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Official
Cambridge
Exam
Preparation

Shining Lights

Welcome to Shining Lights, a dynamic new blended course for secondary school
students, which offers not only thorough preparation for Cambridge English
Quudlifications, but also engaging and communicative materials. Shining Lights is

underpinned by four pillars:

Problem-Based
Learning

Integrated Learning
and Assessment

Life Competencies

(Employability Skills) (OIEL7

How assessment and learning work together in Shining
Lights to help teachers and students get the most out of

every moment of learning.

Shining Lights is an innovative course combining the use
of teaching, learning and assessment methods to plan,
measure and improve outcomes.

It is the latest evolution in courses from Cambridge with
an exam preparation journey at its core. It empowers
students and teachers to understand and unlock the
learning process, by:

building lifelong learning habits
empowering learners through personal development

providing the solid platform they need to succeed as
global citizens

developing their exam readiness through a unique
exam preparation journey.

As the teacher, you are the coordinator and facilitator
of the student’s learning environment. This course
provides you with the tools and insights you need to
maximise each student’s performance. Learning
requires multiple interactions, involving a variety of
assessment steps, each in turn prompting a teacher
response. The table opposite shows a selection of
‘moments’ throughout the course to assess, feed back
and guide your learners.

Through a unique combination of the traditional and
the new, you now have a learning environment offering
a wealth of opportunities to assess student progress, to
provide evidence of that progress and incorporate
actionable feedback. Shining Lights combines learning
and assessment as a seamless journey with a firm focus
on exam success, building life-long learning habits and
developing the skills your students need to be future-
ready, confident world citizens.
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DIGITAL CLASSROOM |§ Benefits to students:

PERSONALISED LEARNING . . ) .
J Skills practice at each student’s precise level

within the group

Direct the student to Cambridge One where you
can activate targeted skills practice at the individual
student’s level. These powerful, innovative exercises
provide new benefits to teachers and students alike.

Individual exercises target the individual’s
needs
Reinforcement in challenging areas provides

timely support
The Digital Classroom Personalised Learning ensures

the best possible environment for student improvement
and provides additional data-driven insights for you to
manage their development.

Extension exercises maintain motivation and
challenge stronger students

With technology, we can now combine pedagogically Benefits to teachers:

tested approaches with the power of rapid insights Target individual student needs in mixed
from data. This course benefits from an innovative ability classes and save time

solution to support teachers and learners. In the
Student’s Book, on the Self-Evaluation pages, look
for the PERSONALISED LEARNING icon and direct your
students to Cambridge One.*

Rich visual data across classes and groups
Confirmation of individual and group progress

Early warnings of possible areas
requiring reinforcement

Ensuring challenge when needed to
*Teacher needs to activate in Cambridge One maintain motivation

How assessment and learning work together in Shining Lights

Gain deep insights into learners’ strengths and areas for improvement through the unique
combination of assessment touchpoint and learning opportunities in this course. The table below
shows a selection; for a more in-depth overview visit the website by scanning the QR code.

Example Purpose Action/Outcomes

5
Assess class knowledge and gaps Target areas for improvement =]
DIGITAL STARTER UNIT 9 99p 9 P 5
C
NEW FRIENDS Understand the mix of knowledge across the group 2
5
e Assess exam readiness and guided practice Develop exam technique and target areas requiring
TeSt &Traln reinforcement and practice
DIGITANCOASSHGONM E Persono!|sed skills practice ‘through _Self—{evelhng oL_Jtomoted activities targeting
PERSONALISED LEARNING data-driven recommendations individual requirements
7 Read your report again and revise your work. Use Peer feedback and self-assessment Deyelop learning §kills and self-awareness £ %
these questions to help you. to improve analytical thinking Learners take 3 S
1 How many phrases from Exercise 6 are in your responsibility for their own qurning. g
Q
m Practise a complete exam to check progress Preparation for exam day experience allowing for Sx
- A . B )
- and exam-readiness test scenarios tailored to the students’ needs 08) 3
o




Problem-Based Learning

When asked what makes a successful lesson, teachers around the world
consistently answer, ‘students are engaged’. Problem-Based Learning goes to
the heart of what activates and holds students’ attention: the real issues and

challenges they face in their own world.

In Problem-Based Learning, students work
together to find solutions for an open-ended
problem. This builds collaborative as well as
independent-learning skills and develops both
critical and creative thinking. It also helps students
learn to present a convincing argument by making
sure the argument really matters to them. When
they are truly engaged with their subject, they will
want to make others care too.

Shining Lights includes challenges throughout the
course. In higher levels the challenges are focused
around exploring sustainability. The Challenge

is anissue related to the theme of the unit. For
example, in a unit about city life, the challenge
relates to how cities could be better places for
teenagers. In a unit about shopping, the challenge
relates to more sustainable consumption. What
exactly the challenge is, however, is decided by the
students. Letting them define the issue is key to
true engagement.

The Challenge is an optional feature, and the unit
will work even if you decide that it does not fit in
your teaching context. If you use it, you will find its
components in five boxes and extra material in the
Teacher’s Resource Bank which offers templates to
help students complete their projects. Additionally,
there is material in the Workbook where students
are able to make notes about each of the
challenges in the Student’s Book supplying them
with tips and space to make notes for each of the
stages of the challenge.

Challengé box

At the start of the unit, the main issue is stated. It
is kept as wide as possible, so that students can
choose what aspect of the issue they want to
focus on.

Students think about and discuss the challenge.
They look at various possible problems arising from
the issue and start considering how they could find
out more.

Prepare / Explore (at higher levels)

Students form groups and make a decision on the
problem to be solved. They make a research plan,
assigning roles within the group, and start their
independent research.

Students share the information they have gathered
and decide what material they want to use. They
then draft a document: a letter, a presentation,

a debate... something they will present to the class in
the next stage.

At the end of the unit, students are asked to present
their response to the Challenge, in a way most often
chosen or designed by themselves.

