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Welcome to Shining Lights, a dynamic new blended course for secondary school 
students, which offers not only thorough preparation for Cambridge English 
Qualifications but also engaging and communicative materials. Shining Lights 
is underpinned by four pillars: 

Welcome to 
Shining Lights

How assessment and learning work together in Shining 
Lights to help teachers and students get the most out of 
every moment of learning.

Shining Lights is an innovative course combining the use 
of teaching, learning and assessment methods to plan, 
measure and improve outcomes. 

It is the latest evolution in courses from Cambridge with 
an exam preparation journey at its core. It empowers 
students and teachers to understand and unlock the 
learning process, by:

• building lifelong learning habits

• empowering learners through personal development

• providing the solid platform they need to succeed as 
global citizens

• developing their exam readiness through a unique 
exam preparation journey.

As the teacher, you are the coordinator and facilitator 
of the student’s learning environment. This course 
provides you with the tools and insights you need to 
maximise each student’s performance. Learning 
requires multiple interactions, involving a variety of 
assessment steps, each in turn prompting a teacher 
response. The table opposite shows a selection of 
‘moments’ throughout the course to assess, guide and 
provide feedback to your learners.

Through a unique combination of the traditional and 
the new, you now have a learning environment offering 
a wealth of opportunities to assess student progress, 
to provide evidence of that progress and incorporate 
actionable feedback. Shining Lights combines learning 
and assessment as a seamless journey with a firm focus 
on exam success, building lifelong learning habits and 
developing the skills your students need to be future-
ready, confident world citizens.

Integrated Learning  
and Assessment

Problem-Based  
Learning

Life Competencies 
(Employability Skills) Oracy
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*Teacher needs to activate in Cambridge One

Benefits to students:
• Skills practice at each student’s precise level  

within the group

• Individual exercises target the individual’s 
needs

• Reinforcement in challenging areas provides  
timely support

• Extension exercises maintain motivation and 
challenge stronger students 

Benefits to teachers:
• Target individual student needs in mixed  

ability classes and save time

• Rich visual data across classes and groups 

• Confirmation of individual and group progress 

• Early warnings of possible areas  
requiring reinforcement

• Ensuring challenge when needed to  
maintain motivation

Direct the student to Cambridge One where you 
can activate targeted skills practice at the individual 
student’s level. These powerful, innovative exercises 
provide new benefits to teachers and students alike.

The Digital Classroom Personalised Learning ensures 
the best possible environment for student improvement 
and provides additional data-driven insights for you to 
manage their development.

With technology, we can now combine pedagogically 
tested approaches with the power of rapid insights 
from data. This course benefits from an innovative 
solution to support teachers and learners. In the 
Student’s Book, on the Self-Evaluation pages, look 
for the PERSONALISED LEARNING icon and direct your 
students to Cambridge One.*

How assessment and learning work together in Shining Lights

Pr
es

en
ta

tio
n 

Pl
us

C
am

br
id

ge
 O

ne
St

ud
en

t’s
 

bo
ok

PurposeExample Action/Outcomes

Gain deep insights into learners’ strengths and areas for improvement through the unique 
combination of assessment touchpoint and learning opportunities in this course. The table below 
shows a selection; for a more in-depth overview visit the website by scanning the QR code.

VOCABULARY
TEENAGE LIFE
1 Match the words and phrases to their  

definitions.

1 belong
2 broaden your mind
3 come first
4 dress up
5 follow fashion
6 gather
7 get distracted
8 hold a competition
9 participate
10 scroll through
11 set up
12 wear something out

a move up the text or pictures of an app to see 
what’s next

b come together or bring a group of people 
together

c become unable to focus or pay attention
d take part in something
e expand your knowledge, understanding or 

experience
f start something new or prepare something 

for use
g put on formal clothes for a special occasion
h be interested in and wear the latest style 

of clothes
i be the winner of a race or competition
j feel happy and comfortable in a place or with 

a group of people
k use something until it is no longer in good 

condition
l have or organise a competition

2 Complete the questions with the words or phrases 
in Exercise 1.

Clothes and fashion
1 Do your friends all   or do they 

have their own style?
2 Imagine you have to   for 

a formal meal. What would you like to wear?
3 What do you do with old clothes after they 

 ? Do you keep them or throw 
them out?

Phones and apps
4 How long can you concentrate on homework 

before you   by your phone?
5 Have you ever helped a family member or 

a friend   an app profile?
6 How long do you usually   

social media before you get bored?
Home and community
7 How often does your family   

for special events?
8 How can you help new students at your school 

feel like they  ?
9 Do you think you can   if you 

stay in one place all your life?
Events and competitions
10 Does your school ever   where 

teachers and students compete?
11 Have you ever   in anything? 

Did you get a prize or a medal?
12 Are you going to   in any after-

school activities this year?

3 In pairs, discuss the questions in Exercise 2.

READING
1 In pairs, discuss the questions.

1 What did you do during the school holidays?
2 Have you ever been to a summer camp?

2 What kind of activities do you imagine take place at:

• a fashion camp? • a technology camp?

3  DS.1 Read and listen to Javier and Paula’s experiences.  
Were your ideas in Exercise 2 correct?

4 Read the blog posts again. Who says these things? Javier (J), Paula (P) or both (B)?

1 I learned about the camp from a friend of mine. 
 

2 I became friends with someone from overseas. 
 

3 I made a mistake.  

4 I did something for my family.  
5 I looked up to someone who taught me.  
6 I’m different to the people I know at school. 

 

13/19, THE BLOG WHERE TEENS 
TALK TEENAGE LIFE

Hot Summer, Cool Camps

Summer Fit fashion camp
by Javier

I knew about sports camps, English camps, 
even coding camps, and I was thinking about 
participating in one of them this summer, when 
my mum’s friend told me about fashion camp. I’ve 
always been interested in clothes and fashion – 
when I’m older, I want to be a designer – so you 
can imagine how excited I was to take part!

The camp wasn’t in the countryside like most 
camps are. It took place in a beautiful old building 
in the centre of the city. We learned all about 
the process of designing clothes, from patterns 
and materials to different ways to cut and shape 
fabric. We also learned how to sew both by hand 
and with a machine. There were four instructors. 
One of them came from Italy. I really admired the 
way he explained everything so clearly and yet so 
passionately.

