiet Following language presentation, ‘
students are encouraged to personalise
target grammar or vocabulary.
i




The second reading text introduces a new language focus.

Ve

~

Read the letters page and match the
problems with the photos. Write
1-4inthe boxes,

What's Wrong
and what cap
we do about it?

Qurigliowny

ur town looks & mess and that's not gmd

for tourism. I hate the litter in our streets. Why can't people
put it in the bins? It's not difficult. We need to educate people
quickly. We need more litter bins and billboards saying ‘Don't
drop it - Bin it!" and things like that.

We also need to punish people who drop litter. I think they

should spend a day picking it up.
Charlie, 14

Pmpln always compiain about the kids In our town. They
don't like us hanging out in the shopping centre. They say
they don't feel safe. But they're wrong. We never cause trouble.
‘We only meet up there because there's nowhere for us to go, It’s
not easy being & kid. We need more things for young people to
do and more places for us to go. A youth club would be great.
There are lots of empty buildings in our town centre. They could
use one of them.

Mack, 15

he biggest problem in our town is the cars. There are too
MANY cars on our roads and the drivers dont care about the
pedestrians. They drive really fast. Some of them don't even stop
at zebra crossings! 1 ride my bike everywhere and I just dont
foel very safe, even when I'm in a cycle lane. We can stop this
problem easily. Let's get more speed cameras to catch these fast
drivers and then stop them from driving in our town.

Pauline, 15

Parls, 13

Read the letters p3

Answer the questi
caple like to mmpmn about the gmmu on the nhopn in the )

Phigh stroet. They think its ugly. I agree that a lot of it ia. ! Wht‘::id“ic"""
But if you look closely some of this art is really good. Some of who drop litter s
these people paint really well. Why don’t we use them to make 2 What does Mac
the town more attractive? I think we should create graffiti walls people need in
where these artists can show off their art. Maybe this will stop 3 Whatdoes Pauli
the problem of them doing it illegally. + Whatdoes Paris|

READING  &rvererensennsens for detailed understanding
1 Look at the photos. What problem (EXerCise 3).
does each one show?

the graffiti probl

Photos and illustrations act as a visual
hook for teens. They also provide a
springboard into the text itself: motivating
students to read the text, getting them

to predict content and often illustrating
meaning of key vocabulary.

Students are guided through
established reading skills
procedure of predicting
(Exercise 1), reading for gist
(Exercise 2) and reading

Train to Think focuses on improving
students’ critical thinking skills by
extending the topic of the reading text.
The aim is to exploit a topic that students
have already engaged with in order to
develop a skill that they will use across
their whole curriculum.

: 10 AROUND TOWN
\4

BTRAINTO THIiNK IR 2 Think about your suggestions. What are the advantages and

disadvantages of each one?

Problem solving

. . .
1 Work in pairs, Read and Suggestions = &

discuss the problem. music festival | young people love | moisy / make @ mess /expensive

The young people in your town aren't misgi / fun

hoppy. They saythece Brodingmda, 4 Decide which suggestion you think is the best.

Make a list of suggestions to help solve Compare your ideas with the rest of the class.

this problem.

have a wusic festival We think a musical festivalis the best idea because

eboard park allyo e love music. 1's also a lok of

build a skateboard park Yo ped
(;R/\ﬁ_{f\j‘)\R ----------------------------------------- E VOCABULARY < .............. H
Adverbs Things in town:
1 Look at the sentences from the letters page on page 96. com pound nouns

Underline the adje:ﬁves and &ircle) the adverbs. 1 Choose aword from A and a word

o Theydrive "J']Y“?‘,‘~‘ H from B to make things you can find

We can stop this problem easily. : in a town. Look at the letters on page
96 to help you.

"

It's not easy being young

Let's get more speed cameras to catch these fast drivers. A 2¢ba | youth | speed | graffiti

We need to educat
Some of this art is
Some of these peoy

oW N =

Each unit includes two vocabulary sections
in addition to two grammar sections.
Lexical sets are related to the topic of the
unit and so can be understood, practised
and applied in a meaningful context.

