


CAMBRIDGE English for Spanish Speakers

C TEACHER'S BOOK)% O1




CAMBRIDGE

UNIVERSITY PRESS

University Printing House, Cambridge CB2 8BS, United Kingdom

One Liberty Plaza, 20th Floor, New York, NY 10006, USA

477 Williamstown Road, Port Melbourne, VIC 3207, Australia

314-321, 3rd Floor, Plot 3, Splendor Forum, Jasola District Centre, New Delhi — 110025, India
/9 Anson Road, #06-04/06, Singapore 079906

José Abascal, 56 -1°, 28003 Madrid, Spain

Cambridge University Press is part of the University of Cambridge.

It furthers the University’s mission by disseminating knowledge in the pursuit of
education, learning and research at the highest international levels of excellence.
www.cambridge.org

Information on this title: www.cambridge.org/9788490361344
© Cambridge University Press 2019

This publication is in copyright. Subject to statutory exception
and to the provisions of relevant collective licensing agreements,
no reproduction of any part may take place without the written
permission of Cambridge University Press.

First published 2019
20 19 18 17 16 15 14 131211 109 8 7 6 54 3 2 1

Printed in Spain by Marban Libros
Legal deposit: M-28307-2018

ISBN 9/78-84-9036-134-4

Additional resources for this publication at www.cambridge.es/shapethefuture

Cambridge University Press has no responsibility for the persistence or accuracy
of URLs for external or third-party internet websites referred to in this publication,
and does not guarantee that any content on such websites is, or will remain,
accurate or appropriate. Information regarding prices, travel timetables, and
other factual information given in this work is correct at the time of first printing

but Cambridge University Press does not guarantee the accuracy of such
information thereafter.



Contents

Introduction

Unit 1 Computers and Technology

Unit 2 Risk Takers

Unit 3 Friendship and Family
Unit 4 Sports and Teamwork
Unit 5 Fashion

Unit 6 Crime and Justice
Unit 7/ Our Society

Unit 8 The Information Age
Unit 9 Music

Vocabulary Extra

Writing Guide

Pairwork

Steps for teamwork
Language Reference

Life Skills Questionnaire Solutions
Irregular verbs

False Friends

Audioscripts

Vocabulary Extra answer key

Workbook answer key

10
33

66
94

122
150
178
206
234
262
271
230
232
234
301
302
304
306
320
L P,




INTRODUCTION

o - . o S
e | - W i | I § N . 4 .
7 & " [ = B i | { il
| > B T . L | L]
i I - ¥ I | - Y
X ) | [ L a2 BB =i o W
1 el 4 4 B a3 Vit e ]

The final Bachillerato exam and the
university entrance exams are the key to
success in this stage of students’ learning.
Shape the Future provides that solid exam
preparation and also goes beyond the
classroom with a focus on specific life
skills that will prepare students to shape
their own futures.

English for Bachillerato

Shape the Future has two pages in each
unit dedicated to grammar practice,
with a comprehensive 18-page Language
Reference section. The Workbook offers
an additional two pages per unit of
grammar practice.

Each Student’s Book unit has two pages
of vocabulary, focusing on a topic area
and subsequent word-building that is
an essential feature of the University
Entrance exam. There are nine pages

of vocabulary reinforcement in the
Vocabulary Extra section as well as

a False friends reference. Special
attention is given to phrasal verbs
throughout the course and additional
vocabulary practice can be found in the
corresponding Workbook unit.

Shape the Future also has a strong

focus on the skills needed to pass the
university entrance exam. Many of the
reading text’s comprehension questions
reflect the style found in different exams
around the country. Students are also
carefully guided through the steps
needed to write the typical text types to
be found in University Entrance Exams:
emails, for and against essays, reviews,
etc. Additional practice is provided in the
Workbook.

The online Teacher’s Resource Bank
provides additional grammar and
vocabulary practice worksheets, skills
work and mock exams.

Focus on life skills

Students using Shape the Future are
about to enter the adult world and will
increasingly find themselves having

to deal with real-life issues. Each unit
therefore contains a spread connected

to the unit topic focusing on areas which
are relevant to this age group such as
managing feelings, critical thinking

and self-esteem. These sections take a
discovery approach to learning. Students
identify problems and solutions and then
out their ideas into practice in the Project
section, which promotes teamwork and
collaborative learning techniques.

Skills

Bachillerato students may well find
themselves in situations where they need
to communicate orally in English. Shape
the Future addresses the need to develop
these skills in tandem with those tested in
the university entrance exam. The course
gives multiple opportunities for students
to improve their speaking and listening
skills in every unit.

Critical thinking

Shape the Future has a strong focus on
developing crucial critical thinking skills.
Each unit opener features a striking
photo and a question to inspire a lively
class discussion on the unit topic. Both
the reading and listening pages have a
critical thinking focus and the unit topics
are selected to encourage students to
think critically about the world around
them.

Challenging reading and
increased lexical understanding

The reading texts in Shape the Future

are designed to be conceptually
demanding in terms of content. The level
of vocabulary is designed to stretch the
students’ ability to take on higher-level
lexis while at the same time keeping
within the boundary of their general
understanding. Idiomatic expressions
are introduced in the Real English
section of the listening pages and further
vocabulary extension work is offered

at the back of the book. Students can
also extend their understanding and use
of lexical items by accessing an online
dictionary such as the Cambridge English
Dictionary.

Key features of Shape the Future

« Reading pages with a strong critical
thinking focus encourage students
to reflect on the topics and develop
advanced thinking skills.

« DigiQuest boxes include questions
related to the unit topic which require
online research, expanding the theme
of the reading or listening text into a
technology-rich activity.

o Culture spot boxes present interesting
facts related to the reading or listening
text to encourage student reflection
and discussion.

« Unit-themed Vox pop videos
integrated into the speaking page
feature short interviews with British



teenagers of Bachillerato age and
offer a model for extended speaking
tasks. Accompanying worksheets are
provided in the Teacher’s Resource
Bank.

Documentary videos provide an
opportunity to look at each unit
topic from a fresh angle. They are
accompanied by worksheets in the
Teacher’s Resource Bank.

Life Skills sections present skills that
students will need for study and the
real world. Project work is a feature

of each Life Skills section, allowing
students to put their skills into practice
in a collaborative activity such as a
presentation or the production of
posters or leaflets on topics such as
staying safe online, dealing with moral

dilemmas or planning a weekend in
the UK.

Tip boxes covering points such as
inferring, give students learning
strategies for all four skills and the
opportunity to put them into practice.

Real English sections on listening
pages cover the meaning of common
expressions in English and are followed
by discussion questions allowing
students to practise them in context.

Phrasal Verbs are presented in context
in the reading passages and defined

in a glossary inthe Workbook. Ample
opportunities are provided for practice
on the reading and vocabulary pages
and in the Workbook.

False Friend boxes highlight words
that are often confused by native
speakers of languages spoken in Spain.
In addition, there are two False friend
reference pages at the back of the

book.

Get it right boxes draw attention to
common grammar and vocabulary
mistakes made by native speakers of
languages spoken in Spain. They are
informed by the Cambridge English
Corpus and focus on genuine learner
errors related to the grammar and
vocabulary focus.

Pronunciation tasks offer a fun
approach to improving students’
pronunciation and focus on
challenging sounds and patterns for
speakers of languages spoken in Spain.

A course for Spanish speakers

Shape the Future is designed for Spanish
speakers with information taken from the
unique Cambridge English Corpus. The
corpus is studied to see how English is
really used and to identify typical learner
mistakes. This knowledge results in a
book that is truly focused on the Spanish-
speaking learner.

‘going digital’ in thné classroom

Each unit openeris a full-page photo
accompanied by a question related to the
unit content. Its purpose is to focus on
and encourage students to explore issues
and opinions related to the unit theme
and engage in collaborative learning
activities. Suggestions for follow-up
questions to encourage discussion and
debate are provided in the Teacher’s
Book. A further objective is to promote

the development of critical thinking skills.

The ability to think critically is vital for
almost every aspect of a person’s life,
in reacting to situations in the everyday
world and as an essential tool, in both
study and professional environments.

Someone with critical thinking skills can:

 understand the logical connections
between ideas

« identify, construct and evaluate
arguments

« detectinconsistencies and common
mistakes in reasoning

 solve problems systematically

« identify the relevance and importance
of ideas

« reflect on the justification of their own
beliefs and values.

Hashtags are used in every unit opener

to represent an important issue, idea or
question - generally one that is being
talked about in social media. The hashtag
became famous because of Twitter but

is now used in many other platforms

and has become the symbol of trending
topics. This can lead on to other related
classroom activities using digital media:

« The use of mobile phonesinthe
classroom to work on social media to
set up conversations between different
Bachillerato classes.

» The use of social mediatofind
information on the hashtag question

posed on the opening page or a race
to find the piece of information most
relevant to the question.

. If the photo relates to a current issue,
students could be asked to follow the
issue on social media and report back
on what they have learnt in the next
class.

 Similarly, throughout the year students
could carry out social media searches
for the topics of the hashtag questions
in each unit. They can then feedback
as a warmer in the first class of each
new unit.

» Students could work in teams and
think of a good tweet related to the
hashtag question and see which
group’s tweet gets the most likes and
retweets.

Weblinks, which can be used with the unit
openers, are provided in the Digital Future
material as well as in other sections of the
unit. These encourage students to find
out about particular topics, promoting
learner autonomy and allowing them

to participate more fully in classroom
debates.
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COMPONENTS

For students

CAMBRIDGE English for Spanish Speakers Stu d e nt,s B o o k

The Student’s Book contains nine units
and provides comprehensive coverage
of all the grammar and vocabulary in
the Bachillerato syllabus, alongside a
thorough treatment of all four skills.
The Student’s Book also offers Life Skills
and Project sections, Vocabulary Extra,
a Writing Guide, advice on Steps For
i Teamwork, a comprehensive Language

BATXILLERAT VICK]I ANDERSON
BATXILERCOA

i Reference, an Irregular Verb list and False
| Friends reference pages.

STUDENT'S BOOK

CAMEBRIDGE English for Spanish Speakers wo rk boo k

The Workbook offers extra practice
in the content of the Student’s Book.
Extra sections are included to offer even

M_ more help: Exam Practice, Listening and

| Pr— Speaking tests, a Vocabulary Builder,
: IIRE/ a University Entrance Exam specific
wordlist and a Phrasal Verbs glossary. All
WORKBOOK | = 01 the audio from the Workbook is available
scmuzxo e NoRDWSMEWSKA for download from www.cambridge.es/
i shapethefuture and the scripts can be

found at the back of the book.

| Digital Student’s Book
P R — [ and Digital Workbook

This fully interactive digital version
of the Student’s Book and Workbook
with answer keys and integrated video
material is available online and offline. It
is both multi-platform and multi-device,
sTuoEnTs 800K | 501 working on computers, tablets and
interactive whiteboards for classroom
presentation.
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For teachers
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BACHARELATO

Teacher’s Book

The Teacher’s Book is interleaved with
the pages of the Student’s Book and
includes: an introduction to the course,

a list of key features, a description of

the components, audioscripts and the
Workbook answer key. It also provides
teaching notes for each unit, suggestions
for optional activities, background
information and a detailed guide for the
Life Skills and Project pages.

Class Audio

All class audio content for the Student’s
Book is available for download from
www.cambridge.es/shapethefuture and
the scripts can be found at the back of
this Teacher’s book.
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Teacher’s Resource Bank

The Teacher’s Resource Bank includes:

Practice worksheets

 Extra practice for reading (two pages
per unit), listening and speaking (one
page per unit).

 Extra practice in grammar and
vocabulary at two levels of difficulty,
Standard (one page of each per unit)
and Reinforcement (one page of each
per unit).

« Comprehension practice for the
Vox-Pops and Documentary videos
(one page per video).

« Literature reading practice with
biographical information about
writers and their literary works
(one page per unit).

 Translation to practise target language
presented in the Student’s Book
(one page per unit).

 Writing worksheets to develop writing
skills through text-type analysis
activities; writing templates to help
students structure writing pieces
(one page of each per unit).

In addition, it contains a wealth of extras
including;

« Grammar map for each unit.

« Weblinks providing extra information
for use with many of the sections of
each unit. The information is drawn
from a variety of online sources
including articles, videos, reports,
biographies, image galleries, etc.

» Links to pedagogical websites
concerning critical thinking and
collaborative-learning techniques such
as brainstorming, group work, fishbowl
discussions, etc.
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Test Generator

The Test Generator allows teachers to
produce customised mock exams for their
students and features regional variations
of the university entrance exam. The Test
Generator is fully up-to-date with content
which reflects the most recent changes to
the exams.

Tests package

« Diagnostic: for use at the start of the
academic year to diagnose entry level.

« Unit: testing target language focus in
Student’s Book units. There are two
levels, Standard and Plus.

« End-of-term: cumulative tests which
test target language across three units.
There are two levels, Standard and Plus.

« Final: for use at the end of the
academic year. There are two levels,
Standard and Plus.

« Listening: testing materials for listening
skills.

« Speaking: testing material for spoken
skills.

« University entrance exam practice tests.

{':.-\ MBRIIMGE English for Spanish Spoeakers

Digital Future

Digital Future includes the Student’s
Book and Workbook for classroom
presentation, alongside the videos and
audios. It also includes answer keys and
the Digital Teacher’s Book.

Website

The dedicated website www.cambridge.
es/shapethefuture offers extra resources
for students and teachers.



Each unit begins with a
striking photo designed to
arouse students’ curiosity
and encourage discussion
around the unit theme.

