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Preparation

Shining Lights

Welcome to Shining Lights, a dynamic new blended course for secondary school
students, which offers not only thorough preparation for Cambridge English
Qualifications, but also engaging and communicative materials. Shining Lights is

underpinned by four pillars:

Problem-Based
Learning

Integrated Learning
and Assessment

Life Competencies

(Employability Skills) Oracy

How assessment and learning work together in Shining
Lights to help teachers and students get the most out of

every moment of learning.

Shining Lights is an innovative course combining the use
of teaching, learning and assessment methods to plan,
measure and improve outcomes.

It is the latest evolution in courses from Cambridge with
an exam preparation journey at its core. It empowers
students and teachers to understand and unlock the
learning process, by:

building lifelong learning habits
empowering learners through personal development

providing the solid platform they need to succeed as
global citizens

developing their exam readiness through a unique
exam preparation journey.

As the teacher, you are the coordinator and facilitator
of the student’s learning environment. This course
provides you with the tools and insights you need to
maximise each student’s performance. Learning
requires multiple interactions, involving a variety of
assessment steps, each in turn prompting a teacher
response. The table opposite shows a selection of
‘moments’ throughout the course to assess, feed back
and guide your learners.

Through a unique combination of the traditional and
the new, you now have a learning environment offering
a wealth of opportunities to assess student progress, to
provide evidence of that progress and incorporate
actionable feedback. Shining Lights combines learning
and assessment as a seamless journey with a firm focus
on exam success, building life-long learning habits and
developing the skills your students need to be future-
ready, confident world citizens.




DIGITAL CLASSROOM

PERSONALISED LEARNING

Direct the student to Cambridge One where you
can activate targeted skills practice at the individual
student’s level. These powerful, innovative exercises
provide new benefits to teachers and students alike.

The Digital Classroom Personalised Learning ensures
the best possible environment for student improvement
and provides additional data-driven insights for you to

manage their development.

With technology, we can now combine pedagogically

tested approaches with the power of rapid insights
from data. This course benefits from an innovative
solution to support teachers and learners. In the
Student’s Book, on the Self-Evaluation pages, look
for the PERSONALISED LEARNING icon and direct your

students to Cambridge One*

*Teacher needs to activate in Cambridge One

How assessment and learning work together in Shining Lights

Gain deep insights into learners’ strengths and areas for improvement through the unique
combination of assessment touchpoint and learning opportunities in this course. The table below
shows a selection; for a more in-depth overview, visit the website by scanning the QR code.

Example

DIGITAL STARTER UNIT
NEW FRIENDS

Testelrain”

DIGITAL CLASSROOM E
PERSONALISED LEARNING

7 Read your report again and revise your work. Use
these questions to help you.

1 How many phrases from Exercise 6 are in your

Purpose

Assess class knowledge and gaps

Assess exam readiness and guided practice

Personalised skills practice through
data-driven recommendations

Peer feedback and self-assessment

Practise a complete exam to check progress
and exam-readiness

(Welcome to Shining Lights )

Benefits to students:

Skills practice at each student’s precise level
within the group

Individual exercises target the individual’s
needs

Reinforcement in challenging areas provides
timely support

Extension exercises maintain motivation and
challenge stronger students

Benefits to teachers:

Target individual student needs in mixed
ability classes and save time

Rich visual data across classes and groups
Confirmation of individual and group progress

Early warnings of possible areas
requiring reinforcement

Ensuring challenge when needed to
maintain motivation

Action/Outcomes

Target areas for improvement

Understand the mix of knowledge across the group
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Develop exam technique and target areas requiring
reinforcement and practice

Self-levelling automated activities targeting
individual requirements

Develop learning skills and self-awareness
to improve analytical thinking; Learners take
responsibility for their own learning

Student’s
Book

Preparation for exam day experience allowing for
test scenarios tailored to the students’ needs

Resource
Bank



Problem-Based Learning

When asked what makes a successful lesson, teachers around the world
consistently answer, ‘students are engaged’. Problem-Based Learning goes to
the heart of what activates and holds students’ attention: the real issues and

challenges they face in their own world.

In Problem-Based Learning, students work
together to find solutions for an open-ended
problem. This builds collaborative as well as
independent-learning skills and develops both
critical and creative thinking. It also helps students
learn to present a convincing argument by making
sure the argument really matters to them. When
they are truly engaged with their subject, they will
want to make others care too.

Shining Lights includes challenges throughout the
course. In higher levels the challenges are focused
around exploring sustainability. The Challenge

is an issue related to the theme of the unit. For
example, in a unit about city life, the challenge
relates to how cities could be better places for
teenagers. In a unit about shopping, the challenge
relates to more sustainable consumption. What
exactly the challenge is, however, is decided by the
students. Letting them define the issue is key to
true engagement.

The Challenge is an optional feature, and the unit
will work even if you decide that it does not fit in
your teaching context. If you use it, you will find its
components in five boxes and extra material in the
Teacher’s Resource Bank which offers templates to
help students complete their projects. Additionally,
there is material in the Workbook where students
are able to make notes about each of the
challenges in the Student’s Book supplying them
with tips and space to make notes for each of the
stages of the challenge.

Challengé box

At the start of the unit, the main issue is stated.

It is kept as wide as possible, so that students can
choose what aspect of the issue they want to
focus on.

Students think about and discuss the challenge.
They look at various possible problems arising from
the issue and start considering how they could find
out more.

Prepqre / Explore (at higher levels)

Students form groups and make a decision on the
problem to be solved. They make a research plan,
assigning roles within the group, and start their
independent research.

Students share the information they have gathered
and decide what material they want to use. They
then draft a document: a letter, a presentation,

a debate... something they will present to the class in
the next stage.

At the end of the unit, students are asked to present
their response to the Challenge, in a way most often
chosen or designed by themselves.

Finally, the Challenge worksheets that students find in
their Workbooks are also available in the Teacher’s
Resource Bank. Like everything else here, they are
downloadable and photocopiable so you can use
them as handouts for your class.



