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Preparation

Shining Lights

Welcome to Shining Lights, a dynamic new blended course for secondary school
students, which offers not only thorough preparation for Cambridge English
Qualifications, but also engaging and communicative materials. Shining Lights is

underpinned by four pillars:

Problem-Based
Learning

Integrated Learning
and Assessment

Life Competencies

(Employability Skills) Oracy

How assessment and learning work together in Shining
Lights to help teachers and students get the most out of

every moment of learning.

Shining Lights is an innovative course combining the use
of teaching, learning and assessment methods to plan,
measure and improve outcomes.

It is the latest evolution in courses from Cambridge with
an exam preparation journey at its core. It empowers
students and teachers to understand and unlock the
learning process by:

building lifelong learning habits
empowering learners through personal development

providing the solid platform they need to succeed as
global citizens

developing their exam readiness through a unique
exam preparation journey.

As the teacher, you are the coordinator and facilitator
of the student’s learning environment. This course
provides you with the tools and insights you need to
maximise each student’s performance. Learning
requires multiple interactions, involving a variety of
assessment steps, each in turn prompting a teacher
response. The table opposite shows a selection of
‘moments’ throughout the course to assess, feed back
and guide your learners.

Through a unique combination of the traditional and
the new, you now have a learning environment offering
a wealth of opportunities to assess student progress, to
provide evidence of that progress and incorporate
actionable feedback. Shining Lights combines learning
and assessment as a seamless journey with a firm focus
on exam success, building life-long learning habits and
developing the skills your students need to be future-
ready, confident world citizens.




DIGITAL CLASSROOM

PERSONALISED LEARNING

Direct the student to Cambridge One where you
can activate targeted skills practice at the individual
student’s level. These powerful, innovative exercises
provide new benefits to teachers and students alike.

The Digital Classroom Personalised Learning ensures
the best possible environment for student improvement
and provides additional data-driven insights for you to

manage their development.

With technology, we can now combine pedagogically

tested approaches with the power of rapid insights
from data. This course benefits from an innovative
solution to support teachers and learners. In the
Student’s Book, on the Self-Evaluation pages, look
for the PERSONALISED LEARNING icon and direct your

students to Cambridge One*

*Teacher needs to activate in Cambridge One

How assessment and learning work together in Shining Lights

Gain deep insights into learners’ strengths and areas for improvement through the unique
combination of assessment touchpoint and learning opportunities in this course. The table below
shows a selection, for a more in depth overview visit the website by scanning the QR code.

Example

DIGITAL STARTER UNIT
PERFECT SOUVENIR

Testelrain”

DIGITAL CLASSROOM E
PERSONALISED LEARNING

7 Read your report again and revise your work. Use
these questions to help you.

1 How many phrases from Exercise 6 are in your

Purpose

Assess class knowledge and gaps

Assess exam readiness and guided practice

Personalised skills practice through
data-driven recommendations

Peer feedback and self-assessment

Practise a complete exam to check progress
and exam readiness

( Welcome to Shining Lights )

Benefits to students:

Skills practice at each student’s precise level
within the group

Individual exercises target the individual’s
needs

Reinforcement in challenging areas provides
timely support

Extension exercises maintain motivation and
challenge stronger students

Benefits to teachers:

Target individual student needs in mixed
ability classes and save time

Rich visual data across classes and groups
Confirmation of individual and group progress

Early warnings of possible areas
requiring reinforcement

Ensuring challenge when needed to
maintain motivation

Action/Outcomes

Target areas for improvement

Understand the mix of knowledge across the group
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Develop exam technique and target areas requiring
reinforcement and practice

Self-levelling automated activities targeting
individual requirements

Develop learning skills and self-awareness
to improve analytical thinking. Learners take
responsibility for their own learning.

Student’s
Book

Preparation for exam-day experience allowing for
test scenarios tailored to the students’ needs

Resource
Bank



Problem-Based Learning

When asked what makes a successful lesson, teachers around the world
consistently answer, ‘students are engaged.’ Problem-Based Learning goes to
the heart of what activates and holds students’ attention: the real issues and

challenges they face in their own world.

In Problem-Based Learning, students work
together to find solutions for an open-ended
problem. This builds collaborative- as well as
independent-learning skills, and develops both
critical and creative thinking. It also helps students
learn to present a convincing argument by making
sure the argument really matters to them. When
they are truly engaged with their subject, they will
want to make others care, too.

Shining Lights includes challenges throughout the
course. In higher levels the challenges are focused
around exploring sustainability. The Challenge

is an issue related to the theme of the unit. For
example, in a unit about city life, the challenge
relates to how cities could be better places for
teenagers. In a unit about shopping, the challenge
relates to more sustainable consumption. What
exactly the challenge is, however, is decided by the
students. Letting them define the issue is key to
true engagement.

The Challenge is an optional feature, and the unit
will work even if you decide that it does not fit in
your teaching context. If you use it, you will find

its components in five boxes and extra material

in the Teacher’s Resource Bank, which offers
templates to help students complete their projects.
Additionally, there is material in the Workbook
where students are able to make notes about each
of the challenges in the Student’s Book supplying
them with tips and space to make notes for each of
the stages of the challenge.

Challengé box

At the start of the unit, the main issue is stated. It
is kept as wide as possible, so that students can
choose what aspect of the issue they want to
focus on.

Students think about and discuss the challenge.
They look at various possible problems arising from
the issue and start considering how they could find
out more.

Prepqre / Explore (at higher levels)

Students form groups and make a decision on the
problem to be solved. They make a research plan,
assigning roles within the group, and start their
independent research.

Students share the information they have gathered
and decide what material they want to use. They
then draft a document: a letter, a presentation, a
debate ... something they will present to the class in
the next stage.

At the end of the unit, students are asked to present
their response to the Challenge, in a way most often
chosen or designed by themselves.

Finally, the Challenge worksheets that students find in
their Workbooks are also available in the Teacher’s
Resource Bank. Like everything else here, they are
downloadable and photocopiable so you can use
them as handouts for your class.
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Life Competencies

Life Competencies are the skills students need in order
to play an active role in society, and to fulfil their own
potential. They are not strictly language skills, but a
student-centred language lesson always
integrates opportunities to develop
these competencies. Cambridge has
created the Life Competencies
Framework to map some of
the important life skills that
students can develop as
they learn a language.