A # (hashtag) question is
provided on the page and
there are further prompts for

discussion in the Teacher’s
Book.
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understand and discuss an listen to and understand an write afor and against essay
article about robots and interview with a Youluber
technodogy
Langusge Speaking Life Skill & Project
practise present simple practise exchanging opinions learn about onfine safety and
and continusus and state reate ten tips for staying safe
verbs; leam words related ordine
to computers and adjectives

ending in -ed and -ing

The second and third pages of each unit feature a stimulating
reading text and comprehension questions which follow the style
of the University Entrance Exams, exercises to practise phrasal verbs
in the reading text, and Tips, DigiQuests and Culture Spot boxes.
Each spread ends with discussion questions on the text topic
designed to promote critical thinking skills.

El 2 Road the tithe and kook at tha photos. Phrasal verbs
Pradict thees things you think the writer will
msznition in the taxt ] Chooss the comect masning for the phrasal
warbs highlighted in the teut
Ed Reod the first paragraph enly. Whet s its main 1 dealwith find an answar to or taks action /
purpose? talk skt
& To bagin a story about 2 specal type of robot. 2blowup  mow /explode

b To axplesn how robots can detect land mincs. Jkoopon  continue /start
« To introduca the idaa of robots having nights.

Bl rend thea comiplate tact quickdy. Match the tithas

fa—d) with the paragraphs (14} & make cut  dietact or wndarstand f oeeta
& How robsote teedh thems e
b kit O # robots Hia" s part of thair job? E Complete sach sentance with the oorrect form of &
phrasal verb from Exarcisa &.
© 'We nead to maks soma difficult dacisons abowt
robots 1 Bx carafull Tha bomb is goingto . |
d Robots may nacd tha cama Aghts = hemans, sayz 2 | zarit ... the prce on this ksbel. Taniopou read #t?
WL, 3 | knowit’s a dificult situation, but we nacd o __ it.
n" A — ——_— — # Whandid this song ... 7 Wes it l2st month?
mwmmgﬂﬂﬂ?mL iy 5 | don't fike stories of animals who .. bumans.
anewers with words from the test. & Even though John was tised, ba ... nemning.
1 Lard minas no losger cause man yodaathes every =
yaar. E (1) Crities! Thinking
2 The parson stopped the anparimants becausa ha Disouss the questions in pairs.
didn’t s what was happaning. 1 Dio you think robots should heve rights? If so, what
3 lzxac Assmoy craated the foendatons for todey™s kind of rights?
robotics. 2 In tha futura, robots will probably do many jobe
4 Ini tha EW, some robots have tha right tobe ﬂ'ﬂhﬁn@:chm.ﬂnjﬁutl‘irﬁﬂiﬂ:ngund
rapairad. or bad thing?

5 Robots can leamn by looking =t cxamples.

& The writer thinks the way socety wil trezt robots
in tha Beturs iz cloar

B Mstch the words from the text (1-5) with the
meanings (a—-el Usa the Tip = halp you

1 ban {paragraph 1) & sadnessf sympathy
Z huga [paragraph 1) b a goodidan

3 cbay{pamgraph 2 < wary big

4 carsibk |parsgraph 3) d prohibit

5 pity {par=graph & o fiollowe

Whan you match words froms the et with thair
maanimegs, chachk your answers by rapk=ocing
.@ the criginal word in sach sentarce with tha
maaring you've dhosen. Ak yourselt Thoes tha
| sentance maka sense with this naw wosd?

& —Lnit 1

S W
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¥ There are millions 2l around the @ The idea i not 8 new one. In For insfance, # &n't posshle o
world, and every year Bhousands a short skory which came out in programme 3 compute o make out
of people diz or are badiy injursd 10 1942, soience-fiction suthor loac ol the different types of the letier
because of them - but you never Asimov proposed three basic Laers Az copital A, small o, @ written inan
: sew fhem as they are wsusly hidden of Robotics: a robok may notingre  ©7 susual fond, ete. However, thanks
usderground. We're taling about 2 human being, a robat must obey o machine learning, computers cam
landmines. Many countries want orders and a robot mest probect sesrch thowsands of documerds and
o ban them, but detecting and % E=own exaberee. Mow, i the learn to idemtify the first letter of
dexctivating mines is very dangerous 20 pervhurny, this scimnce fiction the alphabet themzelves.
1 work. To desldl with this probdern, & gradualy fuming info scence
ome sciertist had a brillint ides: fact. As robots are becoming mere. < W Despite advances in fechnology,
building a robot with many legs, intelligent, the European Union robots still can't experience
lioe & huge centipede. As the robot 47 & corsidering giving Ehem a new omotions —at least, for now.
advarces and goes ower @ mine, Ehe stahs of ‘slectronic person’, with However, somve robots are able
1= rmane blows sp ard the robot loses specific rights. The B & actually ko recognine human feedings and
a few legs. H then keeps on moving, disoumsing proposals which inchede ™0 react appropriately. Sa. in 2 sense,
finding more mines untl it doesnt ideas such = roboks owning and they already possess emaotioral
bharee any l=gs left In besis this robot o= spending Hheir cwn money, and sven imieligenoe. Itis clear hat the
worked perfectly, but _ the persoa herving the right to be repaired i emengence of this new generation
0 i charge stopped the experiment fhey are damaged, just fike we go o of robots & creating rome difficelt
because the treatment of the robot hospital wisen we areill. 2 moral problems: Should robots heve
wat, in his words, nhwmane’! This ceriain rights? Iz it healthy for us
frue shory reses an interasting 3 Althcugh ot everpone agrees i feed pity for them? How “hurmas®
question: do robots, like 30 fhat it's semsible to treat robots as do we really want bo make: them?
humare, haree basic people, there is no doubt that they Unfortunadedy, there are no eany
i are becomimg smarker. Through B0 pmmwers to Shese queshions.
“machine leaming’, they can

fearn independenthy by snalysing
=z fhousands of pieces of data

which they save in their memory. Culture spgt

According to s recent study,
almost 50% of jobs in the
LEA might disappear in 20
years because of advances
in awtometion snd srtificisl
intelligenos.

The grammar pages develop language areas encountered in the
reading text. A guided discovery approach is used, focusing on
examples of the language in context and discussing their uses and
form. There is ample practice of the target language in written
and spoken forms. A more detailed Language Reference section is

provided at the back of the book.

Present simple ."

‘and present continuous
B} Lock at the sentences. What tenss is sach of the ] 4 102 Complets the blog post with negative
underfined verbs? Whest is aach torse wsed for? suxiliary verbs. Then listen and chaci
Every year thowsands of people dis or ane badly
injurad because of tham.

The Europeen Uinion 15 considening grring tham =
new sizbus of ‘slecinonic person’

BBt o o {13 el et e @eDs what are those?
1 I'm weickung tha fim Bleds Fonnor 2088 tonight-

2 Lard minss kil many people svery year. I'm getting rid of my CO player k * .. work
3 Do we really want to dasign robots that can ey meoae, but 7. getting o new one. |
undarstand emationc? mean, whet's the point? 19 ... listes to CDs
4 Wy mum fn't woding this weoak bacauss cha's il now. People * . buying music in shops any
S This robot switchas off every night to — miore — nowadays, everyone dosniowds shaff.
; ! ) It's mach betier —you ™ . have to by the
& You'ra making 2 kot of nois! Floeso stop! whole album, just the tredos you Fee. And
T The technology axhibition opars =t Sam tomorroe. sy, somee bands ¥ . relecsing their
studff om CD woy mors. Some people say
b 2 permanant or kong-term fact isn't g0 good, bt it
F : ? e EERETET TO M.
« somathing whichhappans regulady To be honest, [+ _
d a state - likes, thowghts, hopes and desinas e motcs the

o a future Smctable difference.
f 2 definita future pilan

g = tarmporary sibaetaon
¥ Languags Reference * ae pages 124-155

Fronunciation:

B complote the sontonces with the comect presant tin negative auxiliaries
tensa form of the varbs in brachets. E
: : & 107 Listen and repest the phrases from
1 Mika ... italian &t tha momaent.
; o R Exarcise 4. How is tha t in the negative susxilisnies
2 My sistas ... telking to har frends in the US4 on proncumoed
Skypea. (Bika)
2 1. a new compuier this weak. (get) [} writa complate sentences. Use the presant simple
4 The scenca programme ... =t B o'dock. [stari) OF COnBNUoUS.
5 All tha poople =t that tebla __ on their mobila 1 1# not go / to tha match £ wonight
phonas! ispask) 2 Jarnic § ahweys wetch / TW £ in the awaning
i Computors nowadeye ... less space then befora. 3 Why / thosa peopls / shout?
. P 4 Tha shop / notdosa J/ untll 10 o'dock / tonighs
T My mum often ... wheon sha secs a sad §lm. (ory)

5 Rick S not hewe I & igood tima /' on holiday f this
8 Dzn ... =t his uncle’s housa naxt wealkand. [styl weal

& your setar  want / to coma § with es?

T Jeka £ wsually dio £ his homeweork f on tima
B Wy £ Chlce ride / your béia T

State verbs I # » 104 Complete the taxt with the comect formof
the werbs in brackets. Than Esten and cheche

El Bclow are five groups of stete werbs. In aach growp,

fid th word which does ot belong and say why.

1 werbs that cxpress baliafs balieve, bnow,

=k understand
k Lk, cad. Mada,
2 verbs that fealin
g o ¥ prefer
3 werbs thet express dasire _ﬁ-lm.F'-.  hope,

sound, tasia. go,
loak

5 warbs thet capress balong, own,
o= =E 0 have, i

4 verbs that capress 2 sensa

(3 %k do not esually use state warbs in confinusus
tenses. Comect the sentences.

1 Asa wou sndarctandsng this artida?

oo youw undarstand this artica®

The death of the pay phone

Pay phonat were onca an assential wey of

3 2 kmaping in touch when pou wera on the move.
2 bs-sha-preferring Twditter or Feoebook? But nowr thay ! ... idisappeer. Thess days, it

3 Ed Shasrmn's naw song is soending graet! ? .. [sasem}thet drmost evenybody T . (havs)
& Hc isrewenkirg to.go out tonight 2 maobils phone, and hardly anybody * . (uss)
5 i il i Erancie? pay phones ary more. b5 .. foost) 2 lot to

maintzin them and phona companies no longar

& Your raw drass isfooking lowly! i _ . jwant}to pay for this. In Britain, thay” .
b Language Rsforence  sse pags 155 fremova) the famowes rad phona bomss from
tha streats. Thara are only 2 &w laft, and most
of those ¥ .. [rot work). Mothing? . .. [xt=y the
'@ same forever, of cowrsa, but it's sad beceuse tha
W sy rtracts ™ ___{nat ookl tha msme without tham!

./ Ha doosa’t want to 9o out tosight

. x Ha isn't wanding to go out tonsght.
- o Emuhwhh—."ﬂmm“n

a oomplats corversation.
The werbs below have two different maanings: one 1 A Hid What / voud dof T
s & state, the other one is not. Chooss the cormect o
state maaning. B watch S OWVD
2 A Whet /7

1 hewa: oven f consuma or dor

2 see: nofoa with the eyas / maat B: naw S Bond film

3 think: usa tha brain to plan something, solve 2 3 A2 Wheo f watch / with / you £ 7
problam or undarstend & situetion / beliovs B: Mo ons!
4 look: obsarve /' appesr i A What § thirk of / tha flmf 7

B: Mo f ks, Whase £ you [ phora from 7
L Four of thass samntances sra inosmsct. 5 A: bus
b B: Whasa / go/ T
1 ¥kt ara you thinking of tha naw iPhans? ;i L
& Az gym

2 You'm queat — what ara you thinking about T
3 &g you seeing Ban =t tha weslend?

i furg pou seeing thet red pictuss on the kfi?
= s Sy v s iphei m-f_‘ Risd out your comsrsation from Exsrciss 12

& Thiz shop is locking imtara sing! with a partner. Thenimproviss snothar smilar
feal P

B: Howe oftan /you £ go/ gym /7
T & wery evaning!

