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DEAR TEAGHERS

I'm delighted that you've chosen these official preparation
materials to prepare for a Cambridge English Qualification.

Our materials draw on the expertise of a whole team of
writers, teachers, assessors and exam experts.

They are materials that you can really trust.

Our preparation materials are unique in many ways:

e They combine the skills, knowledge and expertise of our teams at Cambridge University
Press and Assessment, who are experts in material development, examination design
and language research.

They draw upon the experience of millions of previous exam candidates — where they
succeed and where they have difficulties. We target exercises and activities precisely at
these areas so that you can actively ‘learn’ from previous test takers’ mistakes.

Every single task in our materials has been carefully checked to be an accurate reflection
of what test takers find in the test.

In addition, we listen to what you tell us at every stage of the development process. This
allows us to design the most user-friendly courses, practice tests and supplementary training.
We create materials using in-depth knowledge, research and practical understanding.
Prepare for Cambridge English Qualifications with confidence in the knowledge that you
have the best materials available to support you on your way to success.

We wish you the very best on your journey with us.
With kind regards,

Rl

Pamela Baxter
Global Propositions Director

PS. If you have any feedback at all on our support materials for exams, please write to us at
directcs@cambridge.org




The Complete
exam journey

The unique exam journey in
Complete Advanced allows
learners to build their confidence
and develop their skills as they
progress through each unit,
ensuring they are ready on exam
day. Along the journey there are ...

/Full Reading and Use
of English, Listening,
Writing and Speaking
exam tasks in every
unit, with step-by-step
preparation exercises
to ensure students have
the skills necessary to
understand and do the

exam task.
J

: .
Opportunities
to fine-tune and
practise each exam
task, confident in the
knowledge that the
materials are checked
by the same team who

\wntes the exams. )

[

Exercises targeting common

C1 Advanced problem areas, using
data from the Cambridge Learner
Corpus, so students can overcome
language areas of difficulty in time
kforthe exam.

Extra practice sections for Writing
and Speaking exam tasks at the
back of the book, with preparation
exercises and model exam tasks
for students to follow.

/ .

Exam info and advice boxes with up-
to-date exam information and advice,
which are placed before every exam
task in every unit, so students can
apply the tips as they do the task.

Rwading ond Use of Englsh Part |
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Student’s Book overview

Eye-catching images in the Starting ] ] ]
off section at the beginning of each A brlghtly.de5|gned Exam info,
unit get students interested in the Exam advice or Exam round-up
box precedes every exam task.

unit topic.

All C1 Advanced
Listening, Reading and
Use of English, Speaking
and Writing exam tasks
have relevant and

engaging topics.

~
e o oo Clearly flagged signposts to the relevant
by students identified sections of the COMPLETE grammar
and practised in reference, Writing bank and Speaking
grammar sections. bank at the back of the Student’s Book. )

e —
o o e o o

/ N\
QR codes link through to
videos of the COMPLETE

grammar reference,
offering students a visually
stimulating presentation of

the course grammar.
o 4
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Component line-up

Workbook 5 CAMBRIDGE

The activities in the
Workbook consolidate
the language presented
in the Student’s Book.

It also includes extra
exam practice with exam
advice boxes. Students
can access the audio

files using the QR codes
throughout the Workbook
or download them via the
link on the inside front
cover.

Teacher’s Book with Digital Pack

The Teacher’s Book includes step-by-step activities for

each stage of the lesson, with answer keys, audioscripts,
background information and extra activities. It also includes
unit target vocabulary word lists and vocabulary practice
activities at the end of each unit. The Teacher’s Book also
provides access to the Digital Pack via the code on the inside
front cover.

&5 CAMBRIDGE @
ADVANCED

COMPLETE

ADVANCED

Warkbaok
with answery
with eBook

Third edition
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Test Generator

The Test Generator allows you to build your own tests for
each unit, term and end-of-year assessment. Tests are
available at two levels: standard and plus. Speak to your
Cambridge representative for details.

Presentation Plus

Presentation Plus is easy-to-use, interactive classroom
presentation software that helps you deliver effective

and engaging lessons. It includes the Student’s Book and
Workbook content and allows you to present and annotate
content and link to the online resources. Speak to your
Cambridge representative for details.

Digital Pack

Scan the QR code to learn
more about your Complete
Advanced Digital Pack.