Finally, the Challenge worksheets that students find in
their Workbooks are also available in the Teacher’s
Resource Bank. Like everything else here, they are
downloadable and photocopiable so you can use
them as handouts for your class.
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Life Competencies

Life Competencies are the skills students need in order
to play an active role in society and to fulfil their own
potential. They are not strictly language skills, but

a student-centred language lesson always

integrates opportunities to develop
these competencies. Cambridge has
created the Life Competencies
Framework to map some of
the important life skills that
students can develop as
they learn a language.

Shining Lights uses this framework
to define and build life skills in
every unit. All the competencies ot v
in the framework are developed

in this highly communicative "
course, but there is a more L
specific focus on tasks that

build critical thinking, creative
thinking, collaboration and
learning to learn. These are
highlighted in the units so that
you can be more systematic in the
development of certain competencies
and can refer to the framework if you wish.

To keep track of Life Competencies development
as you work through the Student’s Book, there is a map

of which competencies are addressed where in the Teacher’s
Resource Bank. You'll also find suggestions for where to use the Life Competency Activity
Cards that Cambridge offers along with the Life Competencies Framework.

You can visit cambridge.org/clcf to explore the Life Competencies Framework and
download detailed booklets for each competency. Activity Cards for teenage learners are
also available for downloading to use with the Life Competencies throughout the course.



Oracy

What is oracy?

Oracy refers to the skills and behaviours
involved in using spoken language to
communicate and collaborate effectively.
These are not only linguistic skills, but the
physical, cognitive, social and emotional
skills we use when listening, speaking and
working together.

The Cambridge approach to oracy

The unique Cambridge approach to oracy across our
pre-primary, primary and secondary courses has been
developed in collaboration with Professor Neil Mercer
and Lyn Dawes at the University of Cambridge. The
University’s *Oracy Cambridge centre serves to promote
oracy in schools and in wider society by providing
training and consultancy, writing government papers,
organising conferences and publishing handbooks

and papers.

*oracycambridge.org

You can also see the Oracy Framework at the link above.

teaching and learning

Dialogic teaching

*

. 4

Oracy is important because we all need to know
how to use talk to think effectively together. For
example, active listening to the opinion of others,
turn-taking and the use of ground rules ensure that
group work is effective and truly collaborative.

Oracy skills are not specific to any language or culture.
Once acquired, they should easily transfer to other
languages and situations across the curriculum.

How is oracy taught?

It is useful to think of oracy having two aspects:

The first concerns a teacher’s use of talk in the
classroom to enable the interactive process
of teaching and learning. In other words, the
teacher’s talk provides a model for learners
to follow. This is called dialogic teaching.

The second concerns the explicit teaching of spoken
language skills to learners, helping them learn how
to talk and listen actively. For instance, teachers can
show learners how to ask effective questions, or how
to give their opinion. This is called oracy education.

Learning Learning

through talk how to talk

Using talk effectively for Learning Learning Developing children’s
9 v through talk how to talk ping

spoken language skills

Oracy education
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What are the benefits of oracy?

Research has shown that:

Life skills

We need oracy at all ages in all If learners know how to work

aspects of our lives, at school,

at home, at work and in our
communities. Different oracy skills
are needed in different situations
including public speaking and
face-to-face interactions for
example.

We need skills such as:
listening actively
recognising key messages
responding appropriately

interpreting what someone is
saying
communicating through

speech or through body
language

All of these skills prepare us for
what life offers us.

in a group and collaborate,
well-designed talk activities in
all subjects encourage active
learning:

Listening actively to the ideas
of others helps learners gain
knowledge to build on their
own ideas.

Opportunities for questions or
debating encourage learners
to think critically.

Developing ideas through talk
provides opportunities for
learners to add more into their
written answers.

Using vocabulary and
terminology out loud develops
learners’ confidence to use it in
their written work.

Trying to put their thoughts
into words can help
learners clarify their own
understanding.

Learners who are regularly
and actively involved in whole-
class dialogues have more
positive attitudes to school.

Learners who are offered
more opportunities to engage
in discussion will improve

their social and emotional
awareness, leading to better
human connections.

Learners who can express
themselves will be better
equipped to identify their
emotions or perhaps have
the confidence to reach out
to a trusted adult when they
need support.

Learners who understand how
to listen out for and express
their own emotional needs
can help to form healthier and
more respectful relationships,
in which each person has

a voice and each person

is prepared to listen with
compassion.




Aside from these four pillars, a number of lively features

keep students active and engaged.

Video

Every unit begins with a documentary video introducing
the main topic. There is always something new for
students to learn here, and they should also be left

with some questions they would like to answer for
themselves. Later in the unit there are grammar videos.
These can be used in class but are also ideal for the
flipped classroom.

To learn best, students need a range of input modes,
and video provides memorable end enjoyable input. As
well as offering the documentary and grammar videos,
Shining Lights builds the extended oracy activities
around video, and some speaking exam tasks have
video models, too. In higher levels, students will watch
writing videos to learn tips and tricks to improve their
writing.

The Teacher’s Resource Bank provides ideas on how to
exploit each of the video strands in the course. There
are useful ideas for things to do before, while and after
watching them.

Blended learning

After being presented in the videos, Grammar is
explored and practised in a mix of print and digital
formats. After a grammar box and discovery task

on the page, students find more practice in digital
exercises. These can be completed on the students’
devices, or you can use the interactive whiteboard.
For more practice, students can use Practice Extra on
their phones.

The interactive whiteboard (IWB) also plays a role in
vocabulary building. Both of the two vocabulary pages
include language presentation via the IWB, keeping
heads up and everyone together, and making for an
active, lively classroom.

Digital learning is a key feature in this blended course.
Besides the activities above, there are also three full
digital units as from Level 1: a short starter unit and
two complete units, in the middle and at the end of
the book. The two full units review language from the
preceding five units. If local conditions mean that you
can't use these digital components, however, Shining
Lights still offers everything you need for your English
lessons.

Sustainability

Shining Lights seeks to consciously bring sustainability
into the language classroom. Faced with an
endangered environment and unequal societies,
students need to feel confident that they can help
ensure a better future. Cambridge understands
sustainability to have environmental, economic and
social aspects, and has developed the Sustainability
Framework for ELT to make it easier to integrate
relevant skills development in language lessons.