(Welcome to Shining Lights ]

Life Competencies

Life Competencies are the skills students need in order
to play an active role in society and to fulfil their own
potential. They are not strictly language skills, but

a student-centred language lesson always
integrates opportunities to develop
these competencies. Cambridge has
created the Life Competencies
Framework to map some of
the important life skills that
students can develop as
they learn a language.

Shining Lights uses this framework
to define and build life skills in
every unit. All the competencies

in the framework are developed
in this highly communicative
course, but there is a more
specific focus on tasks that

build critical thinking, creative
thinking, collaboration and
learning to learn. These are
highlighted in the units so that
you can be more systematic in the
development of certain competencies
and can refer to the framework if you wish.

To keep track of Life Competencies development
as you work through the Student’s Book, there is a map

of which competencies are addressed where in the Teacher’s
Resource Bank. You'll also find suggestions for where to use the Life Competency Activity
Cards that Cambridge offers along with the Life Competencies Framework.

You can visit cambridge.org/clcf to explore the Life Competencies Framework and
download detailed booklets for each competency. Activity Cards for teenage learners are
also available for downloading to use with the Life Competencies throughout the course.




Oracy

What is oracy?

Oracy refers to the skills and behaviours
involved in using spoken language to
communicate and collaborate effectively.
These are not only linguistic skills, but the
physical, cognitive, social and emotional
skills we use when listening, speaking and
working together.

The Cambridge approach to oracy

The unique Cambridge approach to oracy across our
pre-primary, primary and secondary courses has been
developed in collaboration with Professor Neil Mercer
and Lyn Dawes at the University of Cambridge. The
University’s *Oracy Cambridge centre serves to promote
oracy in schools and in wider society by providing
training and consultancy, writing government papers,
organising conferences and publishing handbooks

and papers.

*oracycambridge.org

You can also see the Oracy Framework at the link above.

teaching and learning

Dialogic teaching

®

4

Oracy is important because we all need to know
how to use talk to think effectively together. For
example, active listening to the opinion of others,
turn-taking and the use of ground rules ensure that
group work is effective and truly collaborative.

Oracy skills are not specific to any language or culture.
Once acquired, they should easily transfer to other
languages and situations across the curriculum.

How is oracy taught?
It is useful to think of oracy having two aspects:

The first concerns a teacher’s use of talk in the
classroom to enable the interactive process
of teaching and learning. In other words, the
teacher’s talk provides a model for learners
to follow. This is called dialogic teaching.

The second concerns the explicit teaching of spoken
language skills to learners, helping them learn how
to talk and listen actively. For instance, teachers can
show learners how to ask effective questions, or how
to give their opinion. This is called oracy education.

Learning Learning

through talk how to talk

Using talk effectively for LSaming j Saming Developing children’s
9 4 through talk how to talk PIng

spoken language skills

Oracy education



What are the benefits of oracy?

Life skills

We need oracy at allages in all
aspects of our lives, at school,

at home, at work and in our
communities. Different oracy skills
are needed in different situations
including public speaking and
face-to-face interactions for
example.

We need skills such as:
listening actively
recognising key messages
responding appropriately

interpreting what someone is
saying
communicating through

speech or through body
language

All of these skills prepare us for
what life offers us.

If learners know how to work
in a group and collaborate,
well-designed talk activities in
all subjects encourage active
learning:

Listening actively to the ideas
of others helps learners gain
knowledge to build on their
own ideas.

Opportunities for questions or
debating encourage learners
to think critically.

Developing ideas through talk
provides opportunities for
learners to add more into their
written answers.

Using vocabulary and
terminology out loud develops
learners’ confidence to use it in
their written work.

Trying to put their thoughts
into words can help
learners clarify their own
understanding.

(Welcome to Shining Lights j

Research has shown that:

Learners who are regularly
and actively involved in whole-
class dialogues have more
positive attitudes to school.

Learners who are offered
more opportunities to engage
in discussion will improve

their social and emotional
awareness, leading to better
human connections.

Learners who can express
themselves will be better
equipped to identify their
emotions or perhaps have the
confidence to reach out to

a trusted adult when they
need support.

Learners who understand how
to listen out for and express
their own emotional needs
can help to form healthier and
more respectful relationships,
in which each person has

a voice and each person

is prepared to listen with
compassion.




Aside from these four pillars, a number of lively features

keep students active and engaged.

Video

Every unit begins with a documentary video introducing
the main topic. There is always something new for
students to learn here, and they should also be left

with some questions they would like to answer for
themselves. Later in the unit there are grammar videos.
These can be used in class but are also ideal for the
flipped classroom.

To learn best, students need a range of input modes,
and video provides memorable end enjoyable input.
As well as offering the documentary and grammar
videos, Shining Lights builds the extended oracy
activities around video, and some speaking exam tasks
have video models, too. In higher levels, students will
watch writing videos to learn tips and tricks to improve
their writing.

The Teacher’s Resource Bank provides ideas on how to
exploit each of the video strands in the course. There
are useful ideas for things to do before, while and after
watching them.

Blended learning

After being presented in the videos, Grammar is
explored and practised in a mix of print and digital
formats. After a grammar box and discovery task

on the page, students find more practice in digital
exercises. These can be completed on the students’
devices, or you can use the interactive whiteboard.
For more practice, students can use Practice Extra on
their phones.

The interactive whiteboard (IWB) also plays a role in
vocabulary building. Both of the two vocabulary pages
include language presentation via the IWB, keeping
heads up and everyone together, and making for an
active, lively classroom.

Digital learning is a key feature in this blended course.
Besides the activities above, there are also three full
digital units: a short starter unit and two complete
units, in the middle and at the end of the book. The
two full units review language from the preceding five
units. If local conditions mean that you can’t use these
digital components, however, Shining Lights still offers
everything you need for your English lessons.

Sustainability

Shining Lights seeks to consciously bring sustainability
into the language classroom. Faced with an
endangered environment and unequal societies,
students need to feel confident that they can help
ensure a better future. Cambridge understands
sustainability to have environmental, economic and
social aspects, and has developed the Sustainability
Framework for ELT to make it easier to integrate
relevant skills development in language lessons.

