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Welcome to Shining Lights, a dynamic new blended course for secondary school 
students, which offers not only thorough preparation for Cambridge English 
Qualifications, but also engaging and communicative materials. Shining Lights is 
underpinned by four pillars: 

Welcome to 
Shining Lights

How assessment and learning work together in Shining 
Lights to help teachers and students get the most out of 
every moment of learning.

Shining Lights is an innovative course combining the use 
of teaching, learning and assessment methods to plan, 
measure and improve outcomes. 

It is the latest evolution in courses from Cambridge with 
an exam preparation journey at its core. It empowers 
students and teachers to understand and unlock the 
learning process, by:

• building lifelong learning habits

• empowering learners through personal development

• providing the solid platform they need to succeed as 
global citizens

• developing their exam readiness through a unique 
exam preparation journey.

As the teacher, you are the coordinator and facilitator 
of the student’s learning environment. This course 
provides you with the tools and insights you need to 
maximise each student’s performance. Learning 
requires multiple interactions, involving a variety of 
assessment steps, each in turn prompting a teacher 
response. The table opposite shows a selection of 
‘moments’ throughout the course to assess, feed back 
and guide your learners.

Through a unique combination of the traditional and 
the new, you now have a learning environment offering 
a wealth of opportunities to assess student progress, to 
provide evidence of that progress and incorporate 
actionable feedback. Shining Lights combines learning 
and assessment as a seamless journey with a firm focus 
on exam success, building life-long learning habits and 
developing the skills your students need to be future-
ready, confident world citizens.

Integrated Learning  
and Assessment

Problem-Based  
Learning

Life Competencies 
(Employability Skills) Oracy
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*Teacher needs to activate in Cambridge One

Benefits to students:
• Skills practice at each student’s precise level  

within the group

• Individual exercises target the individual’s 
needs

• Reinforcement in challenging areas provides  
timely support

• Extension exercises maintain motivation and 
challenge stronger students 

Benefits to teachers:
• Target individual student needs in mixed  

ability classes and save time

• Rich visual data across classes and groups 

• Confirmation of individual and group progress 

• Early warnings of possible areas  
requiring reinforcement

• Ensuring challenge when needed to  
maintain motivation

Direct the student to Cambridge One where you 
can activate targeted skills practice at the individual 
student’s level. These powerful, innovative exercises 
provide new benefits to teachers and students alike.

The Digital Classroom Personalised Learning ensures 
the best possible environment for student improvement 
and provides additional data-driven insights for you to 
manage their development.

With technology, we can now combine pedagogically 
tested approaches with the power of rapid insights 
from data. This course benefits from an innovative 
solution to support teachers and learners. In the 
Student’s Book, on the Self-Evaluation pages, look 
for the PERSONALISED LEARNING icon and direct your 
students to Cambridge One.*

How assessment and learning work together in Shining Lights
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PurposeExample Action/Outcomes

Gain deep insights into learners strengths and areas for improvement through the unique 
combination of assessment touchpoint and learning opportunities in this course. The table below 
shows a selection, for a more in depth overview visit the website by scanning the QR code.

READING
1 Look at the text. Where could you see it?

• a newspaper
• a school website

• a school book
• a teen blog

2 Read the text. Match the names of the clubs to the 
descriptions.

art club  chess club  dance club  
guitar club  sports clubs

3 Complete the summary with words from the text.

Joining a club is a good way to make 1  . At the sports clubs you can play football or 
2  , or you can keep 3   at the dance club. You can paint pictures and 
4   to other students at the art club. The chess club is good for your 5  . 
The guitar club is great for making music, but 6   can’t go to this club.

4 Read the sentences and choose True or False.

1 The activities in the text happen after school. True / False
2 Only boys can join the football club. True / False
3 The dance club is at a theatre in the city centre. True / False
4 At the art club you can make your own art. True / False
5 The chess club makes playing chess easy. True / False
6 At the guitar club, you can write songs. True / False

5 Prepare two or three sentences about which club you want to join and why. Read or say your sentences  
to a partner.

1  

We have got a fantastic football team and a great 
basketball team, too! Girls and boys can play together. 
Sometimes it’s just for fun but sometimes we play – 
and win! – games against other schools.

2  

This is another club for active kids. It keeps you fit and 
it’s a lot of fun. Join us on Tuesday afternoons in the 
school theatre.

3  

Do you love painting and drawing? This is the club for 
you. Come on Fridays after school and chat to new 
friends while you make beautiful pictures.

4  

Train your brain! This amazing 
game really helps you to think and 
learn better. It’s difficult and we 
can’t help you with that. But hard 
things can be fun!

5  

This is the club for students who 
love music. We help each other to 
play better and we even write our 
own songs. It’s not for beginners, 
but you don’t have to be a very 
good player.

Welcome back to school! School is not only about lessons – we have got some great clubs, too. 
For new students, joining a club is a fantastic way to make friends. Here are our super after-school 
clubs and activities.

VOCABULARY
CLOTHES
 belt    blouse    boots    jewellery    jumper   
  pockets    raincoat    scarf    sunglasses 

1 Look at the picture of some people at summer 
camp. Read the sentences and then write the 
correct letter (A–H).

1 Gianna is the girl with the red belt.
2 Mila has got a pink scarf.
3 The boy with the big green boots is called Andy.
4 Luna really loves jewellery.
5 Amelia is wearing a green jumper.
6 Liam is the boy with his hands in his pockets.
7 Lucas is wearing a yellow raincoat.
8 Henry looks cool with his big sunglasses.

2 Choose the correct answers to complete the 
sentences.

1 In winter I have cold feet, so I wear warm 
pockets / sunglasses / boots.

2 My sister likes rings and other jewellery / 
raincoats / belts.

3 A T-shirt isn’t warm enough today. You need 
a blouse / a jumper / jewellery.

4 It’s a beautiful summer day. Don’t forget your 
raincoat / sunglasses / pockets.

5 Look at those dark clouds. I think you need your 
belt / blouse / raincoat.

6 In cold weather, it’s a good idea to wear a scarf / 
a pocket / jewellery.

7 My jeans are too big! I need a raincoat / 
jumper / belt.

8 Where’s my key? Oh, it’s here in my boots / 
sunglasses / pocket.

9 My mum always wears a scarf / a raincoat / 
jewellery round her neck – in winter and in 
summer.

3 Write a sentence about one of the people in the 
picture. Read it to your partner. Your partner says 
who it is.

This person has got grey trousers.
It’s Henry!

PEOPLE
4 Complete the sentences with the words in the box.

best friends  classmates  cousins   
first name  neighbours  surname

1 Lucas and Liam are in the same class at school. 
They are  .

2 Gianna lives in the house next to Mila’s house. 
They are  .

3 Gianna and Mila do everything together. They 
are  .

4 Andy’s mother is Amelia’s aunt. They are 
 .

5 Henry and Luna are both called Baker. They 
have the same  .

6 No two students in the group have got the 
same  .

5 A teacher at the summer camp introduces the 
students. Complete the text with the correct words. 
The first letter of each word is given.

So, this girl with the 1 j   is Luna 
Baker. Welcome, Luna! And we have got a boy with 
the same 2 s   as Luna, Henry Baker. 
I like your cool 3 s   Henry! And 
these two young people are 4 c   at 
Green Road School: Lucas and Liam. Lucas, I love 
your yellow 5 r  , but it isn’t raining! 
Next we have got two 6 c  : Andy, 
the boy with the green 7 b  , and 
Amelia, the girl with the green 8 j  . 
Does everyone in your family wear green? 
Welcome to both of you!

Digital Starter Unit NEw FriENDs | 21 | Digital Starter Unit  NEw FriENDs

Digital Starter Unit  
neW FrienDS

Assess class knowledge and gaps 

Personalised skills practice through data 
driven recommendations

Assess exam readiness and guided practice

WRITING
A REPORT
1 Look at the infographics and decide if the 

sentences are true or false.

1 Almost all the students go to school on foot or 
by bike.

2 Only half the students do sports outside school.
3 Most students use fitness apps.
4 More than half the students buy sports clothes.

5 Complete the messages with the present simple or 
present continuous form of the verbs in the box.

not believe  not have got  play  stay  wait  work

GRAMMAR
PRESENT SIMPLE AND 
PRESENT CONTINUOUS

1 Watch the grammar  
animation. Why are 
the boy and the girl at 
the gym?

 03

2 Look at the examples from the grammar animation. 
Match the verb forms in bold to the uses (a–f). 
Then complete the rules in the grammar box.

1 I usually run in the park.
2 You want to win your race.
3 Winning doesn’t matter that much.
4 You’re working hard!
5 Our trainer isn’t working.
6 I’m playing better every day.

a a fact, or something that is generally true
b a state verb (like, love, expect, etc.)
c a regular habit
d something that is happening now
e a changing situation
f a temporary situation

Present simple and present continuous
We use the 1    for habits and 
things that are generally true, and with state verbs.
We use the 2    for things that 
are happening now, and temporary or changing 
situations.

 Grammar reference and practice page 114

3  Go to the digital activities.

4 Choose the correct answers.

1 I can’t talk to you now. I do / I’m doing yoga with 
my sister.

2 Laura plays / is playing handball every Saturday.
3 More and more people become / are becoming 

interested in paddle boarding.
4 Running is a sport that doesn’t cost / isn’t 

costing much money.
5 Hasan trains / is training hard for the rugby 

match these days.
6 Some people don’t think / aren’t thinking 

e-sports are really sports.

PRACTICE EXTRA UNIT 1

DIGITAL CLASSROOM

Preparing to speak
Write notes before you speak. For example, write 
school – bike, rain – bus. Then use full sentences 
when you speak: I usually go to school by bike, but 
I take the bus when it rains.

ORACY

6 Make notes about these topics. Then work in pairs 
and take turns to talk about yourself.

• something I always / never do
• something I want in my life
• something I’m doing / working on / 

learning about / training for at the moment

 Find out more about state verbs 
(also called stative verbs). Make a list of state 
verbs and then write one or two sentences 
explaining how they are different from other verbs.

Develop
1 In your group, share your information 

from Stage 2. What important points have 
you found?

2 Decide how you could help the group of 
teenagers you chose.

3 Decide how you will present your solution 
(e.g. with a poster, video, podcast, etc.).

4 Create a first draft of your presentation.

1 2 3 4CHALLENGE

1  
In our survey, we asked our classmates about 
their fitness habits. The survey provided some 
very interesting information.

There are 28 students in the class. Almost all of 
us come to school by bike or on foot, so we get 
some exercise every day.