You can find the framework here:
along with activity cards to use in
the classroom. Sustainability is at
the heart of many of the Shining
Lights Student’s Book activities,
particularly the Challenges. Care
has been taken to avoid triggering
fear in students, with the focus
remaining on possibilities and positive change. There
is always an explicit reference to sustainability on the
wrap up pages. A short exercise helps generate ideas
and also make clear that much of what the students
have done in the unit has been about creating a more
sustainable future. In higher levels, students explore
sustainability in more depth.

You will see icons throughout the units, where there
is a particular focus on sustainability. Extra ideas are
given in the teacher’s notes on how you can exploit
these aspects of sustainability further.

The Teacher’s Resource Bank provides five
sustainability projects on topics related to those in the
Student’s Book. They are preceded by two pages of
sustainability notes. These give information on what
we mean by sustainability, how it can be brought into
English lessons and why it should be.

For use with the sustainability projects and other
project work, you can choose from a selection of Project
Templates in the Teacher’s Resource Bank which
include a learning diary, a time-management plan and
templates for peer or teacher evaluation.




STEAM

After the final unit in the Student’s Book, you will find
STEAM (Science, Technology, Engineering, Arts and
Maths) investigations. And in the digital units, as from
Level 1, you will find a further two STEAM investigations.
These are two-page projects where students activate
and build on their knowledge of STEAM subjects. After
discussion and research, they work together to present
findings in a poster, a comic or a slide presentation.
Like the main units in Shining Lights, the STEAM pages
help students get to grips with their own future in

a challenging but exciting world.

STEAM worksheets are provided in the Teacher’s
Resource Bank for a step-by-step approach to
completing the STEAM Investigations in the Student’s
Book. They offer tips, language, diagrams and template
space to help students manage and make the most of
the investigations.

( Welcome to Shining Lights ]

Mediation

The Common European Framework of Reference for
Languages (CEFR) describes mediation as ‘When
alearner acts as a social agent who creates bridges
and helps to construct or convey meaning’. When, for
example, at some point, there is a communication gap
which needs to be filled, a learner/one can mediate

by conveying the same or a similar content using
different language in order to bridge that gap. There
are many examples of where mediation practice can
take place throughout Shining Lights and these are
marked within the Student’s Book as from Level 1, and
are accompanied by mediation practice worksheets
for each unit. These worksheets are available in the
Teacher’s Resource Bank and work with one of the
unit’s reading or listening texts. Students use key Life
Competencies to analyse ideas, opinions and attitudes
in the text. They might work in pairs to look at two sides
of an argument, or in groups to generate creative ideas,
always active in their interaction with input, never just

possive consumers.

1
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Using Shining Lights

Shining Lights has ten units plus three fully interactive Extra Digital Units. You will find
these digital units in Presentation Plus and you can assign tasks to students in the same
way as in the Student’s Book and Workbook.

Begin the year with the Digital Starter Unit
which activates what students already
know and sets them up for a new level.

DIGITAL STARTER UNIT
BACK TO ROUTINE

VOCABULARY

Test your vocabulary!

HOW MUCH D!

AMBRIDGE

22>z >z>z2z32225 5328 >

Continue by checking your students’ level
e s with the placement test available in the
Test Generator.

In all the even-numbered units ...

Striking images

to introduce the unit topic.

UNIT 10 SAME BUT DIFFERENT

LEARNING AIMS ORACY

Checking understanding and listening
actively
ing

E
Vocabulary: learn and practise noun suffixes and

Learning Aims _+O

showcase the skills and s s
language that students will R
learn in the unit.

Oracy skills

are clearly set out at the top of
every even-numbered unit and
the learning starts right here in
a group discussion to activate
students’ prior knowledge and
encourage them to develop
linguistic, cognitive, physical and
social-emotional skills.

.........

Documentary videos

1 Where might the people be?
2 What aspects of modern culture does
it show?

. think of as many

showcase the skills and
language that students will oot |
learn in the unit.

6 Workin pais. Ask your partner which of these areas of
ulture they know most about or most enjoy. Then ask
five questions about the topic.

from Exercise 22

In pairs, discuss
the question at the end of the video. 7 How well did your questions help you to understand your

et gobimrioin
- o) B0

Documentary

All even-numbered units conclude with Oracy activities, giving students the opportunity to practise and build on
the skills they have developed in a guided, communicative oracy task.



5 Match the films to the pictures.

horror film

comedy | science fiction (sci-fi)  thriller - animated film  romantic comedy (rom com) | action film  documentary

Exam Training

tasks provide guided practice of

[ Using Shining Lights

Cambridge English Qualifications
tasks. Exam Tips give useful and
practical advice.

Look carefully at the meaning of the sentence

around the gap, as this will help you to
decide if a negative prefix is needed.

1L VOCABULARY
NOUN SUFFIXES

T Complete the sentences by adding the correct
suffix to the words in brackets. For some words,
you need to make spelling changes.

-ance -ence -ion -ment -ness

1 In most places, it's considered rude to show

your ___ (annoy) by shouting.

Speaking the language of another country

increases your __(appreciate) of its culture.

In some cultures, talking about yourself is a

signof __ (arrogant).

Not being able to speak the same language as

someone can often lead to ___ (confuse).

Many people get a lot of ___(enjoy) from

discovering art from other cultures.

Travellers should be aware of the ___(exist) of

laws that are different to those at home.

In Japan, people sometimes give fruitasan

(express) of gratitude.

Many websites offer ___(guide) about how to

behave when travelling abroad.

It's easy to make an unfair ___(judge) about

the behaviour of people from different

countries.

10 In Oman, people often show ___ (kind) to

tourists by inviting them into their homes.

Certain gestures cause ___ (offend) in some

places, even though they're fine elsewhere.

12 Inthe UK, queueing is treated with a great deal
of ___(serious).

N

w

»

«

o

Rl

®

©

2 <) 10.1 Listen, check and repeat.