Computass and Techaology ¥

The first vocabulary page develops lexis related to the unit theme
and the listening page introduces students to different listening
genres based around the same topic. The listening pages also
contain a Real English section focusing on common idioms which
students can learn and practise in context. Some of the listening
pages also contain Tips, DigiQuests and Culture Spot boxes.
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K Match the words in the box with a-j. Check the 3 4 105 Complets the sentences with werbs from
meanings of the e cxtra words. Exarcise 3. Than Esten and check. El 77 How often do you go on YouTube? What do { o —
1 You con selact 2 pieos of taxt, C.. . iand p... it into you watch or listen to on it? ﬁ fied 'E'J;*E"-':'l-ﬂ
&t - attackmant - blog - cursor -foder - haed drive a rwr dlocumant. ; | sabmcril . 7 [] Fosd these axtracts from the intorics
P = Rk S - 2 You can p.. . & photo on Facebook and s... it with E . e Chooss the comect mearing for tha i
your friands. wriderfined idioms.
3 Too... b i .. o this fink. - Think abocat what you ars going to hear befors -
| Ramember nouns and werlbs which often go ‘Dncl.“.:urm pugn::::_r_. £ w wulimtknﬁuﬁnrmﬁﬂimuﬂﬂh}m RSl pysie e i
togather folder — open, doss, save. Bemember ... thea programima L. it on yoer compuc. S poiciedks: pa A i :hlu'ndﬁ:bn-m:nﬂ'ﬂyhnpntnnuhjm
thﬂﬂwmbunﬂrmbﬂmﬂnnwﬂ 5 Tod.._ tha fils, simply d. .. itinto tha recycling bin. ! Rt i
Lk o & You hawe tot... npour paseeord befora you can ﬁ U0 100 Lisken to the first part of an intenvics with a gatajob
£ .. tho sita. Eyde. Which person or peophks in the photos (a—dj b sam enowgh monay to liva
ek o el s - 2 i e Wt sl : . would be the most interssted in his channel 7 G i
You 7 You can = .. for animage on the Intemat 2nd ... it 2 | =rm mazking a bt of moasey .. but Um not
R RS ey rolling in it!
: TEE N 1« What doyou think Kyle will talk sbout in S
open i *  BCINTRH, . 4 # Dion’t forget toa. . your OV bafore you p... Send’! s Tk ol T T i e T B & making = kot of money
2dickonit. —* idess balow. Than listen and chadk. b becoming famous
3 typeit 2 H e ,Elu-urun.hp-:andmtupmtnmqﬂm & onling contact with subscribers 32 | mafly hops you maks it big one dey on
dmadc. — s G- Syt i e Jos i b tha kinds of tips ha givas in bis blog YouTube.
1 You want to sand an amail with some photos. ti’_lurr\dm:nmmy = i kot of sy
BMMWﬁmﬁmﬂdMHﬁ 2 You weant to collect information sbout & cartaim ibbin o b become sucCessfisl
the dnys (1—8L - @ diffarart types of YouTubers oo |
eSSy & topic from tha imarnet ke
T whan he makes his vidaos
E 2 You hewe 2 naw computer. Thers are no
o t PP S O L E © 7 Liston to the rest of the intorview sgain. -y
delete - o5 L—I:% Choose the best option. ':_i" itiral Thilnking
° . : Drimcuss thie questions in pairs.
l- k (&} en'ler = EE‘FId Phrasal verbs 1 What doss kyla s=y sbout interacting with paopls
clc E 5 anling? 1 What do you think Kyle could do to maka it big 2s
drzg open E[‘,mmm_ with the comect & Ha hesnt raally oot tima for it i dyaciee
SearCh Torm of the werbs in the bo. b Ha'd liks to dio more of it 2 Would you liks to heve youwr own YouTobe dhannel?
c pPress W e Wiy mok?
E email = blow - daal come - make - ke ol
'Ilt attach . e i o d It can b good, betit dapands on the person. 3 Why do you think YouTube s so popular?
Fpe 1 Mzt .. on talking about his new girfrisnd. S N Al e el ) S e
it =0 bonng! & Kyl is making a kot of monay from hiz channal
1 Mova something sonoss the screan with tha cursos. 2 | think you'ne going to ... into 2 video gama b Kyla iz s2d that ha iwn't making mors monay.
2 Put somathing on an Intermat pane 5o evaryons addict! Ba canaful! © Kyla startad his channel to maka monay.
Con sea it 3 Con't put matal chjects in & microwave. Thay o Making money from the dhanne has been 2 nice
3 Lok for someathing on the Internet R . . — T
A A s s i i 4 Ican't ... out pour handwriting - it’s taribie! ”ﬂmmm mm |
- = Ha uplosds new contant oocasionalby
5 Taks 2 fila from tha Intarnat 2nd put it on your s ot Sl Iy J A R i Salecth] b Ha thoks alot b T I
COMmipUar. & Dlont womy. We're going to . .- with your T RS ?tﬁhn A
& Prass om & button on your mouse or on the scrasn. computar’s virus right now! % 2 : = o
d Ha's constantly planning nes content to upload.
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The second unit vocabulary page concentrates on an aspect of
word building. Students are given ample practice in this area and
are encouraged to understand the workings of the language and
develop as independent learners. There is also a focus here on
different aspects of pronunciation such as individual sounds, silent
letters, linking, etc.

The speaking page deals with different language functions. The
students are given a model text which they can also listen to, and
are then asked to identify certain phrases typical of the practised
function set out in the Key language box. In the final task, students
do a speaking activity similar to that of the model text. Follow-up
questions provide more opportunities for practice. This spread also
features a Vox-Pop video linked to the unit theme and speaking
activity.

L~ ] LIMIT 1
Adjectives ending in -ed and -ing i .ul
r
El 4 ' 1.8 Look at the photos. Then liston snd arewer B complote the socond sortence with an -od or dng
the questions. sdjective so it hes the sams mesning & the first one.
el !-’ i 1 Computer gamaes dor't interest me.
- Il | — N ' P mod ... in computar gamses
=
1.‘%-' 5 - _"’ L 2 Mews of political comuption no konger
v o ] "'-q astonishes ma. j
¥ E Y ’ I.i [ @m no longer .. by news of pofitical comuption. Hava you heard this story about the hacker?
T _-inll Cara i A
- 3 ':T-nrrm ::‘n'I:nm wildifa docomentanes realhy - Mays
1'Wha is 2nnoyed and why? o Yazh, I think it rezlly dsgusting!
I Whoi ol webwi? I'm really ... by some of theso wikdifa
e wihy? documen tanes. J * ;
i i ot by} 4 Some of tha images in this nows rapon may chock = Key languaze
- o= 2 VT Mo, Fm not worsed aboet that. | dos’t think he —or What about you?
2 | ve.-hmunwmmlmmuﬂ Viewars might find some of the images in thisnews :hn-:lmlclgn-tummhq:rtﬂm':a]l.'ﬂlﬂ PR - 7
messages, otc. T Which onas do pou weeT Tall & repadt abaourt youT Wit do YOU think? F Do you agras?
partrer. ) ) ) Wethat do you thislk?
5 Soma short filens on YouTeba raally cntertain me. P raot suira. | what # someonie could use tha . v
 Falee friends. | Somestort B cn Yodtube oty et e i o i v ——-
! 2 i afresd mgras with you
disgustod/ ambarrasscd & Tombis films frightan my Bttla brosher. Wall, persorzify | don't think it's tha hacker's fault. | {dor'd agras (with you / that)
Grile Brother i romnibie s 1 iniom, tha mil should bettar
Trandate these santonces into your lzngeaga. iy & 5.0y ) :mmnn A g I'm niot sure about that]
Tha faadher wes disgused with the students’ 7 Motor racing oa TV beres me so musch i
g | suppoce {you'ne nght)
bafuviour: . . o :
5 Motor rcing on TWis s . ! Hrmen, pazh, | suppose you'ns ight. Mayba instead of | tortally 2gras.
A ¥ Lengusgs Reference o page 155 or hor —a jobl
HHM'HHMBWEHtanFLHﬂ#M Pronunciation: b s e st
oG anseed is possible. ' = : = | Do teenagers
stress in word families Bt o nd t ch ti
n* 111 Pesd the nowspaper hosdiing and spe _EICIITILI e
slarmed - smused - annoyed -confused - disgusted A B s e i e 0 the comversation. Do the speskers agres or - on social networks?
e e e the koo Then practise ssying the smnds yoursalf. dizagres in the end?
Find mowe -ed and -ing adiectives on this page with
ﬂ “:' ‘3_ u ﬁ the same stress pattermns. E Find phrasas in the corversation for the following Bl 75 What difforcnt social network wobsites can
. 1 smying you're not ssre about your opinion )
ﬁ . O !} ﬂ ﬂ ahr_rnl'l' -ll.'_“'lldl" -uhn'!mg-*l 2 mskirig for an opinion H!—_‘l‘?l:hﬂuﬁdﬂ-u.lhh:hﬁnpmph'nihh
e - ¥ axcite = axcited = ® = iy = ® « 2 o 1 opirions (1—4).
i I\-d'.:? QEvireg & opdnion
! - -. - II ﬂ -
3 7 110 Listan to the groups of words. Choose the 5 : 'i;rl £ Lucy - George - Olivia - Callum
ord with & different stress patterm. agreaing strongly iy el
Hmthﬂﬁuammm-ﬂﬂﬂiﬁ o " : . :
e regative] 1 alarming ref=wing  inlomestng  amezing - . 1 5odal nctworcs e basically 2 very good thing.
? dsgusted  swprisad =nnoyed  cordussd Dion't jirst s2y yes or no whan you ansesra 2 Sodal networcs 20s = big part of taenegers' lives,
r : : : - 1 2 fricbutan - - aestonihi 3 Qi stion: give Mo infor mation s that's sad.
W usa -ing edjectives to dascriba things and 1 by 2 T 3 Toanaoers uss socizl natworks too much. 1t's
-ad adjectives to dacribe fealings. You haar an 4 purprised  tined simrmed daprasmed El 7 Practise the conmersation in Exercise 1 with becoming addictive.
| amusing joke. —* Fou are smused a partrar Then change partners and hess o |
Ev"—qi“ Imagire a whols day in which averybody's mﬂ:'!:lﬂ-ﬁumhﬁ-du‘me 4 It's not good to be on your computar &l the tma.
P Work with & partner. Wiite an scample with Intarnet and mobile phones have stopped of the topics balow. :
tha -ing form of sach sdjoctive in Exordiss 2. Then working. Work with a partrer and imagine peopls's El = . Do teenagors spand too much tims on socisl
compars with a different partner, raactions. matworis
All g Bplits wore off during #ha siorm. K wes vory Paopls ana annayed because thay can’t ok things ¥ See our orfine resources web page for mere video
alsnming. v on he (ntenned. octiition.
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The writing spread deals with different written genres. Students
work through a series of tasks based on a model text, using
vocabulary and structures typical of the given genre. These are also
listed in Key language boxes for easy reference. They then follow a
step-by-step approach to the writing task. For further information
on how students can improve their writing, you could direct them
to the following website: www.writeandimprove.com.
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‘Our quality of life is much
better thanks to the Internet.
Do you agree?

Moct of oz sz the intormet mang times

W & tymicsl deg. v foct, it coams By me

wa prabably coaldn’t lee withowt it
Howswer, bas it roslly made oor Fres battor?
Om the ewe kawd, thamks to the Irdermet, measy
tashs sre now meck escier. For exsmple, we car kodp i comtsct with fromds using sppficstions bke hlbsfcArp smd
Farebook. Furtkermors, we can by mory things safies withow! moedimg bo oo fo the chops Thi is comething we i
apprECiata.

Maverthaless, the Intornet siso bas its dissdventages. | Fasl thet most of ws spend too mech timo ombise. Ko don't
spuak to peaple fece-fo—Fece enowgh becswse wa're shesys lovking of ¢ screen! in my view, seother big problom is
waksites that sproed “fake mews’ Ac 8 ressdt, some people form wwiformed epinioms.

Al things comsidored, the lntarme? offors or mamy prectics! bawefits. Evom co, wa meod to ke canclid bow snd hew
[

nﬂmdﬂmumjarﬂnmrthqm:ﬁth EXpressing opinions
1 What two advantages and two disadvantsgas
of tha Infomet dows the wiiter mantkon?

2 Dioex tha writar thank that e ic much botter
becauwsa of tha Intemet? Choosetha best answae:

a fas, TO0%.
b "Was, bt with soma conditions.

E¥ Complots tha supressions of opirion. Uss tha
Koy lamgusgs box to halp you

1 ... view Facebook is & wasta of time.
2 Az everyons should hewe accass b broadibsnd
21 ... thet wa all wese our maobile phones too masch.

4 ... tome that ife was very boring without tha
€ Na. It st

Use 2 smipla fous-paragraph structues in a for |-'_:.---.. -

@ and acgeinst ass2y | introdection, 2 reasors for,

| 3 ressons againstand 4 ¢ anl:ll..:l B Match the contrasting sentences.

1 My grandad's got 2 good computer.
£ This sita is realy cool.
3 Tha Imtarmat can be wary educstionsl .

4 | emaded the company thres imes yestarday

E Loz ot the essmy sgein. Match the parsgraph
numbers with tha topics (a—d)

& reasors and axamplas to
support tha idaa intha titha

paragraph i

paragraph 2

5 b conclusion and personal opini 5 My mam can usa 2 lot of computer programmes.
paragraph e P
paragraph 4 € imtroduction o tha topic 2 Tham's alvo = kot of nubbich postad onlina.

d reasors and axampiss against
tha idea in the tiths

b Sha docsn't go onling misch.
€ Thay didn't answer ma.

d Ha dowsn't know how to &
& It dosan't gat many visits

El Mistch the highlightsd sxprassions in the text
wiith the fenctions.

A Erprassing & condlusion
b imtrodiscing your opdnicn
€ EXprassing contrast

[3 Rowrits cach pair of sertences from
Exarcise 5. Use different sxpressions
of contrast from the Koy lsngusge bosc

My granded’s got = DE"\."‘I:I‘E'
Howeeme, he dosan’® .I:n:h =R
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H Corect the mistalas in these conchusions. Usa tha m‘m
Mwbmhhﬂbm
1 Adl tha things considensd, it's a good idos to tasdh L Wirits & for and ageinet assay (100-120 words) on
programaming at school. o of these subjects:

2 For a condusion, tha Inbarnat hes improved our
gpuality of ko,

3 In bedaniog, | don't thank: thet youndg childeen shoold
hzve mobiles phonas.

i Cin summaary, mary people bead batter was
bacass of the Intamst.

= Social madia is 2 complats wasta of tima.
"Hadkors ara a forca for good”

STEF 1: Getting and organising ideas

» Oince you fawve chosen the Sublect o youresay,
verisg Sown al the ‘reasons Sor” and ‘reasions againist’
#igidea $iat youcan think o Use the dagram below

i help you.

I which tweo conclusions in Exsrdiss 7 am possible
o fior the modal tedt T

n Thoose the cormect option.