2  
Most of us sometimes do sports outside school. 
Ten students play football, six play basketball, four 
go running and three go swimming.

Using fitness apps is not very popular in our class. 
Fewer than half of us use them. Buying sports 
clothes and equipment is more common, and 17 
students in our class sometimes or often spend 
money on that.

3  
In conclusion, we can say that being fit and active 
is important to this class. We discovered that we 
almost all enjoy sports and exercise. We like using 
sports clothes and equipment, too.

2 Read the report and check your answers. Do you 
think that the results of the survey are surprising?

Hey Lou, where are you? 
We 1   for 
you on the football pitch.

Oh no, I forgot! I’m at home. I 2   

my new video game. Sorry!

Come out now and join us. You 3   

at home every afternoon. It’s boring.

I can’t go out. Dad 4   afternoons 
this week, so I have to stay at home with my sister.

I 5   you!

It’s true! We 6   a babysitter, 
so it’s my job to look after my sister. 

Louise
Online
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CLASS 7C – results of a 
survey about people’s fitness

3 Complete the report with these headings.

Conclusion  Introduction  Results

4 In pairs, create a fitness survey for your class. Write 
five or six questions.

• What …? • What time / When …?
• How …? • What equipment / clothes / apps …?
• Why …?

5 Ask other people in the class your questions and 
make notes on their answers.

6 Write a report using your notes.

All / Some / Half / Ten of us …
We sometimes / always / never go …
We all like …

7 Read your report again and revise your work. Use 
these questions to help you.

1 How many phrases from Exercise 6 are in your 
report? Could you use more?

2 Is there an introduction and a conclusion?
3 Are the results clear? Do you agree with them?
4 Can you see any problems with the language 

(spelling, grammar, etc.)?

8 Now work in pairs. Read each other’s reports and 
give feedback. Use the questions in Exercise 7 to 
help you. Make a note of your partner’s feedback and 
write a second draft of your report.
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nkPractice a complete exam to check progress 
and exam-readiness

From: Charlie To: Jake

I’m looking forward to the concert tonight, only my 
dad’s car’s broken down and I was wondering if your 
mum has a spare seat. Call me!

EXAM FOCUS
READING PART 1

1 Match the questions about Reading Part 1 (1–5) to the answers (a–g). There are two answers which you 
don’t need.

1 How many questions are there in 
this part?

2 How many options are there for 
each question?

3 How do you answer the questions?
4 Does each question have the same 

type of text?
5 Are the texts of different lengths?

a There are three.
b Yes, but the maximum is 35 words.
c There are four.
d You choose the best option which has the same 

meaning as the text.
e No, there are some messages, notices, 

advertisements and other short texts.
f There are five.
g You write words in gaps.

EXAM CHECK

2 For each question, choose the correct answer.

2 What does Charlie want to know?
A how Jake is going to the concert
B whether Jake’s parent can take him to 

the concert
C if Jake wants to come to the concert 

with him

1 What does Sally want James to do?
A keep something a secret
B help to organise a celebration
C tell her which day he’ll be free

3 What is Yolanda doing in her message?
A recommending a teacher
B asking for help in finding a teacher
C checking some information about 

a teacher

4 What can customers do today?
A get one extra T-shirt at a lower price
B buy two T-shirts but only pay for one 

of them
C have three T-shirts for the cost of two

5 Why is Ellie writing to Ms Thomson?
A to find out her opinion
B to ask for a suggestion
C to give her some advice

 TODAY’S 

SPECIAL  

OFFER

Buy two T-shirts – get a third one free!

Buy them for yourself or share with a friend!

New Spring Collection

Dear Ms Thomson
As you know, Rita is leaving our team. I thought 
I’d suggest Jess to take her place. She’s a 
great player. Let me know if you would like to 
meet her.
Ellie

Sally Online

Hi James! Just to let you know, I’m helping Mum plan 
a surprise birthday party for Grandma on 20th April. 
Make sure you’re free that day, but don’t tell anyone!

Yolanda Online

Hi Pedro, Here’s the number of the piano teacher you 
asked me about: Martina 07796 34643.

Don’t worry – she’s really kind and patient. You’ll 
soon learn how to play!

PHOTOCOPIABLE © CAMBRIDGE UNIVERSITY PRESS AND ASSESSMENT 2025 | SHINING LIGHTS B1

Target areas for improvement

Understand the mix of knowledge across the group

Develop exam technique and target areas requiring 
reinforcement and practice

Self-levelling automated activities targeting 
individual requirements

Develop learning skills and self-awareness 
to improve analytical thinking Learners take 
responsibility for their own learning.

Preparation for exam day experience allowing for 
test scenarios tailored to the students’ needs
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Problem-Based Learning

When asked what makes a successful lesson, teachers around the world 
consistently answer, ‘students are engaged.’ Problem-Based Learning goes to 
the heart of what activates and holds students’ attention: the real issues and 
challenges they face in their own world. 

In Problem-Based Learning, students work 
together to find solutions for an open-ended 
problem. This builds collaborative as well as 
independent-learning skills, and develops both 
critical and creative thinking. It also helps students 
learn to present a convincing argument by making 
sure the argument really matters to them. When 
they are truly engaged with their subject they will 
want to make others care too.

Shining Lights includes challenges throughout the 
course. In higher levels the challenges are focused 
around exploring sustainability. The Challenge 
is an issue related to the theme of the unit. For 
example, in a unit about city life, the challenge 
relates to how cities could be better places for 
teenagers. In a unit about shopping, the challenge 
relates to more sustainable consumption. What 
exactly the challenge is, however, is decided by the 
students. Letting them define the issue is key to 
true engagement.

The Challenge is an optional feature, and the unit 
will work even if you decide that it does not fit in 
your teaching context. If you use it, you will find its 
components in five boxes and extra material in the 
Teacher’s Resource Bank which offers templates to 
help students complete their projects. Additionally, 
there is material in the Workbook where students 
are able to make notes about each of the 
challenges in the Student’s Book supplying them 
with tips and space to make notes for each of the 
stages of the challenge.

Finally, the Challenge worksheets that students find in 
their Workbooks are also available in the Teacher’s 
Resource Bank. Like everything else here, they are 
downloadable and photocopiable so you can use 
them as handouts for your class. 

Challenge box

At the start of the unit, the main issue is stated. It 
is kept as wide as possible, so that students can 
choose what aspect of the issue they want to focus 
on.

Think

Students think about and discuss the challenge. They 
look at various possible problems arising from the 
issue and start considering how they could find out 
more.

Prepare / Explore (at higher levels)

Students form groups and make a decision on the 
problem to be solved. They make a research plan, 
assigning roles within the group, and start their 
independent research.

Develop

Students share the information they have gathered 
and decide what material they want to use. They 
then draft a document: a letter, a presentation, a 
debate … something they will present to the class in 
the next stage.

Present

At the end of the unit, students are asked to present 
their response to the Challenge, in a way most often 
chosen or designed by themselves.
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Life Competencies

Life Competencies are the skills students need in order 
to play an active role in society, and to fulfil their own 
potential. They are not strictly language skills, but a 
student-centred language lesson always 
integrates opportunities to develop 
these competencies. Cambridge has 
created the Life Competencies 
Framework to map some of 
the important life skills that 
students can develop as 
they learn a language.

Shining Lights uses this framework 
to define and build life skills in 
every unit. All the competencies 
in the framework are developed 
in this highly communicative 
course, but there is a more 
specific focus on tasks that 
build critical thinking, creative 
thinking, collaboration, and 
learning to learn. These are 
highlighted in the units so that 
you can be more systematic in the 
development of certain competencies 
and can refer to the framework if you wish. 

To keep track of Life Competencies development 
as you work through the Student’s Book, there is a map 
of which competencies are addressed where in the Teacher’s 
Resource Bank. You’ll also find suggestions for where to use the Life Competency Activity 
Cards that Cambridge offers along with the Life Competencies Framework.

You can visit cambridge.org/clcf to explore the Life Competencies Framework and 
download detailed booklets for each competency. Activity Cards for teenage learners are 
also available for downloading to use with the Life Competencies throughout the course.

Employability Skills*
Employability Skills are developed in the higher levels of Shining Lights, designed to prepare 
students for the workplace and career success. Employability Skills are the qualities that make 
us suitable for paid work. This often brings to mind a specific body of knowledge, technical skills 
or qualifications that are appropriate for a particular position. However, there is an increasing 
demand from businesses for their employees to demonstrate effective core skills or soft skills. 
These include social skills, such as the ability to collaborate and communicate effectively with other 
people, higher level thinking skills and more personal emotional skills, such as personal development 
and self-awareness. You can find the Employability Skills Framework on cambridge.org

*Levels C1 and C1+ only

7

Welcome to Shining Lights



What is oracy?
Oracy refers to the skills and behaviours 
involved in using spoken language to 
communicate and collaborate effectively. 
These are not only linguistic skills, but the 
physical, cognitive, social and emotional 
skills we use when listening, speaking and 
working together. 

Oracy is important because we all need to know 
how to use talk to think effectively together. For 
example, active listening to the opinion of others, 
turn taking and the use of ground rules ensure that 
group work is effective and truly collaborative.

Oracy skills are not specific to any language or culture. 
Once acquired, they should easily transfer to other 
languages and situations across the curriculum.

Learning 
through talk
Using talk effectively for 
teaching and learning

Dialogic teaching

Learning 
how to talk

Developing children’s 
spoken language skills

Oracy education

Learning  
through talk

Learning 
how to talk

Oracy

The Cambridge approach to oracy
The unique Cambridge approach to oracy across our 
pre-primary, primary and secondary courses has been 
developed in collaboration with Professor Neil Mercer 
and Lyn Dawes at the University of Cambridge. The 
University’s *Oracy Cambridge centre serves to promote 
oracy in schools and in wider society by providing 
training and consultancy, writing government papers, 
organising conferences and publishing handbooks 
and papers.

How is oracy taught?
It is useful to think of oracy having two aspects:

• The first concerns a teacher’s use of talk in the 
classroom to enable the interactive process 
of teaching and learning. In other words, the 
teacher’s talk provides a model for learners 
to follow. This is called dialogic teaching.

• The second concerns the explicit teaching of spoken 
language skills to learners, helping them learn how 
to talk and listen actively. For instance, teachers can 
show learners how to ask effective questions, or how 
to give their opinion. This is called oracy education.

*oracycambridge.org

You can also see the Oracy Framework at the link above.
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What are the benefits of oracy?

Well-being  

Research has shown that: 

• Learners who are regularly 
and actively involved in whole 
class dialogues have more 
positive attitudes to school. 