Shining Lights uses this framework
to define and build life skills in
every unit. All the competencies

in the framework are developed
in this highly communicative
course, but there is a more
specific focus on tasks that

build critical thinking, creative
thinking, collaboration, and
learning to learn. These are
highlighted in the units so that
you can be more systematic in the
development of certain competencies
and can refer to the framework if you wish.

To keep track of Life Competencies development
as you work through the Student’s Book, there is a map

of which competencies are addressed where in the Teacher’s
Resource Bank. You'll also find suggestions for where to use the Life Competency Activity
Cards that Cambridge offers along with the Life Competencies Framework.

You can visit cambridge.org/clcf to explore the Life Competencies Framework and
download detailed booklets for each competency. Activity Cards for teenage learners are
also available for downloading to use with the Life Competencies throughout the course.




Oracy

What is oracy?

Oracy refers to the skills and behaviours
involved in using spoken language to
communicate and collaborate effectively.
These are not only linguistic skills, but the
physical, cognitive, social and emotional
skills we use when listening, speaking and
working together.

The Cambridge approach to oracy

The unique Cambridge approach to oracy across our
pre-primary, primary and secondary courses has been
developed in collaboration with Professor Neil Mercer
and Lyn Dawes at the University of Cambridge. The
University’s *Oracy Cambridge centre serves to promote
oracy in schools and in wider society by providing
training and consultancy, writing government papers,
organising conferences and publishing handbooks

and papers.

*oracycambridge.org

You can also see the Oracy Framework at the link above.

teaching and learning

Dialogic teaching

®

4

Oracy is important because we all need to know
how to use talk to think effectively together. For
example, active listening to the opinion of others,
turn taking and the use of ground rules ensure that
group work is effective and truly collaborative.

Oracy skills are not specific to any language or culture.
Once acquired, they should easily transfer to other
languages and situations across the curriculum.

How is oracy taught?
It is useful to think of oracy having two aspects:

The first concerns a teacher’s use of talk in the
classroom to enable the interactive process
of teaching and learning. In other words, the
teacher’s talk provides a model for learners
to follow. This is called dialogic teaching.

The second concerns the explicit teaching of spoken
language skills to learners, helping them learn how
to talk and listen actively. For instance, teachers can
show learners how to ask effective questions, or how
to give their opinion. This is called oracy education.

Learning Learning

through talk how to talk

Using talk effectively for LSaming j Saming Developing children’s
9 4 through talk how to talk PIng

spoken language skills

Oracy education



What are the benefits of oracy?

Life skills

We need oracy at allages in all
aspects of our lives: at school,

at home, at work and in our
communities. Different oracy skills
are needed in different situations
including public speaking and
face-to-face interactions, for
example.

We need skills such as:
listening actively
recognising key messages
responding appropriately

interpreting what someone is
saying
communicating through

speech or through body
language

All of these skills prepare us for
what life offers us.

If learners know how to work
in a group and collaborate,
well-designed talk activities in
all subjects encourage active
learning:

Listening actively to the ideas
of others helps learners gain
knowledge to build on their
own ideas.

Opportunities for questions or
debating encourage learners
to think critically.

Developing ideas through talk
provides opportunities for
learners to add more into their
written answers.

Using vocabulary and
terminology out loud develops
learners’ confidence to use it in
their written work.

Trying to put their thoughts
into words can help
learners clarify their own
understanding.

( Welcome to Shining Lights )

Research has shown that:

Learners who are regularly
and actively involved in whole-
class dialogues have more
positive attitudes to school.

Learners who are offered
more opportunities to engage
in discussion will improve

their social and emotional
awareness, leading to better
human connections.

Learners who can express
themselves will be better
equipped to identify their
emotions or perhaps have the
confidence to reach out to a
trusted adult when they need
support.

Learners who understand how
to listen out for and express
their own emotional needs,
can help to form healthier and
more respectful relationships
in which each person has

a voice, and each person

is prepared to listen with
compassion.




Aside from these four pillars, a number of lively features

keep students active and engaged.

Video

Every unit begins with a documentary video introducing
the main topic. There is always something new for
students to learn here, and they should also be left

with some questions they would like to answer for
themselves. Later in the unit there are grammar videos.
These can be used in class but are also ideal for the
flipped classroom.

To learn best, students need a range of input modes,
and video provides memorable end enjoyable input.
As well as offering the documentary and grammar
videos, Shining Lights builds the extended oracy
activities around video, and some speaking exam tasks
have video models, too. In higher levels, students will
watch writing videos to learn tips and tricks to improve
their writing.

The Teacher’s Resource Bank provides ideas on how to
exploit each of the video strands in the course. There
are useful ideas for things to do before, while and after
watching them.

Blended learning

After being presented in the videos, Grammar is
explored and practised in a mix of print and digital
formats. After a grammar box and discovery task

on the page, students find more practice in digital
exercises. These can be completed on the students’
devices, or you can use the interactive whiteboard.
For more practice, students can use Practice Extra on
their phones.

The interactive whiteboard (IWB) also plays a role in
vocabulary building. Both of the two vocabulary pages
include language presentation via the IWB, keeping
heads up and everyone together, and making for an
active, lively classroom.

Digital learning is a key feature in this blended course.
Besides the activities above, there are also three full
digital units: a short starter unit and two complete
units, in the middle and at the end of the book. The
two full units review language from the preceding five
units. If local conditions mean that you can’t use these
digital components, however, Shining Lights still offers
everything you need for your English lessons.

Sustainability

Shining Lights seeks to consciously bring sustainability
into the language classroom. Faced with an
endangered environment and unequal societies,
students need to feel confident that they can help
ensure a better future. Cambridge understands
sustainability to have environmental, economic and
social aspects, and has developed the Sustainability
Framework for ELT to make it easier to integrate
relevant skills development in language lessons.