C1 Advanced content and overview

Part/Timing | Content | Exam focus

Reading and Part 1 Multiple-choice cloze. A modified cloze containing eight Candidates are expected to

Use of English | 8aps followed by eight four-option multiple-choice items. demonstrate their knowledge

1 hour Part 2 Open cloze. A text containing eight gaps. of vocabulary and grammar

30 minutes Part 3 Aword formation exercise. A text containing eight gaps. Each gap | in Parts 1-4, and their reading
corresponds to a word. The stems of the missing words are given beside comprehension skills in Parts 5-8.
the text and must be changed to form the missing words. Candidates are also expected to
Part 4 Key word transformation. Six separate items, each with a lead- show understanding of specific
in sentence and a gapped second sentence to be completed in three to information, text organisation
six words, one of which is a given ‘key’ word. features, tone, attitude, opinion,
Part 5 Multiple choice. A long text followed by six four-option and text structure throughout the
multiple-choice questions. exam.
Part 6 Cross-text multiple matching. Four short texts, followed by four
multiple-matching questions. Candidates must read across texts to
match a prompt to elements in the texts.
Part 7 Gapped text. A text from which six paragraphs of equal length
have been removed and placed in jumbled order after the text,
together with a seventh paragraph. Candidates must decide from
where in the text the paragraphs have been removed.
Part 8 Multiple matching. A text or several short texts preceded by
multiple-matching questions. Candidates must match a prompt to
elements in the text. There are ten questions.

Writing Part 1 Candidates are required to write an essay, between 220 and Candidates are expected to

1 hour 260 words, bas_ed on two points givep in Fhe inpu_t text. They will be demonstrate their ability to write

30 minutes a_sked to explain Wh]ch o.f'ghe two points is more important and to ataC1 level. They should be able to
give reasons for their opinion. demonstrate awareness of style and
Part 2 Candidates have a choice of task. The tasks provide tone, as well as functions such as
candidates with a clear context, topic, purpose and target reader describing, evaluating, hypothesising,
for their writing. The output text types are: persuading, expressing opinion,
« letter/email  «proposal comparing, giving advice, justifying
«report e review and judging priorities.

Listening Part1 Mqltiple choice. Three shgrt extracts from fexcha nges . Candidates are expected to be

Approximately betwgen interacting speakers with two three-option multiple-choice able to show understanding of

40 minutes questions on each extract. agreement, attitude, course of
Part 2 Sentence completion. Amonologue lasting approximately action, detail, feeling, function,
three minutes. Candidates are required to complete the sentences genre, gist, opinion, purpose,
with information heard on the recording. situation, specific information, etc.
Part 3 Multiple choice. A conversation between two or more
speakers of approximately four minutes. There are six four-option
multiple-choice questions.
Part 4 Multiple matching. Five short themed monologues, of
approximately 30 seconds each. Two parallel multiple-matching
tasks. Each multiple-matching task requires selection of the correct
options from a list of eight.

Speaking Part 1 A short conversation between the interlocutor and each Candidates are expected to

I Friftes candidate (spoken questions). demonstrate competence at
Part 2 An individual ‘long turn’ for each candidate with a response organising a large unit of discourse
from the second candidate. In turn, the candidates are given three through comparison, description,
photographs and asked to talk about any two of them. speculation and expressing opinion.
Part 3 A two-way conversation between the candidates. The Candidates are also expected to
candidates are given spoken instructions with written stimuli, demonstrate an ability to sustain
which are used in a discussion and a decision-making task. The interaction through their use of social
conversation is divided into a discussion phase (two minutes) and language and their ability to exchange
a decision phase (one minute). Candidates are given approximately ideas, express and justify opinions,
15 seconds to initially read the task before starting to speak. agree and disagree, suggest,
Part 4 A discussion on topics related to the collaborative task speculate, evaluate and negotiate.
(spoken questions).




I Unit objectives !

'| People like us

Topic: talking about ourselves and our friends and family

Reading and Use of English Part 8: identifying key
information in a question

Reading and Use of English Part 4: identifying why
answers are correct

Listening Part 4: predicting what will be said and how
ideas will be expressed

Speaking Part 1: responding to questions; using tenses
correctly to talk about yourself

Writing Part 1: an essay: identifying the key parts of the
task; improving textual cohesion

Vocabulary: personality adjectives; collocations with
give and make; multi-word verbs

Grummar: verb forms to talk about the past J
Starting off  sBpage 8
Leadin

With books closed, ask students to think about a member
of their family or a close friend. Give them a minute

to write down five adjectives which best describe this
person, e.g., funny, generous, hard-working, kind, loving.
Students take turns describing this person for one minute,
giving examples to support their adjective choices.

a Elicitideas for the first item in the list (the job we choose).