3 [3] Goto the digital activity. Which suffixes can
be added to adjectives, which can be added to
verbs, and which can be added to both?

» Vocabulary reference page 106

4 [3.JPRONUNCIATION) Go to the digital

pronunciation activity.

READING AND

USE OF ENGLISH

WORD FORMATION

1 Think of three reasons for becoming an exchange

student. Read the text in Exercise 3 quickly. Does it

mention any of your ideas?

2 Look at the example (0) in Exercise 3 and answer
the questions.

What part of speech is the given word?

What part of speech fits in the gap?

Which suffix do you need to use?

Are any other changes necessary?

Do you need to make any spelling changes?

noNa W

Look carefully at the meaning of the sentence
around the gap, as this will help you to
decide if a negative prefix is needed.

3 For questions 1-5, read the text below. Use
the word given in capitals at the end of some
of the lines to form a word that fits in the gap
in the same line.
Taking part in an international
student exchange programme
can have many benefits. First
of all, you see huge °
in your language skills. This is
especially true if '
at classes given in the local
language is compulsory.
What's more, the experience
broadens your horizons. Some
people worry that
will be a problem if they go
to a place where they don’t
know anybody, but on these
programmes, it’s almost
impossible not to make friends.
YYou should also bear in mind
that, for employers looking at a
cv,? in an overseas
exchange is often seen as

that the person
applying for the job is willing to
take on new challenges. It also
demonstrates® . So, if DEPEND
you get the chance to go on an
\nternational exchange, why not

IMPROVE

ATTEND

LONELY

PARTICIPATE

EVIDENT

In the USA, we're brought up to say ‘thank you’
all the time, even when holds a door

HANKS, BUT ... NO,THANK YOU

ine this: you give a friend a present, or help them when they have a problem, and the friend doesn’t say
'you. How do you feel? Depending on where you're from, you might feel surprised, possibly even angry. In some:

saying ‘thank you' is considered an important part of being polite. In others, however, it i
different ways. There are even some situations where saying ‘thank you’ might be considered inappropriate.

My experience in China taught me that

open for you, or just passes the salt at dinner.
We even write thank-you letters to the people
who give us presents. | used to think this was
normal, until | went to study in China. The friends
| made there were shocked by the number of
times | said xie xie (thank you) to them. It made
them really uncomfortable. Of course, that
doesn’t mean that people there are rude; it’s just
that there are different expectations.

In China, thanking a person in words is seen as
formal behaviour, so you're not expected to do it
with people you're close to. On the other hand,
when you show real kindness to someone, even
1o a friend or family member - by helping them
out when they have a problem, for example — that
person is expected to do you a favour in return.

A BLOG POST

T Read the sentences in bold in the blog post. Apart
from saying ‘thank you', how else can you express
gratitude? Discuss in pairs.

2 ) 10.2 Read and listen to the blog post. Does it
mention any of your ideas from Exercise 1?

3 Read the blog post again and answer the questions.

What examples does Kelly give of small actions
that need a ‘thank you' in the USA?

2 Why were Kelly's Chinese friends awkward 1 [ ——————
when she said ‘thank you' to them?

3 What do people in China do when someone You: | am. How can | help?
does something very kind for them?

4 What has Kelly learned from being in China? Tourist:

5 What offer do Kelly’s friends and family
sometimes make? You:

Using formal or informal language
depending on the context

There are different ways of expressing gratitude,
depending on who you are thanking and what
you are thanking them for. In formal situations,
you should use a formal expression. n

XS] Social Respon
where the expressions below might be used.

Work in pairs. Continue the conversations with the
most appropriate expressions from Exercise 4.

of gratitude can take different forms.
Since I've been back home, I've paid more
attention to the different ways we thank each
other here. Sometimes a friendly ‘thanks’
is enough. At other times, especially in
formal situations, we might say ‘I really
appreciate everything you've done
for me’. I've also noticed that when
somebody helps out one of my
friends or family, they may say, ‘Let
me know if there’s anything | can
do in return.” If you ask me, this
shows that our way of doing things
is not so different to the Chinese
‘way after all - and that when it comes
to expressing gratitude, actions often
speak louder than words.

Life
Competencies
provide students
with the opportunity
to develop these
important skills.

i1 Think of situations

Cheers!

Thanks!

Thank you very much.

No, thanks / thank you.

I'm really grateful for (all your help)

I'd like to thank you for (coming this evening).
| really appreciate (everything you've done).

Brother: Can you give me a hand a moment?
Sister: Im busy. What do you need?
Brother:

Sister:

UNIT 10 SAME BUT DIFFERENT | 99

Digital interactive
whiteboard activities

on Presentation Plus allow you
to present the new vocabulary

in a heads-up interactive
activity.

Digital Pronunciation
activities

on Presentation Plus give
students the opportunity to
practise different areas of
pronunciation.

Oracy tips

appear in every unit and support

students to develop their
communication skills more broadly,
taking in aspects of verbal and non-

verbal communication and social and
emotional skills, for example.

13



Grammar

is presented through a dynamic and teen-centred vlog.

Scaffolded discovery grammar
tasks and extra digital activities
provide ample opportunities for
both classroom presentation
and heads-down or individual
practice.

Think Outside the Box

reading and listening texts turn the unit topic on its head
to develop students’ critical and creative thinking skills.

GRAMMAR
PASSIVE p

—o

1 Watch the grammar
Viog. What does

Lucas describe and
‘what does he askat the end?

2 Lookat the exampls from the grammar vog, Match
the examples to th rues i the grammar box.
1 The school auitorium gets decorated with
lags and balloons.
2 His exam resuits weren' sent until Last week.
3 Aspeech is made by the headteacher

Passive

a We use the passive when the person or thing
that does the action is unknown, obvious or
unimportant

b We use by when we want to mention the
person or thing that does the action.

© We sometimes use get as an informal
alternative to be.

b Grammar reference and practice page 123

READING AND
Ml USE OF ENGLISH

KEY WORD TRANSFORMATIONS
1 Look at the exampe from Reading and Use of English

Part. 4. Fllow the steps to completethe task.