During the two weeks, we each had to design 
and make three pieces of clothing. I made 
a shirt, a pair of shorts and a scarf. They were 
pretty good, except for the shirt – I didn’t put the 
buttons on the correct side! On the final day, we 
held a competition, a kind of fashion show with 
the clothes we’d made. I came third! I wore my 
shirt and shorts, but not the scarf – that’s for my 
mum’s birthday. Even the instructors dressed up 
for it. It was so much fun!

Teen Tech summer camp
by Paula

I’m a big fan of technology – I don’t just mean 
using it, like my friends do. I’m fascinated by 
how it works as well. So, I really wanted to go to 
technology camp the summer before last, when 
one of my friends first told me about it, but I was 
too young, so I had to wait.

It was worth the wait! We did all kinds of 
things at the camp. We learned coding, set up 
websites, built robots, interacted with artificial 
intelligence. One of my favourite things was 3D 
printing. I made a toy for my younger brother. 
Well, I didn’t make it, I printed it! And we had 
the chance to fly drones as well. It’s not as easy 
as it looks. You have to really pay attention 
or you can easily make a mistake. One of the 
participants, a friend I got to know from Canada, 
got distracted and crashed his drone on the roof 
while he was chatting to me. The teacher wasn’t 
very happy, but he turned it into a lesson and 
showed us how to repair it. I learned so much 
that I’m building my own drone now at home.

Sometimes my school friends think I’m a bit 
strange because I talk about technology all the 
time and I don’t care about the latest trends on 
social media or worry about what clothes I wear, 
but at the camp I really felt like I belonged. 
I can’t wait to go back next year.

Here at 13/19, we asked you to tell us about your summer-camp experiences. 
Here’s what two readers had to say.
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Digital StaRtER UNit  
BREaKiNg tHE iCE

Assess class knowledge and gaps 

PERSONALISED LEARNING

DIGITAL CLASSROOM
Personalised skills practice through 
data-driven recommendations

Assess exam readiness and guided practice

WRITING
A REPORT
1 Look at the infographics and decide if the 

sentences are true or false.

1 Almost all the students go to school on foot or 
by bike.

2 Only half the students do sports outside school.
3 Most students use fitness apps.
4 More than half the students buy sports clothes.

5 Complete the messages with the present simple or 
present continuous form of the verbs in the box.

not believe  not have got  play  stay  wait  work

GRAMMAR
PRESENT SIMPLE AND 
PRESENT CONTINUOUS

1 Watch the grammar  
animation. Why are 
the boy and the girl at 
the gym?
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2 Look at the examples from the grammar animation. 
Match the verb forms in bold to the uses (a–f). 
Then complete the rules in the grammar box.

1 I usually run in the park.
2 You want to win your race.
3 Winning doesn’t matter that much.
4 You’re working hard!
5 Our trainer isn’t working.
6 I’m playing better every day.

a a fact, or something that is generally true
b a state verb (like, love, expect, etc.)
c a regular habit
d something that is happening now
e a changing situation
f a temporary situation

Present simple and present continuous
We use the 1    for habits and 
things that are generally true, and with state verbs.
We use the 2    for things that 
are happening now, and temporary or changing 
situations.

 Grammar reference and practice page 114

3  Go to the digital activities.

4 Choose the correct answers.

1 I can’t talk to you now. I do / I’m doing yoga with 
my sister.

2 Laura plays / is playing handball every Saturday.
3 More and more people become / are becoming 

interested in paddle boarding.
4 Running is a sport that doesn’t cost / isn’t 

costing much money.
5 Hasan trains / is training hard for the rugby 

match these days.
6 Some people don’t think / aren’t thinking 

e-sports are really sports.

PRACTICE EXTRA UNIT 1

DIGITAL CLASSROOM

Preparing to speak
Write notes before you speak. For example, write 
school – bike, rain – bus. Then use full sentences 
when you speak: I usually go to school by bike, but 
I take the bus when it rains.

ORACY

6 Make notes about these topics. Then work in pairs 
and take turns to talk about yourself.

• something I always / never do
• something I want in my life
• something I’m doing / working on / 

learning about / training for at the moment

 Find out more about state verbs 
(also called stative verbs). Make a list of state 
verbs and then write one or two sentences 
explaining how they are different from other verbs.

Develop
1 In your group, share your information 

from Stage 2. What important points have 
you found?

2 Decide how you could help the group of 
teenagers you chose.

3 Decide how you will present your solution 
(e.g. with a poster, video, podcast, etc.).

4 Create a first draft of your presentation.

1 2 3 4CHALLENGE

1  
In our survey, we asked our classmates about 
their fitness habits. The survey provided some 
very interesting information.

There are 28 students in the class. Almost all of 
us come to school by bike or on foot, so we get 
some exercise every day.

2  
Most of us sometimes do sports outside school. 
Ten students play football, six play basketball, four 
go running and three go swimming.

Using fitness apps is not very popular in our class. 
Fewer than half of us use them. Buying sports 
clothes and equipment is more common, and 17 
students in our class sometimes or often spend 
money on that.

3  
In conclusion, we can say that being fit and active 
is important to this class. We discovered that we 
almost all enjoy sports and exercise. We like using 
sports clothes and equipment, too.

2 Read the report and check your answers. Do you 
think that the results of the survey are surprising?

Hey Lou, where are you? 
We 1   for 
you on the football pitch.

Oh no, I forgot! I’m at home. I 2   

my new video game. Sorry!

Come out now and join us. You 3   

at home every afternoon. It’s boring.

I can’t go out. Dad 4   afternoons 
this week, so I have to stay at home with my sister.

I 5   you!

It’s true! We 6   a babysitter, 
so it’s my job to look after my sister. 

Louise
Online
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How often do you use a fitness app?
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CLASS 7C – results of a 
survey about people’s fitness

3 Complete the report with these headings.

Conclusion  Introduction  Results

4 In pairs, create a fitness survey for your class. Write 
five or six questions.

• What …? • What time / When …?
• How …? • What equipment / clothes / apps …?
• Why …?

5 Ask other people in the class your questions and 
make notes on their answers.

6 Write a report using your notes.

All / Some / Half / Ten of us …
We sometimes / always / never go …
We all like …

7 Read your report again and revise your work. Use 
these questions to help you.

1 How many phrases from Exercise 6 are in your 
report? Could you use more?

2 Is there an introduction and a conclusion?
3 Are the results clear? Do you agree with them?
4 Can you see any problems with the language 

(spelling, grammar, etc.)?