• Learners who are offered 
more opportunities to engage 
in discussion will improve 
their social and emotional 
awareness, leading to better 
human connections. 

• Learners who can express 
themselves will be better 
equipped to identify their 
emotions or perhaps have the 
confidence to reach out to a 
trusted adult when they need 
support.

• Learners who understand how 
to listen out for and express 
their own emotional needs, 
can help to form healthier and 
more respectful relationships 
in which each person has 
a voice, and each person 
is prepared to listen with 
compassion.

Educational goals 

If learners know how to work 
in a group and collaborate, 
well-designed talk activities in 
all subjects encourage active 
learning:

• Listening actively to the ideas 
of others helps learners gain 
knowledge to build on their 
own ideas.

• Opportunities for questions or 
debating encourage learners 
to think critically.

• Developing ideas through talk 
provides opportunities for 
learners to add more into their 
written answers.

• Using vocabulary and 
terminology out loud develops 
learners’ confidence to use it in 
their written work.

• Trying to put their thoughts 
into words can help 
learners clarify their own 
understanding.

Life skills 

We need oracy at all ages in all 
aspects of our lives, at school, 
at home, at work and in our 
communities. Different oracy skills 
are needed in different situations 
including public speaking and 
face-to-face interactions for 
example. 

We need skills such as:

• listening actively

• recognising key messages

• responding appropriately

• interpreting what someone is 
saying

• communicating through 
speech or through body 
language

All of these skills prepare us for 
what life offers us. 

9
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Aside from these four pillars, a number of lively features 
keep students active and engaged.

Video
Every unit begins with a documentary video introducing 
the main topic. There is always something new for 
students to learn here, and they should also be left 
with some questions they would like to answer for 
themselves. Later in the unit there are grammar videos. 
These can be used in class but are also ideal for the 
flipped classroom.

To learn best, students need a range of input modes, 
and video provides memorable end enjoyable input. As 
well as offering the documentary and grammar videos, 
Shining Lights builds the extended oracy activities 
around video, and some speaking exam tasks have 
video models, too. In higher levels, students will watch 
writing videos to learn tips and tricks to improve their 
writing.

The Teacher’s Resource Bank provides ideas on how to 
exploit each of the video strands in the course. There 
are useful ideas for things to do before, while and after 
watching them.

Blended learning
After being presented in the videos, Grammar is 
explored and practised in a mix of print and digital 
formats. After a grammar box and discovery task on the 
page, students find more practice in digital exercises. 
These can be completed on the students’ devices, or 
you can use the interactive whiteboard. For more 
practice, students can use Practice Extra on their 
phones.

The interactive whiteboard (IWB) also plays a role in 
vocabulary building. Both of the two vocabulary pages 
include language presentation via the IWB, keeping 
heads up and everyone together, and making for an 
active, lively classroom. 

Digital learning is a key feature in this blended course. 
Besides the activities above, there are also three full 
digital units as from Level 1: a short starter unit and 
two complete units, in the middle and at the end of 
the book. The two full units review language from the 
preceding five units. If local conditions mean that you 
can’t use these digital components, however, Shining 
Lights still offers everything you need for your English 
lessons.

Sustainability
Shining Lights seeks to consciously bring sustainability 
into the language classroom. Faced with an 
endangered environment and unequal societies, 
students need to feel confident that they can help 
ensure a better future. Cambridge understands 
sustainability to have environmental, economic and 
social aspects, and has developed the Sustainability 
Framework for ELT to make it easier to integrate 
relevant skills development in language lessons.

You can find the framework here: 
along with activity cards to use in 
the classroom. Sustainability is at 
the heart of many of the Shining 
Lights Student’s Book activities, 
particularly the Challenges. Care 
has been taken to avoid triggering 
fear in students, with the focus 
remaining on possibilities and positive change. There 
is always an explicit reference to sustainability on the 
wrap up pages. A short exercise helps generate ideas 
and also make clear that much of what the students 
have done in the unit has been about creating a more 
sustainable future. In higher levels, students explore 
sustainability in more depth.

You will see icons throughout the units, where there is a 
particular focus on sustainability. Extra ideas are given 
in the teacher’s notes on how you can exploit these 
aspects of sustainability further.

The Teacher’s Resource Bank provides five 
sustainability projects on topics related to those in the 
Student’s Book. They are preceded by two pages of 
sustainability notes. These give information on what 
we mean by sustainability, how it can be brought into 
English lessons and why it should be.

For use with the sustainability projects and other 
project work, you can choose from a selection of Project 
Templates in the Teacher’s Resource Bank which 
include a learning diary, a time-management plan, and 
templates for peer or teacher evaluation. 
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STEAM
After the final unit in the Student’s Book, you will find 
STEAM (Science, Technology, Engineering, Arts and 
Maths) investigations. And in the digital units, as from 
Level 1, you will find a further two STEAM investigations. 
These are two-page projects where students activate 
and build on their knowledge of STEAM subjects. After 
discussion and research, they work together to present 
findings in a poster, a comic or a slide presentation. 
Like the main units in Shining Lights, the STEAM pages 
help students get to grips with their own future in a 
challenging but exciting world.

STEAM worksheets are provided in the Teacher’s 
Resource Bank for a step-by-step approach to 
completing the STEAM Investigations in the Student’s 
Book. They offer tips, language, diagrams and template 
space to help students manage and make the most of 
the investigations. 

Mediation
The Common European Framework of Reference for 
Languages (CEFR) describes mediation as ‘When a 
learner acts as a social agent who creates bridges 
and helps to construct or convey meaning’. When, for 
example, at some point, there is a communication gap 
which needs to be filled, a learner/one can mediate 
by conveying the same or a similar content using 
different language in order to bridge that gap.. There 
are many examples of where mediation practice can 
take place throughout Shining Lights and these are 
marked within the Student’s Book as from Level 1, and 
are accompanied by mediation practice worksheets 
for each unit. These worksheets are available in the 
Teacher’s Resource Bank and work with one of the 
unit’s reading or listening texts. Students use key Life 
Competencies to analyse ideas, opinions and attitudes 
in the text. They might work in pairs to look at two sides 
of an argument, or in groups to generate creative ideas, 
always active in their interaction with input, never just 
passive consumers.

11
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Using Shining Lights
Shining Lights has ten units plus three fully interactive Extra Digital Units. You will find 
these digital units in Presentation Plus and you can assign tasks to students in the same 
way as in the Student’s Book and Workbook. 

All even-numbered units conclude with Oracy activities, giving students the opportunity to practise and build on 
the skills they have developed in a guided, communicative oracy task. 

Begin the year with the Digital Starter Unit 
which activates what students already 
know and sets them up for a new level.

Continue by checking your students‘ level 
with the placement test available in the 
Test Generator.

In all the even-numbered units …

Striking images 
to introduce the unit topic.

Learning Aims 
showcase the skills and 
language that students will 
learn in the unit. Oracy skills 

are clearly set out at the top of 
every even-numbered unit and 
the learning starts right here in 
a group discussion to activate 
students’ prior knowledge and 
encourage them to develop 
linguistic, cognitive, physical and 
social-emotional skills. 

Documentary videos 
showcase the skills and 
language that students will 
learn in the unit. 
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5   Work in groups. Explain your 
answers in Exercise 4. Who do you think explained 
the best? Why?

6 Which of the restaurants would you choose to go 
to with your friends? Why?

READING
SHORT TEXTS
1 What restaurants or cafés do you and your friends like going to?

2 Match the underlined parts of the text about Nick to the underlined 
parts of texts A–C.

3 Which restaurant (A–C) is best for Nick? Why is this better than the other restaurants?

6 Create another 
two food mashups 
using words from 
Exercises 1 and 2.

VOCABULARY
FOOD
1    6.1 Go to the digital activity and match 

the words to the photos. Listen, check and repeat.

 cherries    garlic    herbs    pancake    
 peanuts    peppers    tuna 

2    6.2 Go to the digital activity and complete 
the sentences with the words in the box. Listen, 
check and repeat.

 delicious    fresh    salty    sour    spicy    tasty 

3 Complete the table with words from Exercises 1 
and 2.

Foods Adjectives to describe foods

4 Complete the social media post and comments 
with words from Exercises 1 and 2.

When you find a text that matches the key information for a person, you then need to check 
the other information in the text. Look at all the texts to find matching information.

EXAM TIP

4 The people below all want to find a good restaurant. For questions 2–4, choose the correct answer.

 Nick and his two friends want to eat 
outside at the weekend. They don’t 
have that much money. They prefer 
something quite healthy.

 Laura and her friend are celebrating 
the end of their exams. They want 
to eat somewhere with music or 
entertainment. They both love sweet 
foods. Neither of them eat meat.

 Sam and his swimming team need 
somewhere for lunch after their 
competition. There are eight in 
the team. They can eat a lot after 
swimming!

 It’s Bella’s birthday on Friday and she 
wants to go out with friends for food 
and drinks. She wants to invite about 
ten people. She doesn’t like spicy food.

Travel to India for a night of chillies and lot of 
herbs and spices. It ’s a vegetarian’s dream. On 
Thursday you can try our new dessert menu and 
watch some Bollywood dancing!

TAJ MAHAL CAFÉF

Don’t eat greasy pizza or burgers, choose sushi 
instead! It ’s good for you. Call now to reserve a table 
on our open-air terrace. Special offer – 50% off at 
lunchtimes!

SUSHI PALACEC

Visit us for the freshest fish and chips in town! We 
have fish pie, fish soup and tuna cakes too. Tables 
with window views across the garden!

OCEAN CAFÉE

The best and biggest pizzas in town. Many 
delicious and healthy vegan options available. 
Tables of 12 and a total of 100 seats are available. 
Have your celebration here!

PIZZA 4 UB

Looking for somewhere exotic? Try our lomi lomi 
salmon and chicken poke and finish with a coconut 
and cherry ice cream! Find us inside the North Mall.

HAWAIIAN DREAMD

This diner in the sports centre has big tables for up to 
ten people. Burgers, fries and pancakes – the classics! 
Try our cheap all-you-can-eat offer for students.

NEW YORK DINERA

EXAM TRAINING READING PART 2

1 2

3 4

7 Work in groups. Imagine one of the teenagers from 
Exercise 4 came to your town for the weekend. 
They want to try local food that is cheap but tasty. 
Make a weekend plan for them, saying what and 
where they could eat.

IN TOWN!THE BEST RESTAURANT

What’s a food mashup? Two foods that are not 
normally eaten together! Which have you tried? 
What did you think?