Complete the rule.

T e verb of T

-

Don't try and cross the road here -

Heplaysweltemne there'sa Just down there.
4 We live in a flat above one of the
shops in the .
Complete the sentences. Choose the correct words and 5 The new Is really popular,

write them in the correct form. Loads of people are painting on it.

0 Hiscarwas really _fust . Hewon the race _casily 6 Iride my bike to school. There's a
(easy f fast) from outside my house

1 Her French is very . She speaks really . all the way there.
(good / fluent) 7 Wegotothe every Friday

2 Itsnot You need to do it very night. | usually play table tennis and
(careful / easy) chat with my friends there.

3 We need to walk . Idon't want to be

-

(late / quick) 7
gy bk vty

ﬁ?:,:za,d,]“" | get quite inthe car Voiced /d/ and unvoiced /8/
. gerad : consonants

with him. (scared / dangerous)

w

m Goto page 121. () |

@ Be aware of common errors related to much and

many, go to Get it right on Student’s Book page 122.

These cross-references, which appear in the
Teacher’s Book, indicate appropriate points in the
unit to exploit the Get it right section at the back of
the Student’s Book. Get it right provides exercises
to help students avoid common errors as identified
in the Cambridge English Learner Corpus.

The Cambridge English Learner Corpus is the world’s largest collection of learner writing, comprising more than 50
million words of exam answers written by students taking Cambridge English exams. We carefully check each exam script
and highlight all errors made by students. We then use this information to see which words and structures are easy and
difficult for learners of English, and ultimately, work out how best to support and develop students.
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In all odd-numbered

units you’ll find the photostory ...

Each episode of the
photostory involves the
same four British teens but
is a complete story in itself.

Each story begins with several
photos and accompanying
text. Students can also listen
as they read.

LUKE Come to my house after school.

RYAN Sorry, no chance. Thave things to do.

LUKE Oh, yeah? Like what, Ryan?

RYAN Oh, homework and stuff, And I promised to
help my dad with the garden, Sorry,

LUKE OK. Never mind,

episode 4 L

[ZUFEIN Read and listen to the photostory and
answer the questions.

Why can’t Ryan come to Luke's house after school?
What's a GPS treasure hunt?

INTRODUCTION

The four friends from
left-to-right: Ryan,
Luke, Megan, Olivia.

hurry up.
LUKE What do yo
RYAN Look. Olivig
I don'twant t

Phrases for fluency
focuses on authentic
language that students

can use in conversation to
make them sound more
natural and fluent. They
see these phrases in context
and at a level graded for
them in the photostory.

~
Students predict
See how the story concludes the en ding of the
in the video found on DVD or story before they
class presentation software. watch. This increases
The video picks up precisely motivation and makes
where photo 4 ends. understanding easier.
LUKE What'y" : )
and gent 7 THE EASY LIFE
" two lucky
| park.”
um"\, :’muh DEVELOPING SPEAKING
LUKE Absolu \Z/
2 Work in pairs. Discuss what happens next in the
story, Write down your ideas. 2 Match the sentences,

We think Olivia and Megaw find the box.
They find ... there.

72

WordWise takes a word or

phrase which has a

different meanings in English
and provides analysis and
practice using them.

1 This chicken isn't very good,

(_zénmmm%

are at the back of the book.

Role-plays give students the chance

to practise target language in a freer
context — while still being provided with
essential scaffolding via instructions,
ideas and/or key stems. The role cards