1 Identiy the parts of the firstsentence that are
the same in the second sentence. You do nat
need 1o change these parts.

2 Underline the rest ofthe frst sentence. This s
the part you need to change.

3 Change that part so that it means the same
thing,Use the word gven and two to fve words.

1hink the concert might be called off ths
s bad.

CANCEL
hink they ifthe weather is bad.
\M TRA
i )si ISH

‘Always read both sentences carefully to

3 5] Gotothe digital actvtes

4 Complete the conversation with the passive form
of the verbs in brackes.
A: We had to read a special poem in class today.
Guess why it was speciall

B: | don't know. It (wite)
thousands of years ago?

A No- it (not wite) bya human
atalLic’ (create) by a obot!
She, mean, it " (call A-Da. ft
: (build) in 2019 and is the

need to change.

2 For questions 1-4, complete the second
sentence 5o that it has a similar meaning to

two and five words,including the word given.
1 People have performed Hamlet almost
continuously since Shakespeare wrote it
HAS
Hamet
continuously since Shakespeare wrote it

B: Can a robot really create art?

A: Well her paintings * (exhiviy
several times already. Apparently, most people
don'trealise they” (not paint)
by humans. The poem sounded like a person
had written it, Maybe in the future music
: (compose) by rabots, oo,

B: I hope not! If that happens, human art
. (might forger) forever!

paint that painting
BY
That painting Picasso.
They have postponed the opening of the
gallery unti next week
Ut
The opening of the gallery
until next week.
4 Don't send complaints to head office.
SHOULD
Complaints to head office

OULD WE LET.

sll..AIANGUAGES DIE OUT?

Ther 1o the Ethnologue website, over

9to
the world

wil
this? For some

people, the answer is no. They argus that the purpose
of alanguage is to communicate, and that the reason

iggest tha ar 3000,
remain. Should we be concerned by

been describing the world around the for thousands of |
years contain knowledge, for exampl, of geography,
science or mathematics. We may lose that knowiedge if

want to spealc i caable of doing so. From

o st \
|
‘
|

As the linguist D

that we care

in.ife for those who speai majority languages, ike
Engish or Spanish. Majority languages offer a oute to

e plant dies. It reuces the.
diversity of our planet. To me, it seems that it s not only
Knowledge, butalso ways of thinking, that wil disappea

aculture,
Cherokes,

exposure to a larger range

AN ARTICLE

VOCABULARY

d of a
for example, has no word for ‘goodbye’, oy ' will see

R represents the toal dofignt experienced when
seeing an adorable baby o a kiten
What ise can languages el us about istory
cultres and tradions, and the workd? We
must try and preserve what languages we can
because f we do not try and save them, we
may nover know.
R

CULTURE AND CULTURAL

talking about? What diffculties might they have
communicating? Discuss in pairs.
2 ) 10.3 Read and lsten to the articl. Is the author
i favour of preserving minrity languages?
3 Read the article again. Decide i the sentences are
true, false or not mentioned.
1 According to the Ethnologue website, 600
languages die out every year
2 Most movies and TV shows are in English.
3 Learning a majority language can help you
advance professionally.
4 David Crystal argues we should care more
about species loss than Language loss.
S Some languages contain words that do not
exist in other languages.

4® Workin pais. Look at the
underlined sentences inthe article. Do you agree

D ES

1 [5] 9104 Go to the digital actvi Match the
Words o the definitions. Listen, check and repeat.
civilsation  cultural sensitvity
cultrally acceptable  colture shock  diversity
globalisation local customs  stereotype
waditon  values

» Vocabulary reference page 106

2 Choose the correct answers.

1 Itis important to respect the stereotypes / ocal
customs in places you travel to.

2 Remembering our past is the basis of our
civilsation / globalisation and our future.

3 You can avoid local customs / culture shock by
researching your travel destination before you go.

4 Itis important that cultures do not try to impose.
their values / globatisation on each other.

‘with them? Do you think your opinion is objective
Why?

b et 3 Workin pais. Discuss the sentences n Exrcise 2.

Which do you agree with and why?
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HOW IS UNIT 10 SO FAR?

W tunc stane 77X m geting there ¥ 1 o't understand

Around halfway through the unit
students can pause and reflect on
how they are doing so far.

REPORTED STATEMENTS

A second Vocabulary set is presented and practised with our blended learning
mmmj””‘w digital-led approach. Vocabulary sets are informed by English Vocabulary
Profile to ensure all words are useful and appropriate for the level.

PASSIVE

participle of the m:

Present simph i feting tred.

We will help i we can
They sid tht)they would help  they coutd.

Present continuous

Hyjeans are being washed.
Pastsimple o the st so they do not change.
We werent told what 1 do. e
Present perect < bt esten et efre
Tre room has been ponted

poi Withou tensechanges
Mo The tense of th ver n eported speech does not
We form th passive of modal verbs with:modal () 3bnays change, orexamp, f we want t show

be + pastparticple. that what the speaker said i il true now,or i the.

lavestrong coffe
Jon said hat) she lovesstrong coffee.

We use b to introduce the person or thing that does
the acton.

adjectives
Tl emoit you:

ely used in English. in both
ing We use the passive

REPORTED REQUESTS

we do fo reported speech.
We ats:
+ usea reportng verb ke ask.

UNIT 10 MY VOCABULARY

rdas s

s club .
tectdesigned the buldings. request

NOUN SUFFIXES CULTURE AND CULTURAL DIFFERENCES

2
1"l see you tomorrow morming: Rob)
2 )
"
. 3 Ganwel 7 steve)
too slowly

4 Coudyoutend
7 They should offe help instead of critcism.
Help

Go to the Grammar Reference
and Practice at the end of the
Student’s Book for more complete
grammar explanations and even
more practice activities.