Taylor
@TaylorT · Follow

Kaisha @KaiRai

Chicken and apple 11 pancake / peanut is 
nice. The apples were 12 spicy / fresh from the 
garden – yum! Meat, fruit and carbohydrate – 
a perfect breakfast?

David @Daveyboy

I ate the classic  
mashup in the  
photo! It’s from the  
USA. It’s a 1 peanut / herb  
butter and strawberry jelly sandwich. Sweet 
and 2 salty / spicy. I’d eat it again!

Immy @Imogen32

Last year, I had 3 garlic / sour and honey soup.  
I loved it! It was absolutely 4 delicious / tasty. 

Ryan @Rythomas

I’ve tried 5 cherry / peanut pasta! The fruit 
makes it taste 6 sour / spicy. Not my favourite!

Nora @Nolly04

I’ve just eaten a Thai curry burger. I liked the 
fresh green 7 herbs / tuna, but it was a little too 
8 spicy / delicious for me. 

Imran @Im871

Have you ever tried 9 tuna / pancake fish with 
banana sauce? It looks strange and it’s yellow, 
but it’s quite 10 sour / tasty! I liked it. 11 Go online to find answers to the questions in 

Exercise 10. Then write another two questions for 
your classmates using How much or How many.

 Vocabulary reference page 66

STRETCH!  Make a list of the food that you eat 
in a normal week. Then make another list of food 
you eat on special occasions. If you don’t know their 
names in English, use an online dictionary to find out.

How   butter is in one cake?

How   burgers can a human eat in 
one minute?

How   tuna per week is good for us?

How   pancakes do you need to eat  
for the world record?

How   peanuts can make a person ill?

1

3

2

4

5

5 Which food mashup from Exercise 4 would you like 
to try? Why? Tell a partner.

Deciding as a group
In a big group with many ideas and opinions, it 
can be difficult to make decisions. It helps when 
someone calls for a decision.

ORACY

7 Complete the phrases to call for a decision with 
the words in the box.

let’s  our  together  vote

1   vote on this!
2 Should we  ?

3 What’s   final 
decision?

4 Let’s decide  .

8 Work in groups.

1 Share your food mashups from Exercise 6.
2 Decide on a mashup menu (with a starter, a 

main course and a dessert) for your school 
lunch today and tomorrow. Use phrases from 
Exercise 7 to help you make a decision.

9 Complete the table with food words from Exercise 4.

Countable nouns Uncountable nouns

banana chicken

10 Complete the quiz questions with much or many.

 6.3 
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Oracy tips  
appear in every unit and support students to develop their 
communication skills more broadly, taking in aspects of verbal and 
non-verbal communication and social and emotional skills, for 
example.

Digital interactive 
whiteboard activities 
on Presentation Plus allow you to 
present the new vocabulary in a 
heads-up interactive activity. 

Exam Training  
tasks provide guided practice of Cambridge English Qualifications 
tasks. Exam Tips give useful and practical advice. 
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VOCABULARY
COOKING
1    6.5 Go to the digital activity and match 

the words to the photos. Listen, check and repeat.

 bake    boil    cut up    fry    ingredients   
  mix    pan    recipe    serve    stir 

2 Complete the sentences with words from Exercise 1.

1 The instructions for a meal is a recipe .
2   are the foods you need to make a meal.
3 When you put things together you   them.
4 When you cook something in water, you   it.
5 To   is to move liquid with a spoon.
6 When you cook something in oil you   it.
7 You cook soup in a   and eat it in a bowl.
8 You use a knife to   herbs and garlic.
9 When you cook something in an oven, you   it.
10   means to give someone food or drink.

3 Choose a food mashup from page 58 or invent your 
own. Write instructions for how to make it.

 Vocabulary reference page 66

STRETCH!  Find a short recipe video online. 
Play the video but turn off the sound. Imagine you 
are the chef. Say what you are doing, e.g. I’ve cut 
up the onions and now I’m mixing the eggs. Then try 
saying the recipe to another student.

READING
AN ARTICLE
1 Look at the photos. If these were served for your 

school lunch, how would you feel? Why?

2 Look at the title of the article. What do you think 
the text will talk about? Read the text quickly to 
check your predictions.

3    6.4 Read and listen to 
the article. Discuss the questions.

1 Why should we eat ugly food?
2 How can we introduce ugly food into our lives?

Listing reasons
We often have many reasons for our opinions. 
It’s important to make it clear where one reason 
ends and another reason begins. Use phrases like 
and also …, another reason is …, on top of that, … .

ORACY

4 Work in pairs. Follow the steps below.

• Student A: You want your school to add ‘ugly 
fish’ to the lunch menu.

• Student B: You want your local supermarket to 
sell ‘ugly vegetables’. 

• Make a list of reasons why it’s a good idea.
• Discuss your ideas. Which idea do you think is 

more likely to happen? Give reasons.

8   How do you say 
the adverbs in the grammar box in your 
language? Choose two ways to find out.

• a dictionary
• an internet 

search

• a translation app
• talk with 

a partner

9 What did you find out? Which way of finding 
out helped you the most? Share your ideas.

10 Complete the questions using the present 
perfect form of the verbs in brackets. 

1 What   you   (cook) for us today?
2   you always   (be) interested in 

cooking?
3   you ever   (have) a cooking lesson?
4 Who is the most interesting person you 

  ever   (eat) dinner with?

11 Work in pairs. Student A: You are the TV 
presenter. Ask the questions in Exercise 10. 
Student B: You have won Young Chef of the 
Year. Answer the questions. Use the present 
perfect and adverbs. Then swap roles.

SPEAKING
GIVING PERSONAL 
INFORMATION

1 Watch two candidates  
doing part of the 
Speaking exam. 
Who is the best? 
Why?

 03

Sometimes you need time to think before 
you answer a question. Use phrases 
like Let me think …, Well … or That’s an 
interesting question ….

EXAM TIP

2 Work in groups of three. Take turns to ask 
and answer the questions.

• Tell me where you can eat in this town.
• Tell me about what you can cook.
• Tell me about what people eat in family 

celebrations in your country.
• What’s your favourite snack food? Why?
• Tell me about a restaurant that you like.

EXAM TRAINING SPEAKING PART 1

GRAMMAR
PRESENT PERFECT
1 Look at the photo of a boy from a 

magazine. Who do you think he is?

2 Watch the grammar vlog  
and check your answers.

3 Complete the sentences from 
the vlog with an adverb from the box. Then watch the 
grammar vlog again to check.

already for  just since  yet 

1 They’ve   finished season five.
2 He’s loved cooking   he was ten.
3 I’ve   cut the bread.
4 Has my dad bought more strawberry jam  ?
5 I’ve watched Young Chef of the Year   a long time.

 02

4 PRONUNCIATION  Go to the digital pronunciation 
activity.

5 Choose the correct answers to complete the rules in the 
grammar box.

Present perfect
We use the present perfect to talk about things that are 
1 finished / not finished or that 2 happened in the past / are 
happening in the present, but we don’t say when. We often 
use the adverbs just, already, yet, for and since to do this.
My brother has been a chef for four years. Have you seen 
him on TV yet?

We also use the present perfect to talk about 3 general / 
specific experiences in the past. We often use the 
adverbs never and ever to do this.
I’ve never cooked my own dinner. Have you ever cooked 
fresh tuna?

 Grammar reference and practice page 119

6  Go to the digital activities.

7 Choose the correct answers.

Hi Sofia! We’ve 1 just / yet come back from the 
supermarket. I haven’t had any messages from you 
2 since / for Wednesday. I’ve waited 3 since / for days, 
but you haven’t answered. Have you invited everyone 
to Saturday’s picnic 4 yet / since? We’ve 5 already / yet 
bought most of the food, but I need some help because 
I’ve 6 ever / never made cherry cakes before! Has your 
brother 7 ever / never made them? Can he help?!

Eating ugly food is a small change to our lives that everyone 
should make. At the moment, many people do not want to 
buy ugly vegetables or fish and animals we don’t normally eat, 
like spiders. This means that supermarkets and restaurants 
can’t sell them and this food is wasted. It’s crazy to waste food 
in a world where we don’t have enough food for everyone, 
or where people can’t buy healthy food because it’s too 
expensive. We can buy ugly food at a cheap price.

The key is to make these foods normal again. We need to 
understand that ugly and beautiful foods can taste the same. 
Think about it. If you eat a banana cut up and baked in a cake, 
how do you know it was not a perfect banana? You probably 
don’t like what a monkfish looks like (see the photo!), but when 
you are stirring it in the pan with delicious tomato sauce, you 
can forget that it looked ugly before. Try it, you might love it!

To help the trend of buying ugly food, many famous chefs 
have created recipes that use ugly foods. These recipes need 
ingredients that people normally don’t want to buy, like fish 
heads or curly purple carrots.

Let’s forget about what things look like and think about what 
things taste like! Mix ugly food into your meals today and help 
stop food waste!

can change the world
d

How

ugly foo

HOW IS UNIT 6 SO FAR? 
     I understand    I’m getting there  I don’t understand

MEDIATION
WORKSHEET
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THINK OUTSIDE THE BOX!

Grammar  
is presented through two dynamic and teen-centred videos 
per unit, a grammar vlog and a grammar animation. 

Our Speaking Exam Videos 
offer a model for students to 
then go on to do an exam task 
themselves in guided practice. 
There is extra communication 
practice in the Teacher’s 
Resource Bank, where students 
work in pairs to carry out 
scaffolded tasks.

Scaffolded discovery grammar 
tasks and extra digital activities 
provide ample opportunities for 
both classroom presentation 
and heads-down or individual 
practice. 

Think Outside the Box
reading and listening texts turn the unit topic on its head 
to develop students‘ critical and creative thinking skills. 

IMPERSONAL PRONOUNS
There, it and they can be used as the subject of 
a sentence.
• There is used with a form of be + a noun phrase. 

It introduces information.
• There is useful for describing a place and is often 

followed by a phrase with a preposition.
 There’s a cinema near my school. There weren’t many 

people at the market yesterday.
 Will there be more concerts in the park next summer?
• It can refer to things, animals, times, dates, weather, 

etc. It is often followed by be and an adjective.
 It’s five o’clock / Monday / summer … 
• It often refers back to a subject introduced with there 

is / are in a previous sentence.
 There’s a swimming pool in our town. It’s really big.
• They often refers back to a plural subject introduced 

with there are in a previous sentence.
 There are two theatres. They’re both very good.