Then put students into groups of three to discuss.
Monitor to make sure they give examples to support their
ideas. After five minutes, stop the discussion and invite
groups to share their ideas with the class.

o Read the rubric and refer students to the photographs.
Give them a minute to consider their ideas before putting
them into pairs to discuss.

e Allow students time to read the statements and
make notes. Then put them into pairs to discuss the
statements. Encourage them to give reasons and
examples to support their ideas.

Extension activity

Ask students fo consider whether a close friend or family
member would agree with their assessment of themselves,
and then put them into smaill groups to share their
thoughts, e.g.. I'd say my close friends are similar to me;
however, my mum would disagree. She'd argue that ...

Listening Part 4

o Check students’ understanding of the adjectives,

eliciting the meaning of any items that they don’t know,
and then put students into pairs to complete the table.
Alternatively, you can allow them to use a dictionary for
this task. At the feedback stage, you can raise energy
levels by saying the adjectives in random order and
asking students to stand up if the word is positive, sit
down if it is negative and turn around if it can be either.

Suggested answers

Usually positive: competent, conscientious, considerate,
genuine, hilarious, imaginative, open-minded, outgoing,
supportive, thoughtful, well-organised

Usually negative: chaotic, insecure, insensitive, naive,
self-centred

Could be either: idealistic, protective, unconventional

° Look at question 1 and allow students two minutes

to choose their three adjectives and think of reasons

to support their choices. Then put them into pairs to
discuss. As a fun alternative for question 2, put students
into pairs and ask them to choose a classmate to describe
to the class without saying their name. The class must
guess the classmate before moving to the next pair.

SB page 9

Leadin

Put students into pairs or small groups and ask: How
did you meet your best friend? Students briefly share
their stories. In whole-class feedback, invite students fo
share their stories before holding a class vote on which
meeting was the most unusual.

After the students read the exam information on

page 9. ask them to close their books and check their
understanding by asking the following questions.

Do you listen fo dialogues or monologues? How
many? (monologues; five)

How many fasks do you have fo complete for each
monologue? (fwo)

For each fask, you must select one answer from a list of
options. How many options are there? (eight)

How many times do you hear the monologues? (twice)
Is it important fo understand every word that the
speakers say? (No - it'simportant to get a general
idea of what they are saying and to pick up their main
points or opinions.)

Encourage students to share how confident

they feel about this part of the exam. This

will help you identify students’ concerns at

\ the start of the course.




° Read the rubric with the students and direct them to Task
One. As an alternative to pairs discussing A-H, divide the
class into groups of four and then into pairs. Tell one pair
to discuss A-D and the other E-H. Then bring the groups
back together to share their ideas.

a Students now focus on the question and options in Task
Two. Ask pairs to try to agree on the three statements
that they think are the most important for maintaining a
friendship. Invite pairs to share their ideas with another pair.

e Remind students that for each speaker they will need to
listen for an answer to both the Task One and the Task Two
questions. However, tell them not to worry if they don’t get
both answers now, as they will hear the recording again.
Play the recording, but don’t check the answers yet.

Track 02

Speaker 1: | can’t recall exactly when Bella and | became friends,
but once we’d met, we quickly discovered we had more in common
than living in the same building. | bumped into her after locking
myself out of our apartment block one night. Bella was coming
home with a friend, and, seeing my distress, produced a key for the
main entrance - until then we’d never seen each other. Things just
went from there. Now she’s as dear to me as a family member. She’s
always been quick to forgive when I’ve let her down, which helped
me grasp why you should put up with stuff rather than taking
offence and dwelling on it. After all, everyone can make mistakes!

Speaker 2: | met Caleb on a college course, but we hadn’t really
talked until we ran into each other at an exhibition. Id reluctantly
promised a friend I’'d accompany her - and it turned out Caleb had
made a similar promise to someone that he also couldn’t get out of.
We got chatting - and hit it off! Since then, I’'ve come to realise the
strength of our friendship lies in things which we’ve done together.
Having memories like that are a vital part of connecting with
someone. We’ve had our ups and downs, too, over the years, and
fallen out. But I’ve begun to see that disagreements aren’t nearly as
significant as the good times we’ve had.