You can find the framework here: T
along with activity cards to use in E E::'E-_E
the classroom. Sustainability is at
the heart of many of the Shining
Lights Student’s Book activities,
particularly the Challenges. Care E

has been taken to avoid triggering

fear in students, with the focus

remaining on possibilities and positive change. There
is always an explicit reference to sustainability on the
wrap up pages. A short exercise helps generate ideas
and also make clear that much of what the students
have done in the unit has been about creating a more
sustainable future. In higher levels, students explore
sustainability in more depth.

You will see icons throughout the units, where there is a
particular focus on sustainability. Extra ideas are given
in the teacher’s notes on how you can exploit these
aspects of sustainability further.

The Teacher’s Resource Bank provides five
sustainability projects on topics related to those in the
Student’s Book. They are preceded by two pages of
sustainability notes. These give information on what
we mean by sustainability, how it can be brought into
English lessons and why it should be.

For use with the sustainability projects and other
project work, you can choose from a selection of Project
Templates in the Teacher’s Resource Bank, which
include a learning diary, a time-management plan and
templates for peer or teacher evaluation.




STEAM

After the final unit in the Student’s Book, you will find
STEAM (Science, Technology, Engineering, Arts and
Maths) investigations. And in the digital units, you will
find a further two STEAM investigations. These are
two-page projects where students activate and build
on their knowledge of STEAM subjects. After discussion
and research, they work together to present findings in
a poster, a comic or a slide presentation. Like the main
units in Shining Lights, the STEAM pages help students
get to grips with their own future in a challenging but
exciting world.

STEAM worksheets are provided in the Teacher’s
Resource Bank for a step-by-step approach to
completing the STEAM Investigations in the Student’s
Book. They offer tips, language, diagrams and template
space to help students manage and make the most of
the investigations.

( Welcome to Shining Lights |

Mediation

The Common European Framework of Reference for
Languages (CEFR) describes mediation as ‘When a
learner acts as a social agent who creates bridges

and helps to construct or convey meaning’. When, for
example, at some point, there is a communication gap
which needs to be filled, a learner/one can mediate by
conveying the same or a similar content using different
language in order to bridge that gap. There are many
examples of where mediation practice can take place
throughout Shining Lights and these are marked within
the Student’s Book, and are accompanied by mediation
practice worksheets for each unit. These worksheets are
available in the Teacher’s Resource Bank and work with
one of the unit’s reading or listening texts. Students use
key Life Competencies to analyse ideas, opinions and
attitudes in the text. They might work in pairs to look

at two sides of an argument, or in groups to generate
creative ideas, always active in their interaction with
input, never just passive consumers.

1



Using Shining Lights

Shining Lights has ten units plus three fully interactive Extra Digital Units. You will find
these digital units in Presentation Plus and you can assign tasks to students in the same
way as in the Student’s Book and Workbook.

Begin the year with the Digital Starter Unit
which activates what students already
know and sets them up for a new level.

DIGITAL STARTER UNIT (READING) L ———
PERFECT SOUVENIR

the pecplevisted on hollday.

London Nework_paris_Rame.

01 -}

1 &
i

extraheadings.

VOCABULARY

HOLIDAY ACTIVITIES

-:-(";\MHRI DGE

Test

Generator

User: (D it
Password: (D !_' !

5 Phuong pertormed n 6 Martin layed s

7 Suetokpartina

4 Work in smal groups.Inoduce yoursef o the

Continue by checking your students’ level
. with the placement test available in the
Test Generator.

HitMy s . Thissumme

In all the even-numbered units ...

UNIT 10 DREAMS AND AMBITIONS Strlklng INOSES
to introduce the unit topic.
LEARNING AIMS ORACY
Learning Aims et B - -

Vocabulary: Learn and practise adjectives of feeling and « asking follow-up questions
verb-noun collocations

showcase the skills and [ st
language that students will
learn in the unit.

Oracy skills

are clearly set out at the top of
every even-numbered unit and
the learning starts right here in
a group discussion to activate
students’ prior knowledge and
Documentary videos i e s encourage them to develop

1 Why are the girls happy? big dream or ambition. Write down

some questions you could ask.

; 3 G st gl o achee | & Sudn o e it i aram ou linguistic, cognitive, physical and
showcase the skills and it e T S s z 0
; sl e ki Ten o social-emotional skills.
el el el e el i * e ot
learn in the unit. 2 Howanone ST

person's dream help other people?
3 What do you think of the dreams of the two
famous people mentioned in the videos?

All even-numbered units conclude with Oracy activities, giving students the opportunity to practise and build on
the skills they have developed in a guided, communicative oracy task.



comedy

5 Match the films to the pictures.

[ Using Shining Lights

Stretch activities

throughout the unit encourage students to think further
about the topic and offer an opportunity for guided
practice for fast-finishers.

98 | UNIT 10 DREAMS AND AMBITIONS

'] VOCABULARY

ADJECTIVES OF FEELING

1 [g] ) 10.1 Go to the digital activity and match
the words to the photos. Listen, check and repeat.
amazed / amazing amused /amusing
annoyed / annoying  confused / confusing
disappointed / disappointing
embarrassed / embarrassing
frightened / frightening  relaxed / relaxing

P Vocabulary reference page 106

Make two short sentences about each picture. Use
a pair of adjectives from Exercise 1.

The boy is amazed. He is looking at an

amazing fish.

Complete the conversation with adjectives from
Exercise 1.

What kind of career do you want? | want to do
something ,like going on missions
to Mars.

Really? | find that idea * because
it's s0 dangerous! | don't know what | want
to do. | sometimes get * byall the
different job and career options that exist. |
just want a normal job with lots of time off to
take * holidays.

Yes, holidays are important. Anyway, you'e so
clever, you can have any job!

Oh, stop! I don't like it when mum tells
everyone | will one day be presidert. Its
and always makes my face go

red! Although, she was © by my
exam results because they weren't the best in
the class.

My parents are very different. | get

because they don't expect me to
be the best. When | tell them my astronaut
ambitions, theyre * Really, they
laugh! But I'm going to show them that | can
achieve anything | want!

ot

Digital interactive
whiteboard activities
on Presentation Plus allow you to

present the new vocabulary in a
heads-up interactive activity.

4 Work in pairs and think of examples of thesd things.

w

an amazing sight
an annoying sound
a disappointing day
a frightening book

* You are watching a
* Your exam results

dujective endings are: -ful,
-able/-ible and -ic. Write down some adjectives you
can think of with these endings.