8 Now work in pairs. Read each other’s reports and 
give feedback. Use the questions in Exercise 7 to 
help you. Make a note of your partner’s feedback and 
write a second draft of your report.
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football basketball running swimming
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Peer feedback and self-assessment
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nkPractice a complete exam to check 
progress and exam readiness

From: Charlie To: Jake

I’m looking forward to the concert tonight, only my 
dad’s car’s broken down and I was wondering if your 
mum has a spare seat. Call me!

EXAM FOCUS
READING PART 1

1 Match the questions about Reading Part 1 (1–5) to the answers (a–g). There are two answers which you 
don’t need.

1 How many questions are there in 
this part?

2 How many options are there for 
each question?

3 How do you answer the questions?
4 Does each question have the same 

type of text?
5 Are the texts of different lengths?

a There are three.
b Yes, but the maximum is 35 words.
c There are four.
d You choose the best option which has the same 

meaning as the text.
e No, there are some messages, notices, 

advertisements and other short texts.
f There are five.
g You write words in gaps.

EXAM CHECK

2 For each question, choose the correct answer.

2 What does Charlie want to know?
A how Jake is going to the concert
B whether Jake’s parent can take him to 

the concert
C if Jake wants to come to the concert 

with him

1 What does Sally want James to do?
A keep something a secret
B help to organise a celebration
C tell her which day he’ll be free

3 What is Yolanda doing in her message?
A recommending a teacher
B asking for help in finding a teacher
C checking some information about 

a teacher

4 What can customers do today?
A get one extra T-shirt at a lower price
B buy two T-shirts but only pay for one 

of them
C have three T-shirts for the cost of two

5 Why is Ellie writing to Ms Thomson?
A to find out her opinion
B to ask for a suggestion
C to give her some advice

 TODAY’S 

SPECIAL  

OFFER

Buy two T-shirts – get a third one free!

Buy them for yourself or share with a friend!

New Spring Collection

Dear Ms Thomson
As you know, Rita is leaving our team. I thought 
I’d suggest Jess to take her place. She’s a 
great player. Let me know if you would like to 
meet her.
Ellie

Sally Online

Hi James! Just to let you know, I’m helping Mum plan 
a surprise birthday party for Grandma on 20th April. 
Make sure you’re free that day, but don’t tell anyone!

Yolanda Online

Hi Pedro, Here’s the number of the piano teacher you 
asked me about: Martina 07796 34643.

Don’t worry – she’s really kind and patient. You’ll 
soon learn how to play!

PHOTOCOPIABLE © CAMBRIDGE UNIVERSITY PRESS AND ASSESSMENT 2025 | SHINING LIGHTS B1

Target areas for improvement

Understand the mix of knowledge across the group

Develop exam technique and target areas requiring 
reinforcement and practice

Self-levelling automated activities targeting 
individual requirements

Develop learning skills and self-awareness to 
improve analytical thinking

Learners take responsibility for their own learning

Preparation for exam-day experience allowing 
for test scenarios tailored to the students’ needs
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Problem-Based Learning

When asked what makes a successful lesson, teachers around the world 
consistently answer, ‘students are engaged.’ Problem-Based Learning goes 
to the heart of what activates and holds students’ attention: the real issues 
and challenges they face in their own world. 

In Problem-Based Learning, students work 
together to find solutions for an open-ended 
problem. This builds collaborative as well as 
independent-learning skills, and develops both 
critical and creative thinking. It also helps students 
learn to present a convincing argument by making 
sure the argument really matters to them. When 
they are truly engaged with their subject, they will 
want to make others care, too.

Shining Lights includes Challenges throughout the 
course. In higher levels the Challenges are focused 
around exploring sustainability. The Challenge 
is an issue related to the theme of the unit. For 
example, in a unit about city life, the Challenge 
relates to how cities could be better places for 
teenagers. In a unit about shopping, the Challenge 
relates to more sustainable consumption. What 
exactly the Challenge is, however, is decided by 
the students. Letting them define the issue is key to 
true engagement.

The Challenge is an optional feature, and the unit 
will work even if you decide that it does not fit in 
your teaching context. If you use it, you will find its 
components in five boxes and extra material in the 
Teacher’s Resource Bank which offers templates to 
help students complete their projects. Additionally, 
there is material in the Workbook about each of 
the Challenges in the Student’s Book, supplying 
them with tips and space to make notes for each 
of the stages of the Challenge.

Finally, the Challenge worksheets that students find in 
their Workbooks are also available in the Teacher’s 
Resource Bank. Like everything else here, they are 
downloadable and photocopiable so you can use 
them as handouts for your class. 

Challenge box

At the start of the unit, the main issue is stated. 
It is kept as wide as possible so that students 
can choose what aspect of the issue they want 
to focus on.

Think

Students think about and discuss the Challenge. 
They look at various possible problems arising from 
the issue and start considering how they could find 
out more.

Prepare / Explore (at higher levels)

Students form groups and make a decision on the 
problem to be solved. They make a research plan, 
assigning roles within the group, and start their 
independent research.

Develop

Students share the information they have gathered 
and decide what material they want to use. They 
then draft a document: a letter, a presentation, a 
debate … something they will present to the class in 
the next stage.

Present

At the end of the unit, students are asked to present 
their response to the Challenge in a way most often 
chosen or designed by themselves.
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Life Competencies

Life Competencies are the skills students need in order 
to play an active role in society and to fulfil their own 
potential. They are not strictly language skills, but a 
student-centred language lesson always 
integrates opportunities to develop 
these competencies. Cambridge has 
created the Life Competencies 
Framework to map some of 
the important life skills that 
students can develop as 
they learn a language.

Shining Lights uses this framework 
to define and build life skills in 
every unit. All the competencies 
in the framework are developed 
in this highly communicative 
course, but there is a more 
specific focus on tasks that 
build critical thinking, creative 
thinking, collaboration and 
learning to learn. These are 
highlighted in the units so that 
you can be more systematic in the 
development of certain competencies 
and can refer to the framework if you wish. 

To keep track of Life Competencies development 
as you work through the Student’s Book, there is a map 
of which competencies are addressed where in the Teacher’s 
Resource Bank. You’ll also find suggestions for where to use the Life Competency Activity 
Cards that Cambridge offers along with the Life Competencies Framework.

You can visit cambridge.org/clcf to explore the Life Competencies Framework and 
download detailed booklets for each competency. Activity Cards for teenage learners are 
also available for downloading to use with the Life Competencies throughout the course.