You can find the framework here: T
along with activity cards to use in E E::'E-_E
the classroom. Sustainability is at
the heart of many of the Shining
Lights Student’s Book activities,
particularly the Challenges. Care E

has been taken to avoid triggering

fear in students, with the focus

remaining on possibilities and positive change. There
is always an explicit reference to sustainability on the
wrap up pages. A short exercise helps generate ideas
and also make clear that much of what the students
have done in the unit has been about creating a more
sustainable future. In higher levels, students explore
sustainability in more depth.

You will see icons throughout the units, where there is
a particular focus on sustainability. Extra ideas are
given in the teacher’s notes on how you can exploit
these aspects of sustainability further.

The Teacher’s Resource Bank provides five
sustainability projects on topics related to those in the
Student’s Book. They are preceded by two pages of
sustainability notes. These give information on what
we mean by sustainability, how it can be brought into
English lessons and why it should be.

For use with the sustainability projects and other
project work, you can choose from a selection of Project
Templates in the Teacher’s Resource Bank which
include a learning diary, a time-management plan and
templates for peer or teacher evaluation.




STEAM

After the final unit in the Student’s Book, you will find
STEAM (Science, Technology, Engineering, Arts and
Maths) investigations. And in the digital units, you will
find a further two STEAM investigations. These are
two-page projects where students activate and build
on their knowledge of STEAM subjects. After discussion
and research, they work together to present findings in
a poster, a comic or a slide presentation. Like the main
units in Shining Lights, the STEAM pages help students
get to grips with their own future in a challenging but
exciting world.

STEAM worksheets are provided in the Teacher’s
Resource Bank for a step-by-step approach to
completing the STEAM Investigations in the Student’s
Book. They offer tips, language, diagrams and template
space to help students manage and make the most of
the investigations.

(Welcome to Shining Lights j

Mediation

The Common European Framework of Reference for
Languages (CEFR) describes mediation as ‘When

a learner acts as a social agent who creates bridges
and helps to construct or convey meaning’. When, for
example, at some point, there is a communication gap
which needs to be filled, a learner/one can mediate by
conveying the same or a similar content using different
language in order to bridge that gap. There are many
examples of where mediation practice can take place
throughout Shining Lights and these are marked within
the Student’s Book, and are accompanied by mediation
practice worksheets for each unit. These worksheets are
available in the Teacher’s Resource Bank and work with
one of the unit’s reading or listening texts. Students use
key Life Competencies to analyse ideas, opinions and
attitudes in the text. They might work in pairs to look

at two sides of an argument, or in groups to generate
creative ideas, always active in their interaction with
input, never just passive consumers.

1



Using Shining Lights

Shining Lights has ten units plus three fully interactive Extra Digital Units. You will find
these digital units in Presentation Plus and you can assign tasks to students in the same
way as in the Student’s Book and Workbook.

Begin the year with the Digital Starter Unit
which activates what students already
know and sets them up for a new level.

DIGITAL STARTER UNIT
LET’S GO!

VOCABULARY
IN THE CLASSROOM
1 TOKNOWpars of he able.

Mypartoers name:
Know

HF CAMBRIDGE

NEW THINGS | LEARNED

{ s o)

10 <005 1 Read thearticle again Choose Cina, Cuba Japan, o
the Netherlands or Sweden, quesions.
1

Continue by checking your students’ level
with the placement test available in the
Test Generator.

7 Wk n groups. Take trms 10 give an nsruct
om Exerdse 6. The othersfollow the nstructon

Striking images
to introduce the unit topic.

Learning Aims

showcase the skills and
language that students will
learn in the unit.

Oracy skills

are clearly set out at the top of
every even-numbered unit and
the learning starts right here in
a group discussion to activate
students’ prior knowledge and
encourage them to develop
linguistic, cognitive, physical and
social-emotional skills.

Documentary videos

showcase the skills and
language that students will
learn in the unit.

All even-numbered units conclude with Oracy activities, giving students the opportunity to practise and build on
the skills they have developed in a guided, communicative oracy task.



[ Using Shining Lights

-1 [5comiee ]
5 Match the films to the pictures.
s
ol age )
comedy  scieros hobon fsci-8)  Bwiler  oimated Blm | rmonbic comedy jrom com) | pction fim  documentary Life Competencies provide students
Q — with the opportunity to develop these
? important skills.

VOCABULARY

PARTS OF THE BODY

1 [g] ) 8.16o to the digital activity and match
the words to the photos. Listen, check and repeat.
back brain elbow finger heart
knee neck shoulder skin
stomach thumb toe

» Vocabulary reference page 86

2 (301 Watch the video again. Write the words from

Exercise 1 that you hear.

3 Complete the sentences with the correct form of

words from Exercise 1.

1 We use the to think with.

2 We have got four anda

on each hand.

3 We have got ten on our feet.

4 If | eat too much food, my
hurts.

5 We have got an in the middle
of ourarm and a inthe middle
of our leg.

6 If you carry something too heavy, you might
hurt your 5

»

Work in pairs. Can you think of at least five more
body parts? Make a list. Share your list with
another pair.

78 | UNIT8 HOW HEALTHY ARE YOU?

READING
AN EMAIL

T Look at the photos. How do you think they
are connected?

5 @[T Write the body part words
from Exercises 1 and 4 in the circles. Make a note 2 Read the email quickly. Were your ideas right?
in your notebook to Lok back at your circles in two Answer the questions in pairs.
days’ time. How many words did you remember?

I

Read the email again. Put the events in order.