SOCiAL HETIIA
My friend Joa really anjoys using tha Intarnet. 5 A COMPLETEWASTE
! However, / In conclusion, it seams to ma thet he 3 OF TINE. -
spands too mach time onfine. *inspite of thag, / In — i S
rmy wew, ha should try going offfess for & weak or -'"'- Reasons ) ~ Reasans

tweo: Yin summary, / Mesertholess, | don't thank ha B, _h“'__--" - \'“*--_T"_"t_ et

would ks this idea very much! U] feal thas F On the |
oifeer hand, ha wouldn't know what o do with his
tima. ¥ Cn the ona hand] / All things considenad,
Jog s not an aception. Tha Irtemat has becoma &
reacassity for most of s

There &3 ot of brnsal
ponbent on ot meda,

STEF #: Plan your essay

* Chooe the baostmngest ‘resons for” and ‘masons
ST

* For your conduskon, Sechie whe e you 3oree o
cisageee with the: #dea inthe tithe.

STEFP 3: Write!

W e Yo it FOur g5 say, use the Tor and against essay
W.Fﬂiphlhﬂ“Tp.leblﬂldt

» grpressons for imtrodu/cing your opinions

* gupressions of comrast

* an expression fof inroducng your conchsion

STEF &: Chedd
Feread your essay and answer hese quesions

1 Hawve yod foflowed the paragraph plan?
2 Dioes your mncluson folow natually fom e s o
tho s ay®

3 Have you nduded examples of the diffemnt types of
Koy language?
& Is your gramaman, 524 Bing and punctuagon omerect?

¥ Writing Guide » soe paoe 141

Computars and Tachnology 15

The topic of the Life Skills section is introduced in a Warm-up
presented through images or realia. Students then explore and
analyse the subject in the Now you try! section which finally leads

to a Key Concept feature.

Students then work on a collaborative project connected to the
key concept. This work is carefully structured as a series of steps
requiring research, decision making and effective distribution of
tasks in order to complete and present their project in the form of a
presentation, video, poster or leaflet.

LIFE S HILLE

.....

I_!I

ONLINE @

AL Warm-up [RIEE TN

Wit is happaning T
Wi'ley is this potentially dengerowsT

FOR ONLINE SAFETY BRAINSTORM IDEAS

e N B B o s 3 ﬂ

E DR BN | | 1 | ™ aan = »STEP1 O
il o AT | = N '

ok o, gl EEs) 'I - WORK IN PAIRS OR P

AN INFOGRAPHIC: TEN TIPS R D U E

Write down 2/l the idess you
o can think of for howto use the
T Intemet safely Use the idees
on these pages o help you You could also sesrch
online for ideas.
CHOOSE YOUR I
[" STEP 2 gr o iDEAs Y 2

=
*
'i__'} As » group, chooss -
your ten best tips. Ask poursabees questions liks:
- Which are the biggest rislks?
@g - Which are the most common risks?

UMIT T LIFE SKILLS

TR il 1 Look st the pictures ard snewer the quastions.

& WWhat mistzka is aach parson making®
b What ara the possble consequences i each casa?

Katis Mann

22 March

Bristol, England

Off b Benidomn tomormosd | can't wai
Can arsyores come and fasd my fish#

ETEZEN. oM camazarde mail.oom
For chipe@quickmail.com

Der dien,

Mease clidoon the link below oppdatz

YourT conta details

| WA, BTN COMY Dot ets s e |

Si=gards,
The Amazzn Team

¢ L= (=) Comment = Shar E3

Deecide on how to creste your
DECIDE HOW TO PRESENT infographic — on paper of on soeen.

Think about:

- o rmach e you haree @ ﬁ@
- the skills of the people in your group

Diecide on who will be responsible for

- wTiting the text
- finding photes and visusls

THE INFORMATION AND

ASSIGN TASKS
- doing the cversll design of the infographic

)
. 77 >
.-& ._,_ *-I'j ; D q_. Each person does their task w&

| CREATE YOUR
INFOGRAPHIC

s The person responsible for the overall design
' puts the different elements together

Az a group, finish and check =

| . - - -
=
@ Finish your infographic and | t :
2 ¥e 1 wErapn PprEsent -
L T TP L R e e L T
¥ “..5 .._\:.‘-"--\.r_i_l:"'_..l-_._.__ |
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The review page revises the
content of the grammar,
vocabulary and writing
sections of each unit.

. FI!E".."lE".ut":".;:llI
r ’l
4 Vocabulary  Grammar

Bl Match the words in the box with the sumbars the text with the cormact fonm
-0 of the werbis in e b,

at - attach - oursos -dreg - hard dive - hashtag
link - pasosoed - saarch -web browsor

b - reot) v - fnot) matter - ot buy
gat rid of - [not) eleass

1 ... and drop 1" ... moy old DVD player becausa Y . amy moss.

2 an application to sxplors tha Wab E'.q I‘f it did, It'd be no good bacauss 21 my
i o - CWDs ¥ damaged. 5o 1& :rmumn-llhuj-

. S e s TV s th

4 tha placs whara you save things on your stuff onCVD ary mora arywey — I'n"u
computar on pay TV. Soma peopls dﬁl‘l‘l|hﬁp=|jl'ﬂg.bi.lt

S you can ... @ fileto an emal il

& you mowe this with 3 moess

¥ you dick on this to go somawhere 3 Four of thesa sentercas ars incomect. Correct
B look for on tha Intarnet tham.

9 2 cymbal uEedin teacts 1 | saw Dan this ewening.

0 'z sooret word to antar Z I'm soary, but [don't undemstand what you'ra

Comgh z =
Hmh A e 2 Tha musaumn ks closing at Spm esery evaning.

4 | don't enjoy this holiday!
5 Why do you newer redurn my calls?
& Somathing in tha kdichen i smalling very good!

1 Halta bt ... lembairzss) whan 3 fricnd postad
soma photos of ma at the party.

Z It's ... [arnoy] when Intemet sdvarts intarrupt
you when you're reading the newspaper.

2 I'mi going to the Las Fallas festval in'alancia
reackt wesak . I'm 5o ... [excital

& What are you making? ook .. fdegust)! A Writing
5 My grandma Is 98 and sha's often ... foonfusel

Mo e ¥ Thers is & word missing in esch sentencs.
6 Dor't ba ... [slarmil! 1t's 2l srdar control and Add it in the comect place.

thara razlly s no dangar. 1 Bill 't wery sodabla. Evan, ha's got 2 ot of

T That poke abs=ys makas ma laugh, oo ... friands on Fecebook.
[3musak 2 Al considersd, | think you did wall in ypour
B Josh & realy . .. ipleasc) because ha passad kis SO,
tachnodogy soam. 2 | saw &, we showuld usa tha Intarnat kess in dass.

4 | hate this video. In spite that, | cant s1o
E Choose the comrect option. wahzhing it s F

1R'Emmmmmmﬁdﬂﬂﬂiﬂfﬂt’ ESWHT,ﬁEmm:FﬂsHEandilﬂh:d
Izsuas onling. points,

2 Why do you kasp up / on lgnodng my messages? & It seems ma that wa'me kosing tha artof
2 | think pou'm puiting / turniag Irbo 2ndntarnat COriarEaton.

addict! 7 Soma paopla sy tha lntemet has 2 bad
& Caniyou put/ matke out whiat that sign says? irfleence on ws On the othar, many peopls

5 Whain s tha now Star Wars film turnéng § comiing think i = forca for good.
out? 8 Balanoa, | think this 15 2 geeat websrtal

& When tha car hit the s, the anging bilew
out £ up.
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Vocabulary Extra

There are nine Vocabulary Extra pages which extend and reinforce
vocabulary related to the theme of each unit.

Writing Guide

Each page of the Writing Guide focuses on the genre dealt with in
the units, giving extra practice and notes on that particular genre.

Pairwork

Pairwork activities to complement the Speaking pages are
provided at the back of the book.

Steps For Teamwork

Step-by-step advice for promoting effective teamwork, which
features particularly in the Life Skills and Project sections, is given
on a double-page spread.

Language Reference

The Language Reference explains the grammar from the units
in @ more detailed way. It contains notes on form and use as
well as multiple examples of each structure to aid students’
understanding.

Grammar maps

The Grammar Maps of this course can be found in the digital
resource Digital Future and on the Cambridge teacher’s website.

Irregular Verbs

There is a useful list of irregular verbs for students’ reference.

False Friends

The False Friends section lists some of the most common false
friends in English that can cause confusion with languages spoken
in Spain.

SHAPE THE FUTURE AND KEY COMPETENCES

Key competences are a combination of knowledge, skills and
attitudes designed to help students develop language tools they
can use academically and in a wider social context. As an aid to
lifelong learning, they lay the foundations for higher-level studies
and the working adult world and have become an essential part of
the learning curriculum in Spain.

All school subjects in secondary education should contribute

to the development of the seven competences. The English
language has a direct connection to the competence of linguistic
communication, but Shape the Future offers opportunities for the
development of all competences. It also includes life skills, which
while not being part of the official curriculum, are frequently
identified as having equal importance.

The official competences are mapped in the Teacher’s Book with
icons to identify which activities are developed and in which ways.

CLC Competence in Linguistic Communication

L2L Learning to Learn

SCC Social and Civic Competence

DC Digital Competence

CAE Cultural Awareness and Expression

SIE Sense of Initiative and Entrepreneurship

CMST Competence in Mathematics, Science and Technology
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¥ Learning Outcomes
Reading: Listening: Writing:
understand and discuss an listen to and understand an write a for and against essay
article about robots and interview with a YouTuber
technology
Language: Speaking: Life Skill & Project:
practise present simple practise exchanging opinions learn about online safety and
and continuous and state create ten tips for staying safe
verbs; learn words related online

to computers and adjectives
ending in -ed and -ing
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UNIT 1 COMPUTERS AND TECHNOLOGY

The topic of this unit is computers and technology. It covers
some of the more general computer-related terminology
and then goes into subjects such as robots and YouTube in
more depth.

Learning Outcomes

Vocabulary computer words; word building (adjectives
ending in -ed and -ing)

Grammar present simple and present continuous;
state verbs

Reading understanding and discussing a text about
technology: ‘Robots and us: A complicated
relationship’

Listening listening to an interview with a YouTuber

Speaking exchanging opinions; agreeing and
disagreeing

Pronunciation t in negative auxiliaries; stress in word
families

Writing a for and against essay

Getitright the error of using the present continuous

with state verbs like want

Life skill and Project online safety; creating an infographic
about 10 tips for online safety

Key Competences

In this unit students will:

 practise vocabulary related to computers and technology. CLC, DC

« considerthe relationship between humans and robots. CLC, DC,
CAE

« practise the use of the present simple and present continuous.
GLE

« research the popularity of YouTube. CLC, CAE, DC

« express opinions about real-world issues. CLC, CAE

« discussteenagers’ use of social media. CLC, SCC, DC

 develop critical thinking skills. CLC, SCC

« explore the concept of safety online. CLC, SCC, DC, SIE

« developteamwork skills. CLC, L2L, SIE

CLC  Competencein Linguistic Communication

L2L Learning to Learn

SCC  Social and Civic Competences

DC Digital Competence

CAE  Cultural Awareness and Expression

SIE Sense of Initiative and Entrepreneurship

CMST Competencein Mathematics, Science and Technology

B8/ Class discussion
#Are you plugged in?

Use the photo as a point of departure for a class discussion. Ask

the question on the page and some or all of the extra suggested

questions below. Give students space to lead the conversation off

in other directions but staying within the theme.

« What can you see?

« What do the lines and circles represent?

« What does the phrasal verb plug in mean?

« What does it mean for a personto be plugged in /into
something?

« What areyou plugged into?

 In what ways are you connected, or plugged in, using
technology?

« How importantis it to be connected or plugged in?

« Areyou pluggedin 24 hours a day, seven days a week?

« How well do you think you would manage if you had no mobile
phone or Internet connection? What couldn’t you do?

As the discussion proceeds, write some of the key words and
phrases that come up on the board. At the end of the discussion,
you could take a photo of it, or ask students to do so. You could
show this photo at the beginning of the next class and ask students
to remember what the words and phrases were about.

Possible answers

Describe photo

A city with skyscrapers. There are a lot of lines and concentric
circles suggesting electricity or lasers.

What do the lines and circles represent?

We live in an increasingly connected world, connected by
networks, Internet, technology. The vertical lines could represent
connections via satellite.

What does the phrasal verb plug in mean?

To connect a piece of electrical equipment to a socket in another
piece of electrical equipment or to the main electricity supply.
What does it mean for a person to be plugged into something?

To get to know and receive information about something or to
start using or being involved with something. To be up-to-date
with what’s going on in the world. Example sentences:

Andy is really plugged in to the popular music scene.

We also plug into the research facilities available and license
technology from independent sources.

P See page 4 of the Workbook.
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READING

¥, Read the title and look at the photos.
Predict three things you think the writer will

mention in the text.

A Read the first paragraph only. What is its main
purpose?

a To begin a story about a special type of robot.

b To explain how robots can detect land mines.

¢ To introduce the idea of robots having rights.

Read the complete text quickly. Match the titles
(a—d) with the paragraphs (1-4).

a How robots teach themselves.

b Is it OK if robots ‘die’ as part of their job?

¢ We need to make some difficult decisions about
robots.

d Robots may need the same rights as humans, says
the EU.

n ® > 1.01 Read the text again and listen. Are the
following statements true or false? Justity your
answers with words from the text.

1 Land mines no longer cause many deaths every
year.

2 The person stopped the experiments because he
didn't like what was happening.

3 Isaac Asimov created the foundations for today'’s
robotics.

4 In the EU, some robots have the right to be
repaired.

5 Robots can learn by looking at examples.

6 The writer thinks the way society will treat robots
in the future is clear.

E Match the words from the text (1-5) with the
meanings (a—e). Use the Tip to help you.