Employability Skills*
Employability Skills are developed in the higher levels of Shining Lights, designed to prepare 
students for the workplace and career success. Employability Skills are the qualities that make 
us suitable for paid work. This often brings to mind a specific body of knowledge, technical skills 
or qualifications that are appropriate for a particular position. However, there is an increasing 
demand from businesses for their employees to demonstrate effective core skills or soft skills. 
These include social skills, such as the ability to collaborate and communicate effectively with other 
people, higher-level thinking skills and more personal emotional skills, such as personal development 
and self-awareness. You can find the Employability Skills Framework on cambridge.org.

*Levels C1 and C1+ only
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What is oracy?
Oracy refers to the skills and behaviours 
involved in using spoken language to 
communicate and collaborate effectively. 
These are not only linguistic skills but the 
physical, cognitive, social and emotional 
skills we use when listening, speaking and 
working together. 

Oracy is important because we all need to know 
how to use talk to think effectively together. For 
example, active listening to the opinion of others, 
turn taking and the use of ground rules ensure that 
group work is effective and truly collaborative.

Oracy skills are not specific to any language or culture. 
Once acquired, they should easily transfer to other 
languages and situations across the curriculum.

Learning 
through talk
Using talk effectively for 
teaching and learning

Dialogic teaching

Learning 
how to talk

Developing children’s 
spoken language skills

Oracy education

Learning  
through talk

Learning 
how to talk

Oracy

The Cambridge approach to oracy
The unique Cambridge approach to oracy across our 
pre-primary, primary and secondary courses has been 
developed in collaboration with Professor Neil Mercer 
and Lyn Dawes at the University of Cambridge. The 
University’s *Oracy Cambridge centre serves to promote 
oracy in schools and in wider society by providing 
training and consultancy, writing government papers, 
organising conferences and publishing handbooks 
and papers.

How is oracy taught?
It is useful to think of oracy having two aspects:

• The first concerns a teacher’s use of talk in the 
classroom to enable the interactive process 
of teaching and learning. In other words, the 
teacher’s talk provides a model for learners 
to follow. This is called dialogic teaching.

• The second concerns the explicit teaching of spoken 
language skills to learners, helping them learn how 
to talk and listen actively. For instance, teachers can 
show learners how to ask effective questions or how 
to give their opinion. This is called oracy education.

*oracycambridge.org

You can also see the Oracy Framework at the link above.
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What are the benefits of oracy?

Well-being

Research has shown that: 

• Learners who are regularly 
and actively involved in whole-
class conversations have more 
positive attitudes to school. 

• Learners who are offered 
more opportunities to engage 
in discussion will improve 
their social and emotional 
awareness, leading to better 
human connections. 

• Learners who can express 
themselves will be better 
equipped to identify their 
emotions or perhaps have 
the confidence to reach out 
to a trusted adult when they 
need support.

• Learners who understand how 
to listen out for and express 
their own emotional needs 
can help to form healthier and 
more respectful relationships 
in which each person has 
a voice and each person 
is prepared to listen with 
compassion.

Educational goals 

If learners know how to work 
in a group and collaborate, 
well-designed talk activities in 
all subjects encourage active 
learning.

• Listening actively to the ideas 
of others helps learners gain 
knowledge to build on their 
own ideas.

• Opportunities for questions or 
debating encourage learners 
to think critically.

• Developing ideas through talk 
provides opportunities for 
learners to add more into their 
written answers.

• Using vocabulary and 
terminology out loud develops 
learners’ confidence to use it in 
their written work.

• Trying to put their thoughts 
into words can help 
learners clarify their own 
understanding.

Life skills 

We need oracy at all ages and 
in all aspects of our lives: at 
school, at home, at work and in 
our communities. Different oracy 
skills are needed in different 
situations including, for example, 
public speaking and face-to-face 
interactions. 

We need skills such as:

• listening actively

• recognising key messages

• responding appropriately

• interpreting what someone 
is saying

• communicating through 
speech or through body 
language

All of these skills prepare us 
for what life offers us. 

9
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Aside from these four pillars, a number of lively features 
keep students active and engaged.

Video
Every unit begins with a documentary video introducing 
the main topic. There is always something new for 
students to learn here, and they should also be left 
with some questions they would like to answer for 
themselves. Later in the unit there are grammar videos. 
These can be used in class but are also ideal for the 
flipped classroom.

To learn best, students need a range of input modes  
and video provides memorable end enjoyable input. 
As well as offering the documentary and grammar 
videos, Shining Lights builds the extended oracy 
activities around video, and some speaking exam tasks 
have video models, too. In higher levels, students will 
watch writing videos to learn tips and tricks to improve 
their writing.

The Teacher’s Resource Bank provides ideas on how 
to exploit each of the video strands in the course. 
There are useful ideas for things to do before, while 
and after watching them.

Blended learning
After being presented in the videos, Grammar is 
explored and practised in a mix of print and digital 
formats. After a grammar box and discovery task 
on the page, students find more practice in digital 
exercises. These can be completed on the students’ 
devices, or you can use the interactive whiteboard. 
For more practice, students can use Practice Extra on 
their phones.

The interactive whiteboard (IWB) also plays a role in 
vocabulary building. Both of the two vocabulary pages 
include language presentation via the IWB, keeping 
heads up and everyone together, and making for an 
active, lively classroom. 

Digital learning is a key feature in this blended course. 
Besides the activities above, there are also three full 
digital units: a short starter unit and two complete 
units, in the middle and at the end of the book. The 
two full units review language from the preceding five 
units. If local conditions mean that you can’t use these 
digital components, however, Shining Lights still offers 
everything you need for your English lessons.

Sustainability
Shining Lights seeks to consciously bring sustainability 
into the language classroom. Faced with an 
endangered environment and unequal societies, 
students need to feel confident that they can help 
ensure a better future. Cambridge understands 
sustainability to have environmental, economic and 
social aspects, and has developed the Sustainability 
Framework for ELT to make it easier to integrate 
relevant skills development into language lessons.

You can find the framework 
and activity cards to use in the 
classroom by scanning the QR 
code. Sustainability is at the 
heart of many of the Shining 
Lights Student’s Book activities, 
particularly the Challenges. 
Care has been taken to avoid 
triggering fear in students, with the focus remaining 
on possibilities and positive change. There is always 
an explicit reference to sustainability on the wrap up 
pages. A short exercise helps generate ideas and also 
make clear that much of what the students have done 
in the unit has been about creating a more sustainable 
future. In higher levels, students explore sustainability in 
more depth.