The vocabulary builder pages in the
Workbook offer both consolidation and
extension. Some new vocabulary is offered,
and students also find new words that they
themselves find important




GRAMMAR D Won
REPORTED STATEMENTS

REPORTED REQUESTS

6 Lookat the sentences. Then choose the correct
answers to complete the rules in the grammar box.

1 Which countries do you think the photos wef
taken in?

i you explain it to me?
Reported speech: | asked Cleo to explain it o me,

2

3 Which would you most like to experience? Wil

2 <) 105 Listen to the conversation. Which traditio
in the photos does Kate choose for her project?

3 Lookat the sentences. Then choose the correct
answers to complete the rules in the grammar box/
Direct speech: That sounds interesting.

Reported speech: She agreed it sounded interesting.
Reported statements
When we put a sentence into reported speech, we:
« ichange / do not change the tense of verbs.
« “change / do not change pronouns

« Suse/ do not use reporting verbs.

‘When we put a request into reported speech, we:

= put the main verb in the * infintive with to /
past simple.

* use a verb like *ask / soy to report the request.

» Grammar reference and practice page 123

7 ] Gotothe

8 Write the questions as reported requests.

1 Alsons Can you buy th tckets for the show?

2 Mauror Can you tell your fiends about my new
exhibiton at the gallery,please?

9 Write the statements and requests in reported speech.

1 Steve: Art was an important part of my life for a
long time:

“Im a dreamer and | love drawing

2 Rosi

in more detail,

questions.

4 5] Goto the digita activiies

5 Choose the correct answers to complete the

* Why do you think this is?
« What sort of impact do you think this will have?
* How did you come to this conclusion?

3 Carmen: Can you tell me what time the film starts”

@
A STORY

1 Imagine an exchange student s coming to your

school. What culture shocks might they experience?
2 Read the exam task and a student's story. What was

the misunderstanding?

We are looking for stories for our new English-
language magazine for young people. Your
story must begin with this sentence:

:XAM TRAINING UGIUL I GLE)

Your story must include:
* amisunderstanding

0 |

Before you start writing, plan your story.

+ aroquest Decide how you will ontinue from the
sentence given,and how you wil include the
two points given,

It was Tanya's " N

student, and she'd already had a culture shock.
It began when Hiroko, a classmate at the Tokyo

4 Lookat the exam task below. Follow the steps

invted er . pary on Sty

65 o my lac fom seven Hioko sald See
you ent

Ty st st n .t ren

1 Plan your story. Where does it take place?
Who are the characters? What is the rule
and the offer of help?

2 Wite your first draft. Write 140-190 words.

ho arrived, “Its nearly
mghl o'cock. she s, Evaryone's watng.

We are looking for stories for our new English-
people. Your

said
Tanya, esing very confused. She thought “from
veant any time after seven.
Hiroko explained that in Japan, everyone was
o arrive on time, even to a party. She

g
story must begin with this sentence:

When Jaime saw how confused the new
exchange student was, he decided to halp.
Your story must include:

1 Dee:'We went to see a concert by some
Brazilian musicians last weekend:

Dee said we /they *went / had goneto see

cert by some Brazilian musicians * the

weekend before / thi weeken

Richard: My favourite author is releasing a new

book tomorrow!

Richard said *my  his favourite author *was

releasing /i reeasing a new book *the day

before  the next dy.

Megan: I've bought tickets for the new Thunder

Squad film:

Megan told me she / we *bought / hod bought

ticketsfor the new Thunder Squad flm

102 | UNITI0 SAME BUT DIFFERENT

10 Read the quotations about art and culture. Wt
40 you agree with and why? Discuss in pairs. Ask
clarfying questions.

Everyone should listen to and appreciate it
« ‘At is not what you see, but what you make
others see”
thoughts

DI
PRACTICE EXTRA UNI

AL CLASSROOM
0

« ‘Opera is one of the most important art forms.

* Aroom hung withictures i room hugwith

said that althe other guests had been waiting « anie
for Tanya 10 get there. They hadn't even started « an offer of help
eating yet. Tanya felt terrible.

Hiroko told he not o wory. You're new here

she said, smiling. 5 Read y i is Use
sothat| i .

ontt make any other mistakes;” sad Tanya. 1 Did you include a rule and an offer of help?

“Let's worry about that on Monday, said Hiroko, 2 Did you include a mix of both direct and

taking herinto the flat, For now,let's ust enjoy.
the party!

indirect speech

Did you connect actions and states within

sentences using -ing forms of verbs:

Did you describe the emotions of your

characters?

5 Can you see any problems with the language
(spelling, grammar, etc)

N

fow does the writer make the story more
interesting? Choose the correct answers.

The wiiter

uses direct speech / reported speech / a mix
of both.

6 Now workin pairs. Read each other's stories and
give feedback. Use the questions in Exercise 5 to
help you. Make a note of your partner's feedback
and write a second draft of your story.

connects actions and states within sentences
using “ing forms of verbs / formal conjunctions.
describes the emotions of one character / both
characters.

UNIT10 SAME BUT DIFFERENT

103

[ Using Shining Lights

Writing

Each Writing page focuses
on a different text genre.
Writing tasks are presented
with scaffolded activities and
a model text.

Peer review

activities encourage students
to support each other in their
learning and approach the
writing task activities in a
thoughtful way.

Activities from the Student’s

Book with a focus on mediation
are highlighted and you can find
extra worksheets to work on g

MEDIATION UNIT 10

RELAYING SPECIFIC INFORMATION IN

WRITING AND SPEAKING

‘Adapting language use according to different social groups

You can adapt language according to the situation, using your skills o language and

i an activity

—O0

: She told me we had to pick a culturalactivity to

project Mr Morley gave us. Can you
explain it to me?

ny topic. And she reminded me that the
presentations were going to be in two weeks!

mediation skills in the Teacher’s Cagaey 82
Resource Bank.

For even more grammar and
vocabulary practice, go to the
Teacher’s Resource Bank and

the Workbook.

GRAMMAR STANDARD
The Passive
Reported Statements and Requests

1

passive form.
We make ol of o raclts o e
bracelets_are made_on sie.
2 lmmspmm
Thsphoto_____|
3 rmymmwaldnumﬂ\am

e ot of e ool eam yestrtay.