When | was younger,
I wanted to be ...

O]

<) 10.2

Seventeen-year-old Salma Aboul
writes about powerful dreams.

P've always wanted to be a journalist!
But how can I make sure this
childhood dream comes true? By
being clear about my goall If I want to
work for an international newspaper,
Ineed to focus on one area, possibly
sport. Next, | should create an action
plan with some ‘easy to achieve’
steps. | know | can do this. Justlook at
these three incredible people who are
following their dreams!

1

N

What is the purpose of Salma’s article?

>

o

o

AN ARTICLE

T Look at the photo and read the title of the article. What do you think it is about?

2 Read the article. Which of the people do you respect the most? Why?

3 For each question, choose the correct answer. Remember to find the relevant
information first and write the question number next to it.

to prevent other young people from being A
disappointed B
to encourage other young people to keep c

on trying D
to warn other young people against working
for a newspaper

to advise other young people on their
future career

What does Salma say about Claire and her
brother?

>

oo

Claire would be embarrassed to work with
her brother.

Claire's brother taught her not to be afraid of
anything.

Claire has the greatest respect for her brother.
Claire's brother was annoyed when Claire got
the job.

We leam from the text that Salma is

A

0w

o

amused that Luna wanted to help insects.
confused that Luna had to pay to study.
annoyed that Luna was the only student to
help animals.

amazed that Luna could pay her own rent.

From an early age, Claire used tovisit her local fire station.
Thelarge fire trucks, heavy equipment and loud noises
scared her, but her big brother was working there. She
wanted to grow up to belike him! At school, she made
sure she passed everything with good grades. She had
fstened o er brather and knewt wouk b usefl o arn

Read each question
carefully. Then find
the information in the

text which answers it.
Underline the answer and
write the question number
next to it as this will make
it easier for you to check
your work at the end.

4 Salma dreams that Omar will

win an important competition.

take up more sports.

learn to compete alone.

become a member of the local team.

5 What would Salma say to a friend?

It's a shame about Claire. She regrets
spending so much time at the fire station
and not hanging out with her friends.

It was stupid not to follow my childhood
dream. Like most other people, | decided
to do something different.

Luna was born to be a vet and she did
everything she could to achieve her
goal. Nothing could ever stop her!

"Although Omar is a talented athlete, | would
be surprised if he took up other sports.

4 Now go back and check your choice for each answer carefully against the text.

5 Salma would like to include another person in her article. Who would you include?
‘Why? What would you say about them?

BLOGS v NEWSLETTERS v VIDEOS v
other words, if Luna was able to save an animal, she would!

ived with her mum and
and they couldntafford to keep a pet. Luna was creative
and began to offer a dog-walking service so she could
spend time with animals. After several years, she had not
onysae enough money o thefees for vt school, but

too. Assoon he h, she
applied to work there. Nobody was surprised when she
was offered a job. Now Claire s afirefighter who can
think clearly in an emergency, and she doesn't find the
1 station frightening anymore.

Luna was one of many children who dreamed of being

avet. She was the typical child who used to open the
i window to let flies out, rescue birds and other small

animals and take them to the local animal In

left for her too.

Ormar s an amazing athlete with huge ambitions. Omar
was born with cerebral palsy. He has difficulty in moving
andkeeping his balance so he gets around in a wheelchair
However, with the help of his three-wheeled frame runner,
Ormar can take part n sports competitions on his own. If
Omar continues to brezk records, he may be asked to join
the national team. Andif that happened, he couid become
an Olympi

UNIT 10 DREAMS AND AMBITIONS | 99

Exam Tasks

provide guided practice of Cambridge
English Qualifications tasks. Exam Tips
give useful and practical advice.

write th
next to

Read each question
carefully. Then find

the information in the
text which answers it.
Underline the answer and

it easier for you to check
your work at the end.

e question number
it as this will make

13



Grammar

is presented through two dynamic and teen-centred videos
per unit,a grammar vlog and a grammar animation.

Scaffolded discovery grammar
tasks and extra digital activities
provide ample opportunities for
both classroom presentation e
and heads-down or individual e v sro e

practice.

Think Outside the Box

reading and listening texts turn the unit topic on its head
to develop students’ critical and creative thinking skills.

GRAMMAR

SECOND CONDITIONAL

1 Watch the video.
Would Alex ke to

grammar rules.

DISCUSSING LIKES, DISLIKES,
EXPERIENCES, OPINIONS
AND HABITS

‘Second conditional

about the past or present / present or future.
simple / present simple, had / would + nfinitive.
Jor goming.

we often say, | was or were) you, Id.

1 We use the second conditional to talkabout |
likely/ uniikely situations. We can use It to talk

2 We form the second conditional with I +post |
f1hod a ot of money, d buy a fuster computer |

3 When we talk about future plans / give advice, |

‘encourage the other candidate to speak?

EXAM TIP

and

3 ] Gotothe digital actvites.

4 @ [EZTIITRCTIITY Work in pair and read
the icuations,What would you do? Tryto imagine
atleasttwo altematives and possibilties for
eachsiuation.

1 Youd like toappear on TV but dort know how
2 Your bedroom looks ather dul butyou donit

3 h

ol
Listening actively

Its always important to show that you are
listening, ot just in 2n exam. Show interest in

have much i
3 Your sports team s at the bottom of the league.
4 Youve been offered a superpower of your

questions and react to exactly what was asked.

you
family would do. Report backto the class.

100 | UNIT 10 DREAMS AND AMBITIONS.

5 Nowwork with a different partner. Askand answer
the questions in Exercise 1 again. This time, use
the phrases in Exercise 4 to show you are listening.

HOW IS UNIT 10 SO FAR?

Fefrdrlundersand ST 7Y tm geting there Y | don't nderstan.

Life Competencies provide students with the
opportunity to develop these important skills.

SECOND CONDITIONAL

THIRD CONDITIONAL

Possible situation (f | Resut (main clause)
clause)

unlkely orimpossible situation n the present or
future, and s esults.