Speaker 3: Amara’s actually a friend of my cousin, although
weirdly, that’s not why we became friends. We’d meet occasionally
at parties but had different friendship groups, so | never imagined
we’d be best friends - for one thing, she didn’t seem the kind of
person I’d normally hang out with. | couldn’t have been more
wrong! Since then, I've stopped making such hasty judgements!
Anyway, one evening | went to the theatre, to watch a comedian
who told some absolutely hilarious stories. During the interval |
ran into Amara - it turned out we’d had the same opinion of him.
And that’s how it all started! After that we met up - and spent the
evening giggling over those stories again!

Speaker 4: I'd known Nigel for years. We’d done the same course
at uni, but had never really hung out. Then | happened to attend a
conference he was at - and discovered he was just as passionate
about nature conservation as | was, so we got chatting! That turned
out to be a great foundation for a friendship, and one I've really
valued. Our friendship almost fell apart, though, when he bought a
jacket for an important occasion, and asked my opinion - so | told
him exactly what | thought, expecting he’d be OK if it came from
me. How wrong could | be? Anyway, | remembered never to do that
again, for the sake of our friendship!

Speaker 5: I'd always hoped my friendship with Marta would last

- and it has. A lot’s happened to us individually since we first met,
though, and I’'ve come to realise that our friendship wouldn’t have

survived if we hadn’t adjusted to the effects that various life events
had on each of us. Anyway, we met when a colleague put on a fancy
dress party with a bizarre theme. Nobody was entirely sure who
invited Marta, but the costume she was wearing was so astonishing
that | simply had to ask her about it - and we took to each other
immediately. It turned out we knew several of the same people,
too, so we had lots to talk about!

o Students compare their answers in pairs. This will help
them to narrow the focus on questions that are in doubt
when they listen a second time. Replay the recording,
and again allow students to compare and discuss their
answers before you elicit them in whole-class feedback.
Where there is disagreement or uncertainty, replay
the relevant sections of the recording, pausing where
appropriate to clarify the correct answers.

Extension activity

Introduce the term disfractfor (an option which may
seem plausible but is incorrect). Play the recording for
Speaker 1 and, if possible, display the audioscript. Ask
students to identify any options which may have misled
them. For example, in Task One ‘Bella was coming
home with a friend’ may seem to connect with *friend’
in option B, but there is no suggestion that Bella’s friend
was also the speaker’s (‘a mutual friend”) or that this
person had any influence at all on the formation of

the friendship. Similarly, in Task Two ‘She’s always been
quick to forgive when | let her down’ could seem to lead
to ‘Friends are bound fo fall out” in option B, but the
speaker is not making a generalisation about inevitable
conflicts between friends. You can confinue examining
the distractors for Speakers 2-5 in the same way.

Answers
1E 2C 3H 4D 5F 6C 7G 8D 9H 10E

o Students work individually before comparing their
answers in pairs.

Answers
1G 2F 3E 4A 5C 6H 7B 8D

e Students read the rubric individually before completing
the activity in pairs. Check answers in whole-class
feedback. Then dictate the following questions for
students to discuss in small groups:

What would you do if you unexpectedly bumped into
someone you were trying to avoid?

How would you improve a relationship with someone you
never hit it off with but were expected to get on with?

What would you do if your two best friends fell out?

Answers
1fellapart 2putupwith 3dwellon 4bumpedinto
5hititoff 6taketo

Peopile like us



Grammar
Verb forms to talk about the past
P Page 162 The COMPLETE grammar reference

Fast finishers

Ask fast finishers to write a short paragraph about one
of their close friends using at least three of the phrases
(1-8) from Exercise 5. When everyone has completed
Exercise 6 and you have elicited the answers, invite
these students to read their paragraphs to the class.

SB page 10

Leadin

Write on the board: I'd known Beth for & years, but it was
only affer we'd been working closely fogether for a few
months that we realised we had loads in common and
became firm friends. Invite a student to come to the
board and underline the past tenses in the sentence.
Elicit what each tense is ('d known: past perfect;

‘d been working: past perfect continuous; realised, haad,
became: past simple). Then students individually write

a sentence about one of their close friends using past
perfect, past perfect continuous and past simple. To
support weaker students you could dictate the following
template: I'd known............... but it was only after we'd
................ thatwe. ............. and elicit the correct grammar
forms. Encourage students to self- and peer-correct errors
before offering corrections in whole-class feedback.