You will see icons throughout the units where there is a 
particular focus on sustainability. Extra ideas are given 
in the teacher’s notes on how you can exploit these 
aspects of sustainability further.

The Teacher’s Resource Bank provides five 
sustainability projects on topics related to those in 
the Student’s Book. They are preceded by two pages 
of sustainability notes. These give information on what 
we mean by sustainability, how it can be brought into 
English lessons and why it should be.

For use with the sustainability projects and other 
project work, you can choose from a selection of 
Project Templates in the Teacher’s Resource Bank 
which include a learning diary, a time-management 
plan and templates for peer or teacher evaluation. 
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STEAM
After the final unit in the Student’s Book, you will find 
STEAM (Science, Technology, Engineering, Arts and 
Maths) investigations. There are two further STEAM 
investigations in the digital units. These are two-page 
projects where students activate and build on their 
knowledge of STEAM subjects. After discussion and 
research, they work together to present findings in a 
poster, a comic or a slide presentation. Like the main 
units in Shining Lights, the STEAM pages help students 
get to grips with their own future in a challenging but 
exciting world.

STEAM worksheets are provided in the Teacher’s 
Resource Bank for a step-by-step approach to 
completing the STEAM investigations in the Student’s 
Book. They offer tips, language, diagrams and template 
space to help students manage and make the most of 
the investigations. 

Mediation
The Common European Framework of Reference for 
Languages (CEFR) describes mediation as ‘When a 
learner acts as a social agent who creates bridges 
and helps to construct or convey meaning’. When, for 
example, at some point, there is a communication gap 
which needs to be filled, a learner/one can mediate by 
conveying the same or a similar content using different 
language in order to bridge that gap. There are many 
examples of where mediation practice can take place 
throughout Shining Lights and these are marked within 
the Student’s Book, and are accompanied by mediation 
practice worksheets for each unit. These worksheets are 
available in the Teacher’s Resource Bank and work with 
one of the unit’s reading or listening texts. Students use 
key Life Competencies to analyse ideas, opinions and 
attitudes in the text. They might work in pairs to look 
at two sides of an argument or in groups to generate 
creative ideas, always active in their interaction with 
input, never just passive consumers.
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Using Shining Lights
Shining Lights has ten units plus three fully interactive Extra Digital Units. You will find 
these digital units in Presentation Plus and you can assign tasks to students in the same 
way as in the Student’s Book and Workbook. 

All even-numbered units conclude with Oracy activities, giving students the opportunity to practise and build on 
the skills they have developed in a guided, communicative oracy task. 

Begin the year with the Digital Starter Unit 
which activates what students already 
know and sets them up for a new level.

Continue by checking your students‘ level 
with the placement test available in the 
Test Generator.

In the even-numbered units …

Learning Aims 
showcase the skills and 
language that students will 
learn in the unit. Oracy skills 

are clearly set out at the top of 
every even-numbered unit and 
the learning starts right here in 
a group discussion to activate 
students’ prior knowledge and 
encourage them to develop 
linguistic, cognitive, physical and 
social-emotional skills. 

Documentary videos 
showcase the skills and 
language that students will 
learn in the unit. 

Striking images 
to introduce the unit topic.
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Oracy tips 
appear in every unit and support students to develop their 
communication skills more broadly, for example, taking in aspects of 
verbal and non-verbal communication and social and emotional skills.

Digital interactive 
whiteboard activities 
on Presentation Plus allow you to 
present the new vocabulary in a 
heads-up interactive activity. 

Exam Training 
tasks provide guided practice of Cambridge English Qualifications 
tasks. Exam tips give useful and practical advice. 
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Think Outside the Box
reading and listening texts turn the unit topic on its head 
to develop students‘ critical and creative thinking skills. 

Go to the Grammar Reference 
and Practice at the end of the 
Student’s Book for more complete 
grammar explanations and even 
more practice activities. 

2 Complete the text with the correct form of the 
vocabulary from Exercise 1.

I had a bad cold recently, and went to the 
chemist to get something to treat it. There 
were so many different remedies on sale I 
got quite 1  , and in the end 
I didn’t buy anything. Health is big business 
now, whether you are ill or not. For healthy 
people, there are products which claim to 
2  , so you don’t get ill 
in the first place. If you’re not ill but feeling a bit 
3  , you can buy vitamins. 
If you’re already 4  , and 
you have physical or mental 5   
for which you are 6   
from a doctor, you may also be looking for other 
options. Discovering a new product online that 
claims to help you make a faster recovery might 
make you feel 7  . But I would 
be 8   about buying these things 
because many of them haven’t been scientifically 
tested. You could spend a lot of money on 
something but end up feeling 9   
because it hasn’t made you any better.

3 Complete the text with the correct form of 
vocabulary from this page.

UNIT 10 MY VOCABULARY
Can you remember the vocabulary from Unit 10? 
Check you know what each word / phrase means.

MIND AND BODY
1 a             
2 m            
3 r            
4 c                
5 s           - r            
6 a        
7 d                  
8 p              
9 w       - b        

10 m          
11 u          
12 m              

EMOTIONS
13 f            
14 m                  
15 o                 
16 a              
17 d                  
18 c            
19 b            
20 c                

VOCABULARY EXTENSION
1 Match the words and phrases in the box to the 

definitions.

boost your immune system  disillusioned  
elated  flustered  be in poor health 
receive treatment (for)  run down 
symptoms  uneasy

1 improve how well your body protects itself 
from infection  

2 tired and not very healthy 
 

3 get drugs, exercises, etc. to cure illness or injury 
 

4 slightly worried or uncomfortable 
 

5 suffer from continuous problems with illness 
 

6 disappointed or unhappy when you find out the 
truth about something  

7 very happy and excited  
8 physical or mental changes caused by an illness 

 
9 upset and confused  

Miranda had always been a healthy person who tried 
to look after her 1  . She loved going 
on long walks through the fields to 2   
after a demanding day at work. So she was quite 
3   when she started getting mysterious 
4   like headaches, pain in her muscles 
and extreme tiredness. At first her doctor thought 
it might be 5  , because 
of her job, but then she sent Miranda to hospital for 
6   tests. The doctors there couldn’t 
find anything wrong so they were 7  , 
and Miranda was 8  , because every 
week she was feeling worse. But then a doctor 
suggested Miranda might have Lyme disease, 
which you can get if you are bitten by an insect 
that lives in long grass called a tick. Now she is 
9   for the disease 
and is already feeling much better.