1 ban (paragraph 1) a sadness / sympathy

2 huge (paragraph 1) b a good idea
3 obey (paragraph 2) c very big

4 sensible (paragraph 3) d prohibit

5 pity (paragraph 4) e follow

| When you match words from the text with their
meanings, check your answers by replacing

@ the original word in each sentence with the

meaning you've chosen. Ask yourself: ‘Does the
sentence make sense with this new word?’

6 — Unit 1

Phrasal verbs

Choose the correct meaning for the phrasal
verbs highlighted in the text.

1 deal with find an answer to or take action /

talk about
2 blowup move/ explode
3 keep on continue / start

4 come out appear/ write
5turninto replace / become

6 make out detect or understand / create

Complete each sentence with the correct form of a
phrasal verb from Exercise 6.

1 Be careful! The bomb is goingto ... !

2 | can't ... the price on this label. Can you read it?

3 | know it’s a difficult situation, but we need to ... it.
4 When did this song ... ? Was it last month?

5 | don't like stories of animals who ... humans.

6 Even though John was tired, he ... running.

E (‘D Critical Thinking

Discuss the questions in pairs.

1 Do you think robots should have rights? If so, what
kind of rights?

2 In the future, robots will probably do many jobs
that humans do now. Do you think this is a good
or bad thing?

12 - Unit 1. Computers and Technology




In this section, students read a magazine article. Robots and us:

A complicated relationship examines the issue of whether robots
should have rights, like humans. The photo makes a reference to
the famous detail in Michelangelo’s painting in the Sistine Chapel in
the Vatican where God reaches out to Adam to give him life. In this
case, Adam s a robot and a human being takes the role of God.

In this section, students practise predicting content, reading for
gist and matching paragraphs to their titles, focusing on specific
information, guessing the meaning of new vocabulary from context
and developing critical thinking skills.

Optional activity

Books closed. Tell students to calculate how much time they
spend using technology in a typical day, and to make a note of
what they use. Ask for volunteers to tell the class and encourage
them to respond to each other.

1 0. | Putstudentsin pairs. Ask them to read the title of the
article, look at the photo and make predictions about the content
of the article. Monitor and help them get their ideas across.
Encourage students to explain or give reasons for their ideas. Ask
for suggestions around the class. Write key words and phrases on
the board but do not give feedback at this stage.

Answer

Students’ own answers.

2 Ask students to read the first paragraph of the text and identify
the main purpose of the paragraph. Check understanding of
landmines. Ask a volunteer to give the answer and explain why they
chose it giving evidence from the text.

Answer

¢ This true story raises an interesting question: Do robots, like
humans, have basic rights and obligations?

3 Ask students to read the paragraph titles a-d and check
vocabulary if necessary. Give students about three minutes to
read the rest of the article. Ask them to match the paragraphs with
the titles and check their answers with a partner. As you check
answers, ask students to give examples of key words and phrases
which helped them decide on the correct title. Ask them to check
their predictions from Exercise 1. Ask Who guessed correctly what
the text was about? and for a show of hands. Nominate individuals

to give a very brief summary of the text.

Answers
1b 2d 3a 4c

4 o > 1.01Ask students to read questions 1-6 and to think about
key words and phrases to direct their reading. Play the audio.
Monitor and help as necessary before putting students into pairs
to compare their answers. Ask for volunteers to give answers and
justify their answers from the text.

Answers

1 False. Every yearthousands of people die or are badly injured
because of them.

2 True. The treatment of the robot was, in his words,
‘inhumane’!

3 False. In a short story which came out in 1942, science-fiction
author Isaac Asimov proposed three basic Laws of Robotics.

@ Read the tip aloud. Ask students if they use this strategy. Tell

UNIT 1

4 False. The EU is actually discussing proposals which include
ideas such as robots ... having the right to be repaired if they
are damaged.

5 True. They can learn independently by analysing thousands of
pieces of data.

6 False. There are no easy answers to these questions.

them that when they substitute a word with a definition they
should focus on the meaning within the sentence.

5 Ask students to identify the types of word in Column 1: noun,
verb, or adjective. Point out that ban (a prohibition or to prohibit)
and pity (a feeling of sadness or sympathy for someone else’s
sadness or bad situation or to feel sorry for someone) could be either
nouns or verbs. They will need to look at the context to decide
which types of words they are. Ask students to do the exercise.
Check the answers and tell students to make a note of the words
and their definitions in order to build and extend their vocabulary.

Answers
1d 2c 3e 4b 53

Phrasal verbs

5> Ask students to read the definitions of the phrasal verbs,

- then read the sentences where they appearin the text
(highlighted in yellow) to see them in context. Monitor and
help as necessary before putting students in pairs to compare
their answers. Ask for volunteers to give answers and the
class to check before feeding back as you go through each
of the verbs. Give more example sentences with the verbs if
necessary, e.g. The government should deal with the problem
of unemployment. The car blew up when it hit the wall. My
brother kept on asking me questions. His new book is coming
out next month. What started as an enjoyable holiday turned
into a nightmare. | couldn’t make out what he was saying.

Answers

1 find an answer to or take action 2 explode 3 continue
4 appear 5 become 6 detect or understand

T Tell students to refer back to Exercise 6 and to the text if
necessary. Tell them to make a note of the words and their
definitions in order to build and extend their vocabulary. They
should also record the way to use them: deal with and turn into
are inseparable, so the object always follows the particle; blow
up and make out are separable, so if the object is a pronoun, it
comes between the verb and the particle - blow it up, make it out;
keep on is usually followed by the -ing form of the verb; come out
Is intransitive, so it does not have an object. Ask for volunteers to
make more sentences using the phrasal verbs.

Answers

1 blowup 2 makeout 3 dealwith 4 comeout 5turninto
6 kept on

Optional activity

Put students into pairs to test each other on the meaning of the
words in Exercises 5 and 6. One student gives a definition and
the other student supplies the correct word.
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ROBOTS
TAND St

1" There are millions all around the
world, and every year thousands
of people die or are badly injured
because of them - but you never

5 see them as they are usually hidden

underground. We're talking about
landmines. Many countries want

to ban them, but detecting and
deactivating mines Is very dangerous

o work. To deal with this problem,

one scientist had a brilliant idea:
building a robot with many legs,
like a huge centipede. As the robot
advances and goes over a mine, the

5 mine blows up and the robot loses

a few legs. It then keeps on moving,
finding more mines until it doesn't
have any legs left. In tests this robot
worked perfectly, but ... the person

20 In charge stopped the experiment

because the treatment of the robot
was, in his words, ‘inhumane’! This
true story raises an interesting
question: do robots, like
humans, have basic

L rights and
\ obligations?
N

L

- |

o
oy,

p

[

I.I 1'_.

/

~ .

40

2" The idea is not a new one. In
a short story which came out in
1942, science-fiction author Isaac
Asimov proposed three basic Laws
of Robotics: a robot may not injure
a human being, a robot must obey
orders and a robot must protect
Its own existence. Now, In the

215 century, this science fiction

Is gradually turning into science
fact. As robots are becoming more
Intelligent, the European Union

Is considering giving them a new
status of ‘electronic person’, with
specific rights. The EU Is actually
discussing proposals which include
ideas such as robots owning and

5 spending their own money, and even

having the right to be repaired If
they are damaged, just like we go to
hospital when we are |ll.

3" Although not everyone agrees

50 that 1t's sensible to treat robots as

people, there Is no doubt that they
are becoming smarter. Through
‘machine learning’, they can

learn independently by analysing

55 thousands of pieces of data

which they save in their memory.
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For instance, it isn't possible to
programme a computer to make out

all the different types of the letter
A: capital A, small a, a written in an

O unusual font, etc. However, thanks

to machine learning, computers can
search thousands of documents and
earn to identify the first letter of
the alphabet themselves.

4> Despite advances in technology,
robots still can't experience
emotions — at least, for now.
However, some robots are able

to recognise human feelings and

'O react appropriately. So, in a sense,

they already possess emotional
Intelligence. It Is clear that the
emergence of this new generation
of robots Is creating some difficult

'5 moral problems: Should robots have

certain rights? Is it healthy for us
to feel pity for them? How ‘human’
do we really want to make them?
Unfortunately, there are no easy

0 answers to these questions.

Culture spQt

According to a recent study,
almost 50% of jobs in the
USA might disappear in 20
years because of advances
in automation and artificial
intelligence.

Computers and Technology
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Fast finishers

Ask fast finishers to write three sentences, each one with a word
from Exercise 5 or 6. Ask for volunteers to read their sentences
to the class but leaving a space for the word. Other students
guess the missing word.

8 (T) critical Thinking Ask students to discuss the questions

in pairs or small groups. Monitor and help if necessary. Ask for
volunteers to share their ideas and conclusions with the class.

1 Encourage students to think about what rights humans have and
whether any of them should be applied to robots. They could also
consider the other two questions asked in the final paragraph of
the article: Is it healthy for us to feel pity for them? How ‘human’ do

we really want to make them?
2 Tell students to read the Culture Spot on page 7. Ask them to

think about what jobs robots could and could not do and why
this might be a good or bad idea. Students’ views on these two
questions could lead into a class discussion. You could use the
ideas in the weblinks in the Teacher’s Resource Bank to aid this
discussion.

Answers

Students’ own answers.

» See pages 6-7 of the Workbook.

» See the Teacher’s Resource Bank Unit 1 for extra Reading Practice.

UNIT 1
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GRAMMAR

Present simple

and present continuous

Look at the sentences. What tense is each of the n > 1.02 Complete the blog post with negative
underlined verbs? What is each tense used for? auxiliary verbs. Then listen and check.

Every year thousands of people die or are badly

injured because of them. Blog Stigicie life

The European Union is considering giving them a
new status of ‘electronic person’.

E Read the sentences (1-7) and match the underlined

@®©.CDs - what are those?

phrases with the uses (a—g). - ~
1 I'm watching the film Blade Runner 2049 tonight. b

2 Land mines kill many people every year. I'm getting rid of my CD player. It ... work

3 Do we really want to design robots that can any more, but I2... getting a new one. I
understand emotions? mean, what’s the point? I 2 ... listen to CDs

4 My mum isn't working this week because she’s ill. now. People * ... buying music in shops any

more — nowadays, everyone downloads stuff.
It’s much better — you ° ... have to buy the
whole album, just the tracks you like. And

5 This robot switches off every night to save energy.

6 You're making a lot of noise! Please stop!

7/ The technology exhibition opens at Yam tomorrow. anyway, some bands ¢ ... releasing their
stuff on CD any more. Some people say
a an activity happening now the quality of downloads

isn’'t so good, but it
’ ... matter to me.

To be honest, 12 ...
d a state — likes, thoughts, hopes and desires even notice the

e a future timetable difference.

b a permanent or long-term fact

c something which happens regularly

f a definite future plan

g a temporary situation

» Language Reference > see pages 154-155 g
Pronunciation:

Complete the sentences with the correct present fin negative auxiliaries

tense form of the verbs in brackets.

E « > 1.03 Listen and repeat the phrases from

1 Mike ... ltalian at the moment. (learn : ) _ , .
( ) Exercise 4. How is the t in the negative auxiliaries

2 My sister ... talking to her friends in the USA on pronounced?
Skype. (like)
3 | ... anew computer this week. (get) B Write complete sentences. Use the present simple

4 The science programme ... at 8 o'clock. (start) or continuous.

5 All the people at that table ... on their mobile 11/ not go / to the match / tonight
phones! (speak) 2 Jamie / always watch / TV / in the evening
6 Computers nowadays ... less space than before. 3 Why / those people / shout?
(occupy)

4 The shop / not close / until 10 o'clock / tonight

7 M ften ... when sh d film.
y mum often ... when she sees a sad film. (cry) 5 Rick / not have / a good time / on holiday / this

8 Dan ... at his uncle’s house next weekend. (stay) week

6 your sister / want / to come / with us?

7 Jake / usually do / his homework / on time

8 Why / Chloe ride / your bike?

8 — Unit 1
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Present simple and present

_ continuous

@Grammar map

1 Tell students to look at the two sentences taken from the article
on page 7. Ask for volunteers to name the two verb tenses and say
why each tense is used.

Answers

die: present simple; to describe something which happens
regularly.

is considering: present continuous; to describe an activity
happening now.

2 Read the instructions. Ask students to read sentences 1-7 and
the uses a-g. Do the first item as a class and then ask students to
continue individually. Put them into pairs to compare their answers
before checking the answers with the class. Tell students to look at
the Language Reference section on pages 154-155.

Answers
1f 2b 3d 4g 5c 6a 7e

3 Ask students to read sentences 1-8 and check vocabulary as
necessary. Remind students to pay attention to the situation

and the subject(s). Monitor and check for accuracy. Nominate
individuals to say the complete sentence to give answers. If a
student makes a mistake, give them the opportunity to self-correct
before correcting yourself.

Answers

1’s learning 2 likes 3’m getting 4 starts 5 are speaking
6 occupy 7cries 8’sstaying

4 of > 1.02 Ask students to read the blog post, ignoring the spaces,
and to say why the writer is unhappy with CDs. Look at the first
item as a class, pointing out that students need to choose between
the auxiliaries be and do, and then give the correct negative form.
Play the audio so that students can check their answers.

Answers

1doesn’t 2’ mnot 3 don’t 4aren’t 5don’t 6 aren’t
7 doesn’t 8 don’t

UNIT 1 GRAMMAR

Pronunciation: tin negative auxiliaries

5 o > 1.03 Write n’t on the board. Ask students to listen to the
pronunciation of the t. Play the audio. Elicit that the tis not
audible, instead it is replaced by a short silence (a glottal stop).
Play the audio again for students to repeat the phrases.