° Students work individually to complete the task. After

five minutes, ask them to check their answers in pairs.
Encourage students to read the information in the
COMPLETE grammar reference on page 162 to help them
check their answers. In class feedback, it may help to
present a time line for each sentence, highlighting how
the grammar is used. For example:

When speaker Time of event speaker
met Nigel is describing
_________________ %4 l >
7 1 -
Past Now Future
Answers

1E 2A 3D 4C 5F 6B

Q Students work individually to complete the sentences

and then check answers in pairs. Tell them to say the
sentences out loud as the correct answers may be easier to
identify orally. Elicit the answers and encourage students
to note down their common problem areas. If students

are making frequent errors, tell them to complete the
practice exercises on page 163 of the COMPLETE grammar
reference, either in class or as a homework activity.

Answers

1 has been working, left

2 has been studying, hasn’t gone/been

3 came, started, was making / made, continued

4 had, had been working / had worked, hadn’t been wearing /
wasn’t wearing / hadn’t worn

5 grew, belonged / had belonged, have sold

e Put students into groups of three. Ask each student
to work on a paragraph (a, b or c). After two or three
minutes, stop the students and ask them to share their
answers with their group, explaining their choices. If
students do not agree, encourage peer correction and
use of the COMPLETE grammar reference, page 162,
before you elicit answers in whole-class feedback.

Answers

1often used to get 2 never used to bring

3 would always ask 4 usedtobe 5built 6 usedtoknow
T havecome 8 have gradually been changing

9usedtogo 10were 11 would look

° Students ask and answer the questions in pairs.
Encourage them to use different past tenses in their
answers, e.g., | wasn’t expecting to enjoy the film because
I’d read a few bad reviews. I’ve always loved art, so paints
were the perfect present for me. Monitor and make a note
of any problems with past tenses. In feedback, elicit
corrections to common errors from the students.

Extension activity

Put students info small groups. Tell them fo write five
new questions using a range of past forms. Students
can choose the question topics or adapt the topics
from Exercise 4, e.g., What felevision series did you
use to watch when you were younger? Have you
ever given someone a present that they didn’t like?
Have you been following the news about ... on social
media? Allow students five minutes to write down their
questions and peer-correct grammar errors before they
ask and answer the questions with another group.

° Point out that these are common mistakes made by exam
candidates. Therefore, when completing the exercise,
students should highlight any of these mistakes that they
make themselves. They can use this knowledge to check
their written work in the exam.

Answers

lhavehad 2were 3was 4hadn’torganised
5didn’ttake 6 have been invited

7 have only been living, has lived

8 haven’t noticed



Reading and Use of English Part 8 sBpage 11

Read the exam information with the class. Infroduce

students to the word paraphrase (saying the same

thing using different words). Elicit why it is

essential fo understand the importance

of paraphrasing in Part 8 (because each

of the statements or questions will be a
Qorophrose of information given in the text).

° Allow students a minute to read the questions and
consider their answers. Then put them into groups of
three to discuss. Monitor and make a note of any useful
family-related vocabulary that students know e.g., only
child, step-brother/sister, twin. Invite groups to share their
ideas in whole-class feedback and write key vocabulary
that you heard on the board.

e As students are not always sure what ‘key words’ are,
make it clear that they are the words which carry the
essential content information that they will be looking
for later in the text. Emphasise that students need
to imagine themselves as the person speaking and
think of what this person might say to convey this key
information. Elicit a few different examples for the first
question, e.g., Sometimes | ask my sister for feedback,
but she can be quite critical (the sister being critical is
the downside). Put students into pairs to do the activity.
Monitor and if weaker students need support, help
them by asking, What would you actually say? to elicit an
appropriate paraphrase.

Suggested answers

1 downside, seeking an honest opinion

2 grateful, providing a place to escape

3 jokingly accuses, behaviour, claiming to protect the writer
4 incorporate, feature of their upbringing, current lifestyle
5 appreciation, undeserved support

6 remained over-protective

7 finally, recognise, advantages, upbringing

8 irritated response, apparently insignificant

9 missed, ally

10 positive role, own development

e Pre-teach siblings, flattery and head off. Remind students
thatin the exam they have 90 minutes to complete eight
parts of the Reading and Use of English paper, so they
should aim to complete each partin an average of 10-12
minutes. Before students attempt the task, ask them to
highlight the part of the text that is paraphrased in each
question. Explain that this can be a useful tactic so they
know what part of the text to check their answers against
once they’ve completed the task. When the time is up,
put students into pairs to compare their answers.