> Watch to find out how the story
ti 3 .
continues Further comprehension
Answer the questions. questions guide
1 What is Luke worried about?
2 Where does Ryan think Luke is going? StUdentS through the
3 What's the problem with the mobile?  €eeeereesee Story ata deeper leVel
4 'What does Olivia do to solve the problem? before target language
5 What's the problem for Luke and Ryan? b dd d th it i
6 What do the girls find in the box? embedded within 1t 18 h like.
explored.
> PHRASES FOR FLUENCY \_ )
1 Find the expressions 1-5 in the story. Who says " T
them? How do you say them in your language? , i VWV:‘;i:Ter‘:Irome exem:’”!
0 nochance  Ryan 3 Absolutely. N 2 Go fora walk? '
1 ...and stuff. 4 So,..? 4 A Let's goto the cinema,
2 MNever mind. § ... such good fun B That a great idea,
2 Complete the dialogue with the expressions in
Exercise 1.
A Do you want to come round tonight? We can play FUNCTIONS
computer games | : Asking for repetition and clarification
B Sure.llove computer games, they're *
A Ofcourse. And can you bring your newlaptop? 1 Complete the extracts from the conversations
' ith th ds from the list.
B . It's my brother's, too. | can't take it. " ew; g r:)mL : lh .
you mean | Sorry? ike wha
4 Wi .3 N A
A o'cdock OK? € canusemine s seven LUKE  Come to my house after school,
2 BYAN arey o chapee | have thinpe b d
B ! See you at seven! ' ~N
number of
Key phrases for a particular
f->i WordWise speaking function are explored

Expressions with like in the Functions section.

1 Complete the sentences from the story with Students have the opportunity
the phrases in the lst. to practise these in the context
like | lookslike | soundslike | Like what - -

of a communicative task.
1 Oh, yeah? o Ryan?
N\ 2 It abox. It1S a box. \_ _J
3 That a good idea, ST e
4 Treasure? You mean, a boxwith
a litte surprise in it? m A phone call
Work in pairs. Student A: Go to page 127, Student
FO TR, > B: Go to page 128. Take two or three minutes to
prepare., Then have a conv: i
73
J
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... and in all even-numbered units, a culture text.

The focus of the Culture
section is on getting students
to think and talk about life
in other countries and how it
compares with their own.

This reading is
also available for
students to listen to.

1 Leck at the phetos. What can you se
‘What's the same in the two photos?

2 o Read and listen to the article
‘Which countries do the photos show?

3 Do people celebrate Children's Day in your
country? If so how do they celebrate it?

4 ) N —~ . -
UJ [} a » - BULgap)
things )
d Day o 0 " . o
: : - ~ orld a o
o d Day b 0 0 ound orld CHing: 7
S e d in Schoorg.
on .
cm: AMping
ma, Ma,
pre g
Sonts f(oﬂl
—
5 c
| TURKEY: Tnis day 15 @ national ', .
haliday in Turkey- On this :.a‘gm" / \‘
| Turkey invites g;uupr: g ;m ren | A s ‘
from other Countie: %
Turkish famifies and celebrate | PR o
| with them. &‘ o
v the: childre]
- and spend|
. with their
g 5 buy their ¢
: > the most |
children an)
MEXICO: Children’s day is called some time

EI Dia Def Nifio. Some schoals )
close for the day, other schoals

The Culture text is
primarily exploited for its
informative rather than

linguistic content. Students
are encouraged to respond

to the text and relate it to

their own experiences and

cultures.

Here, students have
the opportunity to
develop their ability
to deduce meaning
from context and
increase their
receptive vocabulary.

J

4 Read the article again. Answer 5
the questions. Sometimes there is :

have a special day for the children
when they play games. The
children also bring in their favourite
food to share with their friends.

INDIA: Ing
;0 Colebrate i
i rthday of i
PAN: The official children's day,
- Jc‘a'ncd kodeme no hi. is on Sth Prime Miniggg,
| May. Bul some people in Japan U was far
i cezbrate wo chilgren’s days. One children, on th
V an 3rd March for girls and one on :ghir‘;s, the ¢
5th May for boys. On 5th May they . Their td
fiy carp streamers (a typé of wind dance for the f

sock in the shape of a fish).

~

This extended writing section,
designed to guide students
step-by-step through the
writing process, appears

in even-numbered units. A
writing task is set in all units.