Answer

The tis not pronounced.

P The audioscript can be found on page 306.

6 In this exercise, students have to write complete sentences using
the present simple or continuous. Remind them that they have

to first think about the meaning of the prompts to decide which
tense to use. Then they should think carefully about the form of
the verb: Is it positive or negative? Is it affirmative or a question?
What or who is the subject? Ask students to complete the exercise
individually. Put them into pairs to check their answers before
checking with the class. They can also refer to the Language
Reference section on pages 154-155.

Answers

I’m not going to the match tonight.

Jamie always watches TV in the evening.

Why are those people shouting?

The shop doesn’t close until 10 o’clock tonight.
Rick isn’t having a good time on holiday this week.
Does your sister want to come with us?

Jake usually does his homework on time.

Why is Chloe riding your bike?

o ~NOoOOUK A WN M-

7%\ : L
o_o Collaborative learning tip

Equal groups. Using equal groups does not mean putting all
the high-level students with beginners. It means forming groups
that include students of all levels and abilities. Emphasise that
each student in a team has something to contribute to the
overall success of the group. Without one, all do not succeed.

Optional activity

Students work in groups of three. Student 1 tells Student 2
something she / he does every day or something she / he is
doing now. Student 2 then reports this to Student 3. Students
take turns to be Student 1, Student 2 and Student 3.

Fast finishers

Fast finishers choose five sentences in Exercise 3 to change into
the question form.

Unit 1 . Computers and Technology - 17
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State verbs | > 1.04 Complete the text with the correct form of

the verbs in brackets. Then listen and check.

Below are five groups of state verbs. In each group,
find the word which does not belong and say why.

1 verbs that express beliefs believe, know,
talk, understand

like, eat, hate,

2 verbs that express feelings orefer

. want, wish, hope,
3 verbs that express desire P

jump
sound, taste, go
4 verbs that express a sense ’ : 2%
look
5 verbs that express belong, own,
possession have, take

E We do not usually use state verbs in continuous
tenses. Correct the sentences.

1 Are-youunderstanding this article?

Do you understand this article?

The death of the pay phone

Pay phones were once an essential way of
keeping in touch when you were on the move.

2 Is-she-preterring Twitter or Facebook? But now they ' ... (disappear). These days, it
3 Ed Sheeran’s new song is-seunding great! 2 ... (seem) that almost everybody ® ... (have)
4 He isnt-wanting to go out tonight. a mobile phone, and hardly anybody * ... (use)

5 How are-yeu-knewing Francis? pay phones any more. It ° ... (cost) a lot to
| maintain them and phone companies no longer

6 Your new dress isteeking lovely! ¢ ... (want) to pay for this. In Britain, they 7 ...

b Language Reference » see page 155 (remove) the famous red phone boxes from

the streets. There are only a few left, and most
of those 8 ... (not work). Nothing ? ... (stay) the
same forever, of course, but it's sad because the

10 - |
We say: streets 1° ... (not look) the same without them!

// He doesn’t want to go out tonight.
X He isntwanting to go out tonight.

Look at the prompts below. Write them as a
complete conversation.

ﬂ The verbs below have two different meanings: one 1 A: Hil What / you / do / ?
is a state, the other one is not. Choose the correct

state meaning. B: watch / DVD

2 A: What/?
B: new / Bond film

3 A: Who / watch / with /you / ?

1 have: own / consume or do
2 see: notice with the eyes / meet

3 think: use the brain to plan something, solve a

oroblem or understand a situation / believe B: No one!
4 look: observe / appear 4 A: What / think of / the film / ?
B: No / like. Where / you / phone from / ?
m Four of these sentences are incorrect.
5 A: bus
Correct them.
B: Where / go /?
1 What are you thinking of the new iPhone? J
6 A: gym

2 You're quiet —what are you thinking about?

B: How often/you/go/gym/?
3 Are you seeing Ben at the weekend? Y 90/ 9y

/ A: every evening!
4 Are you seeing that red picture on the left? ! )

5 Emma’s having a new smartphone. m Read out your conversation from Exercise 12

6 This shop is looking interesting! with a partner. Then improvise another similar
conversation.

[lComputers and Technology} 9
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I Explainthat some verbs are called state verbs and can be
grouped together according to their meaning. Read the instructions
and do the first item with the class, then put students into pairs to
continue. Ask for volunteers to give answers and explain why the
verb does not belong.

Answers

1 talk, because it does not express a belief

2 eqt, because it does not express a feeling

3 jump, because it does not express a desire

4 go, because it does not express a sense

5 take, because it does not express possession

8 Explain that state verbs are not usually used in continuous
tenses. Read the instructions and look at the example with the
class. Ask for volunteers to correct the sentences. Tell students to
look at the Language Reference on page 155.

Answers

2 Does she prefer 3 sounds 4 doesn’twant 5 do you know
6 looks

O Ask for a volunteer to explain the mistake (want is a
| state verb expressing a desire, so it is not used in the
continuous tenses).

9 Explain that some verbs have two different meanings. One of
them is a state, but the other is not. Students should choose the
state meaning in each item. Do the activity together as a class.

Answers

2 notice with the eyes 3 believe 4 appear

Optional activity

Put students into pairs and ask them to write two sentences for
each verb, one as a state verb and one as a non-state verb, using
the present continuous, e.g. She has two sisters. She’s having
lunch. Ask for volunteers to read their sentences to the class.

10 Ask students to read the sentences and identify the verbs. Do
the first item with the class, eliciting or explaining the meaning of
think in the context. As you check answers, ask students to explain
the meaning of the verb in each sentence.

Answers

1 areyot-thinking doyou think 2+ 3 4 Areyouseeing Do
you see 5°’shaving has (got) 6 istooking looks

UNIT 1

11 & > 1.04 Ask students to complete the activity individually. Tell
students to check subject-verb agreement before asking them to
compare their answers in pairs. Play the audio, pausing after each
space for students to check their answers.

Answers

1 ’re disappearing 2seems 3 has 4uses 5costs 6 want
7’reremoving 8 don’t work 9stays 10 don’t look

Optional activity

Ask students, in pairs, to make sentences about other things
which very few people do or use nowadays, e.g. using paper
diaries and address books, sending hand-written letters,
making photo albums. It might be a good idea to find online
Images of some obsolete or near obsolete things. Encourage
them to use state verbs in their descriptions where appropriate.

12 Choose two strong students to ask and answer the first
question of this phone call. Tell students to continue individually.
Let students compare answers before giving feedback.

Possible answers

1 A: Hi! What are you doing?

B: I’'m watching a DVD.
2 A: What are you watching?

B: I’'m watching the new Bond film.
3 A: Who’s watching it with you?

B: No one (is)!
4 A: What do you think of the film?

B: | don’t like it. Where are you phoning from?
5 A:I’'m phoningfrom the bus.

B: Where are you going?
6 A:I'm goingtothe gym.

B: How often do you go to the gym?
7 A:1go (there) every evening!

13 w1 Ask students to read the conversation with a partner and
then improvise another one. Write the question words on the board
and give an example. Ask a strong student to play the role of A.
Example:

A: What are you doing?

B: I’'m playing a game.

A: What are you playing?

B: I’'m playing Scrabble.

A: Who’s playing it with you?

B: My sister (is). Where are you phoning from?

A: I’m phoning from a café.

B: How often do you go there?

A: 1l go (there) about once a week.

Encourage students to speak naturally. Ask for volunteers to share
their phone conversation with the class.

» The grammar is reviewed on page 18. The Language Reference
section can be found on pages 154-155.

P See pages 8-9 and 13 of the Workbook.

P See the Teacher’s Resource Bank Unit 1 for extra Grammar
Practice.
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VOCABULARY

ye

http://www.cambridge.org/

¢ 4 I 4

Match the words in the box with a—j. Check the
meanings of the two extra words.

at - attachment - blog - cursor - folder - hard drive
hashtag - icon - link - password - web browser - window

l Remember nouns and verbs which often go
together: folder— open, close, save. Remember
that the verb usually comes before the noun:

G #

open a folder.

Add the words from Exercise 1 to the lists below.

You can ...

1 open it. = attachment ...,
2 clickonit. —

3 type it. —2

4 read it. —>

Match seven verbs from the word-cloud with
the meanings (1-6).

search ' 2 oress
emall =~ ,i¢ach

type

1 Move something across the screen with the cursor.

ONES

2 Put something on an Internet page so everyone
can see It.

3 Look for something on the Internet.
4 Add a file to an email message.

5 Take a file from the Internet and put it on your own
computer.

6 Press on a button on your mouse or on the screen.

10 — Unit 1

-
[ ) )| Username 4
.

n ‘ > 1.05 Complete the sentences with verbs from
Exercise 3. Then listen and check.

1 You can select a piece of text, c... itand p... it into
a new document.

2 You can p... a photo on Facebook and s... it with
your friends.

3 To o... our web page, just c... on this link.
4 D... the programme and i... it on your computer.
5 To d... the file, simply d... it into the recycling bin.

6 You have to t... in your password before you can
e... the site.

7 You can s... for an image on the Internet and s... it
on your computer.

8 Don't forget to a... your CV before you p... 'send’!

15 ﬂ Choose a topic and ask a partner to explain

some of the things you have to do.

1 You want to send an email with some photos.

2 You want to collect information about a certain
topic from the Internet.

3 You have a new computer. There are no
programmes on it.

Phrasal verbs

H Complete the sentences with the correct
form of the verbs in the box.

blow - deal - turn - come - make - keep

1 Matt ... on talking about his new girlfriend.
It's so boring!

2 | think you're going to ... into a video game
addict! Be carefull!

3 Don't put metal objects in a microwave. They
might ... up.

4 | can't ... out your handwriting — it's terrible!
5 Beyoncé's new album ... out next week!

6 Don't worry. We're going to ... with your
computer’s virus right now!
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Target vocabulary

Computer words

at folder link
attachment hard drive password
blog hashtag web browser
cursor lcon window
Verbs

attach email save
click enter search
close install send

cut open share
delete paste type
download post

drag press

1 Read the instructions. Put students into pairs to do the activity.
Nominate individual students to give answers and help with
pronunciation as necessary. Ask students for a definition of icon
and blog.

Answers

acursor bharddrive clink dat efolder fweb browser

g attachment h hashtag ipassword jwindow

Two extra words: icon — a small picture or symbol on a computer
screen that represents a programme or function; blog - a
personal web page updated regularly

@ Read the tip aloud and ask students how they can use this
information to help them remember phrases (record words
together in their notebooks).

2 Check that students understand the meaning of the verbs. Look
at the first example and then ask students to continue individually
before comparing in pairs.

Possible answers

1 attachment, folder, window
2 link, icon, attachment

3 password, hashtag, blog

4 attachment, blog

3 Ask students to look at the words in the word-cloud and say
what part of speech they are (verbs). Read the instructions and
do the first item together. Ask students to continue the activity

individually. Note that there are two possible answers for
number 2.

Answers

1drag 2share/post 3search 4attach 5 download 6 click

Fast finishers

Ask fast finishers to write definitions for the other words and
check them in an online dictionary. Ask them to read their
definitions to the class and the class to guess the correct word.

UNIT 1

4 & 5 Read the instructions and do the first item together. Ask
stu dents to continue individually before comparing their answers
with a partner. Ask for volunteers to read the complete sentence
and see if the class agrees before playing the audio. Pause after
each sentence to give students time to check.

Answers

1 cut, paste 2 post, share 3 open, click 4 Download, install
5 delete, drag 6 type, enter T search,save 8 attach, press

Optional activity

Ask students to make a list of the five things they do most, using
verbs from the word-cloud in Exercise 3.

5 1! Read the instructions and the three topics. Put students
into pairs or threes. Each student should choose a different topic.
Students ask their partner to explain the process involved in their
choice. Monitor and give help if necessary.

Phrasal verbs

& Refer students back to the Phrasal Verbs box on page 6.

- Ask students to do the exercise individually before checking
their answers with a partner. Ask for volunteers to read the
complete sentences aloud.

Answers

1 keeps 2turn 3 blow 4 make 5comes/iscoming 6 deal

Optional activity

Give students the following computer-related vocabulary: boot
(v), keyboard (n), laptop (n), software (n). Askthem to check the
meaning of the words in their online dictionaries and to write a
sentence using each one.

P The target vocabulary is reviewed on page 18 and further practice
is featured in the Vocabulary Extra on page 132.

P See pages 5 and 13 of the Workbook.

P See the Teacher’s Resource Bank for extra Vocabulary Practice.
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How often do you go on YouTube? What do
you watch or listen to on it?

E What do channel, subscriber and views mean?

Think about what you are going to hear before
@ you listen. Use the information available to you
on the page (words, pictures) for more clues.

.06 Listen to the first part of an interview with
Kyle. Which person or people in the photos (a—d)
would be the most interested in his channel?

n > 1.07 What do you think Kyle will talk about in

the rest of the interview? Choose four from the
ideas below. Then listen and check.

a online contact with subscribers

b the kinds of tips he gives in his blog
c if he makes money

d his one moment of fame online

e different types of YouTubers

f when he makes his videos

E > 1.07 Listen to the rest of the interview again.
Choose the best option.

1 What does Kyle say about interacting with people
online?

a He hasn’t really got time for it.
b He'd like to do more of it.
c He likes it.

d It can be good, but it depends on the person.

2 Which of the following statements is true?
a Kyle is making a lot of money from his channel.

b Kyle is sad that he isn"t making more money.

c Kyle started his channel to make money.

surprise.
3 What sentence best describes what Kyle does?

a He uploads new content occasionally.