Answers
1C 2D 3A 4C 5B 6A 7C 8B 9D 10B

o Put students into pairs and encourage them to guess the
approximate meaning if they are not sure. Before eliciting
their answers, allow students to check them using a
dictionary. This will encourage autonomous learning.

Answers

1 considers me 2irritate me 3 blocks, interferes with

4 reach the same level as 5 think they are caused by

6 manage without having it 7 left

8 started living comfortably 9 arrive or appear somewhere

o Allow students two minutes to quickly read the four texts
again before they discuss in pairs.

Vocabulary sspage 14
Collocations with give and make

Leadin

With books closed, write give and make on the board.
Put students info groups and give them one minute

to brainstorm phrases starting with these words, e.g.,
give aadvice, make a mistake. Invite students to write
their phrases on the board. Elicit corrections from the
class rather than offering corrections yourself. Leave
the phrases on the board as they may be helpful when
students complete Exercise 2.

Give students time to consider the alternatives and then
elicit the correct answer.

Answer
C

0 Read the rubric with the class and elicit the answer to the
first question. Students then work individually. Encourage
them to say the sentences out loud to themselves, as
incorrect answers may be easier to identify orally. If you
did the lead-in activity, refer students to the phrases on
the board, as they may have already identified some of
the correct answers themselves.

Answers

lgivemake 2correct 3give make 4 correct
5madegiven 6give make 7correct 8wadegiven
9 give make

Fast finishers

Fast finishers choose one of the verbs from Exercise 2,
e.g.. make, and use a dictionary to find three more
phrases, e.g.. make a fuss. When they have done
this, they should write three short sentences using the
phrases in context, e.g.. My sister made a fuss when |
borrowed her mobile phone fo call my friend. To help
prepare for Exercise 3, fast finishers can share their
phrases and senfences with the class affer you have
completed whole-class feedback for Exercise 2.
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e Students work in pairs and then compare answers with
another pair. If they disagree, encourage them to use a
dictionary to check their answers before you conduct
whole-class feedback.

Answers

lgive 2give 3make 4give 5give 6 make
7make 8give 9make 10give

Reading and Use of English Part 4

they shouldn’t alter the key word (in capitals), for
example by changing the form of the word (because
they would not be awarded any marks). Explain that
this part of the exam focuses on lexis and grammar
and that a range of structures are tested. Reiterate
that they should use between three and six
words in their answer, including the key
word, and that contfractions, e.g.. don'f,
count as two words (do not), although

(an’f counts as one word (cannot).

a Point out that it is important to read the exam instructions

carefully as candidates can lose marks by making silly
mistakes, e.g., by forgetting to use the word in capitals.
Explain that in this first practice task, three different
options are given, including the correct one, but in the
exam students will need to formulate the correct answer
themselves. Elicit the answers to the first question before
putting students into pairs to complete the task. During
whole-class feedback, encourage students to reflect on
which errors they are most likely to make and why.

Answers

1 B (A contains seven words where the maximum is six;

C does not contain the word given.)

2 A (Bis not correct English; C does not contain the word
given.)

3 C (A does not mean the same; B contains too many words.)
4B (Ais not correct English; C is both incorrect and contains
too many words.)

a Tell students that as this is exam practice, they should
work individually. Set a time limit of 12 minutes. Point
out that there are two possible marks for each answer,
so they should make a best guess if they are not sure,
as partially correct answers may be awarded one mark.
Allow students to compare answers in small groups
before eliciting answers from the class.

Answers

1 not only considerate but (she is)

2 had fallenouta

3’m/am not nearly as (well) organised

4 looks on me as

5 always a good/great idea to be

6 would often take me for / and I would often go for / go on

SB page 14

Read the information with the students. Elicit why \

Speaking Part 1  sgpage 15
P Page 205 Speaking bank

Leadin

Write on the board: Holiday. Friends or family? Ask
students to stand and then move to one side of the
room if they prefer to go on holiday with their friends and
the other if they prefer to go with family. Once students
have moved to their chosen position, invite them to

give reasons to support their choices and encourage
opposing students to respond. You could encourage
them to use personality adjectives in their answers.