3 Choose the correct answers.

1 There isn’t / It isn’t my phone.
2 There are / It’s next to the cinema.
3 There are / It’s pizzas too, if you don’t like pasta.
4 I’m so happy. There’s / It’s the weekend!
5 Is there / It’s a park near here?
6 Here’s your sandwich. There’s / It’s for you!
7 Look! Is there / it open now?
8 I love Madrid. There’s / It’s a great place to live.
9 I have to go now. There’s / It’s something I need 

to do!

4 Choose the correct answers.

1   a good series on TV at the moment.
a It’s b They c There’s

2   an email from my brother!
a It’s b They c There

3 There are two cinemas in town.   are both 
really modern.
a It’s b They c There

4 Do you find   difficult to study at the 
weekends?
a it b they c there

5   are lots of people in the hotel.
a It’s b They c There

6 Who are you talking to?   Joe.
a It’s b They c There

7   someone at the door. Can you go and 
open it?
a It’s b They c There’s

UNIT 5
ZERO CONDITIONAL
We use the zero conditional to talk about things that 
are true or always happen. The zero conditional uses 
the present simple in the conditional clause and in the 
result clause.
If + present simple, present simple
If plants have enough light, they grow well.
If plants don’t have enough light, they don’t grow well.
• We use a comma when the if clause comes first. We 

can also put the if clause at the end of a sentence.
 Plants grow well if they have enough light.
• If usually means the same as when in zero conditional 

sentences.
 Plants grow well when you give them enough food 

and water.

1 Match the sentence beginnings to the endings.

1 If it rains,
2 When you read books,
3 If my friend is feeling sad,
4 When a snake bites you,
5 You make the colour green
6 If I don’t understand something in class,

a I try to make her laugh.
b if you mix yellow and blue.
c the grass gets wet.
d you learn things.
e I ask my teacher for help.
f you need to go to hospital.

2 Complete the zero conditional sentences with the 
correct form of the verbs.

1 Everyone   sleepy if the weather   too hot. 
(feel, be)

2 If my brother   any money, he always   it on 
clothes. (earn, spend)

3 Students   stressed if their teacher   them 
too many tests. (get, give)

4 If I   a film, I   it to the end. (not like, 
not watch)

5 If I   well in my school exams, my parents 
usually   me extra pocket money. (do, give)

6 It   difficult to remember facts if you   
studying that subject. (be, not enjoy)

1 Complete the sentences. Use the present perfect form 
of the verbs in the box and the words in brackets.

beat  eat  fall  fly  forget  give  
go  hurt  know  tear  text  write

1 Zoe   (not) anything all day. I’m going to make 
her a sandwich.

2 Yolanda   (never) a thank you letter to anyone.
3 Vincent and I   Tom all our lives.
4 Urs   (never) me at chess.
5 I   to Paris twice, but usually I go by train.
6 Olga   (not) me her number, so I   (not) her.
7 Nigel   off his bike. He   (not) himself but he 

  his best jeans.
8 Mark   to the sports club but he   his 

membership card. I hope they let him in without it.

PAST PERFECT
We form the past perfect with had + the past participle.

Positive I, You, He, She, It, We, They had looked.

Negative I, You, He, She, It, We, They hadn’t looked.

Questions Had I, you, he, she, it, we, they looked?

We use the past perfect:
• to talk about events or actions which happened some 

time before another action or event in the past.
• to show the order of two past events. Use the past 

perfect for the event that happened first. Use the past 
simple for the event that happened later.

 I’d never been to a concert until I went to one last year.
• we often use words such as before or after in 

sentences with the past perfect.
 I’d seen the film before but I enjoyed seeing it again.
 After we’d sung Happy Birthday,  Ana opened her 

presents.

2 Complete the text. Use the past perfect form of the 
verbs in brackets.

When I first came into the classroom, the students 
were sitting in rows. My previous job 1   (be) in a 
school in the capital city, where the students 2   
(always / sit) in a circle. I asked the students to stand 
up and move their desks. After we 3   (arrange) the 
desks in a circle, I asked them to sit down and began 
the lesson. After we 4   (try) the new arrangement 
for several days, I asked the students what they 
thought about it. Here’s what they said: ‘We were 
surprised because we 5   (not sit) in a circle before. 
We 6   (always / sit) in rows and the lessons 7   
(often / seem) boring. Now we have more discussions 
and everyone joins in.’ Luckily the headteacher agreed 
with them! ‘I 8   (not realise) that moving the 
furniture could make such a difference,’ he said.

UNIT 6
PRESENT PERFECT
We form the present perfect of regular and irregular 
verbs with has / have + the past participle.

Positive I, You, We, They’ve 
(have) lived.

He, She, It’s 
(has) lived.

Negative I, You, We, They haven’t 
lived.

He, She, It 
hasn’t lived.

Questions Have I, you, we, they 
lived?

Has she, he, it 
lived?

In regular verbs the past participle looks the same as the 
past simple (verb+ -(e)d).
turn – turned – turned
In irregular verbs the past participle sometimes looks 
the same as the past simple and is sometimes different.
make – made – made
be – was / were – been
do – did – done
See page 128 for a list of irregular verbs.
We use the present perfect to talk about experiences in 
the past which have some link to the present.
We’ve spent all our money. (= We haven’t got any now)
We haven’t eaten lunch. (= We’re hungry.)
Have you visited Paris? (= Do you know Paris?)

Some common adverbs used with present perfect are:
• already to say that an action was completed before 

something else happened.
 I don't want pizza. I’ve already had lunch.
• yet in questions and negative sentences to mean 

‘until the present’.
 Have you tried it yet? No, I haven’t.
• for to answer ‘How long have you … ?’ when the 

answer is an amount of time.
 I’ve known the chef for a year / four months.
• since to answer ‘How long have you … ?’ when the 

answer is a date / time.
 The restaurant has been open since 2010 / 11 am.
• just to say that something happened a short time ago.
 I’ve just fried the onions.
• ever to mean ‘in your whole life’ is used in questions 

and negative sentences.
 Have you ever cooked tuna? No, I haven’t.
• never to mean ‘not in your whole life’ is used in 

positive sentences.
 She has never made pancakes.
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Go to the Grammar Reference 
and Practice at the end of the 
Student’s Book for more complete 
grammar explanations and even 
more practice activities. 

UNIT 1 MY VOCABULARY
SPORT
Can you remember the sports words from Unit 1? Use the first letter and the number of letters to help you. 
Check you know what each word means.

1 y       (4)
2 i     h           (3,6)
3 r           (6)
4 a                 (9)
5 h               (8)
6 p             (7)
7 d           (6)
8 n     (3)
9 w                     (11)

10 c               (8)
11 h         r           (5,6)

12  p         (5)
13  g                   (10)
14/15 c         (5) /
 c         (5)

16  r           s             (6,7)
17  j             (7)
18  c                     (11)
19  t         (5)
20  g     (3)
21  p           b               (6, 8)
22  h           (6)

3 Complete the text with vocabulary from 
this page.

It takes a lot of hard work and many years 
of dedication to become a 1   
in any sport. You don’t just need talent, 
you also need to 2   every 
day to get better and improve your 
3  . Even in an individual sport 
you need a 4  , someone to 
help you plan your 5   and 
to help you decide which competitions 
to 6  . Sometimes a parent 
can do this. In sports like ice-hockey or 
horse-riding, the 7   need to 
wear a lot of 8  , including a 
9   to protect their head, and 
this can be expensive. At least my friend 
Ainoa only needs a swimsuit, but she gets 
up at 5 am every day to go to the swimming 
pool and practise 10   for two 
hours before she goes to school. She wants 
to go to the Olympics!

Find two more new words related to 
sport. Write them here, with a translation 
or a description of the meaning.

 
 

YOUR TURN

VOCABULARY EXTENSION
1 Label the photo with two 

or three vocabulary items 
from the box.

changing room  
enter (a competition)  
fitness  kit  locker  
team  tracksuit  
train(v)  
 training session  
workout

2 Circle the correct vocabulary in the text.

I’m playing in a handball 1 team / workout at the local 
sports centre this year – it’s great! My new teammates are 
really friendly. We 2 enter / train twice a week. The 3 fitness / 
training sessions are fun. Our coach made us run a lot at 
first, to work on our 4 kit / fitness after the summer holidays. 
Now we do lots of different exercises, and we play handball, 
of course. It’s a great 5 workout / tracksuit, and the time 
goes fast. The 6 changing rooms / training sessions have 
big 7 fitness / lockers to put our stuff in when we put on 
our 8 team / kit, and after we finish training there are hot 
showers. We don’t play in a league at the moment, but 
sometimes we 9 enter / train a handball tournament at the 
weekend. Then we all wear the team 10 changing room / 
tracksuit and meet at the sports centre to travel together.

Inbox 2 Messages

VOCABULARY BUILDER

96 | VOCABULARY BUILDER

Around halfway 
through the unit 
students can 
pause and reflect 
on how they are 
doing so far. 

Activities from the 
Student’s Book with a 
focus on mediation are 
highlighted and you can find 
extra worksheets to work 
on mediation skills in the 
Teacher’s Resource Bank. 

A second Vocabulary set is presented and practised with our blended learning 
digital-led approach. Vocabulary sets are informed by English Vocabulary 
Profile to ensure all words are useful and appropriate for the level.

The vocabulary builder pages in the 
Workbook offer both consolidation and 
extension. Some new vocabulary is offered, 
and students also find new words that they 
themselves find important
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WRITING
A SUMMARY
1 Work in pairs. Is it important to learn about 

gardening and cooking at school? Why? / Why not?

2 Read the article and complete the timetable.

5 Imagine that there have been lots of food 
disasters. Complete the sentences.

1 The pizza was dry because he hadn’t …
2 The chicken wasn’t ready on time because she 

had …
3 I didn’t eat any lunch because …
4 My cat had eaten half my sandwich so I …
5 He had put in too much salt and …

6 Think about a food disaster in your life. What 
happened? Why? Write a short paragraph.

Supporting someone in a group
In group decision tasks, show if you agree with 
someone when they are talking. This makes it 
quicker to reach a decision. You can use phrases 
like You’re right or Good idea. Body language is a 
good way to show support too. Nod to show that 
you agree or smile to show that you like an idea.

ORACY

7 Work in groups. Follow the steps below.

• Take turns to share your food disasters from 
Exercise 6.

• Imagine that you are going to write a funny 
online article called Our top food disaster story! 
Together, decide which is the best story from 
Exercise 6.

• As you discuss which story to choose, show 
support for people that you agree with.

• Tell the class which story you have chosen 
and why.
STRETCH!  Write the food disaster story 

that you chose in Exercise 7. Try to make it as 
entertaining as possible.