Possible sitation Result (main clause)

i
18th century, the violin with Mozart

. Weu condiional o tatk sbout an
nd

161 had more time, T (would) st up my

* Ve sometimes use I were instead of  was I the
conditional.clause.
ftwere a joumals, i (vould) meet Lot offamous
people

« When we give advice,we often sa,f s o were)

oo
ftwereyou, I consider doing a course invideo.
making

bought you a present. (= | idn' know it was your
bithday,so 1 couldr' have boughtyou a present)
3 Choose the correct words t complete the third
conditinsl sentences.
1 She had caught / would have caught the bus f
she had woken up./ would have woken up earie
211 hadt lost/ wouldnt have lost my phone, |
" phoned / wout have phoned you.
3 My frlends hadntknown /would't have known

auestons.

|
oldthem.
“r

* Ve answer the questions with the conditional
tense
Iwouldnt it Caforia, 1 go o Howit

1 Complete the sentences with the correctsecond
conditional form ofthe verbs In brackets.

esyou could have / ould have b

4 Rewrite the second sentence 50 thatt means the
same s the firs. Use thethirdconditional.
1 The bus was late 5o they missed the film,
Ifthe bus hadrit been late,

I in) an important pize
Loy 2 St o s of it
2 My brather (ow) a beter laptop if he didnt ravea camer.

(nave) enough money.

3 We didnt win the match because we played

(©XX]

00 e

‘What do you think? Is
Carola's advice good,or should young people be
‘advised to focus on big dreams and achievement?

change anything 102 1 <) 10.3 Listento an examiner talking to two VOCABLECES

;{n:;w:m; ‘candidates. Complete her questions. LISTENING VERB-NOUN COLLOCATIONS
\ ot ) Would you like to ?
> - o8 y:uy:zkkr # o 2 AN INTERVIEW T 29 10.6 Make collocations with the verbs and
2 Choose the correct words to complete the 3 Do you think s importantto 2 t

2
and discuss.

2 ) 10.5 Now listen to an interview with a lfe
‘coach. Which of these topics does she talkabout?
A how to do better at school
B howto have a successful career
€ howto feel happier with yourself
D howto find good friends

2

] Workin pairs. Go tothe diita activey and

3 @ 105Li

with words from the interview.

Carola does ot think it s wrong to dream * __,

but she does not want peaple to feel bad If they

havea?__life. She says achievement can feel
—_,butit’ not the most important thing in lfe.

She believes friends and hobbles can make you

happy, and for some people its 2 * . Carola

thinls the most important thing is to ive in the

> Enjoywhat you do and remember that you

donthave tobe .

3

talk about what the people are doing in the photos.

P Vocabulary reference page 106
‘Complete the conversation with the collocations in
Exercise 1. You may need to change the pronouns.
Interviewer: Riku, yourve just won the ity

Speed Skating Championship.

Congratulations! How did you achieve
B 2

Riku: Thanks! It wasn't easy but | set

hen  achieved them, | trained

Asking open questions

1f you ask questions that people can answer with

yes/no,you may not get very long answers. Good
interviewers ask open questions with what, how,

4 Imagine a parentr other aut s asking you these
questions. Which questions will get the longest
answers from you?

1 Didyou have a good cay t school?

2 Howwas your day at school?

3 What subjects id you have today?

4 What did you do in maths/geography/history?

5 <) 10.5 Carolas Interviewer asks open questions.
Complete the questions.Listen again and check.

1 Gerola, dreaming big?
2 could come true in real ife?
3 But we love our crazy dreams,

every day You have to train hard if
you really want o see *
Lot of people go inline skating every.
day,but ustfor fun. They become

Olympic roller speed skater, but that's
my dream!
Interviewer: Wow! So, will you have to train even

Riku: Yes, L have to train more and Il
also have to use ” and
think o new ways to get fitter and
stronger. 1L have to make
if 1 want to be better than | am now,
but that's OK because s really fun!

Interviewer: Well done for having the courage to

MSTRETCHI Think back 1o the person you chose

use their imagination?
4 No?Then 2
5 Live in the moment. 2

pages 98-99. How did the person achieve their
‘goal? Wite a short report, You can use Salmas
textas a model.
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Around halfway
through the unit
students can
pause and reflect
on how they are
doing so far.

A second Vocabulary set is presented and practised with our blended learning
digital-led approach. Vocabulary sets are informed by English Vocabulary
Profile to ensure all words are useful and appropriate for the level.

badly.
P ifve hadn'e
4 Mylriends did go sateboarding because it 2 Lot phoro wihonofth s
5 What @ity was raining, Erece .

you
(se8) 3 celebrty?
2 Answer the questions with comlete sentences.
1 Whatwould you do ifyou lost your phone?
11 lost my phone,

2 o pwhere in the world, where

would yor
i1 could

ywhere inthe world,

3 Whatwould you do ifyou saw a classmate

cheating inan exam?

4 1 don't want 1o go to my best fiend’s party.
What should 1 do?

My riends would

CRAMMAR REFERENCE AND PRACTICE | 123

DREAMS AND AMBITIONS

oo ever e v o U 17 Ay o
o o

3 Conpee e bl postth iy fom.

HAPPY LIFE

Go to the Grammar Reference
and Practice at the end of the
Student’s Book for more complete
grammar explanations and even
more practice activities.

The vocabulary builder pages in the
Workbook offer both consolidation and
extension. Some new vocabulary is offered,
and students also find new words that they
themselves find important




[ Using Shining Lights

Activities from the Student’s Book with a focus
on mediation are highlighted and you can
find extra worksheets to work on
mediation skills in the Teacher’s
Resource Bank.

Writing

Each Writing page focuses on a different text genre.
Writing tasks are presented with scaffolded
activities and a model text.

3 [Look at the underlined expressions in the email in
[Exercise 2 and the phrases below. Do we use them
o suggest, explain or tell something?

\b

AN EMAIL

1 Read this email from an English frend and the
otes. How would you answer Sams questions?

6 Complete the textwith the correct third
conditional form of the verbs in brackets.

GRAMMAR

THIRD CONDITIONAL

For that reason, | would ... Its amazing!
How/What about .2 Why don't you .7

1 Lookat the pictures.
One of the best things to do is ...as

Do you know who the
oo shesm B Thes o muchymcan
and ind out. - Hi,

™~ Ilove your video channel. I've

:l\w:ryidre:lmed of creating my (G2 7XR 7T WRITING PART 1

own but I'm not sure how to.
stat.—— L Amazing!