Find two more new words related to mind and 
body. Write them here, with a translation or a 
description of the meaning.
 
 

YOUR TURN
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Around halfway 
through the unit 
students can 
pause and reflect 
on how they are 
doing so far. 

Activities from the Student’s 
Book with a focus on 
mediation are highlighted 
and you can find extra 
worksheets to work on 
mediation skills in the 
Teacher’s Resource Bank. 

A second Vocabulary set is presented and practised with our blended learning 
digital-led approach. Vocabulary sets are informed by English Vocabulary 
Profile to ensure all words are useful and appropriate for the level.

The vocabulary builder pages in the 
Workbook offer both consolidation and 
extension. Some new vocabulary is offered, 
and students also find new words that they 
themselves find important

Life Competencies 
provide students with the 
opportunity to develop 
these important skills. 

Scaffolded discovery grammar 
tasks and extra digital activities 
provide ample opportunities for 
both classroom presentation 
and heads-down or individual 
practice. 
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For even more grammar and 
vocabulary practice, go to the 
Teacher’s Resource Bank and 
the Workbook. 

VOCABULARY
MIND AND BODY
1 Circle the word or phrase that does NOT collocate 

with the word in bold.

1 adopt a healthy lifestyle / anxiety / good habits
2 suffer from / maintain / get anxiety
3 regular exercise / sessions / fitness
4 maintain depression / a healthy weight / fitness
5 mental illness / good habits / health
6 stress-related illness / anxiety / well-being
7 physical fitness / well-being / bad habits
8 medical care / treatment / exercise

2 Complete the texts with words from the box.

conscious  physical  regular  unwind

What’s the best way to 1   
after doing an exam? Some people go for 
2   exercise, like going swimming 
or playing a sport. One of my friends says 
3   relaxation sessions work for her. 
Personally, if I’m on my own I’m 4   
of the exams, so to take my mind off them I get 
together with friends to watch a film or something.

adopt  depression  medical  
mental  stress related  well-being

My older brother was sleeping badly, had low 
energy and stopped going out. The doctor said 
it was 5  , and now he’s having 
6   treatment for it and feels better. 
He’s never had problems with his 7   
health before, and we think that this is all 
8  , connected with his 
demanding job. Now he has decided to leave that 
job, so he can 9   a healthy lifestyle 
and improve his mental 10  .

3 STRETCH!  Find and correct the mistakes.

1 It’s difficult to maintain yourself to a healthy 
weight if you overeat and aren’t active.

2 I can’t go to the gym so I often do an online fit 
session after school.

3 Do you know anyone who has had a stressed-
related health problem?

4 I hope you went to the doctor to get some 
physical treatment for your headaches.

6 It would be easier to adapt good habits this 
year if my friends did the same.

4 For questions 1–8, read the text below 
and decide which answer (A, B, C or D) best 
fits each gap. There is an example at the 
beginning (0).

0 A feeling B response 
C sensation D reaction

1 A matter B concern 
C case D point

2 A feel B suffer 
C struggle D experience

3 A balance B duty 
C depth D belonging

4 A maintain B adopt 
C require D defend

5 A points B resolves 
C claims D indicates

6 A gives B takes 
C means D makes

7 A sense B worth 
C use D benefit

8 A restful B enjoyable 
C comfortable D casual 

EXAM TASK   READING AND USE 
OF ENGLISH PART 1

In these days of followers and likes, there’s 
a 0   that the more friends you have, 
the happier you are. However, experts 
argue that that is not the 1  . Yes, 
people with strong social connections 
are less likely to 2   from depression. 
And while it is possible to increase your 
happiness and sense of 3   by chatting 
to acquaintances, in reality, close friends are 
essential to our well-being. Psychologists 
also say that people are only able to 
4   a maximum number of five close 
friendships. Research also 5   that for 
most people, two or three close friends are 
plenty. It 6   considerable time and effort 
to establish and keep a close friendship 
going. Therefore, that only makes 7   if 
both people are making the same amount of 
effort. Close friendships should be mutually 
beneficial, and ones where you feel 8   
in each other’s company, enjoy being 
together, and support one another through 
rough times.

How many Friends?
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UNIT TEST 10 STANDARD TEST 

Grammar 
1 Complete the mixed conditionals. 
1 If I   (not fail) the exam last week, I   

          (feel) much happier now. 
2 I’m sorry to call you so late. I   

(not phone) you if it             (not be) really important. 
3 You   (not feel) sick now if you   

           (not eat) all those sweets this morning. 
4 I’m not fit. If I   (be) fitter, I   

(not come) last in the race. 
5 If I   (not see) that terrifying film, I   

      (not be) awake now at 3 o’clock in the morning. 

 
2 Choose the correct options. 
1 I’ll go jogging provided / unless / supposing you don´t 

run too fast. 
2 Unless / Supposing / As long as you can’t find your 

mobile, what are you going to do? 
3 I’ll lend you my laptop supposing / unless / on the 

condition that you lend me your bike. 
4 Unless / Provided / Supposing we hurry up, we’re 

going to arrive late. 
5 We won’t get lost unless / supposing / as long as we 

pay attention. 

 
3 Complete the sentences with the words in the box. 

 
’d   had   high   not   ought   should   time   were 
 

1 It’s late, so it’s     we went to bed. 
2 I’m not very fit, so I   do some exercise. 
3 Your hair looks fine. If I   you, I   worry less 

about it. 
4 You’re late! You        better        be late again. 
5 You’ve offended Lucy. You   to apologise to her. 

 
4 Write or complete the missing words. 
1 Tim has bought some weights so   he can exercise 

at home. 
2           doing exercise, Oliver always feels tired. 
3 Will can’t do any exercise   that he is injured at 

the moment. 
4 Alison likes playing football,   her 

brother is into basketball. 
5 Josh has a park near him,   he plays tennis. 

 

Vocabulary 
5 Complete the sentences with the words in the 

boxes. There are two extra words in each box. 
 
adopt   depression   healthy   maintain   physical   
stress-related   suffer   unwind 
 

1 The doctor said that my grandad is in excellent 
  condition for his age. 

2 When you can’t sleep well, it is often  . 
3 After a hard day, Kylie listens to music to  .  
4 In order to   a healthy weight, exercise and a 

good diet are important. 
5 If you don’t   a positive attitude, you are more 

likely to suffer from  . 
 
anxiety   conscious   habit   medical   mental   mind   
regular   well-being 
 

6 When the ball hit the footballer on the head, she 
wasn’t   for a few seconds. 

7 Experts say that   problems are often harder to 
deal with than physical ones. 

8 To be healthy, you need to have both mental and 
physical  . 

9               exercise helps you to feel full of energy.  
10              is often caused by worrying about the future. 
11 Call an ambulance! This is a   emergency! 