GRAMMAR
PAST PERFECT

1 Watch the grammar  
animation. What did 
Greg get for his 
sister’s birthday?

 04

2 Choose the correct answers to complete the rules 
in the grammar box.

Past perfect
We use the past perfect to show the order of two 
1 present / past events.
It was Jenny’s birthday on Saturday but I had 
forgotten to buy a present!
I realised that I hadn’t eaten any breakfast.

Use the 2 past simple / past perfect for the event 
that happened first. Use the 3 past simple / past 
perfect for the event that happened later.

 Grammar reference and practice page 119

3  Go to the digital activities.

4 Join each pair of sentences to make one long 
sentence. Use the past perfect with and, because, 
but or so.

1 She added too much sugar. It was very sweet.
 She had added too much sugar, so it was 

very sweet.
2 He was hungry. He forgot to bring any lunch.
3 He arrived at 5 pm. The café closed at 4.30.
4 He didn’t follow the recipe. It tasted horrible!
5 I didn’t book a table. We waited in a queue.

PRACTICE EXTRA UNIT 6

DIGITAL CLASSROOM

5 You are going to write a summary. Go online and find 
an article about food. Read it and make notes. Use 
the tips from Exercise 4 and write your summary.

6 Read your summary again and revise your work. 
Use these questions to help you.

1 Have you followed the tips?
2 Have you used phrases like the ones in Exercise 3?
3 Have you included the main ideas of the article?
4 Can you see any problems with the language 

(spelling, grammar, etc.)?

7 Now work in pairs. Read each other’s summaries 
and give feedback. Use the questions in Exercise 6 
to help you. Make a note of your partner’s feedback 
and write a second draft of your summary.

Have you ever grown your own food and served 
school lunch to your classmates? In the USA, only 
one percent of school students have. The Edible 
Schoolyard is a project started by a chef in a 
Californian school in 1995. We met with some of the 
students and they explained the project. 

‘On Monday we had lessons about traditional 
farming with our history teachers. The next day 
we had a biology class about soil and seeds. Next 
month we’ll start planting vegetables. It’s harder 
than PE!’, says Lee, aged 14.

In their chemistry lessons on Wednesdays they 
learn about cooking methods that make healthy 
meals. Mila, 15, tells us that her favourite day is 
Thursday. ‘That’s when we create recipes for next 
week’s lunch menu. We can be creative.’ The 
teenagers also work in the kitchen on Fridays. ‘We 
cook for 150 people – that’s a lot of calculating and 
we need huge pans! I’ve learned a lot about maths!’ 
says Oliver, aged 13.

The teachers here have written to the government 
to ask all schools to include gardening and cooking 
projects on their curriculum. They are convinced 
that if we change how we think about school 
subjects, we can help the planet and learn useful 
things at the same time.

3 Read the summary of the article. Complete it with 
the phrases in the box.

the article starts with  it also mentions  
the key idea is  which is about

‘From school to plate’ is an article 
1   a school food project.  
2   the year and place that the 
Edible Schoolyard project started.  
3   the classes the students have, 
which help them learn about gardening and 
cooking. The young people learn a lot and the 
teachers want other schools to do projects like 
this too. 4   that if we change 
our ideas about school we can also help the 
environment.

4 Complete the tips for writing a summary with the 
words and phrases in the box.

basic information  in one sentence  main points  
problem  tell a partner  two or three  underline

Subject What do we learn?

Monday

Tuesday

Wednesday cooking methods

Thursday English

Friday

P L A N N I N G

• 1   the key words.
• Write down three or four 2  , 

but don’t copy full sentences.
• 3   about the article in 

20 seconds.

W R I T I N G

• Start with 4   like the title.
• Then, write the 5   / issue in the 

article.
• Next, write 6   main points.
• Lastly, 7  , summarise the most 

important idea of the article.

T I P S  F O R  W R I T I N G  A  S U M M A R Y

From SCHOOL
to PLATE

62 | UNIT 6 GOOD FOOD, GOOD MOOD UNIT 6 GOOD FOOD, GOOD MOOD | 63

Writing
Each Writing page focuses on a different text genre. 
Writing tasks are presented with scaffolded 
activities and a model text. 

Stretch activities   
throughout the unit encourage students to think 
further about the topic and offer an opportunity 
for guided practice for fast-finishers. 

For even more grammar and 
vocabulary practice, go to the 
Teacher’s Resource Bank and 
the Workbook. 

VOCABULARY
SPORT
1 Complete the crossword using the clues.

1

2 3

4

5

6

Clues
Across
2 You need skates, a stick and a helmet to play 

this game on ice.
4 This is also called free running.
6 This is running at a slow, regular speed, for 

exercise.
Down
1 In this sport you sail across the water, standing 

on a board.
3 A game like football, but you throw the ball 

instead of kicking it.
5 You need special breathing equipment to do 

this underwater sport.

2 Choose the correct answers.

1   I’m not very good at roller-skating / 
athletics, I’m a really slow runner!

2   I like yoga / horse riding. I often do it in my 
bedroom, with online video tutorials.

3   I’ve never tried jogging / horse riding 
because it costs a lot of money.

4   I want to try handball / paddleboarding. 
I like individual sports more than 
team sports.

5   I went roller skating / diving once, but 
I was terrible! I fell over a lot!

6   We did paddleboarding / gymnastics in PE 
yesterday. Lots of jumping and running, it 
was fun!

3 Tick the sentences that are true for you.

4 Read the text that a student wrote about their 
classmates. Choose the correct answer, A, B or C.

1 A go B going C do
2 A play B does C do
3 A do B play C go
4 A doing B does C do
5 A doing B do C playing
6 A go B gone C played
7 A doing B go C goes
8 A goes B go C play

5 STRETCH!  Write the noun to describe the 
person who does each sport.

1 an athl     e
2 a div    
3 a gymn     t
4 a handball p          
5 a horse r        
6 an ice hockey p          
7 a jogg    
8 a paddle board    
9 a roller skat    

10 a windsurf    

I asked my classmates about the sports 
in the student’s book. Most of them 
1   jogging, usually in the 
summer. It’s free, teenagers love that! Some 
also 2   athletics, there is an 
after-school club here. In winter, about a 
third of them 3   ice-hockey, 
it’s common here in Kazakhstan. A few 
know how to 4   parkour, 
those are people who are also good at 
5   gymnastics! And of course, 
everyone has 6   horse riding 
at least once, there are so many horses here. 
Not many classmates 7   
roller skating, just me and my friends Zamira 
and Ivan! The skates are quite expensive. 
Lastly, because we don’t live near a river or a 
sea, nobody 8   windsurfing, 
but we would all like to try it!

4 | UNIT 1 SPORT FOR ALL

UNIT 1 SPORT FOR ALL

Peer review   
activities encourage students 
to support each other in their 
learning and approach the writing 
task activities in a thoughtful way. 

Extra Writing Worksheets 
which expand on the skills 
needed for different writing 
genres are available in the 
Teacher’s Resource Bank.

Using Shining Lights
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ORACY

LISTENING AND RESPONDING
• listening and responding with interest
• responding with respect
• responding with understanding

1 How much time do you and your friends spend 
just talking? Do you like to tell each other stories 
about your experiences?

2 Watch some students  
planning a speaking 
activity and answer the 
questions.

1 Why do the speakers get role cards?
2 What are the two main roles in the activity?
3 What kind of questions do the students need 

to ask?

3  05 Watch the students doing the activity and 
tick the things that Dan does.

• responds with appropriate phrases to show 
interest and understanding

• listens actively (e.g. looks interested, surprised 
or happy)

• asks follow-up questions to show interest

 04

4  06 Watch the students discussing the activity 
they did and answer the questions.

1 Why did Paula sometimes stop talking?
2 What does Dan say people do better in real-life 

conversations?
3 Was Dan’s body language good? Why? / Why not?

5 Work in groups of three. Student A: Read the 
situation below. Student B: Read the situation 
on page 126. Student C: Read the situation on 
page 127. Take turns to role play your situation. 
One student reacts and the other student makes 
notes on the points below. Then swap roles.

Did the student who was listening:
• react with phrases that fit the situation?
• ask follow-up questions?
• use appropriate body language?

3  4.7 Listen to a conversation between Orla and 
her uncle. Orla is going to the country in the photo. 
Answer the questions.

1 What country is Orla going to?
2 Why is she going there?
3 How is she feeling about it at the moment?

4 Listen again and decide if the sentences are true or 
false. Correct the false sentences.

1 Uncle Dave is surprised that Orla is 
volunteering so far away.

2 He thinks it is a very bad idea.
3 Orla always has a good time on holiday with 

her parents.
4 Her parents decided that she should try 

volunteering.
5 Uncle Dave thinks that Orla is worrying too much.

LISTENING
A CONVERSATION
1 There are many reasons to travel to another 

country. Make a list with your class.

2 Look at the photo. Where do you think it was taken? 
Do you think it is a popular holiday destination?

Responding with understanding
If someone feels bad, you might want to 
encourage them to see things more positively. 
However, it is also good to show that you 
understand their negative feelings.

ORACY

5  4.8 Can you remember what phrases Uncle 
Dave used to try to make Orla feel better? Listen to 
the last part of the conversation and complete the 
phrases he uses to encourage her.

1 Don’t  .
2 I can  .
3 You’ll be  .
4 You can  .
5 Come  .

6 Read these situations. Would they make you 
nervous? Which situation would make you feel 
most nervous?

• You are giving a presentation to the 
whole school.

• You are travelling a long way alone on a train.
• You are starting a new school.
• You are acting in a school play.
• You are playing in the final of a major sports 

championship.

7 Choose a situation in Exercise 6 or think of a 
situation which makes you nervous. Make notes 
about why. Then tell a partner. Take turns to try 
and make each other feel better.

How confident do you feel about:

• skimming a text for general understanding? 
• finding detailed information in a text in Reading Part 3? 
• using the past simple? 
• using conjunctions? 
• using words and phrases about holidays and travel? 
• giving your opinions in Speaking Part 3? 
• writing an email to a friend in Writing Part 1? 
• making notes while you listen to a recording? 
• listening actively and responding appropriately? 

How do you feel about your progress in Unit 4? Tell your partner.

 
 
 
 

SELF-ASSESSMENT: UNIT 4

Student A: Your holiday was fun, but the journey 
went wrong. Think about problems that could 
happen (e.g. a cancelled flight, lost baggage, 
delayed trains, full buses, etc.). Tell your story.

6 Give each other feedback on how well you listened 
and responded to each other.

PERSONALISED LEARNING

DIGITAL CLASSROOM
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Listening 
activities provide both exam type 
and standard listening practice. 