J

4 FAMILY TIES

Work in small groups. Talk about the perfect
Children's Day.

more than one correct answer. I ehildre b hoalis closed he whole da
Inwhich country ... All el n get a by present. Senool is close: f«t e wu 1y
1 dothe children spend more time H Mt awnd Dad do your homewwork.
with their mum and dad? v
2 dothey have more than one ] There are six words in bold/underlined in the article.
Children's Day? Match the words with these meanings. Write the words.
3 isChildrerfs Day a)"" afamous 0 to have fun, do something special, for example on
person’s birthday? afriend’s birthday celebrate
4 dochildren get presents? 1 with other people
5 do children celebrate with 2 todowithawhole country
children from other countries?
3 to have something at the same time with other pecple
& dochildren celebrate Children's
Day at school? 4 to do with two or more countries
5 something you give to a person on a special day
N EELNN eeo
7 WRITIN G Tex | TraB@thrkrnal com

An invitation

‘Subject: | Re: Party!

1 Read the emails. Answer the questions.
1 Who is Dana?
2 CanLiam go to the party?

& S @) i
To:| Liam Walkor@hooriy.couk

Hi Tina,

I'd love to come to your party on Friday but I've got a small problem. I've
9ot fookall raining from 6 1o 7.30 pm. Can | arrive a bit kate? |s that OK?
No probiiem with the playlist. ' got some great new 5ongs.

Sea you Friday,

Liam

= i
Subject: [Fary!

Hi Liam,

Would you ke to come to my house next Friday for
aparty at 7 pm? I's my cousin Dana's birthdy,

My address is 32 Lime Streel. Make a playist please,
| love your music.

Hops you can come. Let me know soon

Tina

PS Don't bell Dana, I's a surprise.

2 Match the sentences with the same
meaning. Write a-e in the boxes.

Would you like to come to my party? |

Id love to come to your party.

I'm sorry | can't come to your party.

Make a playlist, please.

Don't tell Dana. A\

| don't want Dana to know.

Can you make a playlist?

‘Can you come to my party?

I'd love to come but | can't.

I'd be very happy to accept your
invitation.

woa WM

" an o ow

‘Which pairs of sentences in Exercise 2 can you use to
do these things?

1 give an order

2 acceptaninvitation
3 make arequest

4 Read the invitation again. Answer the questions.
1 Whatis the invitation for?

2 What special requests does Tina make?

4 make an invitation
5 refuse an invitation

5 Youwant to invite a friend to your house. What information
should you include? Tick (/) the correct answers.
1 Your address.

How marry brothers and sisters you've got.

The time you want them to come.

The reason.

Who your favourite singer is.

The day or date you want them to come.

& Write an invitation (50 words). Choose one of these
reasens. Include a special request or instruction.
* It's your birthday.
* You've got a great new DVD to watch,
* You've got anew computer game.

o v o oW o

45
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Students are presented with a model
text for analysis of task purpose,

and for presentation and practice of
useful language before they move on
to produce their own compositions.
The final task is closely modelled on
the type of tasks which appear in the
Cambridge English: Key writing test.




INTRODUCTION

Exam practice and review consolidates content from each pair of units.

B THiNK EXAMS

READING AND WRITING
Part 3: Multiple-choice replies

1 Complete the five conversations.
Choose the correct answer A, Bor C.
0 What are you doing?
A | play computer games.
é B l': ayduct:v. ¢
(©) I'm trying to find my school bag.
§ 1 How often are you late for scheal?
A onMondays

B_abostonce 3 month

Exercises on this page
replicate the content
and format of tasks

in Cambridge English
exams. Tasks from the
Reading and Writing and
Listening papers provide
authentic practice at

the appropriate level for
your students.

ool?

cut?

J

Part 6: Word completion

2 Read the descriptions of clothes. What is the word
for each one? The first letter is already there. There
is one space for each other letter in the word.

0 You can wear this over your shirt when you go out.
jacket

Wear these shoes to play sport. t

Put this on if it's cold.

Some bays wear trousers to scheol, other boys wear

these.s

You wear this around the top of your trousers.