1 Who is Ines writing to?
2 Why is she writing to him?

We have ) Ines started cycling to school.
one of these 3 Do you believe her? " Her homework got wet
- L LT LK READING PART 5 — Inesdidhiechomevork.
___ She will do her homework again.
two of these "
___ Abus surprised her.
Ines woke up late.
When you finish, read the whole text with the o P
. " — She hurt her shoulder.
words you've written, to see if it all makes sense.
We have 5 @ [EZIRCTZEE] Work in pairs. Think
et e 3 Read the email. For each question, write the correct ::mut ?ﬁ;:rf:hfraners '"_:m;'_es a;:f:"t’“l
Gz answer. Write ONE word for each gap. ey IightseeLor see ajsituation; Giflerently.
Discuss your ideas.
< Inbox 2 NV 5 STRETCH! Imagine you are Ines’s teacher.
Do you believe her? Has she given in her
Doar Mr Lopez, 82 homework Late before? What does she have
I'm very somry | didn’t give you my maths to do now? Write a reply to her email.
6 Write sentences describing two body parts. Read homework. | spent (0) _a_ long time doing it
each description to your partner. Can they guess last night. Unfortunately, | (1) areally
the body part? bad morning. First, | got (2) late. <
Then, while | was cycling, a bus suddenly came ‘
Vou have two of thern. They around the corner. | was so surprised that |
are at the top of your arms. cycled into a wall, hurting (3) shoulder. I
My homework (4) in my bag, but it y
Shoulders? fell out and got wet (5) dirty! That's
6) __ mnotatschool today and | can't

Yes! give you my homework.

I'll do it again soon.

2 STRETCH! Work in pairs. Have you ever
hurt part of your body? Tell your partner what
happened. How did you feel?

Ines
\

I broke my Leg when | was two years
old. | fell off the sofa. It really hurt!

UNIT 8 HQW HEALTHY ARE YOU211|! 79

PRESSP |

Digital interactive

whiteboard activities

Exam Training

activities provide guided practice of Cambridge English

on Presentation Plus allow you to Qualifications tasks. Exam Tips give useful and practical advice.
present the new vocabulary in
a heads-up interactive activity.

When you finish, read the whole text with the
words you've written, to see if it all makes sense.
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Grammar

is presented through two dynamic and teen-centred videos
per unit,a grammar vlog and a grammar animation.

Think Outside the Box

reading and listening texts turn the unit topic on its head
to develop students’ critical and creative thinking skills.

6 Lookat the photos. How do you thirk the people
feel? Why? Try to use adverbs of degree.

GRAMMAR

ADVERBS OF DEGREE

Scaffolded discovery grammar
tasks and extra digital activities
provide ample opportunities for
both classroom presentation
and heads-down or individual
practice.

Around halfway
through the unit
students can
pause and reflect
on how they are
doing so far.

T AND HAVE TO
and have (010 give advice of

e.a bitand a e before adjectves or
e veaker.

5 Myjob interview is 3t 2 pm o [l leave home
at 130.1m wearing shorts and a Tshirc

qood. We ll

tred!| cant keep my

eyes open!

Go to the Grammar Reference
and Practice at the end of the
Student’s Book for more complete
grammar explanations and even
more practice activities.

1 Watch the grammar B
animation. What are
w0 things Rebecca 02
| doesto be heatthier?

2 Lookat the examples and answer the questions in
the grammarbosx.
+ We.can go for a really ong run.
* Tdliketo be abit ealthier.
+ Mylnee s quie sore today.

+ Im notso hungry.
« I've nearly finished my warm-up.

Adverbs of degree

1 Which of the words in bold make znother
word stronger?

2 Which of the words in bold make znother
word wealer?

» Grammar reference and practice page 121

3 ] Gotothe digatacthiies.
4 Choose the correct adverbs in these sentences.
11650 e/ 50coldcutsidel Youl need o wear
2varm acet
2 Late my lnch ot/ 00 qucky and now
feelabit/ atnost ik,
3 1 qute/ neony misse th bus this morning,
I'had to run reolly / too fast.
4 s 0/ tooexcited st ight | didnsocp at
ll and now I realy ot
5 dontmindeating s I que/ Sonic, bt &
Iove m avouie food
& Mymum hur herknee realy/a e balyand
rowshe ol

5 Use the phrases below to make sentences that
are true for you. Then work in pairs and compare
‘your sentences.

abitboring. really interesting
quite easy _too difficult_so cooll

. HOW IS UNIT 8 SO FAR?

80 | UNIT 8 HOW HEALTHY ARE YOU? TrProYtunderstand  YYYY I getting there  YY | don't understand

Oracy tips

appear in every unit and
support students to develop
their communication skills more
broadly, taking in aspects

of verbal and non-verbal
communication and social and
emotional skills, for example.

VOCABULARY

HEALTH PROBLEMS
1 gl wes i hotos. L

brokenbone chemist cold cough headache  medicine
fuise patient sorethioat stomachache toothache

2 Workin pairs. Describe what you B -
canseein photosAand B, (-] B =) i P

(reaoinc BN, € RLL b 7

AN ONLINE ARTICLE [y~ ﬂ e

L
L Y creative Thinking R —
in pars Lookat these photos D
Think of a health problem that [l

‘each thing might help with.

» Vocabulary reference page 86

=
¥
7

socks  afog lvender  asnail mint

2 Read the article quickly. Were your answers to Exercise 1 correct?

Next time you'e sick and go10 see a nurse or visit a chemist, remember how lucky.
You are! Many years ago, medicine was not ke t s now.

‘2 doctor called Pliny wrote about medicine. He said you should
at a soup made of frogs' egs for three days for a cough and use snall juice on a sore
throat! It wasn't al bad for the Romans, though. They used lavender for headaches
‘and mintfor stomach aches, and we sl use these things today.

pat
many ilinesses. But ... ifyou cidn't have enovigh money for a seaside holiday, you
‘couldtry smeling an old sock! Smely socks were used to help with coids.

3 Are the: 4 i ).
sentences true or false?

1 Do you think you are a healthy person? C
2 Doyou eat lots of vegetables?

3 Whats good medicine f you have a headache?
4 What do you do when you have a cough?

5 Have you ever had toothache?

& What s helpiul for stomach ache?

7 Which s the worst medicine in the article?

1 No ideas from Roman times are used now.
2 Barbers in medieval times didn' cut hat.
3 Pliny was the name of a Roman doctor

4 Snails were used for headaches in the past.
5 People wore socks when they were sck.

5 Workin pairs. Discuss the questions in Exercise 4
Ty to continue the conversation by asking follaw-
up questions.

Asking open questions.
Tokeep a comversation going, it often good
10 use oper’ questions. These can have many
different answers,for example Why?, How? or When?
questions Closed

ones with anlya few possible answers.

DSTRETCHY Do you knowany traditional

ey’
You use them? Do you think they work? Do some

/

Stretch activities

throughout the unit encourage
students to think further

about the topic and offer

an opportunity for guided
practice for fast-finishers.