Oracy tasks are practical 
and relevant to students’ 
own lives, ensuring they are 
motivated and engaged in the 
topics. 

In the final video students 
watch the group discussing 
how they carried out the task, 
providing a model for self and 
peer-evaluation. 

Engaging oracy videos 
provide a model of the 
oracy task that students 
will do in class. 

Students are guided through the task by 
watching three short videos, in which the 
group Plan, Present and then Discuss 
how they did in the task afterwards. 

Oracy skills    
The oracy skills focus is clearly stated at the top 
of the page in each even-numbered unit. 

In the Workbook an attractive spread 
at the end of every odd-numbered unit 
provides a space for students to record 
useful language, plan and evaluate their 
work as a group on the oracy task. 

Students are encouraged to 
notice things about how the 
group in the video perform, 
which in turn will influence how 
they will carry out the task 
themselves. 

Students access activities which adapt to their personal 
comprehension level providing a personalised learning 
experience and helping deal with mixed abilities. Our innovative 
technology means your students receive level appropriate 
tasks to provide reinforcement or extension, as appropriate.

The skills:
• Projecting your voice
• Making eye contact
• Use of gesture and body 

language

Use of gestures and body language:
I should:   
I shouldn’t:   
At the moment I give myself  

for this
Now I think I’m 

Projecting your voice:
I should:   
I shouldn’t:   
At the moment I give myself  

for this
Now I think I’m 

Making eye contact:
I should:   
I shouldn’t:   
At the moment I give myself  

for this
Now I think I’m 

My presentation is going to be about  
 
 

Have you ever done 
this before? When?

GIVING A PRESENTATION

18 | UNIT 2 FRIENDS FOREVER

CHECKLIST
Phrases
 
 
 
 
 
 
 
 
 

Me My partner

Body language
 
 
 
 
 
 
 
 
 

My planning notes:   
Advantages:   
Disadvantages:   

After my presentation:
Write 3 feelings that you have now:

  
  
  

Write the 1 oracy skill you were best at: 
  

Write the oracy skill you weren’t as good at: 
  

Be a great listener!
I am going to listen to the presentation about 

  by my classmate  .
Their main ideas:   
Tell them about something you liked:   
Ask a question:   
Give a suggestion:   

Phrases I want to use in my 
presentation:
 
 
 

Now ask a friend to listen and 
tick the phrases you used.

UNIT 2 FRIENDS FOREVER | 19

ORACY 1

 04
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You will also find useful support on oracy 
in the Teacher’s Resource Bank: Oracy 
Ground Rules worksheets, a detailed Oracy 
Phrase Bank, and a worksheet dedicated to 
each oracy section in the Student’s Book. 

GROUND RULES

PHOTOCOPIABLE © CAMBRIDGE UNIVERSITY PRESS AND ASSESSMENT 2025 | SHINING LIGHTS B1

ORACY

1 Look at the memes. Do you feel this way in class 
discussions? What do you do in these situations? 
Discuss with a partner.

2 Often at school, there are rules we follow. What 
rules can you think of for how to behave in these 
situations?

• Talking to your classmates in a lesson
• Talking to your teacher
• Talking to your friends

3 Now talk to each other about how you shouldn’t 
behave in the situations in Exercise 2.

4 What other behaviours make it difficult to have 
discussions? Discuss with a partner. 

5 Look at the advice for group discussions. Work in a 
group and decide on the three most important rules.

1 Ask everyone in turn for their ideas.

2 Ask people to say why they think 
something is a good idea.

3 Be respectful of other people’s ideas.

4 Change your mind if you hear a better 
idea than yours.

5 Give reasons for your ideas if people 
criticise them.

6 Look at people who are talking to show 
you are listening.

7 Make sure the group agrees 
after talking.

8 Talk about all the ideas you have 
before deciding.

9 Think about the good and bad points of 
your ideas.

 10 Try to build on what other people say.

WHAT I LOOK LIKEWHAT I LOOK LIKE

IF YOU’RE TALKING IF YOU’RE TALKING 
WHILE I’M TALKING.WHILE I’M TALKING.

HOW CAN I ANSWER HOW CAN I ANSWER 
THE QUESTIONTHE QUESTION

WHEN YOU ALWAYS  WHEN YOU ALWAYS  
ANSWER BEFORE ME?ANSWER BEFORE ME?

JUST SIT QUIETLYJUST SIT QUIETLY

AND HOPE NO ONE AND HOPE NO ONE 
NOTICES YOU.NOTICES YOU.

PHOTOCOPIABLE © CAMBRIDGE UNIVERSITY PRESS AND ASSESSMENT 2025 | SHINING LIGHTS B1

ORACY UNIT 6

1 Look at the photo. Match the food items in the photo to the words in the 
box. Check the words you don’t know in a dictionary.

broccoli  carrots  gravy  parsnips  roast chicken  
roast potatoes  stuffing  Yorkshire pudding

2 Read the blog post. Why does the writer say that it is their favourite meal?

My favourite meal is my mum’s roast chicken lunch. When I was a child, this is what we would have 
for lunch on Sunday. It wasn’t every weekend, but usually at least once a month, my mum would be in 
the kitchen and cooking from about 10 o’clock in the morning, getting everything ready so we could sit 
down together as a family and eat at 1 pm.

When I got older and went to university, every time I came home to visit, this is what she would make 
for me. I think it was her way of welcoming me back home and one of the ways she wanted to show 
me that she loved me.

Now I live far away from her, I have a family of my own, and I don’t get to see her as often as I would 
like. My mum is 80 years old, but when we do go to visit, this is still what she makes for us.

3 What is your favourite meal and why? Discuss with a partner. 

4 Look at the words and phrases in the box. Put them into the correct categories.

 A second thing is that …  Also …  And …  Another reason is that …  Cool idea!  He/She’s right.    
I agree with what she says.  I think so, too.  It’s time for a vote.  Let’s decide now.   On top of that …  
Should we vote?  What’s our final decision?  You’re right!

Phrases for deciding as a group Phrases for listing reasons Phrases for supporting someone in a group

 
 
 
 

 
 
 
 
 

 
 
 
 
 

5 Imagine you have been asked to plan a celebration meal for a group 
of people visiting your town from another country. Choose ten 
dishes from your country or local area that are famous or important. 
Make a list.

6 Work in groups of four. Share your ideas and work together to plan 
the meal. Think about the points below. Make a video recording of 
your discussion.

• You should agree on seven dishes to include, and in which order 
to present the dishes.

• Think of other things you might do with the meal – are there any 
well-known drinks you could include? Any starters or desserts?

• Will you play famous or important music from your country or area?
• Where will you have the meal?

7 Briefly present your ideas to the class.

8 Work in your groups from Exercise 6. 
Review the video of your discussion 
and discuss the questions.

1 How did you feel during the 
discussion?

2 Were you all effective at using the 
phrases from Exercise 4?

3 What went well during the 
discussion?

4 What could you improve for future 
discussions?

PLANNING AS A GROUP

1

2
3

4

5

6

7 8

You can also go to the Workbook after every two units, where you will find a cumulaive review, with vocabulary and 
grammar exercises focusing especially on what has been covered in the previous two units, and building on what 
has been done in the book up to now.  

Go to the Test Generator for editable or 
ready made tests to check your students‘ 
progress after each unit.

Hey Jay, how are you 1 do / doing? You know I 2 don’t 
often / don’t sometimes ask for favours, but I 3 write / 
’m writing to ask you for some help. I know you 
4 normally / never have handball practice on Saturday 
mornings, but if you 5 have / are having any time free 
this Saturday, let me know! I 6 work / ’m working at 
a sports event at the weekend and we need more 
people to help. Text me back!

Hi Jay! Ha ha, I wasn’t 1 jogging / horse-riding, I was 
running around looking for rackets and helmets! I’m 
on my way home now. I’m happy that you 2 are / got 
to know the 3 coach / champions, he’s really nice. Did 
you see the 4 horse-riding / horse-riders arguing? He 
had to break 5 up / down a fight! I’m lucky I wasn’t 
commentating on that sport. It’s also good that you 
6 did / made friends with the people working in the 
food area – they’re good people to know! Talking of 
food, do you want to 7 meet / get up later to get pizza? 
Keep 8 to / in touch by text and let me know.

VOCABULARY 1
1 Martin and Jay arrive at the sports day. Complete 

the sentences.

Jay: What sports are there? People are going 
to ask me, and I don’t know.

Martin: Well, over there is the tennis 
1  , where they play tennis, 
of course. And, next to that is the football 
2  .

Jay: That field there?
Martin: Yes, that one. You can also see a red dirt 

3   that goes around the 
field. That’s for all the 4   
events, like the 100 m and 500 m race.

Jay: Where do the 5   and their 
coaches wait before it’s their turn? I want 
to see my brother. He’s the gymnastics 
6   from last year, he won 
three medals!

2 Martin misses the phone but listens to an audio 
message. Complete the message.

Hi Martin, can you please come over to the 
parkour area with an extra 1 hel  . 
There is one 2 com   who is very 
3 con   about his skills, but the 
rules say we need to be safe. Then try to find 
someone to fix the handball 4 n  . 
It has a hole in it. After that, go to the school 
5 g   and bring some small tennis 
6 rac   for the young kids to use, 
these ones are too big. Lastly, think about where 
we could do the 7 yo   class. 
We need a nice quiet area. See you next to the 
8 ro  - skating area in ten minutes! 
Oh, and sorry I sound so 9 bos  !

3 Choose the correct answers to complete Martin’s 
message.

GRAMMAR 1
1 Martin messages his friend Jay asking for 

help. Choose the correct answers to complete 
his message.

2 Jay decides to call Martin and ask about it. Choose 
the correct word from the box to complete the 
conversation. There are three extra words you 
don’t need to use.

are  aren’t at  bit  in  isn’t  
really  too  with  writing

Jay: Hey Martin, I started a text but it was 
1   long. I decided to call 
you instead!

Martin: Hey Jay, ha ha, I know what you mean. 
I find that 2   long texts 
hurts my fingers.

Jay: So, what do you need help 
3  ? It must be a 
4   big event.

Martin: It is! It’s a charity sports day. We need 
someone to take the tickets at the door.

Jay: I think I can do that. It’s in the morning, 
5   it? What time is it 
6  ?

Martin: Yes, it’s from nine to twelve.
Jay: OK. Let’s talk about it more later. You 

7   coming to practice, 
aren’t you?

Martin: Yes, see you tonight.

Should this page have a different treatment? ––Design
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UNITS 1 & 2REVIEW 1
VOCABULARY 2
1 Read the article. For each question, choose the 

correct answer.