W N -

w

A lot of teenagers wear these. j

CAMBRIDGE ENGLISH

™\
Cross-references indicate
where in the Workbook you
T can find further practice of
S G . .
Part 1: Multiple-choice pictures these Cambrldge EnghSh
D exam task-types as well as
3 EIIEIN Youwill hear five short conversations. useful exam tipS.
There is one question for each conversation, For
each question, choose the right answer (A, B or C). Y,
0 What are the girls talling about?
v >
. - HIEST (@ URSEITE UNITS 1&2
1 When does Oliver play tennis
ey VOCABULARY
WECHESDAY WEDKESEAY . . )
——r —r 1 Complete the sentences with the words in the list. There are two extra words.
FRIOAY @ newsagent’s | take | dress | cub | write | plays | collects
SATURDAY SaTURDAY .
o ol sports shop | supermarket | jumper | shoeshop | belt
. 1 lwantto a blog about pop music.
(A (& | 2 If you're cold, why don't you put ena ?
3 Where is Brian? 3 She the guitar and the piane. She's really pood at both,
4 Ineedtogotothe and buy some tennis balls,
5 Mydad old toy cars. He's just a big child!
& You need some new boots, Let's goto the
7 I'mthinking about joining the golf but it's very expensive.
8 Your trousers are falling down. You need a .
9 Can you et some eggs and some milk when you go to the | please?
10 lalways lots of photos when | travel. -/10
3 What is Melly's hobby? GRAMMAR Ve
2 Complete the sentences with the words in the list.
sworking | ‘re writing | works | plays | 're playing | write The Test Yourself
1 Mydad's acook. He at a restaurant in town. page allOWS Students
2 llike poetry. | at least five poems every week.
A | [ B | 31 Mum’s in her office. She on something very important. to CheCk Progress and
4 Paulsinaband. He the drums. is based on language
4 How muchis the red jumper? 5 lan and Dan are on the computer. They their blog. . .
& Lucy and Rachel arein the garden. They footbal presented in this and

w

The traffic light scoring system
enables students to chart their
progress across the level.

Find and correct the mistake in each sentence.
1 lcan'tstand to eat carrots.

2 We don't playing very well today.

3 They doesn't ike playing video games

4 That sandwich is tasting very good.

5 Does you speak French?

& He goes always swimming at the weekend,

....................................................................................... >

-

the previous unit.

FUNCTIONAL LANGUAGE

4  Write the missing words.

1 A Be 11t looks very dangerous.
B Don't worry. I'm fun,
2 A How do you watch TV?
B day when | get home from school.
1 A Look ! There's a dog coming,
B Andit look happy. Let's run!
4 A Please shout! The baby is asleep.
B Oh OK.I'm N

MY SCORE [ I
| 2-30 |

I

READING

1

"

[CIIRTE Match the words in the list with the
photos. Wite 1-6 in the boxes. Then listen,
check and repeat.

1 kitchen | 2 bedroom | 3 bathroom

4 living room | § dining roam | & garden

4 EEENIEE Lock at the photos on page 49. What ean
you say about the house?

5 [ Read and listen to the magazine artiche.
Chaoose the correct option A, Bor C,
f people wanted to b

*

Within the unit you will

see this symbol next to

Match the verbs in the list with the rooms in
Exercise 1. (Some verbs go with more than
one room.)

eat | deep | cock | wash

watch TV | play football

q
a house.
A Right

A Right

® Wrang

€ Doesn't say
They finsshed building the house in one month.
B Wreng € Doesnitsay
The Lego Fridge warked.

James May to buy

. e y
ST Work inpairs. Have you got the e [C ey
::‘mh::c'aos:"\:\:a other activities do you do A Right 8 Wreng € Doesntsay
i 5 There were photas of the house on a Facebook page.
1 fuk fo mey dlad in the kifchen, A Right & Wrong € Doesritsay
& A charity for children has pot the pieces of Lege now.
1 sing ise the bathreom. A Right B Wrong € Doesn't say

those exercises which
are closely modelled on
Cambridge English: Key
exam tasks.
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USING THE WORKBOOK

As you’d expect, the Workbook reflects the content of the Student’s Book, providing extra practice of language (grammar,
vocabulary and pronunciation) and skills (reading, writing, listening and Train to think). The focus is on independent study
but Workbook activities can equally be exploited in class.