A second Vocabulary set is presented and practised with our blended learning
digital-led approach. Vocabulary sets are informed by English Vocabulary
Profile to ensure all words are useful and appropriate for the level.

The vocabulary builder pages in the
Workbook offer both consolidation and ;
extension. Some new vocabulary is offered,
and students also find new words that they

themselves find important.

[TEETTATITENWYT)  VOCABULARY EXTENSION
PARTS OF THE BODY AND s ot
HEALTH PROBLEMS.

vt Mo Twtion




Digital Pronunciation activities on Presentation
Plus give students the opportunity to practise

different areas of pronunciation.

[ Using Shining Lights

Writing

Each Writing page focuses on a different text genre.
Writing tasks are presented with scaffolded
activities and a model text.

4 ] Go'tothe digital activiies.

5 ETorORNEATON) co o he it

pronunciation activiy.

GRAMMAR

SHOULD, MUST AND HAVE TO

he phots ke 6 b shoutd,shouldn’

haveto.

you healthier? If so, how?

v to stay healthy in

TEENAGE YEARS

Vou' tryto exercise
every day.

You? get enough sleep.
Vou' eat too much
Junk food.

7 Can you add two more sentences to the poster?
Compare ideas with  partner.

8 Workin pars. Look a the photos. What advice
would you give these peaple about being
healthier? Ak your partner open questions.

2 Watch the grammar g ,
Viog. What things in | s, g
Berse 1 doer o (M3 0%
e et ==

3 Look at the examples. Then answer the question in
the grammar box.

* Youshould eat lots of green vegetables.

+ Ireally shouldn't jump rope so much.

* Allof us must take care of our bodies.

* Youhave to try this!
Should, must and have to

Look at the words in bold in the example.
sentences.

Which sounds stronger,should and shouldnt or
have to and must?
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DIGITAL CLASSROOM
PRACTICE EXTRA UNIT 8

B2 | UNIT8 HOW HEALTHY ARE YOU?

O/

A REPLY TO A PROBLEM

B

1 Read the post o an online forum Answer the
questions in pais.
1 What s happening this weekend?
2 What happened yesterday?
3 Whyisita problem?

3 Read the comments again. Which one do you
think i the best advice? Why? Which is the worst

4 Read this problem. What advice can you give
the writer?

I have a really bad cough, a sore throat and
aheadache, but tomorrow there's my school
concert and I'm singing in t. What should | do
0 get better quickly? Help!

4 What does the witer want advice about?

[+ T -

Help!I've got the final of the hockey
competition with my team this weekend.
It our firsttime in the final and we're very

: Extra Writing Worksheets
. = "f - which expand on the skills
S needed for different writing
genres are available in the
Teacher’s Resource Bank.

fell and hurt my knee. | went to the doctor,
and he said | shouldn't do any sport for two
wesks! Do you think | should play in the
hockey match?? Should | tell my team what
happened or not?
6 Read your advice again and check your work. Use
these questions to help you.
1 How many sentences are there?
2 How many examples of should, must and have to
are there?
Is it a good reply to the problem?
Can you see any problems with the language
(spelling, grammr, etc,?

2 Read the comments. Find these things.
* some advice
* asuggestion

& Simasim

1 hope your knee is OK! You should'ttry
10 play. You will hurt your knee more. You
must listen to the doctort

« some strong advice

»

7 Nowwork in pairs. Read each others advice and
give feedback. Use the questions in Exercise 6 to
help you. Make a note of your partner's feedback
and write a second draft of your advice.

& Ralensioes
1hink you shoud tell your team and
decide together what to do. You don't
have 1o play for the whole mtch. You
could just play for part of the time and
see how you knee fesis

8 Workin groups.
1 Read your reply to the group. Do they think it is
good advice?
2 Listen to the other group members advice.
3 Vote on the best advice.Why s it good?

Jess_star ¢S persiar

'm sorry about your knes, but you have

0 play. ts the finall Your team nesds

YoBINou shouldn' Upock you femde. 9 Share the best advice from your group with the
class. Do they agree with it?
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For even more grammar and
vocabulary practice, go to the
Teacher’s Resource Bank and
the Workbook.

GRAMMAR STANDARD
Showld, Shouldnt, Must and Have To

1 G e eoerees

Yoo acudd/ shoukin’ sty betors an exam. [ F=— i i

:
3 Ve sharscpridonpinnd -~ A 1 o don ok well Vi Skl shoukd] gt
3 Yon aoutd / showdin! seep wel ot gt [

8 doee ke, i

B Vou ehouls/ SAowlin T 00 What your GO sy, o gy

It s e o e s

et it ot

AR ,.,

' = B My o chan T ase  she Laks recicios vy
8 wouian -

2 Fve got & Peadache. 4 e e L yr
e b Shoukd o/ Shouks ity fox e paty’
FeT- Bke 16 Match tive protsbors with Maria's advios.

b e i
1B canehat She__mave & e K wis very sy e row e and
o sy

S i i
Tammeme N o o ok ot et
Ay B sy tor o . __

8 Thay're orving very faal Thary___be mose casell ¥ Miaria, Iy a0 important footbed match on
Tain: ! T

LS )

ks e g ot .
o g v
S N o e
3“""‘, . S pabisont i Moo o ‘hou iy anc i Bl oo beachens i class.
b o B 1 ey imponiant i ke care of yousel! You

oo S £ Wi

3 My pacents have got 3 cokd. - € 'You shoukdn| spend koo much e wih pour

!

:

3
vttt every dary. Yiss Sheastiel s unhasithy
oo

A Thoy shouid rest alot Vs Bk put e apecia R oy s
g ot

8 Compsutn the wantoncns with shoul o shoskin .
[ erp—p—g— o
wacy
2 Cor v, e e of pocgle 60
[

-

3 #When pou'vn 9ot @ hadache. you.
st gy

& You ot ok of o you warkt
en
5 iben youve ot an e, you, sty

g iou e b st
o Everytody. B
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VOCABULA|

Peer review

activities encourage students

to support each other in their
learning and approach the writing
task activities in a thoughtful way.