1 A get on B make C do D miss
2 A shy B funny C bossy D meet
3 A with B hang C make D know
4 A honest B shy C friends D nervous
5 A up B with C to D it
6 A watch B meet C hang D touch

2 Write these sentences in your language. In class, 
compare with a partner.

1 Always wear a helmet to play ice-hockey. It’s 
dangerous.

2 For some sports, like chess, you need to be clever.
3 Playing sports can help you be confident.
4 Sport can help you get to know new people.
5 I miss my old coach.
6 Let’s meet up at the gym.

3 Look back at your work in Units 1 and 2.

 sports
 personality
 sports equipment
  friendship verb phrases

1 Tick the vocabulary group that you 
enjoyed learning about the most.

2 Circle the vocabulary group that you 
need to work on more.

3 Underline the vocabulary group that you 
think you will use most in future.

SELF-ASSESSMENT! 

GRAMMAR 2
1 Write one word in each gap to complete the text.

2 Put the words in order to make questions. Then 
answer them. Use full sentences.

1 you / What / sports / interested / are / in?
2 What / competitions / are / happening / 

famous / this / sports / month?
3 family / What / often / watch / sport / does / 

together / your?
4 in / Is / team / is / being / important / a? /
5 sport / to / watch / most / the / boring / is / What?

3 Look back at your work in Units 1 and 2.

 Present simple and present continuous
 Comparatives and superlatives
 Gerunds
 Adverbs of frequency
 Adverbs of degree
  Question tags and questions with 

prepositions

1 Tick the area of grammar that you feel 
most confident about.

2 Circle the area of grammar that you 
need to work on more.

3 Underline the area of grammar that you 
think you will use most in future.

SELF-ASSESSMENT! 

This weekend, children, teenagers and adults 
are here together for a charity sports day. So far 
the day has included a variety of sports activities 
and people of all ages 1   taking part. 
If you enjoy watching sport, 2   stay at 
home, tickets are still available!

Last year they made over €3,000 – and this year 
there are more people 3   last year. Each 
year the school uses the money to give help to 
young people who need help paying for sports 
classes. The organisers say that in fifteen years 
they have hardly 4   needed to say no 
to a young person who wanted a class. With this 
money that can continue.

This event shows that the people in this town 
are some of the 5   generous in the 
country. It taught us that we can help the lives 
of others more than just 6   bit, we can 
help a lot!

K E E P S  U S  T O G E T H E R
Sports bring people together, helping them to 1   
friends and learn about each other. Whether you’re 
confident and happy to be the team leader, or 2   and 
prefer to do individual sports, sports let you show your 
skills and build relationships.
In sports, it’s not only about winning or losing; it’s about 
the people you get to 3  . You meet funny teammates, 
serious competitors, and 4   coaches who tell you 
what you are good and bad at. Sometimes, teammates 
argue, but that’s normal. Even if teams break 5   or 
friends you made at the club lose touch, the memories 
and lessons stay.
Sports offer chances to 6   out and have fun. This is 
just as important as exercise.

11:48
S P E C I A L  R E P O R T

LOCAL SPORTS DAY SPORT
N E W S
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Self-assessment     
features towards the end of every unit. 
This is presented in an easily accessible 
way, encouraging students to think not 
only about how they are doing and 
where they can improve, but also how 
they feel about their English learning. 

Using Shining Lights
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VOCABULARY REFERENCE
FOOD
1 Match the words to the photos.

 cherries     garlic    herbs    pancake    peanuts    peppers     tuna 

1 Look at the photo. In pairs, discuss the questions.

1 What are the people in the photo doing?
2 How many people of your age do this? Why?

2 Watch the video. What  
are the four areas of 
digital literacy?

 01

LEARNING AIMS
 Skills: discuss and create texts about technology
 Grammar: learn and practise the present simple 

passive and the causative
 Vocabulary: learn and practise verbs and nouns 

about technology
 Creative thinking: create a lesson plan to teach 

someone about digital literacy
 Exam practice: Reading Part 1, Speaking Part 3,  

Listening Part 2

2 Complete the sentences with the words.

 delicious    fresh    salty   sour    spicy   tasty 

1 Food with strong flavours, like chillies, that make your mouth hot, is  . 
2 Food or drink that tastes extremely good is  . 
3 Food that has been collected recently is  . 
4 Food that tastes of a lot of salt is  . 
5 Food or drink that tastes good is  .
6 Food that has a sharp taste, not sweet, like a lemon, is  . 

COOKING
3 Match the words to the photos.

 bake    boil    cut up    fry    ingredients    mix    pan    recipe    serve    stir 

1 2 3 4

5 6 7

1 2 3 4

5 6 7 8

9 10

Documentary Grammar Speaking Grammar

PRACTICE EXTRA UNIT 6

DIGITAL CLASSROOM
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Think
Form groups and discuss these questions.

1 Why do we need to know about digital 
literacy?

2 How can we learn to be digitally literate?
3 Think about the four areas of digital 

literacy in the video. Think about the most 
important things that people need to know 
when they go online or use technology. 

1 2 3 4CHALLENGE

 THE CHALLENGE
Digital literacy is now more important than ever.
You will:
• Stage 1 Think: find out more about an area of 

digital literacy.
• Stage 2 Prepare: decide on one area of 

digital literacy to teach someone.
• Stage 3 Develop: decide on the best way to 

teach it.
• Stage 4 Present: teach the person you have 

chosen to help.

UNIT 7 TACKLING TECHNOLOGY

 Write a short email to Alex in question 2 or record a short voice message for Emily in question 3. 

READING
REAL-WORLD NOTICES
1 Does your school often send you emails? What are the emails about?

2 Look at text 1. Cover the options (A–C) with some paper. When will the 
robotics competition happen? Why?

3 Work in pairs. Choose the correct answer for question 1. Explain why 
the other two options are not correct.

6 Complete the sentences with the correct form of verbs 
from Exercise 1. Which sentences are true for you?

1 I spent two hours scrolling  through photos 
yesterday.

2 I have to   my phone at dinner time – it’s 
rude to use it.

3 I know someone who doesn’t   paragraphs 
that they find online – they just copy and paste 
them into their work.

4 Sometimes, I can’t   to different websites 
because I don’t remember my passwords.

5 Once, I   the wrong homework to the class 
platform. Oops!

6 By mistake, I once   a story on my blog that 
was fake news.

7 Work in pairs. Look at the sentences in Exercise 6 
which are true for your partner. Ask follow-up 
questions to find out more information.

And what was …?
What were you …?

So, why did you …?

8 Work in pairs. Student A: Choose one of the problems 
below. Student B: Try to help using words and 
phrases from Exercise 1. Then swap roles.

• Sorry that I didn’t reply to your email. My email 
app isn’t working!

 I know what to do. You need to …
• I don’t understand how to use the platform to 

send my teacher the homework.
• I can’t take any more photos because my phone 

is full.
• My mum sent me an email with a strange link 

in it. Should I open it?
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STRETCH!  Use your phone or computer to do 
something and tell everyone what you are doing (e.g. 
I am scrolling through …). What other technology verbs 
do you know in English? Use an online dictionary to 
find the names of any actions you don’t know how to 
say. Teach your new words to a partner.

Prepare
1 Form groups of three or four people.
2 Share your ideas from Stage 1.
3 Choose one area of digital literacy that you 

think people need the most help with.
4 Each person in your group will start 

looking for information about this area of 
digital literacy. Decide where you can find 
information and then start your research.

1 2 3 4CHALLENGE

VOCABULARY
TECHNOLOGY VERBS
1    7.1 Go to the digital activity and match 

the technology verbs to the icons. Listen, check 
and repeat.

 charge    delete    download    drag   
  edit    log (on / off)    install    post    
 scroll (down / up / through)   
  switch (on / off)    upload 

2 Work in pairs. Take turns to mime the actions 
in Exercise 1. Guess the verb to get a point. The 
person with the most points in 30 seconds wins.

3 Choose the word or phrase which is not possible.

1 Don’t log off / upload / post a video if you …
2 When you install / scroll down / log off an app, 

remember …
3 I think some people edit / upload / drag too 

many of their photos because …
4 Only post / delete / install a comment on a 

website if …
5 At night, switch off / charge / download your 

mobile so that you …

4 Now finish the sentences in Exercise 3 with your 
own ideas. Compare your ideas with a partner.

5 PRONUNCIATION  Go to the digital 
pronunciation activity. 

Before you read the options, think about these questions. 
Why did the writer write each text? 
What information is most important? 
Answering these questions will help you understand the main message.

EXAM TIP

4 For questions 2–4, choose the correct answer.

Emily Online

I read that the exhibition has old technology like 
phone boxes and computers from the 90s. Have 
you already been? If not, we could go together.

From: School director To: All students

Mr Brown is sick, so we have moved the 
robotics competition. It was planned for 
tomorrow, Tuesday 2nd, but will happen next 
Tuesday instead.

After leaving the study room, please 
switch off the computers and the lights. 
Keys are kept at the door. Don’t forget 
to hand them in to John at reception.

A The robotics competition is going to happen 
in a week’s time.

B The robotics competition cannot take place 
because the school director is sick.

C The robotics competition will now happen 
tomorrow because Mr Brown is not well.

A This is a new phone that Alex is buying as a 
gift for someone.

B This phone is not new and is not in very good 
condition.

C This is a phone that Alex is selling because 
he already has one.

A Emily is telling her friend about the 
exhibition she went to.

B Emily is asking her friend to go to the 
exhibition with her.

C Emily is asking her friend to come and play 
old computer games with her.

A When John leaves he needs to turn everything 
off and go to reception.

B John will give you the keys if you switch off 
the computers.

C When you leave the room, make sure 
everything is off and go to reception.

FOR SALE!
Mobile phone – model V5 from 2023

Bought new, switched on only once.

Selling because it was a present and I don’t need 

another phone.

Email Alex: alex0513@schoolmail.com for photos

EXAM TRAINING READING PART 1
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Challenge 
Students have the option to work on a problem-
based learning challenge related to the unit topic. 

You will find the steps for completing the challenge 
in four Challenge boxes throughout the unit. 

Prepare 
In the next step Prepare students form groups and decide on 
a problem to solve. They make a research plan, assigning roles 
within the group, and start their independent research.

In the odd-numbered units … 

Think
On page 1 the challenge is presented – it is kept 
as broad as possible so that students can choose 
how they want to focus their project.  

In the Think section students discuss the 
challenge. They look at various possible problems 
arising from the issue and start considering how 
they could find out more.
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