Look at the conversations. Circle) the
correct options.

b Tok t, 1 thinkitlooks / s looking awful,

6 Look at the examples. Write four
sentences that are true for you. Use look, sound,
smell, taste and adjectives such as interesting,
boring, cool, awful, wonderful, exciting.

7 Match the pictures with the sentences.

Complete the email. Use the present
continuous o the present simple of the verbs.

GET IT RIGHT! @

Present simple vs. present continuous
Present simple: for things that happen regularly

¢ orthatare always true.

i v Ineverdo online shopping.

i X Lamneverdoing online shopping.

¢ Present continuous: for things that are happening

: atoraround the time of speaking.

i/ We're studying English today.

i X Westudy English today:

: : y
B T e
§ continuous (a.g. think/ need /lke, etc..
|V Ithinkifs a good dea:

X Imthinking s @ good idec
the correct options.

Bike for sale!

Vlsell/ am selling my bike. I 5 years old but
it %is looking / looks new. 1 Ylike | am liking
this bik  but want | am wanting
to sell i ’s too small for me.

My name is Liam and 1 %an coming [ come to
school on my bike every day. I can show it to
you. © This week | am studying / study in
room 3C. You can find me there!

VOCABULARY

Family members
(my grandparents)

Sarah
(my grandma)

daughter)

Josh ME Megan
(mybrother) (my sister,
Sarah &aBill's
] granddaughter)

Possessive adjectives and pronouns

Possessive adjectives | Possessive pronouns
my mine

your yours

his his

her hers

its -

our ours

their theirs

Key words in context

3
(my granddad / grandpa) m

Sally lan Jenny Sam
(my mother, (my father) (myaunt,
Sarah &Bill's sister-in-|

Feelings

lanis (my uncle,
law) Jenny's
husband)

Ben gﬂ il
(enny & Samis it
son, my cousin)

side of the family Here's a photo of my dadis side of the family. N
fight They are three brothers and they fight quite a ot. A :’A\\«/
spend time Do you spend a ot of time with your family? eed
hero Miya and Tifany are heroes - they saved their father' ife.
ambulance Let's call the ambulance. Quick! @
disappear David disappears under the water
introuble I think they're in trouble. Let’ help them.
open presents Can wie open our presents now?

h Let's wateh th orried

Cambridge Learner Corpus

informed exercises, in each unit

of the Workbook, help your

students avoid common pitfalls.

DIALOGUE

1

Listen again. Complete each space with

between one and three words.

1 James was a street musician, sit

I TRAIN TO THINK IN—

Listen to the sentences. Write the past Making decisions

tense verb you hear in the spaces. Then put the

sentences in the correct order 1 You caninvite a famous person to your birthday
party. Who do you want? Write the names of

three people you like in the circles.

/Ywhy?

/'//77
WHO *4@
2227 \_Sheeran_
E Well yes,| /V
T e |
F Oh,we \ Why? Why?

2 Next to each person write one reason for inviting
him/her.

3 Use your mind map to make a decision.

4 Write a sentence saying who you want and why.
I want Ed Sheeran because he can sing for me.

A

In addition to grammar
and vocabulary practice
activities, you’ll also
find a word list in each
unit of the Workbook
with examples of

target lexis in context.
This serves as a useful
written record for your
students.

international When s International Childreris Day?
national Today is a national holiday in Turkey.
share Let's share the pizza. It big enough
together It's good for children and parents to have time to spend .
together
invitation Thanks for the invitation to the party scared
38
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A Train to Think section which
aims to further develop critical
thinking skills covered in the
Student’s Book features in all
even-numbered units of the
Workbook.

Finally, in all odd-numbered units,
you’ll find extra practice of lexical
chunks taught in the WordWise and
Phrases for Fluency sections of the
corresponding unit of the Student’s Book.