UNIT 1

d Making money from the channel has been a nice

| Read these extracts from the interview.
Choose the correct meaning for the
underlined idioms.

1 A lot of people are starting YouTube
channels because they hope to make a living
from them.

a getajob
b earn enough money to live

2 | am making a bit of money ... but I'm not
exactly rolling in it!

a making a lot of money
b becoming famous

3 | really hope you make it big one day on
YouTube.

a spend a lot of money

b become very successful

Discuss the questions in pairs.

1 What do you think Kyle could do to make it big as
a YouTuber?

2 Would you like to have your own YouTube channel?
Why/Why not?

3 Why do you think YouTube is so popular?

(R DigiQuest

b He thinks a lot about how to get new subscribers.
c He treats his YouTube channel like a full-time job.

d He's constantly planning new content to upload.

Computers and Technology' 11
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In this section, students listen to an interview with a YouTuber on
a university radio station. Kyle Richards talks about video games,
which are the subject of his channel, his subscribers and the
day-to-day life of a YouTuber.

Students practise predicting content, listening for gist and specific
details and identifying attitude.

1 w1 Ask students how often they watch videos on YouTube. Put
them mto small groups to discuss what they watch and listen to
before asking them to share their answers with the class. Ask if any
of them follow any particular YouTube channels.

2 Students will hear the words channel, subscriber and views
during the interview. Ask them to use an online dictionary to find
the meanings if necessary.

Answers

channel - the transmission of a particular company or
organisation that appears on television or radio, or a particular
video-streaming service

subscriber - someone who pays to regularly use a product or
service (like Netflix, etc).

views — the amount of times people watch something on the
Internet

3 o > 1.06 Ask students to look at the pictures and say what each
person is mterested In. Then read the instructions and play the
audio.

Answer

The people in photo b.

» The audioscript can be found on page 306.

@ Read the tip aloud and remind students to use all the
available information - words, pictures, titles, etc. Ask
students why it is a good idea (It helps us remember topic
vocabulary so it is easier to understand when we hear it. It
helps us to focus on the topic.)

4 of > 1.07 Ask students to read sentences a-f. Put them in pairs to
dlscuss thelr predictions. Play the audio so they can check if their
predictions are correct. Check the answers with the class.

Answers

a, c,ef

5 o > 1.07 Ask students to read the questions and answers and
check they understand the vocabulary. Point out that they should
focus on listening for detail. Play the audio again for students to
complete the activity. Students check their answers in pairs before
checking the answers with the class. This could lead into a class
discussion about which video games they enjoy playing.

Answers
1c 2d 3a

» For more information about video games on YouTube go to the
Teacher’s Resource Bank.

» The audioscript can be found on pages 306 and 307.

UNIT 1

5 This exercise practises idioms used in the interview. Put
students into pairs to discuss the meanings. Monitor and help
students if necessary. Check the answers with the class and
tell them to record the new vocabulary in their notebooks.
Example sentences:

Make a living: John makes a living from painting houses. Can
you really make a living by selling jewellery?

Be rolling in it: If they can afford a yacht, they must be rolling
init. Is he rich? He’s rolling in it!

Make it big: | always knew that one day I’d make it big.

After twenty years of doing the lottery he finally bought the
winning ticket and made it big. Note that in this expression,
big is used as an adverb.

Answers
1b 2a 3b

7 (T) critical Thinking Put students into small groups to discuss
the questions. Ask one student in each group to keep a note of the
ideas and opinions. Monitor and encourage students to explain
their ideas and opinions with examples. Ask the groups to share
their answers with the class and encourage a class discussion
about YouTube.

(R DigiQuest

7| Students do an online search. Tell them to type ‘most
viewed videos on YouTube’ into a search engine. They should
find statistics about the most viewed videos of all time,

the most viewed music videos, and today’s / this week’s /
this year’s most viewed videos. Put students into pairs to
compare and discuss their answers. They will probably find
that the five most viewed videos are all music videos. Ask
them if this surprises them and why / why not.

P See page 10 of the Workbook.

» See the Teacher’s Resource Bank Unit 1 for extra Listening
Practice.
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VOCABULARY

Adjectives ending in -ed and -ing

o« > 1.08 Look at the photos. Then listen and answer
the questions.

1 Who is annoyed and why?
2 Who is amused and why?
3 Who is frightened and why?

m Do you use emojis in texts, emails, instant
messages, etc.? Which ones do you use? Tell a
partner.

False friends N

disgusted / embarrassed

Translate these sentences into your language.
The teacher was disgusted with the students’
behaviour.

He feels embarrassed when she talks to him.

Match the adjectives with the emojis. More than
one answer is possible.

alarmed - amused - annoyed - confused - disgusted
embarrassed - excited - pleased - surprised - worried

n Which feelings in Exercise 3 are positive and which
are negative?

We use -ing adjectives to describe things and
@ -ed adjectives to describe feelings. You hear an

amusing joke. — You are amused.

m Work with a partner. Write an example with
the -ing form of each adjective in Exercise 3. Then
compare with a different partner.

All the lights went off during the storm. It was very
alarming.

12 — Unit 1

u Complete the second sentence with an -ed or -ing
adjective so it has the same meaning as the first one.

1 Computer games don't interest me.
I‘'m not ... iIn computer games.

2 News of political corruption no longer
astonishes me.

| am no longer ... by news of political corruption.

3 Some of these wildlife documentaries really
amaze me.

I'mreally ... by some of these wildlife
documentaries.

4 Some of the images in this news report may shock
viewers.

Viewers might find some of the images in this news
report ... .

5 Some short films on YouTube really entertain me.
Some short films on YouTube are really ... .

6 Zombie films frighten my little brother.
My little brother is ... by zombie films.

7 Motor racing on TV bores me so much!

Motor racingon TVisso ... !

» Language Reference > see page 155

Pronunciation:
stress In word families

#l > 1.09 Listen to the stress in the word families in
the box. Then practise saying the words yourself.
Find more -ed and -ing adjectives on this page with

the same stress patterns.
Verb -ed adjective -ing adjective

alarming ® ® «
exciting e @ e

alarmed » ®
excited o @ e

alarm = @
excite ® ®

E o > 110 Listen to the groups of words. Choose the
word with a different stress pattern.

1 alarming relaxing  interesting amazing
2 disgusted  surprised annoyed confused
3 frightening worrying interesting astonishing

4 surprised  tired alarmed depressed

n E‘ Imagine a whole day in which everybody's

Internet and mobile phones have stopped
working. Work with a partner and imagine people’s
reactions.

People are annoyed because they can’t look things
up on the Internet.
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Target vocabulary

entertained / entertaining
excited / exciting
frightened / frightening
interested / interesting
pleased / pleasing
shocked / shocking
surprised / surprising
worried / worrying

alarmed / alarming

amazed / amazing

amused / amusing

annoyed / annoying
astonished / astonishing
bored / boring

confused / confusing
disgusted / disgusting
embarrassed / embarrassing

1 o > 1.08 Tell students to look at the photos and read the
questlons before playing the audio. Ask students to compare their
answers in pairs before checking them with the class.

Answers

1 Clarais annoyed because she can’t get on Facebook.

2 Tom is amused because he thinks his sister spends too much
time on Facebook.

3 Rex s frightened because he doesn’t like storms.

» The audioscript can be found on page 307.

2 1| Putstudentsinto pairs to discuss their use of emojis before
brlnglngthe class together for feedback.

Translate the sentences with the class and discuss why

disqgusted and embarrassed are false friends. Disgusted is a

much stronger word than the Spanish translation, whereas

embarrassed has a completely different meaning.

« Disqgusted means feeling extreme dislike or disapproval of
something.

« Embarrassed means feeling ashamed or shy.

Example sentences:

She was disqusted at the way they treated their children.

| was too embarrassed to admit I’d forgotten.

\ J

3 Ask students to match the adjectives with the emojis, using an
online dictionary if necessary.

Possible answers

a embarrassed b surprised cannoyed dworried e disgusted
f amused g pleased h excited iconfused jalarmed

4 Ask students to decide which feelings are positive, which are
negative and if any are neutral and then compare their ideas.

Answers

Positive: amused, pleased, excited

Negative: embarrassed, annoyed, worried, disgusted, confused,
alarmed

(Neutral: surprised)

UNIT 1

@ Read through the information with the class. Point out that

-ed endings are used to talk about feelings or reactions, so
they can only apply to people or animals, never to things.
Compare annoyed to angry. We can say an angry |/ annoyed
person or an angry / annoyed dog but not an angry / annoyed
table. The -ing form refers to a quality that can be ascribed to
athing, e.g. a boring book, an exciting film, a tiring day.

5 @1 Read theinstructions and go through the example with the
class Ask students to continue individually. Put students into pairs
to compare answers and ask for volunteers to read some of their

sentences. The class decides whether they are correct or incorrect.

Answers

Students’ own answers.

6 Readtheinstructions and do the first item with the class.
Monitor and help as necessary as students continue individually.
Tell students to look at the Language Reference on page 155.

Answers

1 interested 2 astonished 3 amazed 4 shocking
5 entertaining 6 frightened 7 boring

7 o > 1.09 Ask students to listen and notice the stress pattern.

Play the audlo and check their initial ideas. Play the audio again
for them to practise saying the words. Point out that the -ed
ending is not a new syllable in alarmed, but it is in excited. You only
pronounce -ed as a new syllable if the verb ends with the sounds
/t/ or /d/. Ask students to say more word families for the new
vocabulary, e.g. disqust - disgusted - disqgusting, etc.

Answers

e® surprised, annoyed, confused, amazed
e ® o disgusted, embarrassed, astonished, disgusting, surprising,
annoying, confusing, amazing, amusing, exciting

8 i > 1.10 Play the audio. Ask students to identify one word in
each group that has a different stress pattern. Play the audio so
they can check their answers. Play it again pausing after each word
so students can repeat the words.

Answers

1 interesting 2 disgusted 3 astonishing 4 tired

9 B! Read the instructions and ask for a volunteer to come up
Wlth a sentence. Give students three minutes to write notes in
pairs. Encourage them to use the adjectives from this vocabulary
section. Tell students to swap partners and compare ideas before
bringing the class together.

Answers

Students’ own answers.

P The target vocabulary is reviewed on page 18 and further practice
is feature in Vocabulary Extra on page 132.

P See pages 11 and 13 of the Workbook.

» See the Teacher’s Resource Bank Unit 1 for extra Vocabulary
Practice.
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HACKER GETS 15 YEARS!

: ey -
Hacker jailed for publishing military secre

James
Have you heard this story about the hacker?

Maya
Yeah, | think it's really disgusting!

What — publishing state secrets?

Key language

No, I'm not worried about that. | don’t think he — or
she — should go to prison for it. That's all. What
about you? What do YOU think?

Asking What about you?
for opinions [EpYEVIPYCIL=1Y,

What do you think?

I'm not sure. | mean, what it someone could use the

information to attack us? | find that a bit worrying. g think / believe / feel that

opinions 'm afraid | don't agree with you / that

(don't) agree (with you / that)

Well, personally, | don’t think it's the hacker’s fault.
In my opinion, the military should get a better

| 'm not sure (about that)
password!

suppose (you're right)

Hmm, yeah, | suppose you're right. Maybe instead of totally agree.

sending the hacker to prison, they should give him —
or her — a job!

Yeah, yeah, | totally agree.

Do teenagers
spend too much time

Read the newspaper headline and listen
to the conversation. Do the speakers agree or
disagree in the end?

on social networks?

E Find phrases in the conversation for the following n What different social network websites can
functions: you think of?

1 saying you're not sure about your opinion

2 asking for an opinion B3 ) Watch the video. Match the people with the
.. _ opinions (1-4).
3 giving an opinion

4 agreeing weakly with an opinion o
Lucy - George - Olivia - Callum

5 agreeing strongly with an opinion

1 Social networks are basically a very good thing.

Don't just say yes or no when you answer a 2 Social networks are a big part of teenagers’ lives,
question: give more information. and that's sad.

_ - ' _ 3 Teenagers use social networks too much. It's
! Practise the conversation in Exercise 1 with becoming addictive.

a partner. Then change partners and have a
conversation like the one in Exercise 1 on one
of the topics below.

4 1t's not good to be on your computer all the time.

B Do teenagers spend too much time on social
networks?

Insect DNA found in frozen hamburgers

» See our online resources web page for more video
activities.

Computers and Technology 13
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This section is based around an informal conversation between
two people talking about a news story. Students practise asking for
and giving opinions, agreeing and disagreeing.

1 f > 1.11 Books closed. Write the headline ‘Hacker gets 15 years’
on the board and check understanding. If students are not sure of
the meaning, add the sub-heading ‘Hacker jailed for publishing
military secrets.’ Ask students if they think all hackers should be
punished. Ask students to read and listen to the conversation to
say if the speakers agree with each other in the end.

Answer

They agree in the end.

Optional activity

Say the following adjectives and ask students to say who said
them and what they were talking about: disgusting, worried,
worrying.

2 Gothrough the instructions. Ask students to work individually to
find the phrases before checking answers as a class. As a class, look
at the expressions in the Key language box.

Answers

1 I’'m not sure. 2 What doyou think? 3 1think /Il don’t think
4 | suppose you’reright. 51 totally agree.

@ Read the tip aloud and tell students to find examples in the
conversation in Exercise 1. Ask students why they should
give more information in their answers (to not do so would be
impolite and suggest the speaker is not really interested in the
conversation).

3 1. Ask two strong students to act out the conversation for
the class Put students into same-ability pairs to practise the
conversation and monitor and give positive feedback when
students are sounding expressive.

Then read the headlines with the class and ask for volunteers to
explain each of the situations. Put students in pairs and tell them
to choose one of the headlines and improvise a conversation
about it.