"
1 was tirking of ither posting Try to wrte around 100 words.If you wite
V tips for gamers or perhaps. Less, you may have left out some important
o ‘weekly reviews of new games. information. If you write a Lot more, then
§ ! Which doyouthirk wouldbe [~ Suggest some of the information may not be relevant.
fas i more popular? and say
why.

What's the best way to fim the
videos? Do | need any special

4 Read this emailfrom an English riend and the
notes you have made. Write your email to Ezra

2 Lookat the sentence from the grammar animation

‘and complete the grammar rules with the words. e equipment? L Explain. et
If we had been poor children back then, we would always wanted one, but my dad wasn' so sure. If And have you got any other
useful advice?

have worked hard in factories, he' (make) the decision, we *
(get) ahamster! Luckily, my mum and my -

past_past participle _past perfect  tooThey e) 3
+ (buy) 3 hamser. g
We didn't actually buy the cat, My aunts cat had

H
Congratulations on your

award! 've always dreamed
of winning a prize but 'm not

Extra Writing Worksheets

2 Now read this email. Does it answer all Sam's

3 IR kittens, so she gave us one. If that. ataticed A "

£ AT G e DT ] (not happen), we probably * (nor think) questions i Exercise 12 How s the information ir0 whsk o J—mezing a .

| ppustne of geting  at o the moment But now we have Perhaps | should ako p which expand on the skills
in one clause and wald have plus the | him and I s0 happy! My aunt named him Tiger photography ke youl Or

should ook for sometting [ Suggest
terent? andsay

needed for different writing

2Messages

i in the other clause. i (ot give) him that name f she
2 We use the third conditional to (ask) me.He's black! Have you ever
talk about unreal situations in the seen a black tiger? HiSam, What's the best way to learn i
5 Lovely to hear from you. | tink s cool that how to do something well?
Read about what these people did instrange You're going to sart your own channel for Do need o find a class? —— Explain. ilablei h
pagezs uat gamers. l be a success, m surl Instead Ancinave you got any oher genres are availaole in the
uat of choosing one idea, If | were you, I'd create useful advice? - Tell Ezra.
3 ] Goto the digital actviies. + Marco met a bear i the foret, He ran away as semettiog nregenrl, or el Yookl Lot ms know what you tiad T her’s R B k
ws for Gamers' o that  atracts more
4 Choose the comec words to complte the text. bl iy Era eacher's kesource bank.
+ Lucys frend inviced her toa party,but she.
My childhood dream has come true: fm a racing didn' want to go,Lucy messaged her friend on Fiming youse s embaresing a s bu en
drver!If my dad :hadn® given / wouldn't have given the night of the party tosay she was sick. it gets oasier! Luoul
et kit 5 again and revisey CUse
1p you.

me toy cars for my birthday, | *hadn't had / wouldn't
vt i e | poyed o e i e e
e 30t b sy e 100 ok
mum *had been / would have been happier if | had TG o A
Geted oo e o dowty oot e Asrekester goue elna e weorg carge

Manis aunt gave him a sweater that he didn't

lke.He said, Thank you, | Love it But he never your phone wil be gond encugh. A frerd cnon

told mo to make short videos first, fim them
‘once and try not 1o spend t00 much time editing
them. This advice has worked for me!

1 Does the email answer alL four points in the
notes? I it well arganised?

2 Does the email open and close properly?

3 Does it include expressions in Exercise 47

1 can't wait to see your first videos!

going fat, She wanted me to be a teacher. | hadrt o e e e S
been / wouldn't have been happy if 1 had done / shop and didn't say anything, .
would have done that. | know my job is dangerous, » Instead of would have, we can use o (SIS 6 Nowworkin pairs. Read each other's emails and
but love it} might have and could have in a third conditional WORKSHEET ive feedback. Use the questions in Exercise 5.
sentence. Do some resea ke notes and write a second draft.
- 7 [5] Read the model answeer.

pronunciation activiy.

L CLASSROOM
PRACTICE EXTRA UNIT 10

102 | UNITI0 DREAMSYND AMBITIONS UNIT10 DREAMS AND AMBITIONS | 103

Peer review
activities encourage students to support each other in their learning
and approach the writing task activities in a thoughtful way.

Digital Pronunciation

activities on Presentation Plus
give students the opportunity
to practise different areas of
pronunciation.

Digital Classroom

Assign extra grammar activities at your class’s CEFR level in our mobile-friendly
language practice application, Practice Extra on Cambridge One. The correct
answers are included so students can learn and understand from their
mistakes. Students can also access Practice Extra themselves for self-study.

For even more grammar and
vocabulary practice, go to the
Teacher’s Resource Bank and
the Workbook.