 
6 Complete the words. 
1 When I heard that my best friend had been badly 

injured in a motorbike accident, I was absolutely 
dev . 

2 My mum was con  about her health, but when 
she went to the doctor’s everything was fine. 

3 I was fur  when I found out that a friend of mine 
had been spreading rumours about me. 

4 My friends wanted to go out, but I was perfectly 
con  to stay at home and unwind. 

5 The scientists couldn’t understand the results of their 
experiment. They were completely baf . 

6 My cousin has just had a baby. She and her husband 
are        joyed.  

7 This music isn’t very cheerful. It makes me feel 
mela . 

8 Everyone was appa  when some people destroyed 
a children’s playground in our local park. 

 
  

  /5 

  /5 

  /5 

  /5 

  /12 

  /8 

Extra Writing Worksheets 
which expand on the skills 
needed for different writing 
genres are available in the 
Teacher’s Resource Bank.

Using Shining Lights

Grammar 
is presented through 
a dynamic and teen-
centred vlog. 

Writing
Each Writing page focuses 
on a different text genre. 
Writing tasks are 
presented with scaffolded 
activities and a model text. 
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Listening 
activities provide both 
exam type and standard 
listening practice. 

Oracy skills
The oracy skills focus 
is clearly stated at the 
top of the page in each 
even-numbered unit. 

Digital Pronunciation 
activities on 
Presentation Plus give 
students the opportunity 
to practice different 
areas of pronunciation. 

In the Workbook an attractive spread 
at the end of every even-numbered unit 
provides a space for students to record 
useful language, plan and evaluate their 
group work on the oracy task. 

Students access activities which adapt to their personal 
comprehension level providing a personalised learning 
experience and helping deal with mixed abilities. Our innovative 
technology means your students receive level-appropriate 
tasks to provide reinforcement or extension, as appropriate.

22 RESPONDING RESPECTFULLY TO ONE ANOTHER

PARTICIPATING ACTIVELY 
IN A ROLE PLAY

11 USING THE CORRECT LEVEL OF 
FORMAL OR INFORMAL LANGUAGE

I’m role playing with: 
 

We have chosen to role play situation:  

My role is:  

Tip
To sound respectful or sympathetic, you need 
to think about the words you use, but your 
tone of voice is important too. Avoid speaking 
too loudly. Practise ‘acting’ by saying the 
phrases in a respectful or sympathetic way.

Write down some other phrases you could 
use to respond respectively.

What kind of language will you 
use in the role play?

contractions Y / N
slang Y / N

colloquial 
expressions Y / N

Prepare how you will start 
and finish your role play, and 
the points you want to make. 
Make notes here.

I appreciate that.  I’m afraid I can’t agree with you. I’m not sure if that’s true.  
I’m sorry to hear that. I see your point, but that’s not the case. It must be tricky.  
Let’s agree to disagree. Really? I see. Thank you for telling me this. That must have been difficult.

Put the phrases in the correct category. Indicate (with a *) 
which ones you can use in your role play.

Expressing 
understanding

Expressing thanks Disagreeing

90 | UNIT 10 PERSONAL MAINTENANCE

33 MAKING POSITIVE COMMENTS ON 
THE IDEAS OF OTHERS

about  mean point really tell thought true what

Complete the phrases using the words in the box.

I can …

• use an appropriate level of formal or 
informal language.  

• respond respectfully to my partner.  
• make positive comments on what my 

partner was saying.  
• participate effectively in a role play.  

SELF-EVALUATION

1 Oh,  ? That’s interesting! 
2 I see   you  . 
3 Can you   me more   it? 
4 Yes, that’s  ! 
5 That’s a good  . 
6 Yes, I hadn’t   of that. 

Are there any other phrases that you could use? 
Write them here.

After the role play
What things did you do well? 

What things can you improve?

ORACY 5

Draw a face to show how 

you feel.
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Oracy tasks are practical and relevant to students’ own 
lives, ensuring they are motivated and engaged in the topics. 

In the final video, students watch the group discussing how 
they carried out the task, providing a model for self and 
peer-evaluation. 

Our Speaking Exam Videos offer a model for 
students to then go on to do an exam task 
themselves in guided practice. There is extra 
communication practice in the Teacher’s 
Resource Bank, where students work in pairs to 
carry out scaffolded tasks.

Students are encouraged to 
notice things about how the 
group in the video perform, 
which in turn will influence 
how they carry out the 
task themselves. 

Engaging oracy videos provide a model of 
the oracy task that students will do in class. 

Students are guided through the task by watching three short 
videos in which the group Plan, Present and then Discuss how 
they did in the task. 

 04
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You will also find useful support on oracy 
in the Teacher’s Resource Bank: Oracy 
Ground Rules worksheets, a detailed Oracy 
Phrase Bank and a worksheet dedicated to 
each oracy section in the Student’s Book. 

You can also go to the Workbook after every two units, where you will find a cumulative review, with vocabulary 
and grammar exercises focusing especially on what has been covered in the previous two units and building on 
what has been done in the book up to now.

Go to the Test Generator for editable or 
ready-made tests to check your students‘ 
progress after each unit.

GRAMMAR 1
1 Complete the text with relative pronouns. Which 

pronouns can be left out?

Jodie, 1   had always wanted to 
be a pilot like her father, worked hard at school, 
2   she studied science subjects. Her 
father, 3   career was very successful, 
started giving her flying lessons when she was 16. 
She loved flying light aircraft, 4   
made her feel happy and free. When she left school, 
she joined the flight academy 5   her 
father had gone to. More women were training to be 
pilots there than in her dad’s time, 6   
pleased Jodie. Learning to fly the large aircraft 
7   passenger airlines used was quite 
a challenge. However, Jodie was determined, and the 
day 8   she finally got her commercial 
pilot’s licence, the whole family celebrated.