One of the students could start with the beginning of the model
conversation, e.g. Have you heard this story about the insect DNA?
The other can then respond, e.g. Yeah, | think it’s really disqusting!
Ask them to try and use all of the expressions from the Key
language box.

Key language

Direct students to the Key language box. Ask them to practise
the conversations from Exercise 3 using as many of the
expressions as they can. Put two sets of pairs together to have
the conversation and identify expressions from the box.

» See page 10 of the Workbook.

» See the Teacher’s Resource Bank Unit 1 for extra Speaking
Practice.

UNIT 1

Video: Vox pop

@ Do teenagers spend too much time on social networks?

The video consists of short interviews with four young people
giving their opinions about teenagers’ use of social networks.
Students listen to authentic clips and identify key words and facts.

1 70 | Asaclass, ask students to name as many different social
networks as they can think of.

Answers

Students’ own answers.

2 [» Read the opinions 1-4. Tell students they are going to see
the video twice. They should try not to be too dependent on the
subtitles. It is not necessary for them to understand every word,
but to get the main ideas and listen for the key words in the box.
Play the video. After the first viewing, check how much they have
understood. Replay the video. After the second viewing, students
check their answers with a partner before going through the
answers with the class.

Answers

1 Callum 2 George 3Lucy 4 Olivia

3 ®1. This could be an open discussion with the class. Do

stu dents agree with the opinions expressed in the video? Do
teenagers spend too much time on social networks? What are

the positive and negative aspects of social media? Help with any
difficult vocabulary and write key words on the board. At the end,
you could ask students to take a vote on the issue. This could also
be done, space and classroom layout permitting, as a fishbowl
discussion. See below.

I'\
e Collaborative learning tip

In a fishbowl discussion, students seated inside the ‘fishbowl’
actively participate in a discussion by asking questions and
sharing their opinions, while students standing outside

listen carefully to the ideas presented. Students take turns

in these roles, so that they practise being both contributors
and listeners in a group discussion. This strategy is especially
useful when you want to make sure all students participate in
a discussion, when you want to help students reflect on what a
good discussion looks like, and when you need a structure for
discussing controversial or difficult topics.

P See the Teacher’s Resource Bank for extra Vox pop Video Practice.
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‘Our guality of life is much
better thanks to the Internet.
Do you agree?

Most of us use the Internet many times

in a typical day. In fact, it seems to me

we probably couldn’t live without it.
However, has it really made our lives better?

On the one hand, thanks to the Internet, many
tasks are now much easier. For example, we can keep in contact with friends using applications like WhatsApp and

Facebook. Furthermore, we can buy many things online without needing to go to the shops. This is something we all
appreciate.

Nevertheless, the Internet also has its disadvantages. | feel that most of us spend too much time online. We don’t
speak to people face-to-face enough because we're always looking at a screen! In my view, another big problem is
websites that spread ‘fake news’. As a result, some people form uniformed opinions.

All things considered, the Internet offers us many practical benefits. Even so, we need to be careful how and how
often we use Iit. | LR ; |

.'\.
h
.\\'.

n Read the essay and answer the questions.

1 What two advantages and two disadvantages
of the Internet does the writer mention?

2 Does the writer think that life is much better
because of the Internet? Choose the best answer:

a Yes, 100%.

b Yes, but with some conditions.

4 Complete the expressions of opinion. Use the
Key language box to help you.

1 ... view, Facebook is a waste of time.
2 As ..., everyone should have access to broadband.
31 ... that we all use our mobile phones too much.

4 ... to me that lite was very boring without the
¢ No. Internet.

Use a simple four-paragraph structure in a for
@ and against essay: 1 introduction, 2 reasons for,

é 3 reasons against and 4 conclusion. E Match the contrasting sentences.

1 M dad’ t d ter.
Look at the essay again. Match the paragraph yghalibatd 2 Gula geos COltipiish

numbers with the topics (a—d). 2 This site is really cool.

3 The Internet can be very educational.
paragraph 1 a reasons and examples to

support the idea in the title 4 | emailed the company three times yesterday.

paragraph 2
5 My mum can use a lot of computer programmes.

caragraph 3 b conclusion and personal opinion

oaragraph 4 ¢ introduction to the topic a There's also a lot of rubbish posted online.
d reasons and examples against b She doesn’t go online much.
the idea in the title c They didn’t answer me.
EJ Match the highlighted expressions in the text d He doesn’t know how to use it.
with the functions. e It doesn’t get many visits.
a expressing a conclusion ' '
| | o u Rewrite each pair of sentences from
b introducing your opinion Exercise 5. Use different expressions
c expressing contrast of contrast from the Key language box.

My grandad’s got a good computer.
However, he doesn’t know how to use it.

14 — Unit 1
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In this section, students read a for and against essay, which serves
as a text for analysis and a model for the final writing activity.
Students learn how to structure this type of essay and learn

the language of expressing opinions, expressing contrast and
introducing conclusions.

1 With books closed, ask students to imagine what the world was
like before the Internet. Divide the class in half. One half thinks of
how the world was a better place and the other half thinks of how
the world was a worse place. Divide the board in half and record
their ideas for and against. Then ask students to read the essay
and answer the questions. Give them a time limit of about three
minutes. Put them into pairs to compare their answers before
checking with the class. Compare the ideas in the article with the
ideas on the board. Ask what conditions the writer refers to (we
need to be careful how and how often we use it). Explain that the

text they have read is a model answer to the task they will be doing

after working through the tasks on the next two pages.

Answers

1 Advantages: We can keep in contact with friends. We can buy
many things online.

Disadvantages: We don’t speak to people face-to-face enough.
Some websites spread fake news. As a result, some people form

uninformed opinions.
2b

@ Read the tip aloud and ask students why the writer has given
reasons and examples in support of the topic before those
against the topic (this places the writer’s opinion closer to the
conclusion, which expresses the view that our quality of life is
only better in some aspects. Using this order helps the reader
follow the text).

2 Read the instructions and ask students to read options a-d.
Check vocabulary if necessary. Ask students to do the activity
individually before putting them into pairs to compare their
answers. When checking answers, ask for quotes from the text
which illustrate the topic.

Answers

paragraph 1 ¢ paragraph2a paragraph3d paragraph4b

3 Read the instructions and tell students to do the exercise
individually. Put students into pairs to compare their answers
before checking the answers with the class.

Answers

a expressing a conclusion: All things considered
b introducing your opinion: it seems to me, In my view
¢ expressing contrast: Onthe one hand, Nevertheless, Even so

UNIT 1 WRITING

4 Ask students to read the expressions for expressing opinions in
the Key language box on page 15 and check understanding before
asking them to do the exercise individually. Put students into pairs
to compare answers before checking the answers with the class.
Note that in my view is followed by a comma.

Answers

l1iInmy 2lseeit 3feel 4Itseems

Optional activity

Stronger students could guess the functions of the words
and phrases in Exercise 5 and then read the essay to check
their guesses.

5 Ask students to read the expressions for expressing contrast in
the Key language box on page 15 and check understanding before
asking them to read the instructions. Do the first item with the
class and then ask students to continue individually. Put students
into pairs to compare answers before checking the answers with
the class. Point out that all the expressions are followed by a
comma.

Answers
1d 2e 3a 4c 5b

6 Readtheinstructions and point out that several alternative
answers are possible. Ask students to do the exercise individually
and then ask for volunteers to read their answers to the class.

Possible answers

1 My grandad’s got a good computer. However, he doesn’t know
how to use it.

2 This siteis really cool. Even so, it doesn’t get many visits.

3 Onthe one hand, the Internet can be very educational. On the
other hand, there’s also a lot of rubbish posted online.

4 | emailed the company three times yesterday. In spite of this,
they didn’t answer me.

5 My mum can use a lot of computer programs. Nevertheless,
she doesn’t go online much.
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UNIT 1 WRITING
Introducing conclusions ®
Correct the mistakes in these conclusions. Use the ot
Key language box to help you.
1 All the things considered, it's a good idea to teach Write a for and against essay (100-120 words) on
orogramming at school. one of these subjects:
2 For a conclusion, the Internet has improved our e ‘Social media is a complete waste of time.”
quality of life.

e 'Hackers are a force for good.’
3 In balance, | don’t think that young children shoulad
have mobile phones.

4 On summary, many people lead better lives

because of the Internet. STEP ': Getting and organising ideas
: : : : : e Once you have chosen the subject of your essay,
EJ Which two conclusions in Exercise 7 are possible write down all the ‘reasons for’ and ‘reasons against’
ones for the model text? the idea that you can think of. Use the diagram below
to help you.

n Choose the correct option.

SOCIAL MEDIA

My friend Joe really enjoys using the Internet. ISACOMPLETE WASTE
"However, / In conclusion, it seems to me that he OF TIME.
spends too much time online. ?In spite of this, / In

my view, he should try going offline for a week or
two. 3In summary, / Nevertheless, | don't think he for against
would like this idea very much! *[ feel that / On the

other hand, he wouldn't know what to do with his There is a lot of trivial

time. > On the one hand, / All things considered, content on social media,

Joe is not an exception. The Internet has become a
necessity for most of us.

STEP Z: Plan your essay

Key language e Choose the two strongest ‘reasons for’ and ‘reasons
against’.

e For your conclusion, decide whether you agree or
disagree with the idea in the title.

Expressing As | see it,
opinions | feel (that)

It seems to me (that)

In my view, :
, STEF 3: Write!
Expressing However,
contrast Nevertheless, When you write your essay, use the for and against essay
On the one hand, paragraph plan in the Tip. Try to include:
On the other hand, | e expressions for introducing your opinions
Even so, e expressions of contrast

In spite of this, e an expression for introducing your conclusion

Introducing In conclusion,
conclusions In summary,

On balance, S]_EP 4: Check!

All things considered, Reread your essay and answer these questions:

1 Have you followed the paragraph plan?

2 Does your conclusion follow naturally from the rest of
the essay?

3 Have you included examples of the different types of
Key language?

"&g;iii 4 |s your grammar, spelling and punctuation correct?
ARgiNim
7i=;= » Writing Guide > see page 141
5 il
puminis
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I Ask students to read the expressions for introducing conclusions
in the Key language box and check understanding before asking
them to read the instructions. Ask them to do the exercise
individually. Put students into pairs to compare answers before
checking the answers with the class. Point out that all the
expressions are followed by a comma.

Answers

1 All the things considered, ... 2 foraIn conclusion, ...
3t On balance, ... 4 6#fIn summary, ...

8 Read the instructions and ask a volunteer to remind the class
of the topic of the model text. Ask students to do the exercise
individually. Check answers with the class. Ask for volunteers to
read the full sentences out.

Answers
2and 4

9 Students now use all three sections from the Key language box
to complete the text. Ask them to do the exercise individually
before comparing their answers with a partner. Check the answers
with the class.

Answers

1 However 2Ilnmyview 3 Nevertheless 41feelthat

5 All things considered

Key language

Ask students to look at the Key l[anguage box. Point out that the
headings of the columns give the function for which words and
phrases are used. Give students three minutes to study the box.
Ask them to close their books and put them into pairs or small
groups to write as many phrases from it as they can remember.

UNIT 1 WRITING

Witte

10 Students follow steps 1-4 to organise, plan and write a for and
against essay.

STEP 1:

Make sure students understand the choices of topic for their essay.
Ask them to choose atitle to write about and put them into pairs
or small groups with others who have chosen the same topic. Tell
students to copy the diagram with ‘Reasons for’ and ‘Reasons
against’ and to follow the stages in Step 1. At this stage they should
try to include as many reasons for and against as they can. Monitor
and help with ideas as necessary. Put students into different pairs
to tell each other what they plan to say, and to add to each other’s
ideas if they can.

STEP 2:

Ask students to follow Step 2 individually. Ask them to decide
which points are the strongest and to choose two reasons for and
two reasons against to include in their essay. Ask them to decide on
their own position and remember the tip on page 14.

STEP 3:

Tell students to read the instructions in Step 3 and write their
essay, using the four-paragraph planin the tip. The first paragraph
should introduce the topic and grab the reader’s attention. They
can refer to the model essay on page 14, the Key language box and
the Writing Guide on page 141.

STEP 4:
When they have finished, they should check their writing according
to the instructions in Step 4.

Fast finishers

Students who finish early can exchange their work and review
each other’s essays. The objective of peer review is to help the
writer improve their writing in terms of content, organisation
and language. Ask the reviewer to check the essay using

the four points in Step 4 and then to answer the following
questions:

1 What does the writer do especially well in the essay?

2 What one ortwo things would most improve the essay?

» There is a guide to writing a for and against essay in the Writing
Guide on page 141.

P See page 12 of the Workbook.

P See the Teacher’s Resource Bank Unit 1 for extra Writing Practice.
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LIFE SKILLS

A. Warm-u o 1 Look at the picture. e

What is happening? " i
Why is this potentially dangerous?

7

When you are online, your mobile, tablet or laptop
are potential security risks. So be careful!

In this section, students are asked to consider what online

activities are potentially dangerous before going on to work on a
project about online safety.

A Warm-up

1 Ask students to describe what they can see in the picture.

Put them into pairs to discuss why it is a potentially dangerous
situation. Ask for volunteers to give their suggestions and ask

other students if they agree before giving feedback. Read the Key
Concept and explain to students that they are going to look at other
potentially dangerous online activities and situations.

Answer

The boy has his laptop webcam switched on and he doesn’t
realise. This is potentially dangerous because he could be filmed
or watched without his consent. It is important to have settings

on your computer that do not allow the webcam to be accessed
by applications or turned on automatically.
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