21 (el o take off my shoes at the
airportyest
Ducks shouldn't (give) bread. Its
for them.

4 Every pizza we serve, (eok)ina
stone oven.

5 The winning story_ (notchoose) yet.

6 Protective goggles must. (wear)
while using this machine.

3 Match the direct speech (1-6) to the reported
statements (A~F).

11 dont play much
We're playing wel.
“leanwin’ —
We mustpay wel” ___

<

‘She said they had to play wel.
He said he hadnt won yet.

He said he didn't play much.

He said he could win.

‘She said they were playing well
‘She said they would win.

Tmoo®m>» @aawN

T ©CanbieUvesty Pres nd st 225

“love doing sportn the ra
Hetold me lmtnelmedrwulomvmnqspon
in the rai

‘I rained really hard before th

Imm!ﬂmimkhmwl«imlb.‘
He announced that he fook/ was going o take a
from sportfor a

5 Put the words in brackets in the correct order to
‘complete the reported requests.
1 Sheaskedmefocallan ____ ambuiance.
(an/ asked meto/ call
2 They room.
(6dy 7y 7107 asked 7 me)
3L Tou
(@K Ther 7ot /o7 asked)
He, car.
(asked T move T our 107 us)

we oclock.
(to7hem  asked at/ come seven)

& She. shoes.
(tis Tasked / ke off/Fim /10)

realy | e tour
shemdnslhalmumlnmdlhadhmmd'unv

and tell the class about it You can

wel,
iresedin Chineeculure o 3 whie. S0

mentioned to Cleo that d been

are going to be in two weeks.

I (s el Sam:
Bei

oo esing Wit 3oy
Greatideal My grandparents are Chinese -

d she agreed it

in Chinese hisory and cuture since |
went there.

Cleo: Yeah, that sounds interesting.

£

€ Great Thanks, Cleo! | tod S
would explain it o him later. He's
my project partner

Kate: 1 .. |t el uedestand

the project, but |2
explain it to me.
Sam: K, cool. What did she say?

Plan your

Cleo gives to Kate?

and more interesting fo cight-year-olds.

eight-year-old.

around the world_ cultural activity
presentation topic_in two weeks

instructions to the primary school pupils using your
visuals. Your partner gives you feedback on h
You have adapted the task for these learners

3 In pairs, research ideas online for celebrations, ke

nstructions? Were you able to imagine what chldren
can and can't understand? How did your partner’s

Collect visuals showing them.

UNIT 10 SAME BUT DIFFERENT

VOCABULARY

NOUN SUFFIXES

ENGLISH PART 3
'3 Use the word given in capitals at the end of

the gap i the same line.
D )

annoy arfogant confuse judge tothe of my
0 lonely_patient_prefer Ty

fans. Althouh
“

and the suffxes -ance,-ence,-ion,-ment and -ess.

inspor s campusoryat schook. |
A Jost e team st | ined
g = rugty co o s e e | Gt
eyt adthe pareNt
Vi ofther players when | played badly
made m e men o
Then s an stnecs

148

4\

and started going to taining
sessions every week It was the.
best Tdmade
for ges! Afer 3 e months there
was abig* inmy  IMPROVE
fitness, and now  can run 1,500 m
in quite  good time. Because ts an
individual spor,'ve gained more
fecla  DEPEND
ot mor confident because o the

and decication KIND
of the coaches a the club.

4 )STRETEHE Complete the text with a noun form
of the words n the box and the preposition.

2 Complete the sentences with the nouns from
Exercise exist/of express/of quide /about

attend /in_enjoy/ from evident /of

1 The quality | took forin friend is
when they are always willing

o help.

Many peopie getalotof v

2 The instructions were so bad it just created e s s
No one knew what to do Europe was the ighest t had ever beon. It

people

3
He thought he was better than us

4 There are two gooc il
and Mexican. Do you have a . our ancostors. The shapes,
5 Youneeda ot of toteach
small chldren. d that culture. New technology
an aso give vistors wha

6 They were uite rude,but she tried not o shaw.
her at their behaviour.

WRITING UNIT 10

A STORY

1 g souto ot it Do
2 good time? Why? /
2 Readithe story and answer the questions.

5 Find the following in the story:
Two examples of direct speech and one of
reported speech n the first paragraph

2 Two present participles used as adverbs in the
firt paragraph

3 Adirect description of what Mike was thinking in
the second paragraph

WRITING TASK

6 Yousee:
magazine for young people. Pan your tory using the
questions below.

1 What did Mike decide to do for is birthday?
2 What was the problem?
3 Why did the problem happen?

Mike had been at university in Naples for two.

week. He had made good friends there
playing football, ' he decided
o celebrate with is team. Lot goto the
Ristorante Marcol” h

they were all getting (hangeﬂ after amatch.

berto, who was standing next to Miks

looked worried. Whispering, he told Mike that
it was an expensive restaurant. Smiling, Mike

Stories wanted!
Your story must begin withths sentence:

s D G s s own couney
verything was very diferent
Your story must include:
something about food
restof theteam dapped - aproblem
ike wasn't sure why.
o iy
tolook at th
Co il Tealy s e

+ Wnere does it take place?
+ Wno are the characters?

hewster s with e . ke madle + Howwill you continue after the first sentence?
2 quick calculation and said: ‘It 55 euros + Howwil you include the two poins?

each.” he saw that everyone had

R B 55ero) 7 Write your story in 140-190 words.

said “Mike, in Naples, when it's your

birthday, you pay.
Mike felt incredibly smbarrased.

. he quickly went from
embarrassment to panic. He didn't have
enough money. What was he going to do?

Useful language
worried, confused, embarrassed
loudly,enthusiastically, nervously
50, however,although, while ate, finally

Checklist

3 Complete the story with appropriate conjunctions
+ Have you mentioned the two points in the task?

the story. «:i:i;v
feelings actions. + Have you used adjectives to describe emotions?

Have you used some adverbs of manner?
+ Have you used a range of conjunctions?