UNIT 8 HOW HEALTHY ARE YOU?

WR!

G U 8
A REPLY TO A PROBLEM

2 big bran. 1 Whatis the problem?

2 Name an animl thathas...
1 atong neck. 4 Readthe advice again and answir the questins.

PARTS OF THE BODY

2
T Label the photo with the words i the box. 3 three toes K e " 2 qive?
4 strange sdn Frpyoapreblar 3 Whyisit nota good idea to rink coffee of tea
backelbow finger knee neck 5 astong back 1 Yourreply should inclue advice, before golng to bed?
shoulder_stomach thumb. toe & fingers 2 You can only gve advice about a problem 4 Whatis the problem with taking medicine to

You know about.
You should only use informal language.

Use should and shouldn’ to give advice.
Sometimes you can use must and fave o for
giving advice.

goto steep?

»u

WRITING TASK

5 Read the text below and write the advice you would
give. Use the pointsto help you.
I have a eally bad cough. The cough started about
w0 weeks ago. Now it 50 bad, it s diffcul to get
o sieep at night.| don't have a sore throator any
other problems.  dink quite a ot of iater, but it
doesnit help. Sometimes it i dificlt o eat because.
am coughing. What should | do?
« Saywhat you think they should do.
« Saywhat you think they shouldr't do.
* Give reasons for your advice / suggestions

O 000 O

2 Look at these photos. What advice would you give?
Discuss your ideas with parter

Useful Language
1 think you should

You shouldn't.

Dont

You could

Youmustmustat

You have to

Advers o degree - eally,a bt toa,etc.

o
3 psTRETCH Complto the leafot with your own Keas. Checklist
3 * The advice in
veryone nesds asrongheart Oneway o improe te st teext.
Chyouhean sty could_dont_enough_should_shoulent_so + T advice Incudes what the person showld /
Do you want to be 50704 often camy heavy ooks o bogs? Do you sometimes , shoutdnt do.
VT Gk badback Wy oty b il e + There e ressonsbenind th aicegven
hea thier? makeyour bck svonger! et o e Yo P L2 e dvice includes advertsof degree
< ‘There are so many different foods to try so you need a healthy "
o ey Yo e tobed catyand oy o secp more
o ke you somach hepo efore you goto bed you dinkany
cftee artes. entton much ether,

Don't forget about your brain
ke ot b T because this stops you going to sleep.
1 hope this helps,but you *

see a doctor and ask for some advice. Don' take any
medicine.It might help you sleep now, but Later on,

You wont be able to sleep easily.

instead,

Follow our top tips
and you will soon
feel great!

Whatabout yourskin? ¢ ane
. an somelimes make your skin

bty © itwil be heathier.

15



MEDIATION UNIT 8

ENCOURAGING CONCEPTUAL TALK

Listening Activities from the Student’s
Book with a focus on
mediation are highlighted and
you can find extra worksheets
to work on mediation skills in
the Teacher’s Resource Bank.

activities provide
both exam type
and standard
listening practice.

Oracy skills

The oracy skills focus is clearly
stated at the top of the page
in each even-numbered unit.

U '
LISTENING :

@ A DIALOGUE

1 Workin pairs.Look at the photo.Howdo you think I
hi boy i fecting? Do you eve e ke tis? What \ I l

makes you feel this way?

Workin pairs. Which phrases in Exercise 4 sound
most polite? Why? Can you think of any other
polite language?

ASKING QUESTIONS 6 Nowyou are going totake part in a role play.
Your teacher il divide the class in half
« asking open questions
« listening to others + Doctors: Listen t your patients, sk
« understanding when o use polite anguage Shons snd gl Agvice Remember
be polite!

+ Patients: Decide why you are  the doctors.
1 Workin groups. Discuss the questions. Explain your problem and lsten to he advice.
1 Would you like to be & doctor? + Then swap roles and do the activicyagain.

Oracy tasks are practical and
relevant to students’ own lives,
ensuring they are motivated
and engaged in the topics.

2 Lok quicklyat the questions in Exercise 3.
Which ones ask about someone’s opinion, or how
someone feels?

Listening Part 3 are not 2 What makes a good doctor? 7 (3 06 Watch the students talking about doing

. They migh also ask about 3 How can people visiting the doccor be clear when the acthvty, Couse the comectwords
something. 2 pisbo P 1 Simon didn't like being adaskewreETTEE
2 Watch the video. Do the = 37 didn't know what to say. t . . t t
; ponseso (REEEIEN, i In the final vid d
T : et | n the final video, students

‘answer. You will hear Olivia talking to her = \ou agree with their ideas? |_ 1 2 3 He thought he improved his listening /

friend George about how e’ feeling. eye contat,

© Yy watch the group discussing
how they carried out the task,

providing a model for self-

1 Why i George tirec? s the better doctor: Simon or Clars? Why? i pai
e S e T e ioss games e v 8 Workin pirs: Discussthe questions
B because he is studying too much stening to others 'Watch the video again. Which doctor says the 1 Did you prefer being the doctor or the

We can be good listeners by completely focusing following phrases, Siman o Clara?
o the person talking to us. By listening, we
understand other people’s ideas, feelings and
opinions. When we respond, these interactions.
become conversations,

 because he isn't sleeping well
2 What is George doing next week?

A taking a history exam

B taking a maths exam

© working with his dad
3 What exercise does George do at the

1 Whats wiong with you?
2 Youre welcome.
3 On dear, Im sorry to hear that.
4 Take this medicine and il get better

Why?
3 What was the best advice you ot for
your problem?