RAMMAR STANDAR
g 3 D UNIT 10 DREAMS AND AMBITIONS WRITING U
Second Conditional
Thind Gondonst AN EMAIL
4 3 VOCABULARY
conditionst 5 What does Tina say Jenny shauldnt be
o st t9) 1 Wt o y0us 00 00 kT WARMER i
> e e T e - ADJECTIVES OF FEELING embarmassed about
fopdpsei b . email What advice docs Jennyws & What do you think of Tina's advice?
2w ol v B At rwrdoresl, 3 Wit w00 It i, ] T Match the pairs of adjectives in the box to the photos. T Read the email. What advice does Jenny want? Yo
3 urting beceres Segal,_ o v
betinpec & Wiat weaskd yens 8 ¥ yens e ooy [mv»azzd/mmlmg amused / amusing annoyed / annoying  confused / confusing ] WRITING TASK
R S v disappointed  disappointing_embanassed / embarassingfrightened / fightening relaxed  relaxing o h ot 0 psecnin kN0 | 3 g amst vt ety g ot
ot ey s an animal sanctuary.
P LT —————— ooty
A wlaghants ancl Ko wi be kafer - 1 love animals so woud really Ik o do something
| thay s poviasmd San gudane. Ve Whigbeld e similar How did you get the opporturity?
ey ey 1 often watch your viogs and find them
€ oo ey el anappon ke 8 1 you ek ek o ook i e, il LS Hrkangrof iyl o get Some wexic at g really inspirng. I've always creamed of
0 many ankmals w8 love P Fome o e animal senctiary ot 200 peer my home, fuk| viogging, but don'tknow wher to start. . Faastct
e peiclprigrdeptrhpstors 5 really don't know how to start. 've fnished school ]
. Ao Wha sppaslaim v Busralion 4. and was never very good at bioogy, s0 'm not How did you frst get into viogging?
[T ——— i e sure ' have the ght culfications, What were your frst viogs about?  —f— Expian.
2 Complons the samtances wih ¥ or undess. e E— D And do you have any other useful advice? Dol need to take any courses to help
i me at the start? Also, what kid of
e SR ? Letme know whet youthind equipment would | need? | don't have.
e Patiats i protectin, st wll 4 Jenny slot(ronsy wo i b Suggest
o oo ] problen s
3 Bty ipers ot survie, ey a5 ¥ a oy
Pt iy advice? .
(PR — B Cormplots the tast waing tars, st or sacond 5 Latme know what you tink.
8 Thasolw cacamulioet______we canditionsl forma. Hidenny! Lk
e N pveryce, i o |k (k] i 2 Complete the conversation with an adjective from Exercise 1. its ove
0 o, e pepulaons i b
TR AT b e ik e o b Steph: - What did you want t be when you were younger? ””"';’:'“ Itk s reat you wa “::“""“""‘ eetal L
D sryore b w2 Thats fgh. £v s § ani 7
3 Ackt o wort from e o 10 the semiences 1 ke o 1 Pl Lumied s bes ciym L never Cagef oy rsting i the coous imporiant o ry an folow yourdreams. You asked
e o Wi e walked it the lac. remember thinking Yo The kil i sy It Lovely to hear I iwere you...
T tights v Then the clowns came out and started oot fromyou Wy don'tyou .2
D g Red § s wE woud e el Chatingwit T auiece My rather was of D i eR Kopoasti W aee 1t great that you Iviould
@1 1w e, | okt ek you.__[ e e o e e H ‘What about you? 1 were you, Id
2 e Staph: 1 Eink | wanted t be an astronaut.Have you go anyideas about your ey vt gt ab e ot Ehediiint
S Para i aiea. Tha e g e ke of v fuure? o + Doesyour email include all the information?
e o [, B — animals make it allworthwhie. s a ity you weren':
3 o bt move. £ aul:  Now that' ar) estion. 1t makes me  litle e 1 e B e e avil il srsenid?
4 Sl ot when s gots b ke w et g el ke g me st e n ke good a bickogy bt Im sure you can sl get job : b 9 .
i what | want to do. However, realy like
e ks eleghant araing catoons. 1 ey afer along day at Anyway, . ¥ tely
o you D gy e e e school - it makes me feel very calm | wonder i | could ind 2 ob in they know how enihusiastc you are. Dorit be:
A e . an animation stuo embarassed as most people who work there il
T amabody & DOk 10 £, | RS 5. share your ethusiasm.
SR Bt et 3 OWETRTEMN Compce e st withofwith o by andyour s e o el e
1 lused o be ightened Tina
2 Iwas disappointed
3 1 somesimes get confused 1 Howdid Tina get the job?
4 Tmarelyamused 2 Whatkind ofjob cid she have at th start?
5 fmoften embarrassed 3 Howdid she feel at the start?
& What does she say to Jenny about bilogy?
RN ¢ ottty v i v 121
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Listening
activities provide both exam type
and standard listening practice.

Oracy skills

The oracy skills focus is clearly stated at the top
of the page in each even-numbered unit.

16

A4
LISTENING

SHORT MONOLOGUES
1 Workin pairs and answer the questions.
1 How often do you watch reality shows?
2 Whydo people enjoy watching them?
3 Whydo people enjoy taking part in them?
2 ) 107 Listen o three young people talking about reality -
shows. Match them o their fecling about the show (a-c).
There are two extra feelings.

1 Lise a disappointed

4 1Fyou could appear on any realty show, what

2 Jakib b amused it be? Why? Use your imagination: you
3 Zemep < frightened can make up a show!
d embarrassed
e amoyed
3 D107 young people (1-3) | Asking foll

For listen to what

people say and react with follow-up.
questions, ke ‘Why do you say .7, What
was that like?, etc

1 Lise  a Iknowsomeone who follows their dreams.

2 Jakub b Tdlove to appear on this show:

3 Zeynep ¢ 1 didn't like the way the programme ended.
d I have an ambition to become great at

5 )10 Listen to this extract from an
interview. Which of the three questions you
hear s a follow-up question?

something,
© Its not always easy o watch my favourite
programme when its on,

104 | UNIT10 DREAMS AND AMBITIONS

2 Watch some

Oracy tasks are practical and
relevant to students’ own lives,
ensuring they are motivated

« asking open questions

« asking follow-up quesions aaswerthe guestions,

INTERVIEWING

3 ot e and engaged in the topics.
ettt

discuss. 3 What would they do differently the next time?

6 Workin groups of four or five and plan an inerview wik
a historical figure.
+ Decide which of you will play the famous person.
+ Decide who the famous person from history will be.
+ Letthe interviewee do some research about

In the final video students
watch the group discussing

historical figure.
Answer the
questions.

interview? * Planand write down some questions (but be ready to H
B on e e e stk et how they carried out the task,

the interview?

3 How will the oth

4 What problem do they think they might
have?

7 Hold the interview. When you have finished, discuss how
vous . ”

* Didthe interviewee listen actively and answer the
questions that were asked?

* Did the interviewers ask open questions which
elicited good answers?

* Did the interviewers listen to the answers and
respond with follow-up questions?

providing a model for self and
peer-evaluation.

3 (504 Work in pairs. Wateh the video again
and check your answers

4 (505 Now watch a video of the students
doing the interview. Find at least one
‘example of each of these things.

8 Did you find out anything about the famous person
that you didn't know before? Do some research and
find out more about one interesting point or event
i the persons life. Tell your classmates what you
have learned.