Read the exam information with the students. \
Elicit the meaning of break the ice (fo get the
conversation going in a difficult situation). Explain

to students that by general social language we mean
speaking fairly informally, but using generally correct
grammar and a good range of vocabulary fo
express their ideas. Point out that they

are not expected to speak with the other

candidate in this part of the Speaking

@om.

a Read the rubric and elicit why it is important to identify
whether the examiner’s questions are about the past,
present or future (because this will determine what
information is relevant and what tenses you should use
in your answers). Explain to students that it is important
to listen carefully to the examiner’s questions and not to
stray off the subject when they answer.

Answers
al,3,4 b2,56,7,8

e As there are eight questions for students to consider, play
the recording twice. Put students into pairs to compare
answers before you check with the class.

Answers
Marta: 2 Lucas: 6

Track 03

Marta: Yes, | was able to give a friend a room once when she had to
move out of her house quite quickly. She’d been having problems
with one of her flatmates, so she came to stay with us for a while,
just for a few months, and | think that helped her quite a lot in her
situation, which wasn’t easy for her because she was studying at
university and it was a long way from her family home.

Lucas: One of the best is from the summer vacations, which we
always used to spend together as a family at the seaside. | used to do
quite a lot of sport with my dad, you know, playing tennis, swimming,
that sort of thing, and | remember one time we went water-skiing,
which was a great new experience for me. Yes, that’s a very good one,
because | loved being close to my dad and doing things with him,
you know, things | wouldn’t have done with my mum.



e Give students 30 seconds to read the statements before
playing the recording. Before students compare their
answers, give them a minute to write down reasons why
the answers are true or false so they can justify their
answers when comparing them.

Answers
1F 2T 3T 4T

Track 04

Examiner: Marta, can you tell me, have you ever had the
opportunity to really help a friend?

Marta: Yes, | was able to give a friend a room once when she had to
move out of her house quite quickly. She’d been having problems
with one of her flatmates, so she came to stay with us for a while,
just for a few months, and | think that helped her quite a lot in her
situation, which wasn’t easy for her because she was studying at
university and it was a long way from her family home.

Examiner: Thank you. Lukas, a question for you. What’s your
happiest childhood memory?

Lukas: One of the best is from the summer vacations, which we
always used to spend together as a family at the seaside. | used to do
quite a lot of sport with my dad, you know, playing tennis, swimming,
that sort of thing, and | remember one time we went water-skiing,
which was a great new experience for me. Yes, that’s a very good one,
because | loved being close to my dad and doing things with him,
you know, things | wouldn’t have done with my mum.

° Tell pairs they should ask and answer four questions
each, choosing the questions in random order rather than

reading them in the order they appear in the book. Monitor

and listen for examples of correct and incorrect language
use, paying particular attention to target language from
the unit, e.g., past tenses, adjectives to describe people,
verb phrases and collocations with give and make. During
feedback, praise the students for correct use of target
language and elicit error correction for incorrect use.

Writing Part 1: An essay sBpage 16
P Page 193 Writing bank

Explain to students that the C1 Advanced Writing
paper includes two parts. In Part 2, students have a
choice of three different tasks and they have to select
one to answer. However, in Part 1, they are presented
with an essay task that they have to complete. Read
the exam information and then highlight the different
elements in the exam task in Exercise 2,

including the word limit which is given at

the end of the task (220-260 words). You

can also point out that more information

is given in the Writing bank on page 193.

° Give students one minute to read the questions and
consider their responses before putting them into pairs.
Monitor and write down examples of correct and/or
incorrect language that you hear. During whole-class
feedback, praise students for the correct examples you
heard and elicit error correction for any incorrect examples.

Extension activity

In this activity students will compare formal and
informal English. Write on the board the following
senfences connected to education and careers:

| think loads of people are only affer a decent salary
when they choose their career.

School wasnt much help when | was in fwo minds
about what career | should go for.

Kids get stressed out because there's incredible
pressure to do well in the final exams.

Ask students if an essay should be written in a formal

or informal style (formal). Point to the sentences on the
board and elicit that they are informal. Put students
info groups of three and ask them to make changes

to the sentences so that they are more formal and
suitable for including in an essay. After five minutes stop
the students and elicit ideas.

a Point out that a key idea could be expressed in the
introduction to the task as well as in the notes. Students
work individually before comparing their answers in pairs.