5 Would you like some medicine? 9 Mark on the lines how well you think you did

A none Kabout v you sy hem. b youtoday thes hings. Compa thapartne. an eer-evaluation.
B footsal stened o the patients
i 6 Workin pairs and follow the instructions. i ® ©
& Ol thinks exerlsewil help George + Student & Choose one f theseprobles.Tel Using polits language jr——
A Student B 3bout you problem and whyyou 15 important tousepolite anguage when ttking = ”
B be healthier. have it. to people you don't know or to people you should . -
8 s« el respect (doctors,eachers,alder people ). used poe tngusge
5 What does Olivia do when she feels. * You hurt your leg. @
swessed? + Youteetsac
A She reads. * You have a headache. SELF-ASSESSMENT: UNIT 8
B Shesings + Student B Ask Sudent A about thei robler.
e lstens to music. Use phrases from Exercise 4 and thirk about How confident do you feel about: S d d
) ) how 052y them. Give advice « taling about ars of the b healh and flinesses? tudents are encouraged to
4 v these * 1 do the activity again « using adverbs of degree (reily, t00,uite,a bit, etc)?
phrases does Olivia use? it dion T e + checking reading texs aft completing the gaps? notice things about how the
e » - " i eyl 9
Answerthe questons and gie your partmer giving ?
+ hreyou OK? some feedbark. « witing advice onine?
+ Doyou want to talk? « asking open questions and lstening to others? i i
1 Did your partner lsten t0 your problem? 109 open questions and Ussenkng 10 cthers gr p N Vi p rrorm
+ Oh dear
e B e e e el e oup Iin the video perform,

+ Thars a shame
« 1 sorry o hear that
e ‘your problem?

5 o R ST &

3 Did you get the feeling that they cared about

which in turn will influence how
they will carry out the task

themselves.

Students access activities which adapt to their personal
videos provide comprehension level providing a personalised learning

a model of the experience and helping deal with mixed abilities. Our

oracy task that innovative technology means your students receive level-
students will do in class. appropriate tasks to provide reinforcement or extension, as
appropriate.

Engaging oracy

Students are guided through
the task by watching three short
videos, in which the group Plan,
Present and then Discuss how
they did in the task afterwards.

ASKING QUESTIONS

UNDERSTANDING WHEN

ASKING OPEN QUESTIONS TO USE POLITE LANGUAGE

A

Remember! An OPEN question is
one with lots of possible answers
(bromeraer mienes qandpeencs garens g s tescers)
What are good questions for a doctor to ack? Write three OPEN questions. Least polite Most polite
How 7
My heatth problem ic
(oken?) You should be polite to everyone,
e
you should be MORE polite to!
Why do you think gpen quections are What ic & CLOSED quection?
better for a conversation? Definition:
Doctor’s name.
Example:
1 @ LISTENING TO OTHERS
In the Workbook an attractive spread
—

at the end of every odd-numbered unit T feeckLioT]

provides a space for students to record
useful language, plan and evaluate their
work as a group on the oracy task.

Epe ontact: communicate by i
‘speaking AND
listening,

Asking open questions




ORACY ORACY UNIT 8

SETTING GENERAL RULES

ASKING QUESTIONS
FOR COMMUNICATION

' s
' -
2 Read the article about polite language. Complete tips esemelindimm
- e pom—irile Tt Commoniy L Hown eyt
D)
o e ° ferireslpgincin
AR, Grimea o e

3 e e SN vttt o i e

NO TALKING )| o s

You aretaking ptn a roup iscussion with
your cessmates. Evaryona s shring
Idoas ard they re ot eting you speaic

Teacher: O dest,Tmsory o hear that OK, Ml cll.

DURING THE SHOW.

yourparents
Student: Think

o
Please speak wicely fo staff when
asking for help using the equipment.

& Rewrt the dialague I Exercse 3 withth phrases:
) below
Whie you are guing a presentaton o your
class, somecn opens & packatofcris and
is eatig oudy.

4 Howcntresustons e e e

o Trink about he
Please don't talk to the driver b ;:1‘;3;:;:’;7;“:?;:::;’“‘““’ 5 Vork i i Usethe sttions bl to creste
while the bus is moving. T ound more polite it ror
hem beser? Here's what you can do to sound more polite: Ry
e 5 Lokt these genrat rules for communicat Ploase’ and Trank you, and formal e e e e
() Which ones appy o the stuaionsn Exercise 37 greetings, ke Good morning Good Al

Sftemoan and Gocdys

Please don't interrupt
the speaker during
the presentation,
% 7

2 Work i pais Looka the s nExercise 1 agaln
and answer the questons.

[T r—
(]

oacause you ar plying in & fooall mtch,
Talk 0 your eacher about s,
© Uso adverts of degree, like qute, a it etc.

O 5 6 Reviewpourvideo and amwer the questions.
© Telthe speskerfyou can' hesr e, Itbe possie

1 Wiy it important  fllow e for PR —

© U st spbgin oy % Whatwentwellcuringth ol ol

2 Wnat nappens when peopl dontknow the rles. iden
e 5 What couldyou improve fo futre ol plays?

for communicatingof gt follow them?
" © G postvefosdbac
(@ Use ndiect arguage. For exampie,insteat
of saying ' don'tuncerstand 1, say ' arid
T dontrcirstand.

( Using Shining Lights

You will also find useful support on oracy

in the Teacher’s Resource Bank: Oracy
Ground Rules worksheets, a detailed Oracy
Phrase Bank and a worksheet dedicated to
each oracy section in the Student’s Book.

UNIT TEST 8 STANDARD TEST

UNIT TEST 8 STANDARD TEST

Grammar

Vocabulary

Reading Writing
1 nea »
T onewors rmons

1 tneatuas gons
Aray Bt cuey

2 17anor wo pours,out rm nat_ e
Aamos Baite oo

3 Annawss cyingano_rer ot ke
Aamos: Brealy

4 1ts__rottocay — 1 contwarsto go out
e

Bncany.

& Can youtster o yourmusic __more cuilly?
Asite  Bneary co
71 o aceitentan

Go to the Test Generator for editable or .
ready-made tests to check your students' . a:;“g:,;,g;:i, f,,m::
progress after each unit.

arose my - ' napoy.