1 Danny showing that he s listening
actively to the incerviewers' questions

2 open questions

3 follow-up questions.

Students are encouraged to
notice things about how the
group in the video perform,
which in turn will influence how
they will carry out the task
themselves.

How confident do you feel about:
« reading a longer article for gist and for detail?

« understanding a radio o podeast interview?

« understanding short monologues about people’sfeelings?
« giving advice in an email?

« using the second and third conditionals?

« using collocations about dreams and ambitions?

« using adjectives t0 describe feelings?

« asking and answering questions in an interview?

What was your favourite part of Unit 10? Tell your partner.

UNIT 10 DREAMS AND AMBITIONS | 105

Engaging oracy videos
provide a model of the
oracy task that students
will do in class.

Students are guided through the task by
watching three short videos, in which the
group Plan, Present and then Discuss
how they did in the task afterwards.

In the Workbook an attractive spread
at the end of every odd-numbered unit
provides a space for students to record
useful language, plan and evaluate their
work as a group on the oracy task.

Students access activities which adapt to their personal
comprehension level, providing a personalised learning
experience and helping deal with mixed abilities. Our innovative
technology means your students receive level-appropriate
tasks to provide reinforcement or extension, as appropriate.

INTERVIEWING

FaYaVoVaVoValaVolaVabala)

ﬂ LISTENING ACTIVELY

@' ASKING FOLLOW-UP QUESTIONS = —
>

The shi:
[ stoning activcly
* acting open questions

« acking ollu-ap guctions

To show D ketning to the inferviewer's questions

Body onguege | Phracee

6o on I bstening Seudent’s Book for

more ideas.

Lookat the percon
Make ege contact.
Nod gour head.
Gl

Think of at least one follow-up
question for each question word.

@ ASKING OPEN QUESTIONS

Interviewers: plan

n » your questions for your . .
Wee ging to interuis iophes P "
i going to play The part of thi famove percon. 5 Bodylanguage
« Lok at the percon.

aquestions to make
them more open.
2 Add at least three of

Remembers i casier to
get more information i the
questons are open.

Phrases

« What wag gour
ton? + Goon, I lstening.

“nsking follow-up questions:
Why doyou think that?

o e it amazing?
- D,
 Did,




|__ORAcy ]
GROUND RULES

S

1 Lookatthe photoand dscus these
Queston ith prtner

2 Wo s diferen i of s diferent
seustions.ere s thce stustions

your parter,tinkof arul o sch
Srition,

thoyare important Whatwould appenf-

Having discusion and debtes.Add 2t

Jouthinkhlpushave 3 good dscusion
st

INTERVIEWING

LS

: on some peaple i

thought theyhad rothin intaresting 5.
Aottt nt e
D answers and recod henteniew.
7 inctss,
uscn isten, 0ol playthe nterview.
-

people,whatthey 52 and ow you asied
your questons.

Go to the Test Generator for editable or e '
ready-made tests to check your students’ it

progress after each unit.

REVIEW 5 (‘L1 E5:-X0()

GRAMMAR 1

VOCABULARY 1

Use where,wichwho or whese.

1 The barber does my it He awns thee shops
The barber

2 Astudent won the Young Jouralistof th year
competition. She's in my class.
The sugernt.

3 Aschoolis near my house. It was designec by
famous archtec,

The schaol

4 Iva got arend Her mum is 3 security guard .
e aimport.

ings.
3 Ajvcge < wites computer software,
4 Ababysiter @ shaves o curs hat

5 Aguard wites fo a newspaper

6 Abaker ! phaanin
7 Ajoumalst

# Rorgne B S

Complt th conmrition Wit thvers

mployee. emplojer
avame oot shay st empined

Dan:  We weretalking about jobs a
t0day.Vinat would be your Dam:lmm

This i the park
& Some fitms are scary.| Gon' Uk them.
'

2 Complete the text| hgap.

My neihbour s tavel
S e

i veldned o e 100w
st andnot

asi
Wit my muns boss.

She's o a rendy porson”

important than happiness?

o MWH
[ o t0ask or
s e e

#things go wrona. So why et traval agencies
a8 poputar* befor? There

w0 onina travel comparios®

Butidalso ke 1o
in something

make (o)

4 someone whase fob it s o give advice o
e it ve
expert who st
e etc

s or works inphysic

UNIT TEST 10 STANDA

TEST

[ Using Shining Lights J

You will also find useful support on oracy

in the Teacher’s Resource Bank: Oracy
Ground Rules worksheets, a detailed Oracy
Phrase Bank, and a worksheet dedicated to
each oracy section in the Student’s Book.

UNIT TEST 10 STANDARD TEST

Grammar Vocabulary Reading Writing
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GRAMMAR 2 VOCABULARY 2

1 1'm o hlicay so Im seeping a ot and not
doing i el
you 21 donttink | have ever aughed so much
befor P
? ot
e town e tis |
(can) choose

ay: © you
(look far)a place n the centr i you
(move) 03 city?
v

Complt thescond wrtence sttt mears
e frst sentence, Use the third

' 014 go10 bed eary.
11 been tred,

2 our
Ot team would have won

3 My cousin hag ost her phone, o she didnt call

: Pt
- ahug u«u\alscmeuxlnmanaum e
A —— e st

Why. aom you'®. yourself some.
< iyrien Wb

1y frends.

ke up Lat, 50 they missed the bus.

S We didn' hang out n the park because of the

I8t ot raine, we

3. Look bk atyour werkinUnis 9 and 10.
O fobs

C Q) tewatsorvork

() seconc coniios1 () sctectives o fetings

) i condrionst. ) verbroun coloctions

mostconfident about.
2 @@ne area o grammar thatyouneed
wark on more.

3 Underlne the 3 vou
thinkyou willuse most in the uture think you will use most in the future.

Self-assessment

features towards the end of every unit.
This is presented in an easily accessible
way, encouraging students to think not
only about how they are doing and
where they can improve, but also how
they feel about their English learning.

You can also go to the Workbook after every two units, where you will find a cumulaive review, with vocabulary and
grammar exercises focusing especially on what has been covered in the previous two units, and building on what
has been done in the book up to now.
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