2 Choose the correct answers. In one case both 
are correct.

1 Everyone needn’t have / was supposed to read 
the document before the meeting, but it’s 
obvious most people haven’t.

2 The manager needn’t / shouldn’t have arrived 
late. It’s not professional.

3 The company had to offer / ought to have offered 
them better contracts. Now they’ve both left.

4 We didn’t have to / didn’t need to sign up for the 
conference. Anyone could attend.

5 We were supposed to / needed to dress smartly 
to visit the new clients. I wore a suit.

6 We didn’t need to write down / ought to have 
written down the information. It was all sent in 
an email.

3 Complete the text with one word in each gap.  
Do not use any word more than once.

Luke was a new employee. He was 
1   to train for six months before 
working with clients, as he 2   
to learn how things worked. However Luke, 
3   mother was Spanish, was 
asked by his boss, 4   couldn’t 
speak any Spanish, to go on a business trip 
with her to Argentina, 5   
the company had new clients. On the trip he 
6   to do a lot of things for the 
first time that he ought 7   have 
learned at the office first. However, he needn’t 
8   worried. Everything went 
well and he learned a lot!

VOCABULARY 1
1 Match the job vocabulary opposites.

1 well-paid a stimulating
2 low-status b temporary
3 demanding c low-paid
4 take time off d prestigious
5 monotonous e stress-free
6 permanent f do overtime

2 Choose the correct answers.

1 Even though a gardener does manual labour / an 
internship, I think it’s a skilled / monotonous job.

2 It’s difficult to do a demanding / stress-free job 
like being a head chef in a restaurant and 
earn a living / have a good work-life balance.

3 Nursing is a rewarding / temporary job, so I don’t 
mind the fact that it isn’t very well paid / 
low status.

4 Mo realised there was no opportunity to get 
promoted / be out of work in his current job at 
the museum, so he decided to change career / 
run a business and train as a teacher.

5 Jan’s job as an office cleaner was unrewarding / 
prestigious but she had plenty of overtime so 
she managed to earn a good living / take lots of 
time off.

3 Complete the text with words from the box.

demanding  an internship  monotonous  
out of work  prestigious  promoted  
temporary  time off  well paid

Emily has had a few jobs. When she was a 
student she had lots of 1   
jobs, like waiting tables, which could be 
2   when the restaurant 
got busy but it was also fun. The most 
3   job was packing tins in a 
biscuit factory, but the biscuits were good! 
After she finished university she applied to do 
4   at an advertising 
agency, but she was unsuccessful, and she was 
5   for a few weeks 
until she got a job in a 6   
hotel chain. Over the next ten years Emily 
worked very hard and didn’t take much 
7  . As a result, she got 
8   several times, until she was 
very 9  .
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UNITS 9 & 10Review 5
GRAMMAR 2

1 Complete the sentences with mixed conditionals 
using the verbs provided.

1 If someone ever   (tell) me a 
secret like that, I   
(not repeat) it to all my friends like Lara did.

2 This shop’s expensive. If I   
(know) what size I needed, I 

  (could buy) it much 
cheaper online.

3 They   (might lose) all 
their money if Clea   (not be) so 
good at checking everything.

2 Match the sentence halves.

1 I can’t come to the cinema unless
2 I’ll go shopping with you provided
3 She lent me the book on condition
4 As long as everything goes to plan,
5 Supposing I had enough money,

a that I brought it to school today.
b it should be finished next month.
c I finish my project.
d do you think I should buy this phone?
e we don’t stay out too long.

3 Complete the conversation with advice phrases, 
using the words in brackets.

A: I think 1   (time / you / 
have) a weekend off. You work too hard.

B: You’re right, I 2   
(ought / take) some time off. I need a break.

A: If 3   (I / you / be), 
I’d book a spa weekend in the countryside. We 
4   (should / look) 
online and book now.

B: Not now! I 5   (better / 
make) sure my boss is OK with the idea first!

4 Look back at your work in Units 9 and 10.

  Relative clauses
  Modals of obligation, necessity and 

advice in the past
  Mixed conditionals / conjunctions
  Giving advice

1 Tick ✓ the area of grammar that you 
have improved most in.

2 Circle the area of grammar that you need 
to work on more.

3 Underline the area of grammar that you 
think you will use most in future.

SELF-ASSESSMENT! 

VOCABULARY 2
1 Choose the correct answers.

1 At my sports club the medical care / depression 
we are given if we get injured is really good. I 
was devastated / overjoyed when I hurt my knee, 
but the doctor helped me recover quickly.

2 It seems more and more young people are 
suffering from anxiety / well-being. We need to do 
more to protect their conscious / mental health.

3 The doctors were baffled / furious by Erin’s 
illness because they couldn’t find any reason 
why she had so many mental / physical 
symptoms like stomach pain and headaches.

4 I’m doing my best to maintain / unwind a 
healthy weight and it’s working. I’m getting 
more conscious / melancholy of all the snacks I 
eat when I’m studying.

5 Luis worked really hard but he has been off 
work for a month with a regular / stress-related 
illness. Everyone is concerned / content because 
it sounds quite serious. I hope he recovers soon.

2 Complete the text with the words in the box.

appalled  conscious  depression  
mental  overjoyed  unwind  well-being

When I found out the Youth Centre was closing, 
I was 1  . Many young people 
go there to 2   and hang out, 
and the youth workers there are fantastic. They 
are always 3   of looking after 
the 4   of the young people 
who go there, especially those who suffer 
from 5  -health problems, like 
anxiety and 6  . As soon as we 
heard, we wrote to the mayor to complain, and 
we were 7   when the council 
decided to keep it open.

3 Look back at your work in Units 9 and 10.

  describing work and jobs
  work
  mind and body
  emotions

1 Tick ✓ the vocabulary group that you 
have improved most in.

2 Circle the vocabulary group that you 
need to work on more.

3 Underline the area of vocabulary that 
you think you will use most in future.

SELF-ASSESSMENT! 
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Self-assessment 
features towards the end of every unit. 
This is presented in an easily accessible 
way, encouraging students to think not 
only about how they are doing and 
where they can improve, but also how 
they feel about their English learning. 

Using Shining Lights
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Challenge 
Students have the option to work on a problem-
based learning Challenge related to the unit topic. 

You will find the steps for completing the Challenge 
in four Challenge boxes throughout the unit. 

Prepare 
In the next step, Prepare, students form groups 
and decide on a problem to solve. They make a 
research plan, assigning roles within the group, 
and start their independent research.

In the odd-numbered units … 

Think
On page 1 the Challenge is presented – it is kept 
as broad as possible so that students can choose 
how they want to focus their project. 

In the Think section students discuss the Challenge. 
They look at various possible problems arising from 
the issue and start considering how they could find 
out more.
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