2 Rewrite the sentences using the words In the box.

ave 1o mas._muall shoad shouant

S g
shoiter sin.Samach. tumo

1 one e 19, 1 2ars o e e
2 0 or o pars f the bodyttars atte o o sacn

3 e miage partof e eg.
& G or e s s s er ot e foot
5 the part ot the bogy hars coposit ot front
& e part mat sencs o aruns e oy

e par ostueen 1 et an e ras ot by

8 s covers alof e by
9 the part ofthe by st contols surtinking
10 the pat o the by U 204 ges

=

4 conpiestrowarss e convrsstos
g i the Sk 3y e 2

AT s el s |k e gt
e eE o ek ket £4_.o
youravesore__t

Mt ves | 4o, Lrurs Lo eatarything. 03 we have
anyn

e o tangetsome

Wt wrong? Wiy are yu poldng you:
o

5 1Ls imoorzntnatyou dort g eyl g withcul 3y
s

v cyeing winout any

PHOTOC0? ASLE B CAMBRIDGE UVVERSTY

==

1 ts2good tea estvegeores evey day. ol Dayouhave
we everyoy. .t somerng
2 1tsvery mpotars o gt enaugh sksp. .
o o o ara tnunnuanmnc- a5 soon a5
3 8ot et 0 At T s g v, it i
Wit ata were s ey reva a5 4tase
N E
wag
good shoes when youe
rang

SRESS L ASSESSVENT 2025 | SUNNGLIGATS 2+ | 1|

Ty grancmater tolo me wnat 2 60
ot 3n 90 (ot 2 o4
o) ans o sl e hen s sl

I3 Bt o new s, 0 antaee e
Bezause heyra numng my et
4 Yo snoucatwaartem for mors an 16 mites at
Storg aatce! ugoeston
2 You nave towearvery ik soces.
aavie  stong advice{ suggestion

i Ve neve done s berre.
sounds 53 strangel Snaula | 7y 7

Wl i he shaes an

g e arcune th house

4 Write 2 reply tothis probiem. Give some advice

e correct answer
How does Luca feel aftr s mum's help?
Aatitbete © antbete
Whattype of o 10 Luta put o s scck?

Casmaspece
What soes Luca nees ta do win he sac?

Whal soes s grangmatr say 300ul daing 17
Asne st rea

Bits s ta ks
© S inks Lw wark
Whats LR

My g 1o I et 1 aossi Nt and | can sl wak
0K B my Fieros want me 0 o cyeing win nem at

e ke what snasd
Listening

5 Dutnto s convaraton.putineopis - 1
the order you hear them (1-5). Thers

3 e reasos wry people can have bad sty
b st s

& now sameone loois

@ going o2 soecialdoctor_

© gingiothe cnemis:_

£ taing sometrng al mases pain go away.

PHOTOCOMADLE D GAVBRIGE UNNVERSITY PRESS & ASSZSSVENT 2025

false? Gomectfne aise sentences.
1 e oy has been o e et

2 Tne boy nas taken soma medinz

3 The worstining for t oy Is ot being abe o eat.

4 17 casy ot tatine oy s 1

5 The boy hes 3 bas loo because of o0 accident

TOTAL SCORE

| sms Lo | 2

REVIEW 4 (UEREX)

GRAMMAR 2 VOCABULARY 2
GRAMMAR 1 VOCABULARY 1 ' i !
P 1
essiys form of the rebs in bracket; 1 Has anyone seen my charger /creen? | need to HiMum,
= = Ihope your vtk s gog weh and
youcoming o the cicus tonightMaya g el
our booksnop 2 got.a drone /robot for my birthday. | canit wait | ventlasnight andsai it vas 50100 gool ! oo bon. Hiafase ba
onen by our granctather i 1975 Many tofyitl 0 ndat
diteront books. 3 Can you please use your speaters /headphones throat o0d '
i icaes Jth your sreen / tabet? Those videos are very
noisy! today and got nim some.
d L o 501hope he feels better soon.
computer with a mobite phone /screen and Dannys® s better, but now he
“The computer shop tablet/ eyponra? nasa® ‘ache so Imtaking him
e s tosete © tomorrow. He's
Dusiness with my TV, ucky he dossn't have a am
{stat)in thi hom, bt thei shop 6 Can youturn on the headhanes /printer, lease? like Uncle Michael!
buikgin 2018 7 1 think one cay batteries / bots will rule the ‘Speak to you soon,
wortdl Lo,
2 Complete the paragraph with the words n the box. Jdada
Wany tims. There are three words you don't 2 Give some advice tothese people. Wite sentences
{5how) at the inema every week Tickets f————— o stould/shookda, must/mastt sud have to/ 1A feelng B sick © cough
fsel onine or o gy " e 2 A bad 8 wu © patient
atthe ticketoiice e el 1 Im really hungry in the morrings. 3 A bokenbone B tosthache  C heaache.
vien | et e rom sk n st i o = hurt s
d Ll (0 the wi-fi 501 can use my 2 lalways get in trouble for alking n class.
— = mnmlz phone o’ ontine.1 ke,

Videos,usuallyfunny ones!
texts 1o my friends.

3 Inever doany exercise
2 Completethe comversation with the wards Inthe Someimesi
he adjective to adverbs f necessary. orwe anapp 10 chat together. 4 Veat chocolate and cakes every cay

ey
oy sy oot 1w s
perfect slow temible tired 3 Complete the words in the advert. QR cant swim.
odul: Can you stop playing that music so. L
o i
2 Lookiackatyourvorkin s 7.
mmmsans | ICTTEACHER NEEDED 3 ookackstyur ks 7 n . ity
G OT I Gk st s s rom O the passive ) ieomtoggpis
: ! ) pso s () scvervs o manner ) parts of the body
At Sory i o ke up oo g., O pestr i
ey ey T Tk ety o tatyou

iy on 2 @t vocabotary roup ttyu

calm videos? our school. You must know e about sing eed 1o work on more.
Aot 1cant The imernet s really comutersand . anabe avie o work on mor. 3 Uncerline the vocabulry group that you
today ot s a ot s and el :
Ll O really? It vas varking them o remenmber thei ‘pa
before 11 uy wrning it Yt s 05 s
off and then on again. andhe

Please contact e schoo for more Inormatin.

Self-assessment

features towards the end of every unit.
This is presented in an easily accessible
way, encouraging students to think not
only about how they are doing and
where they can improve, but also how
they feel about their English learning.

You can also go to the Workbook after every two units, where you will find a cumulative review, with vocabulary
and grammar exercises focusing especially on what has been covered in the previous two units, and building on

what has been done in the book up to now.