2025 1
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Listening Oracy skills

activities provide both exam type The oracy skills focus Engaging
and standard listening practice. is clearly stated at the oracy
top of the page in each videos
even-numbered unit. provide a model of the
oracy task that students will
doin class.

A4
LISTENING

A CONVERSATION

T 9)10.6 Listen to a conversation between two
friends. Make notes on what Joe says about: the photos do the student

CHECKING UNDERSTANDING

AND LISTENING ACTIVELY

« asking clarifying questions to check
understanding

« listening actively and responding confidently

«using formal or informal language depending
on the context

Students are guided
through the task by
watching three short videos,
in which the group Plan,
Present and then Discuss

, 7 @05 the video. To what
fond part of the video. Which of the activities i it eflection on
the task?

1 the traditional neighbourhoods of Beijing
2 the aim of the Museum of Sound

8 In the video, Nadia uses questions to show that she
doesn't understand something. In pirs, think of four
more things you can say to check understanding.

1 Canyou explain  bit more?
2 What do you mean by conkers?

3 the most difficult thing about the project
4 what Joe recommends about the museum
5 what Joe's vsit to the museurn taught him.

Try to answer each question the first time you
listen. Then, the second time you listen, pay.

attention to any questions you were not sure 1 I pairs, discuss the questions

about the first time. 1 When do you find it dificult to understand 9 Which parts of your culture should be preserved? h 4 h d d h k
\ ting? Dl sl g Tk bt s ow they did in the tas
2 What strategies do you have for these the box or use your own ideas. Remember to use the

2 Compare your notes from Exercise 1 with the

mpare your nof situations? 5 Watch . How do ft d
options in Exercse 3. Choose the corect answers. B sndont: arterwaras.
2 Look at the photos. In pairs, discuss the questions. thearts the community food and drink
ISTENING P 1 showthey do not understand something?

1 What do you think the people might be finding B0 e peopte to amderstand something? Knowledge and stories language
«

s and skillstools and objects
3 Listen to the conversation again. For questions. 3 show that they now understand something?
i R 2 How might they be feeling? 4 9 traditions and rituals_values

e 3 What could they do t help themselves in these 6 In pars, discuss the questions.
1 What did Joe like most about the traditional stuations?
neighbourhoods?
A their connection to the past
B the diffrent types o architecture
 the range of cafés and shops
2 Whatis the aim of the Museu of Sound?
A to record al the sounds of the cty
8 1o encourage people to try raditional

difficult to understand

1 Were all the students listening to each other? 39
2 Who demonstrated active listening the best?
3 Which active lstening techniques did you see used?

* making good eye contact

Work with a partner from your group. Answer the
questions.
1 How effectivelydid your roup check
understanding and help each other to understand?
2 How effectively did your group listen to
each other?
+ making encouraging sounds 3 What would you do diffeently next time?

* open body language
* nadding their head in agreement

Students are encouraged to
notice things about how the
group in the video perform,
which in turn will influence
how they will carry out the
task themselves.

activities
€ to help people imagine lfe in the past
Joe says the most difficult thing about the

project was
A finding former workers to record.
B recording animals that used to live in
the city
© travelling to make the recordings.
4 Why does Joe recommend the museum?
A It explains why the city looks the way it
does today.
B It helps visitors learn about the lives of
ordinary people.
€ Ithas a lot of objects on display.
5 Joe says that the museum taught him to
A observe things more carefully when
travelling.

How confident do you feel about:

* using vocabulary to talk about culture and cultural differences?

+ using suffixes to make nouns from verbs or adjectives?

+ using the passive?

* using reported speech?

* completing the gaps in Reading and Use of English Part 37

* transforming a sentence without changing the meaning in Reading and
Use of English Part 47

« writing a story in Witing Part 27

+ listening and choosing the best multiple-choice option i Listening Part 47

* evaluating the reliability of a text?

* checking understanding and listening actively?

D R R What was your favourite part of Unit 107 Tell your partner.

C Llisten to the sounds of a place with
more focus, do? Why do they think it

might be difficult for

them?

piciTAL cLassroom (I3
PERSONALISED LEARNING,

104 | UNIT10 SAME BUT DIFFERENT ') UNIT10 SAME BUT DIFFERENT | 105

Students access activities which adapt to their personal
Oracy tasks are practical and comprehension level providing a personalised learning
relevant to students’ own lives, experience and helping deal with mixed abilities. Our innovative
ensuring they are motivated and technology means your students receive level appropriate
engaged in the topics. tasks to provide reinforcement or extension, as appropriate.

In the final video students watch
the group discussing how they
carried out the task, providing a
model for self and peer-evaluation.

CHECKING UNDERSTANDING
AND LISTENING ACTIVELY

SING OR LA
DEPENDING ON THE CONTEXT
1 ASKING CLARIFYING QUESTIONS 3

TO CHECK UNDERSTANDING Formal contexts Informal contexts
(do / by / mean [ what [ you)
onker? ‘asking a cfranger thanking a friend ) ((international student
(explain / &/ you [ bit [ can) m for directions. for their help exchange party
more?
Fuschevorseln (oo eret) Gou/ mean /o) @ Q Q
profected?
kit

ctafuec and
buldinge and things ke that?

Other questions I can ask
to check understanding: Tip
Ure at feast one question in every discuscion. Even if you think

T

you onderctand comesne, it good to check fo make cure

After the diccussion
Tdd thece thinge well:

In the Workbook an attractive spread 2 RESPONDING CONFIDENTLY
at the end of every odd-numbered unit PR S— 3

Lie got better at:

Look back at your

. Abcolutely nore. 70; can 7I chow T am Student’s Book and add Tneed fo keep working o
provides a space for students to record Tompicy / S e (=

useful language, plan and evaluate their Hou conflnt o Tl

discussions? q
Teant agree with yoo re Phrasec T would like to use SELF-EVALUATION
—— in my next discossion: fan
work as a group on the oracy task. : Lo
confident in a discussion: * listen wi
‘h confidence in a discussion.

+ use the right level of formality with
my classmates and teacher
+ react positively 1o other people’s ideas.