Suggested answers
education systems do enough to help young people to find jobs
fit

abilities and interests
courses

work experience
careers advice

two of the methods
more effective

giving reasons

own words

o Give students time to prepare for this activity. First, allow
two minutes for them read the instructions and consider
the methods and opinions in the exam task in Exercise 2.
Then elicit different ways to express opinions (e.g., It is
my view that, In my opinion, | believe) and to give reasons
(e.g., due to, because (of), owing to). Finally, remind
students that when taking notes, they should write down
key points, not complete sentences. Put them into small
groups to complete the task.
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o Students work individually before comparing their

answers in pairs or groups.

Answers

1 F (You must discuss two methods.)

2 T (‘explain which method is more effective’)

3 F (It’s not obligatory - you can use the opinions if you wish.)
4T (They’re written in an informal style, whereas an essay
should be fairly formal.)

5T (‘giving reasons in support of your answer’)

6 F (You should ensure that everything you write is relevant
to the task.)

7 F (You should write in a formal academic style using
complete sentences and structured paragraphs.)

8 F (You should aim to complete the task as stated.)

o Tell students to read the essay quickly to get a general

idea of the content, without focusing on the underlined
words at this stage. They then read the essay again
more carefully and match the notes a-e with the correct
paragraphs in the plan. When comparing answers in
pairs, students should justify their answers by referring
to the relevant sentences in the essay.

Answers
Paragraph 1:d Paragraph2:c Paragraph3:a
Paragraph 4:e Paragraph5:b

e Give students time to read the questions and consider

theirideas. Point out that when discussing question 6,
they should use phrases to express their opinion and to
agree or disagree with each other where appropriate. To
help them prepare and increase their vocabulary range,
students could underline opinion phrases in Cristina’s
essay and make them less formal, for example by
including contractions, so they sound more natural when
speaking (e.g., | understand your viewpoint, but | don’t
entirely share it. I'd argue that ...). Set a time limit of five
minutes for this activity before inviting students to share
their ideas with the class. Students often underestimate
how long they should spend planning so during feedback
for question 2, you may wish to elicit how long they
should spend planning their essay before they start
writing (5-10 minutes).

Answers

1 To make sure you identify all aspects of the task.

2 You will score higher marks if you write a coherent,
structured answer.

3 Not exactly - she also included how students can learn
necessary skills while working.

4 Yes.

5 While | understand this viewpoint, | do not entirely share it;
I believe; | do not think; | would therefore argue that

6 Student’s own answer

7 An academic essay always requires students to develop
and express their opinion. If this is not done, the task has not
been completed.

a Point out that reference words are used to refer to
something mentioned earlier in the text. They often refer
to a noun or noun phrase in the previous sentence but may
also refer back to a whole idea, opinion or fact. Remind
students that effective use of reference words will make
their writing more cohesive, and this will help them gain
higher marks in the exam. Some students are likely to
find this activity challenging, so elicit the answer for the
first reference word before putting students in pairs to
complete the activity. You could encourage them to draw
an arrow from the reference word to whatever it refers to
(for 1 and 5, this will be a substantial chunk of text). After
five minutes, tell them to compare answers with another
pair before whole-class feedback.

Answers

1 the fact that many young people find it hard to find the sort
of job they aspire to

2 employers

3 students

4 students

5 the idea that courses are too theoretical and do not teach
students the practical skills they will need in the workplace
6 this viewpoint

7 critical thinking skills

8 developing critical thinking skills

9 work experience

10 students’

11 an excellent general education

° Before starting this activity, put students into groups
of three and tell them to brainstorm different methods
that can be used to produce an essay plan, e.g., spider
diagrams, mind maps, bulleted lists under headings,
writing the topic sentence for each paragraph, etc.
Invite groups to write their methods on the board before
briefly discussing the pros and cons of each as a class,
e.g.,Aspider diagram is helpful as it can include a lot of
information, but it may be messy and difficult to read. Tell
students to work individually to write their plan and set a
time limit of ten minutes for them to complete it.

° Students make their own choice of words and phrases
they would like to use from the essay. If they have a
vocabulary notebook, give them extra time to copy the
words into their books.

@ Ask students to look at their plan and decide where the
vocabulary from Exercise 10 best fits with the ideas they
have outlined.

@ Point out that in the exam students have 90 minutes to
answer two writing questions and should spend around
45 minutes on Writing Part 1. As students will have spent
around ten minutes planning their essay, set a time limit
of 30 minutes for them to complete the task. This will
give them five minutes to check their text. If students are
concerned that 30 minutes is not enough time, you may
wish to point out that they only need to write eight words
a minute to achieve 240 words.



